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Dear Youth Services Staff Members (whoever you are and wherever you may be),


I worked as a youth services librarian in a public library for a number of years. As a part of my job, I was encouraged


to attend meetings outside my library to add to my growth and development as a library professional. I consider my-


self lucky to have had these opportunities. Like the other attendees, I would scramble to obtain the assorted hand-


outs available at a particular program. Though these handouts were wonderful resources, I found myself putting


them away in file cabinets, not able to retrieve them when needed. From what I am hearing, I am not alone in this


practice.


As a guest lecturer in a public services class held at Dominican University in , I was delighted and surprised


that the instructor was using, as a resource, the YOUTH SERVICES HANDBOOK published in  by the Children’s


Services Division of the Ohio Library Council. This handbook, divided by topics, consisted of a wide variety of


practical information useful to a youth services librarian. I was delighted to find such a handy resource available 


to those entering the youth services profession and surprised to find that Illinois had nothing comparable.


That evening my quest began! 


I began by putting out “feelers” to other youth services librarians, seeking their assistance in developing our very


own Illinois YS handbook. My desire to create, publish, and disseminate an Illinois youth services handbook creat-


ed by youth services professionals/ paraprofessionals for youth services staff working in, or considering working 


in, public libraries started to become a reality. Keeping in mind my vision of a “home” for a variety of forms, samples,


formulas, articles, documents, and annotated bibliographies to assist anyone working in this demanding library


field, I wrote a grant proposal asking for LSTA money to fund a handbook project. Happily, the Illinois State Library


appreciated my vision and granted me the funding. Your hands are now holding the finished product, KNOW
KIDDING: THE BEST OF THE BEST IN YOUTH SERVICES.


I wanted to include historical pieces and background information on a variety of topics by experts in the field.


Can you imagine how delighted I was to have the support on this project of such library notables as Hazel Rochman,


Betsy Hearne, Dr. Ann Carlson, Gail Junion-Metz, Michael Cart, Marc Aronson, Janice Del Negro, Ron Koertge,


Chris Raschka, and Patrick Jones, to name just a few? Yep, they are all represented here in histories, artwork, poetry,


and thought-provoking articles. What you will not find within these pages are long, boring, impractical pieces.


Something unique about this document is the “Guidelines for Quality Service,” specifically created to help you


think in a nontraditional way about the services you offer. Simply stated, this document defines service to youth


while providing room for program improvement in a positive way regardless of funding or staffing.


Though I certainly can’t imagine what it’s like to work in every Illinois library, large or small, rural or urban, I do


know that there are many more commonalities that bind us together than differences that divide us. For instance:


· We want to give the best possible service to our patrons


· We want to provide complete access to information for each and every one of them


· We enjoy “sharing” and “borrowing” ideas from each other


· We will never have enough money or staff


· We like to laugh and have fun


· We love kids


We are more alike than different!


An Open Letter to All 
Illinois Youth Services Personnel… 







This project has been a “labor of love” for those of us who have worked on KNOW KIDDING; a way to give back to


the profession. And best of all it is not too late for you to contribute. After the initial printing of this document, the


North Suburban Library System will be uploading KNOW KIDDING to its Web site where it will live and await


new and innovative materials from all of you. This is truly a work in progress!


No matter where you are or which library you work in, I hope you will find something new, something useful, and


something inspiring within this handbook.


My best wishes to all who travel these pages,


Sharon Ball, Project Director


Multitype Consultant


North Suburban Library System 


 ⁄







My Thanks
The Task Force (otherwise known as my “partners in crime”) — This list represents THE BEST OF THE BEST IN


YOUTH SERVICES personnel, those experienced, talented, and seasoned librarians who gathered information and


provided immeasurable support for this project.


Amy Alessio Schaumburg Township District Library, Schaumburg


Penny Blubaugh Eisenhower Public Library District, Harwood Heights


Pat Cederoth Oswego Public Library District, Oswego


Colleen Costello Vernon Area Public Library District, Lincolnshire


Judy Decker Quincy Public Library, Quincy


Barb Driesner Edwardsville Public Library, Edwardsville


Monica Dzierzbicki Indian Prairie Public Library District, Darian


Shelli Fehr Moline Public Library, Moline


Susan Foster Rock Island Public Library, Rock Island


Judy Groom Freeburg Area Library District, Freeburg


Yvette Johnson Arlington Heights Memorial Library, Arlington Heights


Linda Kelly Evans Public Library, Vandalia


Nancy Kruse Rochester Public Library District, Rochester


Alice Krzak Lisle Library District, Lisle


Susan Dove Lempke Niles Public Library District, Niles


Barbara Lintner The Urbana Free Library, Urbana


Penny Mandziara Bensenville Community Public Library District, Bensenville


Sara Pemberton Downers Grove Public Library, Downers Grove


Lyn Persson Wilmette Public Library District, Wilmette 
(Lyn gave us the KNOW KIDDING title — thanks, Lyn)


Charlene Peterson Retired (formerly of Rolling Meadows Library, Rolling Meadows)


Julie Rothenfluh Naperville Public Libraries, Naperville


Mary Soucie Wilmington Public Library, Wilmington


Barb Sowers Freeport Public Library, Freeport


Amy Teske Geneva Public Library, Geneva


Jan Watkins Skokie Public Library, Skokie


Jackie Weiss Cahokia Public Library District, Cahokia


Kathleen Wierzbicki Mokena Public Library, Mokena


Linda Zeilstra Skokie Public Library, Skokie


The Editors — Melissa and Penny volunteered their time well beyond the anticipated time frame allotted for the


editing process. They were relentless in checking and rechecking all information.


Melissa Lambrecht Eisenhower Public Library District, Harwood Heights


Penny Blubaugh Eisenhower Public Library District, Harwood Heights


The Illinois Regional Library Systems and the Illinois State Library Consultants — My fellow consultants con-


nected me with the talented individuals listed above, provided the use of their V-Tel equipment for meetings, and


became the sounding board for the project.


Denise Anton-Wright Alliance Library System, Bloomington


Jo Grewell Alliance Library System, Pekin


Veronda Pitchford Chicago Library System, Chicago


Pamela K. Kramer DuPage Library System, Geneva


Mary Spevacek Heritage Trail Library System, Shorewood


 







Tina Hubert Lewis and Clark Library System, Edwardsville


Susan Fremming Lewis and Clark Library System, Edwardsville


Amy Weber Lincoln Trail Libraries System, Champaign


Jane Lenser Northern Illinois Library System, Rockford


Judy Hutchinson River Bend Library System, Coal Valley


Bev Obert Rolling Prairie Library System, Decatur


Ellen Popit Shawnee Library System, Carterville


Lori Pulliam Oak Park Public Library, former Consultant for Suburban Library System,


Burr Ridge


Youth Services State Consultant — Being the grant advisor for this project, Karen made herself available to offer


advice and answer all questions. Funding for this project was provided by the Illinois State Library, a Division of


the Office of Secretary of State, using federal LSTA funding.


Karen Muskopf Illinois State Library, Springfield


Guideline Creators (See “The Bios”) — My thanks to Lois and Pam for developing an innovative tool for youth


services librarians to use to reflect and examine their service offerings in a nonthreatening way.


Pamela K. Kramer DuPage Library System, Geneva


Lois B. Schultz Independent Consultant


Tyrone — When creating the handbook, Penny and I wanted to interject our experiences of daily life in a youth


services department. To do this, Penny created fun scenarios for the beginning of the five major sections. Thanks,


Penny. We hope you enjoy them!


Penny Blubaugh Eisenhower Public Library District, Harwood Heights


Tyrone’s Artist — Pat never ceases to amaze me with her artistic talent. She gave a face to our “everyman/every-


woman” youth services librarian, Tyrone. I believe there is a little bit of Tyrone in each and every one of us.


Pat Bouvat Geneva Public Library, Geneva


Artist Models — My thanks to the staff and patrons of the Geneva Public Library for posing while Pat made


sketches of Tyrone, especially:


Nancy Bell


Ken Collins


Peter Engstrom


Kathy Gates


Kristi Howe


Ron Pauli


Cheryl Pelczarski


Ellen Rivers


Ellen Schmid


Emily Schmid


and assorted young patrons milling about the department, one with a skateboard in tow (his friend asked if Pat


wanted to sketch his bike)!


Guest Public Library Directors (non-Task Force members — see “The Bios”)


Kathy Balcom Arlington Heights Memorial Library, Arlington Heights


Alison Holderfield Dongola Public Library District, Dongola


 







Special Guest Appearances (see “The Bios”)


Marc Aronson


Ann Carlson


Michael Cart


Janice Del Negro


Betsy Hearne


Patrick Jones


Ron Koertge


Kate Marek


Gail Junion-Metz


Steve Mongelluzzo


Chris Raschka (Cover Artist)


Hazel Rochman


Sally Walker


Graphic Designer — Scott was incredibly patient during the entire process.


Scott Suchta


The Relatives — To my family, my thanks for “putting up” with a crazed individual, me, during the grant project.


And to my other family, the staff of the North Suburban Library System (especially Allison Gruber, Miriam Pollack,


Rob Zschernitz, Kay Schlumpf, Peter Schlumpf, Dale Lawrence, and Sarah Long) for providing me with the neces-


sary technical and emotional support to bring this project to completion.


And to everyone (credits appear on individual pieces and in Table of Contents) who has contributed and will


contribute to this resource, my thanks!


Sharon S. Ball


Project Director


North Suburban Library System


 







Guideline Creators: 
Pamela K. Kramer — 


Pamela K. Kramer is currently working as the Director


of Youth, School and Academic Services at the DuPage


Library System, Geneva, Illinois. She is responsible for


consulting and support to school, youth, and academic


librarians. She also coordinates the continuing educa-


tion program for the System. Kramer was previously


the Deputy Executive Director of the American Associ-


ation of School Librarians, a division of the American


Library Association. During her tenure at AASL, she


worked with the National Guidelines Vision Commit-


tee which developed the information literacy standards


for student learning and updated Information Power.


She was the AASL consultant to World Book Educa-


tional Products on Collaboration for Change, a two-


video series and to Great Plains National ETV on the


development and execution of the nine-video series


Know It All and its related professional development


videos.


Active in the Illinois School Library Media Associa-


tion, Kramer was the principal writer for Linking for


Learning: The Illinois School Library Media Guidelines


which contains a set of essential components and relat-


ed program improvement documents. She is a past


President, a winner of its ISLMA Polestar Award, and


former editor of ISLMA News.


Lois B. Schultz —


Lois B. Schultz is an independent consultant specializ-


ing in library service to youth. She was Youth Services


Consultant for Suburban Library System until her


retirement in December . Schultz was part of the


Illinois School Library Media Association’s task force


which prepared Linking for Learning: The Illinois School


Library Media Program Guidelines, ISLMA, .


Guest Library Directors:
Kathleen Balcom —


Kathleen Balcom has served as the Executive Librarian


of the Arlington Heights Memorial Library, one of north-


west suburban Chicago’s largest public libraries, for the


past  years. She received a MLS in  from the Uni-


versity of Illinois, Urbana, and began her professional


career as a Youth Services Librarian. She has been a


library director for  years.


Balcom is a past president of the Public Library


Association, a division of the American Library Associ-


ation, and has served on the ALA Council as a division


representative, as a councilor-at-large, and as the Illi-


nois Chapter Councilor. She is currently on the ALA


Chapter Relations Committee, serving as its represen-


tative to the Freedom to Read Foundation. Balcom is


also a past president of the Illinois Library Association.


Locally, she is the president of the Arlington Heights


Historical Society.


Alison Holderfield —


Alison Holderfield grew up in Dongola, Illinois. She


attended the very small school of Dongola, st through


th grades, and graduated from Anna-Jonesboro High


School. She married in that year and became a home-


maker and mother during the next nine years. Holder-


field worked in various places losing interest fairly


quickly in most jobs due to repetitive procedures, not


learning anything new, minimal or no benefits, and


low wages. Fifteen years later she returned to school
(Shawnee Community College in Ullin, Illinois) and 


in three years received an Associate Degree in Business


Management. She interned at the local grocery store in


Dongola in -.


The Dongola Public Library District job came up in


late  and Holderfield applied for it. She became the


director of the DPLD in December of . Three and


a half years later she applied at Shawnee Library Sys-


tem and worked there in circulation and the print shop


for two and a half years. She returned to the Dongola


PLD in  and has enjoyed this job better than any


other. The job keeps changing and growing letting her


learn and try new ideas. Holderfield is currently in her


thirty-third year of marriage and has two grown chil-


dren and one grandchild.


Special Guest Appearances By:
Marc Aronson —


Marc Aronson is editorial director and vice president


of nonfiction content development at Carus Publishing.


He is the author of Art Attack: A Short Cultural History


The Bios


 







of the Avant-Garde (Clarion, ) and the award-


winning Sir Walter Ralegh and the Quest for El Dorado
(Clarion, ). Aronson holds a doctorate in American


history with a specialty in the history of publishing. He


teaches courses on topics including children’s publish-


ing, publishing history, young adult publishing, elec-


tronic publishing, and publishing and diversity at the


NYU Publishing Institute, Simmons College, and the


Radcliffe Publishing Program. He lives in New York


with his wife Marina Budhos, and their son Sasha.


Ann D. Carlson —


Ann D. Carlson has been a professional librarian for


nearly  years. Her experience includes working in


both school and public libraries. Since Carlson’s focus


is on developmentally appropriate practice, she has a


keen interest in early childhood, child and adolescent


development, and family literacy. She believes that the


mission of librarians who work with children and


young adults is to instill in them a love of reading and


the desire to become lifelong learners. Mark Twain


sums up her philosophy when he said, “The man who


does not read good books has no advantage over the


man who cannot read them.”


Carlson is the author of three books: Early Childhood


Literature Sharing Programs in Libraries (Shoe String


Press, ), The Preschooler & the Library (Scarecrow


Press, ), and Flannelboard Stories for Infants and


Toddlers (ALA, ). She has taught children’s literature,


library services for children and young adults, early


childhood development, young adult literature, books


for early childhood, and the history of children’s books


at the university level. Currently she is a professor at


the Graduate School of Library and Information


Science at Dominican University in River Forest,


Illinois.


Michael Cart —


Michael Cart is the recipient of the prestigious Grolier


Foundation Award for his service in the stimulation


and guidance of reading by young people. He is a for-


mer director of the Beverly Hills Public Library in Cali-


fornia and a past president of the Young Adult Library


Services Association.


A writer, editor, lecturer, and consultant, Cart is the


author of eleven books, most recently Necessary Noise:


Stories about Our Families as They Really Are (forth-


coming June ). Among his other titles are : The


Book of Help ; a young adult novel My Father’s Scar ;


and From Romance to Realism, a critical history of


young adult literature.


Cart is also the Founding Editor of Rush Hour, a new


literary magazine to be published by Random House


for older young adult readers. It will debut in the


spring of .


He teaches courses in young adult literature at UCLA


and in the history of children’s book illustration at


Texas Woman’s University. His column “Carte Blanche”


appears monthly in ALA’s Booklist magazine and his


weekly television author interview program “In Print”


is broadcast nationally on the Dish Satellite Network.


Janice Del Negro —


Janice M. Del Negro is the director of the The Center


for Children’s Books (CCB), a special research collec-


tion of recent and historically significant books for


youth located at the Graduate School of Library and


Information Science at the University of Illinois. Prior


to taking her position as CCB director, Del Negro was


the editor of The Bulletin of the Center for Children’s


Books, a monthly review journal of books for youth,


where she is now contributing editor. She has reviewed


for Booklist, School Library Journal, and Kirkus Reviews,


and has served on both the Newbery and Caldecott


committees.


An experienced storyteller, librarian, author, review-


er, publishing consultant, and educator, Del Negro has


been a featured speaker, storyteller, and workshop


leader at the  National Storytelling Festival, the


 Allerton Conference, “Stories: From Fireplace to


Cyberspace,” the Illinois Library Association, the Bay


Area Storytelling Festival, the Illinois Storytelling Festi-


val, the Fox Valley Music and Storytelling Festival, the


Champaign Public Library Children’s Literature Festi-


val, and many other celebratory events. She has spoken


and conducted workshops on various aspects of chil-


dren’s literature and publishing, storytelling, and read-


ing motivation for teachers, librarians, parents, and


other educators in a variety of settings, including the


University of Illinois, the University of Chicago, Do-


minican University, and the University of San Diego.


Betsy Hearne —


Betsy Hearne is a professor in the Graduate School of


Library and Information Science at the University of


Illinois, Urbana-Champaign, where she teaches chil-


dren’s literature and storytelling. She is the author of


numerous articles and books, including Choosing


 







Books for Children: A Commonsense Guide, the folktale


anthology Beauties and Beasts, several novels for chil-


dren (most recently, Listening for Leroy and Wishes,


Kisses, and Pigs), and two picture books, one of which,


Seven Brave Women, won the  Jane Addams Chil-


dren’s Book Award. The former children’s book editor


of Booklist and of The Bulletin of the Center for Chil-


dren’s Books, she has reviewed books for thirty years


and contributes regularly to the New York Times Book


Review. Hearne received a University Scholar Award in


 and was president of USBBY, the United States


chapter of the International Board on Books for Young


People, in .


Patrick Jones —


Patrick Jones is a strong advocate for young adult


library services. He runs ConnectingYA.com, a consult-


ing firm and Web site. Jones works with school and


public libraries nationwide to increase the value of


youth and young adult services. He has many years’


experience as a librarian. Jones worked as the Youth


Services Coordinator at the Houston Public Library


where he developed the Power Card Challenge and the


ASPIRE after-school program, award-winning initia-


tives. He has published many books and articles on


library services. His manual Connecting Young Adults


and Libraries is considered a core source for public and


school libraries.


Ron Koertge —


Ron Koertge, a veteran teacher at Pasadena City College


in California, is the author of many books of poetry


and Young Adult novels. His latest poetry collection is


from the University of Arkansas Press — Geography of


the Forehead. His latest YA titles are The Brimstone


Journals, Stoner & Spaz, and Shakespeare Bats Cleanup.


Kate Marek —


Kate Marek received her Ph.D. from Emporia State


University’s School of Library and Information Man-


agement in . Currently, she is on the faculty of the


Graduate School of Library and Information Science at


Dominican University in River Forest, Illinois, where


she teaches in the areas of technology and information


policy. Before joining the Dominican faculty, Marek


worked in a variety of library settings, including private,


academic, and school libraries and as an independent


library consultant. Her interests and expertise include


technology development in information services,


information literacy issues, and using literature in pro-


fessional education. Marek is also a member of the


First Monday (http://www.firstmonday.org) HTML


editing staff and a metadata contributor.


Gail Junion-Metz —


Gail Junion-Metz has been having a wonderful time


the last eight years teaching librarians, teachers, and


kids about the Internet, World Wide Web, and infor-


mation resources available online. As a librarian, she


developed Internet workshops for faculty, staff, and


students. As head of her own training and consulting


firm, Information Age Consultants, Junion-Metz in-


structs public and school librarians, patrons, K-


teachers, and students of all ages and interests.


In addition to teaching Internet workshops all over


the U.S. and Canada, she also likes to write about the


Net. She is most widely known for her “Librarian’s In-


ternet” column which is featured monthly in School Li-


brary Journal.


Junion-Metz has written a number of books includ-


ing Coaching Kids for the Internet: A Guide for Librari-


ans, Teachers, and Parents ; Instant Web Forms and Sur-


veys for School Librarians ; Instant Web Forms and


Surveys for Academic Libraries ; Instant Web Forms and


Surveys for Public Libraries ; Creating a Power Web Site ;


Using the WWW and Creating Homepages ; and K-


Resources on the Internet.


She has also had articles published in Public


Libraries, School Library Journal, The Internet Business


Journal, College and Research Libraries, Library Re-


sources and Technical Services, and the Ohio Media


Spectrum.


Junion-Metz holds a Master of Arts degree in Library


Science and a Bachelor of Arts degree in Art History


from the University of Wisconsin, Madison. She lives in


Northville Michigan, near Ann Arbor with her husband


Ray, who is also a librarian.


Steve Mongelluzzo —


Steve Mongelluzzo is a Public Relations Director and


trainer, who has over  years of experience in promot-


ing programs and services.


In , he started his own firm — FIRST Communi-


cations — providing communications training and


consulting to government agencies and other nonprofit


organizations in a variety of areas, including marketing,


public relations, customer service, and presentations


skills. Mongelluzzo has worked with numerous library


 







systems and individual libraries in Illinois, Wisconsin,


and Colorado on customer service and marketing.


Chris Raschka (Cover Artist) —


Chris Raschka is a painter of feelings, a listener to the


heart’s sound. He has written and illustrated many dis-


tinct, award-winning books including the Caldecott


Honor book Yo! Yes! (one of School Library Journal’s 


Books That Shaped the Century) and its sequel, Ring!


Yo! Some other books by Raschka are Charlie Parker


Played Be Bop ; Can’t Sleep; Like Likes Like ; The Blushful


Hippopotamus ; and Mysterious Thelonious (a New York


Times Best Illustrated Book of the Year).


In addition to writing and illustrating, Raschka plays


the viola and has been a member of the Ann Arbor Sym-


phony Orchestra and the Flint Symphony Orchestra.


He currently lives in New York City with his wife and


young son.


Hazel Rochman —


Hazel Rochman is Editor, YA Books, at Booklist, the


reviewing journal of the American Library Association.


She was born and raised under apartheid in South


Africa, where she worked as a journalist. She left there


without a passport in , and taught English in Leeds


and London, until she moved to Chicago in .


Rochman was librarian at the University of Chicago


Laboratory Schools, until she came to Booklist in .


She edited the collection Somehow Tenderness Survives:


Stories of Southern Africa (HarperCollins, ). Her


book Against Borders: Promoting Books for a Multicul-


tural World (Booklist/ALA, ) won the G. K. Hall


Award for Library Literature. She was selected to give


the Arbuthnot Lecture in . Her subject was “A


Stranger Comes to Town.”


Rochman has edited several short-story anthologies


with her friend, high-school English teacher Darlene Z.


McCampbell. One of these anthologies is Leaving


Home (HarperCollins, ). Rochman’s reviews also


have appeared in the New York Times Book Review, the


Chicago Tribune, and other journals.


Sally M. Walker —


Sally M. Walker is the author of many nonfiction books


for young readers, including Fossil Fish Found Alive:


Discovering the Coelacanth and the early reader Mary


Anning: Fossil Hunter. When she isn’t busy writing and


doing research for books, Walker works as a children’s


literature consultant. She gives presentations at many


reading conferences and has taught “Evaluating Chil-


dren’s Literature” at Northern Illinois University. Walk-


er lives in Illinois with her husband and two children.


 







There are a few issues we need to address before you


use KNOW KIDDING.


Regarding Web Sites
All Web sites and links were accurate at the time the


handbook went to press. The editors checked each and


every one in each submitted document to make sure


the sites were working. Any link that had changed its


URL in the original document was changed to reflect


the new link. Again, some of these may have changed


once more — that is the nature of the Web.


Regarding Copyright
The copyright for the KNOW KIDDING handbook in


its entirety belongs to the North Suburban Library Sys-


tem, however original and reprinted articles, policies,


forms etc. belong to the individual creators, associations


or institutions. The handbook was created to give you


samples to “tweak” and customize to your specific


working circumstances. Permission to use or reprint


any material in its original format must be obtained


from the creator, association or institution. If in doubt


about the legality of using any form, consult your


library’s attorney. Each Table of Contents credits each


piece. Credits and credit lines can also be found on


each contribution.


Regarding Editing of Pieces
Each article reprinted with permission appears in its


original format except in those rare cases when a slight


change of format was required to accommodate the


parameters of this project. The content of each reprint-


ed piece remains untouched.


In original pieces, the editors on this project were given


permission to make changes for the sake of clarity with-


out altering the intent or integrity of the submissions.


Regarding Updates
This project has take over one year to complete. While


compiling and formatting the Handbook, our Graphic


Designer Scott Suchta created PDF files for different


parts of KNOW KIDDING. The staff of the North


Suburban Library System will be uploading these files


at a later date. All Regional Library Systems will be


notified when this task is accomplished. At that time,


a process for updating existing and submitting new


material will be created. Hopefully, this project will 


stay alive for many years, constantly being refreshed


with wonderful ideas for those youth services librarians


working in Illinois public libraries, and those YS


librarians following in our footsteps.


The electronic version of KNOW KIDDING will be


located at http://www.nsls.info/resources/knowkidding/.


IMPORTANT READING!


 







T he Guidelines for Quality Service describe youth services in terms of the mosaic of activities, materials, and


services that must be present in the any public library serving children and young adults. This mosaic is referred


to as the “youth service program” throughout the guide. The fundamental elements define the key values which


connect children and youth to information and ideas. They are defined in client-centered terms which focus on who


is being served, rather than on who is providing the service.


The performance levels extend the meaning of the fundamental elements. They are positive descriptions of what


the program elements look like. There are two levels of performance: basic and proficient. They provide a way for


librarians to assess activities and services, and to plan and implement changes to meet the needs of the children and


young adults of the library’s community. It is possible to meet the needs of children and young adults in a commu-


nity at the basic level regardless of limited funding or staffing.


The fundamental elements and related guidelines are positive statements designed for program improvement.


Introduction: Guidelines for Quality Service
Pamela K. Kramer, DuPage Library System
Lois B. Schultz, Independent Consultant


 


Guidelines for Quality Service
Part 1:  Organizational Core


Fundamental
Element


Why It Needs to
Be Present


Basic Proficient


1.  VISION
The youth services program
reflects the vision, mission,
and goals of the library of
which it is a part.


Children and young
adults are entitled to a
wide range of resources
and services so that they
may become informed
decision-makers and
life-long learners.


The youth services program
operates under the vision,
mission and goals set by the
library as a whole.


The youth services program
operates under the vision,
mission and goals set by the
library as a whole, but has its
own corollary vision, mission,
and goals to meet the needs of
youth as readers, information
users, and as a community
members.


2. POLICIES &
PROCEDURES
The youth services program is
managed by policies consistent
with the mission and goals of
the library as a whole and uses
procedures that reflect the
unique needs of the client
group.


Children and young
adults deserve to be
treated with the same
respect and equity as the
other library clientele.


The youth services program
operates under the umbrella of
the policies and procedures set
for the library as a whole.


While operating under the
umbrella policies of the library
as a whole, the youth services
program develops procedures
to meet the unique needs of its
clientele.


3.  PLANNING &
ASSESSMENT
The youth services program
shows evidence of ongoing
planning, goal setting,
prioritizing and assessment.


The program’s impact on
children and young
adults depends on
consistent planning, goal
setting, prioritizing and
assessment to meet the
needs of the clientele.


The program offered to the
children shows evidence of
consistent and ongoing
planning.  The librarian shares
goals, and priorities with the
library administrator.


The program offered to the
children is the result of
consistent, on-going
collaborative efforts of the
librarian(s) and other staff
members, including the
library administrator, who
establish long range goals and
plans based on a local needs
assessment and input from the
clientele (both children and
adult).  Assessment is done in
both formal and informal
ways.  Results are used to
revise goals and plans.







Part 1:  Organizational Core


4. BUDGET
The youth services program is
supported by sufficient local
funding to ensure continuous
improvement.


Children and young
adults need access to
qualified library staff,
up-to-date materials,
resources, and
technologies.


Sufficient funds are provided
to keep the collection and
technology current, appealing,
and appropriate to the needs
of the clientele.


The budget of the youth
services program is developed
using output measures, needs
analysis and an understanding
of the quantitative and
qualitative environment in
which the program operates.
Supplemental revenue is
sought through grants and
collaborative partnerships to
enhance the basic program.


5.   PROFESSIONAL
GROWTH
The youth services program
offers opportunities for staff
members to attend workshops,
seminars and conferences, and
regularly read relevant
professional journals, books
and online sources, to enhance
knowledge and skills for
serving young people.


Children and young
adults expect and
deserve the expertise of
library staff who are
aware of current trends,
issues, and resources, so
that they may receive
the most current and
relevant resources and
services pertaining to
their needs.


The youth services program
benefits from the enhanced
expertise of the librarian who
attends workshops, and
seminars offered by the
regional library system, or
locally by a professional
association and who keeps
professionally current through
reading and/or examining the
literature of the field.


The youth services program
benefits from the enhanced
expertise of the librarian who
keeps professionally current
by reading the literature of the
field, drawing on the research,
and who is an active
participant in local, state
and/or national professional
organizations  taking a
leadership role in any of these.


Part 2:  Linking Collection to Clients


Fundamental Element Why It Needs to
Be Present


BASIC PROFICIENT


1.  KNOWLEDGE OF CLIENT
GROUP
The youth services program
reflects an understanding of the
theories of child and adolescent
development, the state of society
and the needs of an ethnically
diverse community.


Children and young
adults, regardless of
developmental level,
age, ethnic
background, socio-
economic status, or
intellectual or physical
abilities deserve
appropriate materials
and services.


There is evidence that the
youth service program meets
the unique needs of youth
with age and developmentally
appropriate services and
materials.  Programs are
planned and implemented
with the audience in mind.


There is evidence that the
youth services program
meets the needs of children
and youth of all ages and
developmental levels and
various learning styles. The
program responds to the
needs of children from all
socio-economic levels and
ethnic groups, and various
intellectual and physical
abilities.


2.  COLLECTION
DEVELOPMENT
 The youth services program
provides intellectual and physical
access to a wide range of resources
and in a variety of formats.


Children and young
adults need access to
resources that are
developmentally
appropriate, diverse,
current and relevant
that contributes to
their need for
information and ideas,
regardless of socio-
economic status,
intellectual or physical
abilities.


A written collection
development policy/plan
ensures that youth of all ages
have access to a wide variety
of materials that meets their
needs.


A written collection
development policy/plan
ensures youth of all ages
have access to a wide variety
of materials that meet their
needs. There is evidence that
the collection is developed
proactively to reflect current
trends in new  formats and
publishing.  The collection is
evaluated and weeded and
the policy/plan is reviewed
on a regular basis.







Part 2:  Linking Collection to Clients


3.  REFERENCE & RESEARCH
SKILLS
The youth services program
connects users with the resources
and provides guidance in their use.


Children and young
adults need guidance
in selecting,
evaluating, and using
resources so that they
can be effective users
of ideas and
information.


There is a core collection of
reference sources for children
and youth who need
information for homework
assignments and personal
information needs.  These
materials are appropriate to
various age and learning
levels.  There is evidence that
the information needs of
young people receive the
same level of respect and
service as all other library
clients.  Some guidance in
using reference resources is
provided.


Children and young adults
have access to more than just
a core collection of reference
sources.  There is evidence
that the staff knows
reference interview skills
appropriate for youth.  They
are familiar with the
collection and can assist
youth in accessing,
evaluating, and using the
resources and information
regardless of format.  The
staff ensures that if resources
are not available in the
library the client is guided to
further assistance.  In
addition, the staff
communicates with schools,
may provide
pathfinders for frequently
occurring assignments, or
may provide a homework
center and/or homework
help links from the library’s
website.


4. READERS’ ADVISORY
The youth services program offers
opportunities for children and
young adults to discover literature
in any format that meets their
interests and needs.


Children and young
adults read for
pleasure to satisfy their
personal interests, and
to enhance their
reading skills and
appreciation of
literature.


There is evidence that
children and youth of all ages
are guided to materials
appropriate to their age and
developmental level.  One-on-
one readers’ advisory
interviews are conducted and
lists of recommended reading
are available to guide reader
choices.  Some readers’
advisory bibliographic
resources are available for
use.


In addition to conducting
one-on-one readers’ advisory
interviews, opportunities are
available for youth to hear
book talks by public library
staff either in the library or
in the school.  Book
discussion groups are part of
the library’s programming.
There is evidence that library
staff receives on-going
training in readers’ advisory
techniques.  The youth
section of the library’s web
page provides links to
information on authors and
ideas for reading choices.


Part 3:  Communication


Fundamental Element Why It Needs to
Be Present


Basic Proficient


1.  Interaction
The youth services program
demonstrates that the clientele are
respected and their individual
needs are understood and
responded to clearly.


Children, young adults,
parents, caregivers and
teachers need to be
understood and
responded to in age
and developmentally
appropriate ways.


There is evidence that the
activities of the youth services
program are communicated
to library administration and
staff, and to the community
on a timely and regular basis.
Conversations with clients
show respect and an
understanding of their
developmental needs.


There is evidence that the
activities of the youth
services program are
communicated to library
administration and staff, and
to the community on a timely
and regular basis.
Conversations with clients
show respect and an
understanding of their
developmental needs.  In
addition, there is evidence
that the staff are trained in
reference and readers’
advisory interviewing skills
appropriate for working with
youth.







Part 3:  Communication


2.  MARKETING
The youth services program has a
marketing plan that is consistent
with the library's marketing plan
and includes procedures and
activities for public relations.


The clientele of the
youth services program
expect to be provided
with information about
library services,
resources and activities
that are available to
them which meet their
interests and needs.


The youth services program is
marketed as a part of the
whole library marketing plan
for keeping the community
informed about library
services through newsletter,
flyers, newspapers
announcements, etc.


There is a marketing plan for
youth services consistent
with the library’s marketing
plan.  It is based on
community input, and
targets various audiences,
and special services such as
homeschool families,
preschoolers, etc. and it
effectively uses the library’s
website.


3. ADVOCACY
The youth services program
advocates for children and young
adults by communicating their
needs and interests to library
Board and staff, community youth
agencies and to the community at
large.


Children and young
adults need to feel they
are respected, that
their interests and
needs are listened to
and understood, and
they need the
assurance that
librarians serving them
will support them.


There is evidence that library
administrators and trustees
are kept informed of the
needs of the children and
youth in the community.


There is evidence that library
administrators and trustees
are kept informed of the
needs of the children and
youth in the community.  In
addition, the youth services
librarian serves as a liaison
to community agencies
serving youth and promotes
their needs to the citizens
and local, state, and/or
national officials.


4.  OUTREACH
The youth services program
collaborates with parents,
individuals, and other agencies
such as schools and community
groups.


Children and young
adults benefit from the
support and assistance
of a variety of sources
in the community to
enhance their learning
and growth to
maturity.


There is evidence that library
service is extended beyond
the walls of the library to
clients in other settings.


Library service is extended
beyond the walls of the
library through partnerships
and collaborative projects
with community agencies,
organizations, and schools to
enhance services to the
clients and to reach the
unserved, and underserved.


Part 4:  Programming


Fundamental
Element


Why It Needs to
Be Present


Basic Proficient


1.  PROGRAMS
The youth services program
includes programming for
children, young adults and
their parents or caregivers
using a variety of internal
and/or professional resources.


Children, young adults,
parents, and caregivers
need exposure to a wide
variety of activities to
enrich their reading and
learning experiences and
promote the public
library as a family
oriented community
agency.


The library offers programs
and activities such as
storytelling, booktalking, and
puppet programs which
support and enhance the
reading and learning
experiences of the children.


The library offers programs and
activities such as storytimes,
booktalking, book discussions
and puppet programs which
support and enhance reading
and learning experiences and
are developmentally
appropriate and/or family
oriented.  In addition, the
information needs of the
children are met through
activities such as science fair
open houses, classes on using
computers, and other
programs.







Part 4:  Programming


2. READING PROMOTION
 The youth services program
promotes an appreciation of
books, videos, film, electronic
resources and other creative
expressions as sources of
enjoyment.


Children and young
adults need exposure to
activities that enhance
reading skills and an
appreciation of literature
in a variety of formats
and which expose them
to the beauty of language
and oral traditions in a
shared setting.


The library offers an extensive
summer reading program so
that children can maintain
their reading levels during the
summer break.  Occasional
programs are held during the
school year which highlight
books, genres, videos, or
other creative forms of
expression.


In addition to a summer
reading program, in
collaboration with the school
library, the Rebecca Caudill
books are made available and
recommended, the library
participates in programs such
as Battle of the Books, and
supports other reading
programs.  Effective
merchandising techniques are
used to promote the use and
enjoyment of all forms of
creative expression.


Part 5:  Young Adult Services


Fundamental Element Why It Needs to
Be Present


Basic Proficient


The unique developmental needs
of teens (11-17) must be addressed
in the youth services program.


While the fundamental
elements which must be
in all youth services
programs apply to
programs serving teens,
young adults need non-
judgmental listeners,
advocates and
supporters in their
quest for maturity.


There is evidence that teens
are respected, treated in
non-judgmental ways,
listened to and that their
unique needs and interests
are understood.


  In addition to respect,
understanding and non-
judgmental treatment teens
are provided a space in the
library with a special
collection.  Activities and
programs are planned with
teen input.







W hen I think of the library in my hometown, I


think of refuge. That’s a pretty dramatic word


for a small, flat-faced building across the street


from a feed-and-grain store, but it was a refuge for me.


In the late forties and fifties, Collinsville, Illinois,


wasn’t the bedroom community it’s become. St. Louis,


Missouri, is still less than twenty miles and a Mississippi


River away, but it seemed further then, like another


world with its Chase Hotel, light opera, and snooty


waiters. It was an intimidating world to the blue collar


folks who lived not far away in the land of Lincoln.


My parents were part of that hard-working class, and


I still am. Instead of pulling a shift at Armour Packing


or the steel mills in Granite City, I write fiction for


teenagers or — of all things — I write poetry.


As a child, I was sick a lot (puny was the word for it),


and as an only child I spent a lot of time by myself. I


liked the movies, and I liked the library. Both were part


of some geography of otherness. Portals to Elsewhere.


Ways among the gas pumps and beer signs, past the


stubble and bluffs, beyond the silos and churches toward
(in capital letters, naturally) Something Else.


Ah, those churches. The Baptist Church specifically.


Besides being puny, I was also serious. And that’s a


dangerous combination.


Being serious for me came out as a kind of fierce lit-


eralness. If someone said something, he meant it. If it


was in a book, it must be true. If it was in the Bible, it


was truest of all.


So if some kid threatened, “I’m going to kill you after


school,” I believed him. I watched the clock move to-


ward the hour of my death. The fight might turn out to


be not much more than a shoving match. I might even


win. But the next time, I took the bully at his word


again.


“I’m going to knock your block off,” meant I would


go home not only without my hat, but without my


head. And, boy, would my mother be mad then.


That’s also how I felt about religion, though without


the mitigating humor. The Baptist Church on Hope


Street (file that under Irony) was partly charismatic,


completely fundamental. If the Bible said the world


was created in six days, then it was. If Hell was fire and


brimstone, there it simmered beneath us waiting for


sinners.


I was sure I was a sinner, too, because I was told I was


and assured that God could read my thoughts, which


would have raised eyebrows even in France!


So movies were an escape from all that rigor — a kind


of balm, soothing but temporary. The library, however,


was the home of alternate texts.


I was afraid the Bible was true and I was doomed, but


I believed other things were at least partly true. So I


collected alternate versions of reality, other stories to


compete with the ones that scared me on Sunday.


As I remember, the children’s section in that little


library fifty years ago was a tiny shelf in the corner pre-


sided over by an eyeless teddy bear. Nothing between


that brown bear and the white whale of Moby Dick. No


teen books, no YAs. Probably the Hardy Boys were


around somewhere solving crimes and thinking whole-


some thoughts, but I don’t remember them.


I remember The Great Gatsby. I was browsing the


stacks shopping, as usual, for a little delight. The librar-


ian was always cordial to me; she liked kids who read.


If she had a name, I’ve forgotten it. She seems like one


of those allegorical figures — Justice with her scale,


Valor with his sword, Librarian with her stamp.


She handed me The Great Gatsby with a smile and I


walked home, maybe twenty blocks, with my nose in


the book. It was the most graceful thing I’d ever heard,


and I heard it because I read out loud. I always read out


loud, not because I had to but because I liked the way


the words felt in my mouth.


Reading Gatsby was such a powerful experience that


I thought perhaps God had inspired Fitzgerald, too,


like he’d inspired Solomon and Matthew. How else


could someone write so well?


A few days later, the librarian helped me find a book


about Fitzgerald. I was horrified and relieved to learn


he was not the fifth apostle. He drank, he was weak, he


doted on his daughter and was mean to his wife, he was
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talented. That biography led me to Hemingway, then to


the mysterious Gertrude Stein, then to Gerald and Sara


Murphy who didn’t write but who did believe, “Living


well is the best revenge.”


I adopted that as my motto, too, though — at eleven


— I wasn’t sure what it meant.


The more I read, the more I realized how different


people were. Stories might be lies, but they were beau-


tiful ones, lies that led me to the truths about how oth-


ers made their way in the world.


In the congregation of my church I discovered men


as dissolute as Fitzgerald and as cynical as Hemingway.


It didn’t look as if any of them took things as seriously


as I, so I decided that living well, as my friends Gerald 


and Sara said, might mean listening to others less and


taking a vacation from self-recrimination and life on


the edge of the smoldering pit.


At ninety-two, my mother is still alive and relatively


well. When my wife and I visit, I make it a point to go


to the library, larger now but with the same slick steps


and wrought iron railing.


I don’t check anything out, but I walk around a little,


see if any of my books are there, then go to the Fiction


section and look for The Great Gatsby. If I’m sentimen-


tal — and I usually am — I find the narrow spine, touch


it for luck, then go back to my rent-a-car thinking,


“What would I have done without you?”


 







L ibrary work with children during the first  years


of the nineteenth century in the U.S. consisted of


the sporadic efforts of kind-hearted men and


women. The main purpose of these first libraries was


to provide didactic, pious, and moralistic literature pri-


marily for older children. An often-cited example of an


early effort is that of the library of West Cambridge,


Massachusetts, which was founded in  with a be-


quest from Ebenezer Learned, the town’s physician. In


other small libraries (such as those in Salisbury, Con-


necticut; Dublin, New Hampshire; Allegheny, Pennsyl-


vania; and Peterborough, New Hampshire) there were


individual initiatives to put books in the hands of chil-


dren. However, these were isolated instances which


should not be considered as the foundation for later


library service to children. Since the concern was with


the adult reading public, early planners of public


libraries did not envision the inclusion of children.


The Rise of Children’s Library Work: 1876 to 1900
The year  is a landmark date in public library his-


tory. During the country’s centennial celebrations, a


group of librarians met in Philadelphia and formed the


American Library Association (ALA). Library Journal,


whose purpose was to record the history and progress


of the public library movement, was also launched. Fi-


nally, a national report, Public Libraries in the United


States of America, was issued by the U.S. Department of


Education.


There was no mention of children’s service per se in


the  report, but William I. Fletcher, a public librari-


an from Hartford, Connecticut, who would later become


president of the ALA, contributed an essay titled “Pub-


lic Libraries and the Young.” In a  Library Trends


article, Elizabeth Nesbitt, a library educator, maintains


that this essay “well may be taken as marking the turn-


ing point in the conception of the public library as some-


thing more than a storehouse of culture, with the ulti-


mate inevitable change of attitude toward the right of


children to have access to a public library.” The growth


of the American public school movement created a


larger reading public, made up of both adults and


children. In his essay, Fletcher questioned the public


library’s responsibility to the young regarding age re-


strictions. He claimed there was “no usage on this point


which can be called common, but most libraries fix a


certain age, as twelve or fourteen, below which candi-


dates for admission are ineligible.” There were even


libraries that hung signs that read “Children and dogs


not admitted.”


Through the s and early s, “children” in


library parlance continued to denote those over the age


of twelve. Fletcher’s essay continued to provoke discus-


sion about the age limitations on library use as well as


on the quality of books published for children through-


out the profession. Slowly, libraries began according


children entry and in some cases borrowing privileges.


As libraries abolished age limits, however, the children


poured in and created the need for a new type of service.


For example, in a  Library Journal article Caroline


Hewins mentions one community where, according to


the local paper, eighty-one children visited the adult


reading room of the library on February , , all


quiet and orderly. The accompanying photograph of


the reading room with one man, one woman, and fifty-


one children in it finally caused the city to provide a


separate room for children.


Between  and , children’s rooms opened in


libraries throughout the country. Many libraries claim


the distinction of being the first to establish separate


children’s departments, which indicates that the idea


had reached the point where it was put into practice in


many places virtually simultaneously. Based on a sur-


vey conducted in , Mary Wright Plummer, Direc-


tor of the Pratt Institute Free Library and Library


School, reported that there were children’s rooms in


thirteen cities with plans for more in several others.


She emphasized the need for adequate children’s book


collections and a high quality of service to children.


Plummer pleaded that serious consideration of pro-


fessional children’s librarians was now needed. She led


the way in  by selecting Anne Carroll Moore, who
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had just completed her training in children’s librarian-


ship at Pratt Institute Library School, to administer the


children’s room at the Pratt Institute Free Library.


By the end of the century, the pioneers such as Caro-


line Hewins, whose annual reports to the ALA kept


service to children a pressing issue, had sown the seeds


which would produce one of the most exciting periods


in children’s librarianship.


Establishment of Children’s Library Work: 1900 to 1925
The first quarter of the century was characterized by a


number of very significant developments in children’s


library work. Andrew Carnegie stimulated the growth


of children’s services through his philanthropic contri-


bution of funds for public library buildings which had


designated space for children’s books. At the time of his


last grant in , there were , library buildings


across the country, and Carnegie had paid for half of


them. Since he required shelving for children’s books,


the impact was immense. Buildings now needed chil-


dren’s books and librarians able to work with children.


State and federal legislation curbing child labor and


mandating school attendance provided leisure for


many children who had previously spent ten hours a


day in factories. The influx of immigrants, often with


large families, into major cities throughout the country


also had an effect since the native-born saw the library


as another vehicle for assimilating its new young citi-


zens into American life. Children now had the time


and were encouraged to visit public libraries.


It was during this time that the employment of pro-


fessionally trained children’s librarians began. They


had first formed the Section for Children’s Librarians


of the American Library Association during the Mon-


treal Conference in . During the first part of the


century, leaders such as Anne Carroll Moore of the


New York Public Library, Clara Whitehill Hunt of the


Brooklyn Public Library, Frances Jenkins Olcott of the


Carnegie Library in Pittsburgh, Alice Jordan of the


Boston Public Library, and Caroline Burnite Walker


and Effie Lee Power of the Cleveland Public Library set


high standards for themselves and their profession.


These women zealously promoted library service to


children.


This period marked the beginning of children’s pub-


lishing, a field that rapidly grew. A handful of major


figures appeared. May Massey was the editor of Booklist,


but she left in  to become head of the children’s


book department of Doubleday and later went to


Viking. Louise Seaman Bechtel had had the correspon-


ding position at Macmillan Company since , and


Virginia Kirkus became the first children’s books editor


at Harper and Brothers.


The publishing industry flourished in part because


of demand, but also by new offset printing processes


brought from Europe after World War I. Multiple


printing and reproduction techniques made it possible


to manufacture skillfully illustrated books at a reason-


able cost. Before the advent of these, illustration had to


be tipped into the books on separate sheets. Now, they


could be mass-produced, which led to the burgeoning


of American picture book publishing in the s.


As a natural outgrowth, children’s book reviewing


also emerged. In , Bertha Mahony Miller launched


The Horn Book Magazine, which was to have a major


influence on the literary quality of children’s books.


That same year, Anne Carroll Moore, Supervisor of


Work with Children at the New York Public Library,


began writing her famous weekly Three Owls (author,


artist, and critic) page for the New York Herald Tribune,


in which she argued the need for high standards for au-


thors, illustrators, and publishers.


Finally, Frederic Melcher, chairman of the American


Booksellers Association, organized the establishment of


Children’s Book Week in . He proposed the John


Newbery medal that was first given in . Sixteen


years later, Melcher also initiated the Caldecott medal


for best illustration in a children’s picture book. These


initiatives served to publicize children’s books and


librarianship.


Development of Library Service to 
Children and Teenagers: 1925 to 1960
With key aspects of children’s library work — books,


librarians, buildings, and children with leisure time —


in place, library reports during this period testify to 


the continued high level of service in spite of the


greater numbers of children visiting libraries and, at


times like the depression, greatly reduced budgets.


Beginning in the early decade of the century, story-


telling was revived by several children’s librarians in


large urban libraries who heard English storytellers


such as Marie Shedlock tell stories. It was continued 


by many who believed so strongly in the value of recre-


ating the oral tradition for their audiences that they


committed a large part of their personal time to learn


stories for telling.


Another major development in service which


 







originated was the establishment of rooms for teen-


agers. In , the Cleveland Public Library opened its


Young People’s Room, and several other libraries fol-


lowed. In , the Young People’s Reading Round


Table was formed in the American Library Association.


At Enoch Pratt Free Library in Baltimore, Margaret


Alexander established a collection in the adult Popular


Library of books for teenage readers, began booktalks


to groups throughout the city, and developed booklists.


In the mid-s, a few children’s librarians, believing


that service for preschoolers was a way of broadening


library service, initiated the preschool story hour. A


growing number of good picture books was becoming


available and the growth of the child study movement


provided the materials and theory for developing the


services. By the mid-s, preschoolers were securing


a place in the American public library, and textbooks


used for training children’s librarians, such as Effie Lee


Power’s Work with Children in Public Libraries (),


began to mention preschool service.


Around the same time, the professional associations


became an influential force in the profession. In ,


the organizations of children’s librarians, young peo-


ple’s librarians, and school librarians within the ALA


joined to form the Division of Libraries for Children


and Young People with Mildred Batchelder as its execu-


tive secretary. After school librarians formed the Ameri-


can Association of School Librarians in , Batchelder


continued for  years as executive secretary of the Chil-


dren’s Services Division and the Young Adult Services


Division.


Continuation of Services: 1960 to the Present
In the mid-s, the U.S. turned its attention to the


plight of the poor. Evaluation of the federal War on


Poverty programs, such as Head Start, led educational


policy makers to conclude that involvement of the par-


ents helped reinforce the effects of the programs on


children. Children’s librarians, too, saw the need to


include parents in their efforts to instill a love of books


in children, especially young children. More children’s


librarians began outreach programs and indirect serv-


ices to children by reaching adults.


The focus of the preschool storytime was broadened


so that by the mid-s some libraries initiated toddler


storytimes and literature-centered programs for parents


and caregivers of young children. By the s, lapsit


programs for infants and parents were becoming com-


mon practice.


School libraries flourished during the early part of


this period, primarily as a result of Sputnik and the


flood of federal money to bolster education. Public


libraries did their part by conducting summer reading


programs designed to keep children reading while


schools were not in session. Since the s, the educa-


tional trend moving away from textbook-teaching to


resource-based teaching has had an impact on public


libraries. Students, required to use trade books rather


than textbooks for their projects and reports, have


begun using their public libraries more.


Along with resource-based teaching, homeschooling


has had an impact in many communities. Parents have


often looked to the public library for teaching materials


as well as for social experiences for their homeschooled


children. As a social activity not just for homeschoolers,


many children’s and young adult departments have be-


gun offering book discussion groups that include adults


and children together.


The evolution of the electronic age, beginning with


television in the s, the personal computer in the


s, and the Internet in the s, has and will con-


tinue to offer challenges to library service. Neverthe-


less, in spite of these and other developments, the basic


nature of library work with children and young adults


has not changed: creating lifelong learners in the best


way we know how.
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permission from the American Library Association and PLA submitted by Lyn Persson, Wilmette


Public Library, Wilmette.


Illinois Reading Enrichment and Development (IREAD) History . . . . . . . . . . . . . . . See Appendix—Interest Groups
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Guidelines for Quality Service
O


C
Pamela K. Kramer, DuPage Library System and Lois B. Schultz, Independent Consultant


Fundamental Element #1: Vision
The youth services program reflects the vision, mission, and goals of the library 


of which it is a part.


Why It Needs to Be Present
Children and young adults are entitled to a wide range of resources and services so that


they may become informed decision-makers and life-long learners.


Fundamental Element #2: Policies & Procedures
The youth services program is managed by policies consistent with the mission and goals of


the library as a whole and uses procedures that reflect the unique needs of the client group.


Why It Needs to Be Present
Children and young adults deserve to be treated with the same respect and equity as the


other library clientele.


Fundamental Element #3: Planning & Assessment
The youth services program shows evidence of ongoing planning, goals setting,


prioritizing and assessment.


Why It Needs to Be Present
The program’s impact on children and young adults depends on consistent planning,


goal setting, pioritizing and assessment to meet the needs of the clientele.


Fundamental Element #4: Budget
The youth services program is supported by suffient local funding to ensure continuous


development.


Why It Needs to Be Present
Children and young adults need access to qualified library staff, up-to-date materials,


resources, and technologies.


(continued)
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Fundamental Element #5: Professional Growth
The youth services program offers opportunities for staff members to attend workshops,


seminars and conferences, and regularly read professional journals, books and online


sources to enhance knowledge and skills for serving young people.


Why It Needs to Be Present
Children and young adults expect and deserve the expertise of library staff who are aware


of current trends, issues, and resources, so that they may receive the most current and


relevant resources and services pertaining to their needs.
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I began my career as a librarian thirty years ago as


the Head of Youth Services in a busy suburban


Chicago public library. I wasn’t brand new to the


field. I had worked in my hometown library since I was


a teenager. There, I worked with the “old-style librari-


ans,” mostly strong, independent women who learned


the job on the job without the benefits of a degree in


library science. They had a fierce commitment to serv-


ing the public. During WWII, when coal wasn’t avail-


able to provide heat in the library, they wore their coats


and gloves when they worked in order to keep the li-


brary open to the community that needed its services.


These “old-style librarians” made


good use of every staff member’s tal-


ents because the library could afford


few employees but had ambitious


goals. As a teenager working in the


Children’s Department, I was hired


to check books in and out and shelve


them, but I also was allowed to sing


and play my guitar for Saturday


morning programs; design the art


work and reading logs for the Sum-


mer Reading Club; and help with


simple “where-are-the-spider-books”


reference questions. I delighted in my work. Being paid


a modest wage to do it was a bonus. Plus, on Saturday


afternoons, the Children’s Librarian always bought the


teenage helpers root beer floats as a “thank you” for our


efforts. Then, as today, treats were a great motivator!


I’ve been a public library administrator for over


twenty-five years now. Looking back, I can see that


those “old-style librarians” laid an important founda-


tion for me that influenced my approach to library


service to this day. The experience shaped my under-


standing that providing excellent service to children is


serious business, though it may appear to be cloaked in


whimsy and excitement when viewed from the outside.


It shaped my expectations for the qualities of those


people who are selected to work day-to-day with the


children in the public library. I seek those who have


fierce commitment without fierce demeanor. I seek


those who will bend down to hear the soft voice of a


shy child and savor that moment of personal connec-


tion. I seek those who will involve children and young


people in creating the “kids’ world,” allowing them to


become part of the program and expanding their un-


derstanding of all the abilities they have to offer today


and tomorrow.


Day One as a youth services librarian, I was not


thinking of all the broader philosophical aspects of my


job. I was concerned with doing my job right, employ-


ing the skills I learned in library school: proper refer-


ence interviews; careful selection of


materials; thorough collection re-


views; proper cataloging of new


materials; organizing the schedule


of story hours in order to accom-


modate the needs of every parent 


in the community. (It was shocking


to realize that I was better at sched-


uling “the impossible” than I was 


at cataloging!) My employer was


pleased with my work and I believe


I improved collections and services


during my tenure. Success? In a


technical sense, yes. But I had yet to discover my own


fierceness. That would come later when I was on the


outside of service to children, looking in.


When I became an administrator of a small public


library, I also began to teach in a community college


program for library technical assistants. I taught the


courses for children’s services and young adult services.


What wonderful students I had. Most of them had en-


rolled to become more effective in the library jobs they


already held. They soaked up every bit of information


I could offer. Their zeal for learning caused me to step


back far enough from the technical aspects of the field


to realize that I must also share the sense of commitment


I witnessed in those “old-style librarians” of my youth.


As I taught, I felt my fierceness for children’s services


grow. As I taught, I saw the light of understanding and


The Importance of Being Fierce
Kathleen Balcom
Arlington Heights Memorial Library


…librarianship…


is a st century


profession that 


provides the connection


between information


and knowledge.


    







commitment glow in the eyes of the students. Now


this, I realized, was meaningful success to me. I was


able to pass the torch of principles of my early teachers


to others who worked in the field. This was a seminal


point in my development as a librarian and in shaping


my vision of purpose in my career.


What do I look for in someone assuming the role of


Youth Services Manager today?


• A Good Foundation


Without doubt, a youth services manager must come


with a good mix of the skills outlined in Competencies


for Librarians Serving Children in Public Libraries
(Revised Edition, Association for Library Service to


Children, American Library Association, ). I also


expect the manager to be well-versed and up-to-date


about theories and new research in child development,


reading and other learning skills, and parenting; and to


be able to integrate that knowledge into the plan of serv-


ice for children. No one can be fully proficient in every


competency outlined in the ALSC guide, so I expect the


manager to commit to ongoing skill-building through


workshops or course work and active reading of pro-


fessional journals and lay publications.


• An Interest in Management


A frequent error in recruitment and promotion is to


select the finest youth services librarian to be the man-


ager of the department. Instead, I wish to appoint a


manager who is a talented youth services librarian with


a keen interest in becoming a manager. Management


requires a shift in focus from practice to process, with-


out losing sight of the important principles of the spe-


cialty. The manager becomes responsible for the


processes of planning, budget development, personnel,


supervision, and service evaluation. A youth services li-


brarian who thrives on materials selection, program


planning, and interaction with children may find man-


agerial responsibilities draining and dissatisfying. The


manager must have an ongoing love and commitment


to the service balanced by an equal interest in master-


ing and applying high quality administrative skills.


Management is a distinct discipline from that of librar-


ianship. Each discipline takes study and experience to


master. When successfully overlaid, the combination of


skills is very powerful in optimizing the achievements


of the department.


• A Commitment to Customer Service


An essential focus for all staff, but particularly managers,


is to provide high quality customer service, regardless 


of the age of the customer. Children’s library needs and


interests deserve the same attentiveness accorded to


adults. Children may not be able to articulate if they


have been well-served, but efforts should be made to


inquire and to interpret nonverbal signs to determine 


if the children are pleased with what has been provid-


ed. Children must be served with respect — not to be


confused with sugary effusiveness — and with an inter-


est in what makes each child unique. Appealing to that


uniqueness often makes the child feel understood and


comfortable in the library setting. Just as with adult


customers, we want the children to have enjoyable


experiences and to wish to return to the library again


and again.


• A Model for Behaviors and Values


Managers are models for what behaviors and values are


at work within the organization. I expect the manager


to be a positive model for the best we can offer. I want


the manager to understand that the manner in which


s/he serves patrons, makes decisions, and handles situ-


ations speak volumes to the rest of the staff. The “pri-


vate face” of the manager must be as positive as the


“public face.” There is no room for public politeness


offset by private negativity or backbiting. Managers


must set the tone for a positive and supportive work-


place and help each employee see that these qualities


are the only ones acceptable in the library.


• A Holistic Approach


Although every specialty service in the library must be


excellent, true excellence is attained when the library 


as a whole works well within the context of the adopted


mission and offers seamless service to the public. I ex-


pect a manager to care not only about the development


of his or her department, but also about the develop-


ment of the entire library. This requires the manager to


contribute to planning and improvement across the


board in providing library service. The manager must


support procedures and policy development that serve


every customer well, not just the interests of his or her


department.


The departments of the library must not be allowed


to become “city states” within the building, each going


its own way with its own code for operations and be-


havior. Instead, I expect managers to demonstrate in-


terest in and support for every department, and respect


for every patron’s needs. I expect all managers to enjoy


working together to develop the very best library serv-


ice possible for the whole community. In my mind, an 


    







excellent manager is not one who enjoys the personal


power and authority of the management position, but


rather is one who takes great satisfaction in working in


a team with others in the library to achieve adopted


service goals.


• And Finally, Fierceness


The buzzword today is “advocacy.” The type of advocacy


I look for harkens back to the fierceness of the “old-style


librarians.” An image consultant once said that librarians


need to be able to articulate in one sentence what they


stand for and why they are important, with a voice that


is strong with conviction. It must convey an absolute


conviction that high quality library service for children


is essential; that public libraries are the bedrock of the


public’s opportunity to learn and succeed; and that


librarianship is a st century profession that provides


the connection between information and knowledge.


That is fierce commitment without a fierce demeanor.


The listener can hear that conviction, the pride and the


devotion to public service. The consultant is right—


people respect librarianship when seen in such a light.


All in all, the Youth Services Manager I look for today


encompasses the best of the “old-style librarians” with


the best of new-style, team-oriented, holistic manage-


ment theory. This manager will have mastered specialty


skills and strive to translate research into practice. The


manager will be able to communicate well, speak in


“sound bites” when necessary, and make good deci-


sions in the context of the library’s mission and goals.


The list continues, long and demanding: respect for


others, a role model for behavior and values, a sought-


after member for any team, a good heart and a good


head…and, of course, fierce commitment in the soul.


    







T he first thing I believe I should explain is why I love


being a librarian. At the heart of the matter is prob-


ably the love of books that has taken me through


good times and bad. You can travel through a wonder-


ful story without ever leaving your home. You can learn


new things without the assistance of a tutor. I love to


impart these gifts to anyone willing to receive them.


A librarian touches lives and has much to give to the


community. I look at the library as a nonthreatening


extension to school or any other mode of education.


There is no pass or fail, and I try to make asking ques-


tions as easy a possible. I am willing to show my lack of


knowledge in various fields. No mat-


ter how well-educated we may be or


how old we are, we will never know


all there is to know. That makes for an


interesting life. Computers in li-


braries are an exciting new tool to


help the community. I confess that


computers can be frustrating, but


they are a very important piece of ac-


quiring knowledge in today’s world.


Rumors of books disappearing and


being replaced by computers are, I


hope, just that — rumors. I will never


willingly give up my books, but I will work towards 


a balance between the use of computers and old-


fashioned books.


The Basics at the 
Dongola Public Library District (DPLD)
The library and community that I serve are in the deep


south of Illinois, sitting on Exit  of I-. The commu-


nity sits so close to the southern tip of Illinois that


within approximately one hour a traveler could reach


Missouri, Kentucky, or Indiana. Nearby communities


are almost always small and the area is rural. Dongola


Public Library District serves the same boundary lines


as the local K- school and has a population of ,.


Half of local students (% by e-rate standards) are


eligible for the free and reduced lunch program.


The Dongola Public Library District was officially


established in  after trying various volunteer loca-


tions. The seven member Board of Trustees was dedi-


cated to providing a library to our community, and


most of them remain on the Board. Our budget (local


taxes and per capita grant included) is under ,


per year, which pays for overhead, materials, salary, and


anything else that comes up. A referendum was passed


two years ago to raise taxes. Union County is tax capped


so every small growth in income must go to referendum.


Whenever I get a chance, I write grants proposals for


equipment, big projects, and special programming for


those big projects. The Illinois State


Library has supported several pro-


grams, purchases, and mini-grant


proposals, which ultimately provid-


ed us with the building that now


houses the library. Locally, the


Shawnee Library System is our


biggest benefactor. The DPLD and 


I are very fortunate to have the


Shawnee Library System, the Illinois


State Library, and the people who


work there committed to helping us.


I am the only paid staff member


other than a substitute, Katherine Rider, who comes in


when I am ill, attending a workshop, or taking vacation.


The library is open twenty hours per week. I am also


provided with two hours for housekeeping, one hour


for administrative tasks, and one flex hour per week.


Having told you where we started, now I can tell you


where we are and where we hope to go.


“The Lone Librarian” sounds like an old TV show


and plays kind of like a homemaker. It helps to have


multiple personalities, love variety, and be very flexible.


There are certain dates and deadlines that have to 


be adhered to such as legalities, programming, grants,


workshops, and meetings, but many things have to be


flexible. Each day when I go to work I have certain


things I want to accomplish, but many times not all of


them get done. A certain amount of noise can almost


The Lone Librarian
Alison Holderfield
Dongola Public Library District


It helps 


to have multiple


personalities,


love variety, and be


very flexible.


    







always be heard in the library. Our community has no


youth center and very few recreation areas aside from


the school or church, so the library has become a kind


of community center with lots of books, a few games,


space, the Internet, and CD-ROMs for library use.


Our collection contains about , books, over 


CD-ROMs,  videos, a few audio books, book and


activity bags, and several magazine subscriptions. The


library offers one computer for Internet access (soon to


be two), and two computers for other functions such as


for word processing and CD-ROM usage (soon to be


three).


In place of formal library school training, I have ten


years of experience and workshop participation, an


Associate degree in Business Management, and a love


of books, children, and helping people. If asked which


specialties I prefer I would probably choose reference,


children and youth services, and special programming


through grants. I don’t know if I would like library


work nearly as well if I had only one service to perform.


Running a one-woman show sometimes requires


talking on the phone while checking out books, helping


on the computer, making copies, and helping a patron


find something. I look for the needs of the community,


a task which is made easier because I see the books be-


ing checked out or requested, am aware of the facts and


figures of the library, and get to know most of my pa-


trons. I make all acquisitions from a very limited budg-


et, so it is important to know what the patrons like and


where we have voids to fill in the collection.


The president, treasurer, and secretary of the Library


Board have certain responsibilities such as agendas,


some budgets, writing checks, typing minutes, and


helping with policies and planning. A retired teacher,


who is the most recent addition to the Board, has be-


come a liaison between the school and the library,


which helps tremendously. There are also Board mem-


bers who help with occasional fundraisers or have


valuable input about programs.


The Dongola Public Library District hosts ongoing


Summer Reading Programs, Storytelling Programs
(funded by a Literacy Grant), Art, Poetry, and Short


Story Contests for school children. The Library also


has been fortunate to receive several equipment, collec-


tions, and materials grants in past years. If I could


learn to write grant proposals, anyone can! 


The largest program the library has sponsored was


during , using funds from the LSTA Reading Ini-


tiatives for Pre-Teens and Teenagers. This program


covered several different facets of choosing a career and


finding a job. “Explore the Possibilities” Careers 


was the name chosen. The program lasted from Febru-


ary through May and described various fields of work


to more than two hundred students in grades -. The


scope of the program was to introduce different fields


of work to the students. The program was different from


other programs because it included younger students.


It included fields of work that varied from farmer, to


medical doctor, to telecommuter. The programs were


at the school and most were during school hours.


The first part of the program was scheduled in


February and included Interest Evaluation Testing for


careers. The statistics were gathered and most of the


selected fields of work came from that testing. The


second part of the program was to invite thirty-three


speakers to speak about their chosen fields. The speak-


ers tried to inform the students what their careers con-


sisted of, why they chose them, the average pay, and the


degree of satisfaction. The speakers also answered stu-


dent questions. The third part of the program was a


speaker who taught interview and resume skills. The


tenth, eleventh and twelfth grades were the only classes


to participate in the third part of the program.


The fourth part of Careers  was a Career Fair


that included information tables with representatives


from Shawnee Community College, Shawnee Library


System, Southern Illinois University, Education to Ca-


reers, Employment Security, Small Business Develop-


ment, United States Navy, and the prison system (there


are several prisons located in Southern Illinois). This


program took place in the school gym. The budget was


not expended because the speakers at Career Day did


not charge a fee or charged very little. There were two


other enrichment programs scheduled. These programs


were music (summer) and environmental issues (fall).


The library now has a wonderful collection of books,


videos, and CD-ROMs on careers, higher education
(including apprenticeships and technical schools),


how to get a job, and small business that would not


have been affordable with the regular budget. From


this program the library was enriched with a wonderful


new collection and taken more seriously by the com-


munity as a partner in education. The young people in


the community were introduced to alternative career


choices, training in resume and interviewing skills, and


learned about contacts in the area to help students rec-


ognize what help may be available in future endeavors.


Each student also received a binder with paper, pen,


    







information on Web sites, colleges, etc., and a copy of


a book about careers.


Individuals from nine agencies and library Board


members helped with different facets of this grant.


I could not have accomplished this by myself.


The library has been involved with three years of local


Family Literacy Grants and is in the second year of a


partnership with Cypress Pre-K, which is not in our


district, but does not have a local library. During the


winter and spring, evening computer classes were of-


fered once a month. Last summer, three weeks of com-


puter basics were on the program schedule.


While interviewing other librarians who work alone


or almost alone, I found that we share some of the


same problems and joys. Budgets are always a concern


wherever anyone works it seems. There was a consen-


sus that increasing paperwork was the least enjoyable


part of the job. A few talked about fears of an MLS be-


coming a requirement. Chances are slim to none of a


small town, under-funded library attracting a librarian


with an MLS. This is due primarily to minimal pay, part


time hours, and minimal benefits. These same circum-


stances effectively close the doors of many small libraries
(the very libraries which provide services to rural areas


which often have high rates of poverty).


None of the director/librarians I spoke with had an


MLS degree and most did not have a bachelor’s degree


including myself. The directors I spoke with had no


Friends of the Library Group and only sporadic volun-


teer help. The Dongola Public Library District has made


attempts to start a Friends Group, but has been unable


to find anyone willing to commit the solid time it takes


to establish and maintain a group.


A one-person library becomes somewhat like a small


business except that our profits are measured in usage.


Youth services, adult services, circulation, building


maintenance, purchasing, grant-writing, reporting,


answering the phone, helping patrons, and computer


and Internet tutoring, each requires a slice of time and


funds that must be balanced against the needs of every


other area. I try to focus on an area for a certain year or


time period. The grant opportunities available and our


particular needs help me to make those decisions. The


LSTA Reading Initiatives for Pre-Teens and Teenagers


grant provided the perfect opportunity for the year of


“Explore the Possibilities” Careers  programming


that was provided. The Libri Grant was used to boost


our Accelerated Reading collection. Many fine materi-


als such as book bags (containing books, puppets, or


videos, and activities), books, and CD-ROMs were


obtained with funds from Family Literacy Grants.


Last year I concentrated on enlarging our young


adult fiction collection because the number of novels


in the library was low compared to the rest of the col-


lection. The librarians I spoke with said that at least


% of their collections were young adult and children’s


books. Some of the libraries had as much as % young


adult and children’s books. The majority of librarians I


spoke with said that working with children was the


best part of the job.


My recommendations for working with children are:


read as many young adult and children’s books as you


can to see what is out there; ask questions to find where


a child’s interest lies and to recommend materials in-


volving those interests; let a child read what he or she


likes no matter what the reading level is; and do all you


can to entice a child to love reading. Strangely enough


when asked why they do this crazy job most librarians


told me that we are indeed nuts!


    







Community Vision Statements
Quincy Public Library’s Doorway to the Future, Long Range Plan 2000 to 2005


1. All people in the greater Quincy area will have a convenient transportation to easily access all
services.


2. All citizens of the Quincy area will have access to quality healthcare, education, entertainment and
recreation, cultural enrichment, a variety of retail businesses, and affordable housing for a full,
high quality of life.


3. Children and young adults will receive the life-enriching experiences, including formal education,
entertainment, recreation and cultural elements to successfully and happily live in the future
worlds.


4. The larger Quincy community will provide an adequate tax base and public utilities, safe water
supply, affordable energy and public safety, including police, fire protection and emergency
medical service, to provide a safe and healthy community environment for a high quality of life.


5. The community will develop its special districts and areas to form a whole community that will
attract and serve a vital population.


6. People will wish to live in Quincy because of its strong spiritual base, safe environment,
entertainment, cultural recreational, employment, and education opportunities.







Library Vision Statements
Quincy Public Library’s Doorway to the Future, Long Range Plan 2000 to 2005


1. Children and adults get the information, materials, and programs they need to help
them enjoy a full personal life, including reading and research, and other cultural
and recreational opportunities.


2. Children and adults receive the information, materials, and programs they need to
support their educational endeavors at any level, including lifelong learning.


3. Students and adults can access information to help them choose careers, and to
locate or create positions, when ready to begin or change employment.


4. Patrons can access desired information on health issues and conditions, and
availability of health care, in our community and beyond.


5. Adults can access information needed to obtain appropriate house and to keep
informed on housing, transportation, and other quality of life issues in our
community and beyond.







A sk yourself what do you need to know and why?


Here are some examples of questions you may


want answers to and where to find the information.


Census Information
Census information can be found from the U.S. Census


Bureau, American Fact Finder Quick Tables (http://


factfinder.census.gov/servlet/DatasetMainPageServlet?


_lang=en).


Perhaps you need to know the rate of growth (or


decline) of a particular segment of the population in


order to plan future services. Using Census information


can allow you to determine the pop-


ulation of the community by age


group. For example, if the total 


population of an area is ,, you


can find that the population  years


and under is , and calculate the


percentage to be .%. If the popu-


lation  years and over is , the


percentage is .%. Then, you can


also find the total  population


for the same area was ,; the pop-


ulation under  was , or .%;


and the population over  was  or 


.%. From those figures, you can then determine the


growth or decline of those age groups over a ten-year


time period.


Why would you want to know this? If the number of


citizens over  is increasing at nearly the same rate as


the number of children under  is decreasing what does


this tell you about the community and the services the


library might offer? 


Community Profiles
Community profiles for many Illinois municipalities


can be obtained from the Illinois Department of Com-


merce  Community Affairs (http://www.commerce


.state.il.us/doingbusiness/Locate/communit.htm).


There is not a profile for every community in Illinois,


but there are very many profiles. Using these profiles,


some of the questions that can be answered are:


· What municipal services are available in our


community?


· How many schools are there and how many students?


· What is the financial support for the school?


· Is there bus service in the community?


· What major industries are here?


Why would you want to know this? To get a feel for


the services the community demands and a little meas-


ure of the quality of life in the community.


Education Statistics
A wealth of information can be ob-


tained from the Illinois State Board


of Education — Illinois School Re-


port Card (http://.../


ReportCard/rchome.asp).


You may want to know how stu-


dents in the community are ranking


in relation to results on standard-


ized tests.


Why would you want to know


this? Information such as this could


indicate a need for tutoring help at the library or after


school programs geared to reading and mathematics.


Economic Statistics
Two other places that can provide similar or related


information are the Illinois State Board of Education/


School Business  Nutrition Support Services —


FY National School Lunch Free and Reduced-Price


Meal Eligibility Data (http://www.isbe.net/nutrition


/Eligiblity%listing%information.htm) and the


Illinois Department of Employment Security — Labor


Force and Unemployment Statistics (http://lmi.ides


.state.il.us/laus/lausmenu.htm).


When you need to know the poverty level in the


community, the unemployment rate, or how many


schoolchildren receive a reduced or free lunch, these


Assessing the Community
Bev Obert
Rolling Prairie Library System


The need for


information 


does not lessen 


if you are poor or


unemployed.


    







resources can provide current information.


Why would you want to know this? To determine


needs certain segments of the community could have


for the services of the library. The need for information


does not lessen if you are poor or unemployed. Know-


ing this information can help you to target the market-


ing of library programming and services.


Other Ideas
Watch the local paper to see what studies the other or-


ganizations in the community are doing, or what new


restaurants or businesses are opening or closing.


Local planning boards can be sources of information


as to housing subdivisions or commercial or industrial


areas in the community that can add to an overall pic-


ture of what the community is like.


The library’s Per Capita Grant often has questions on


special populations or demographic changes. Ask the


library director to share that information with you.


    







VERNON AREA PUBLIC LIBRARY DISTRICT


POSITION DESCRIPTION


Position Title:  Head of Youth Services


Department:  Youth Services


Classification:  Administrator


General Statement:  Under the supervision of the Director, this employee is
responsible for the organization and administration of the Youth Services
Department, including collection development, reference and information services,
readers' advisory and programming for children preschool through eighth grade.
This is an exempt position.


Responsibilities:


1. Hires, trains, schedules, supervises and evaluates Youth Services staff.
a)  coordinates and monitors work flow to determine short and long range 
     staffing needs
b)  schedules staff to adequately meet patron needs
c)  conducts department staff meetings on a regular basis
d)  encourages staff to particpate in appropriate local, state and national
     professional organizations as staffing and financial resources permit


2. Coordinates collection development.
a)  oversees and participates in materials selection, weeding
b)  allocates materials budget
c)  establishes long range goals to strengthen specific areas


3. Plans and coordinates department services and procedures.
a)  coordinates a variety of informational and recreational programs
b)  develops contacts with district schools; establishes schedule of regular visits
c)  develops and implements evaluation procedures for programs and services
d)  works with the Public Relations Department to coordinate publicity and    
     displays
e)  develops bibliographies and other aids to promote the use of the collection
f)  develops and updates department procedure manual


4. Prepares and maintains departmental records, statistics and reports.
a)  prepares a monthly report for distribution to the Board of Trustees
b)  prepares an annual budget proposal which includes personnel, library 
     materials, equipment, programs and supplies


5. Participates in appropriate local, state and national professional organizations.


6. Promotes community awareness of library services by participation in 
appropriate community organizations.







7. Participates in appropriate continuing education activities.
a)  maintains an awareness of current trends and issues in library practices, 
     technology and philosophy
b)  develops and maintains managerial and administrative skills


8. Attends bi-weekly department heads and supervisors meeting.
a)  provides input to the solution of interdepartmental problems
b)  informs other department heads, supervisors and the Director of changes in 
     department personnel, procedures
c)  serves as a liaison between other managerial staff and Youth Services staff


9. Contributes to long and short range planning and goal setting processes for the 
entire library.


10. Understands, practices and demonstrates the library's Standards of Service 
Excellence.


Qualifications:


1. Comprehensive knowledge of current library philosophy, objectives and 
practices.


2. Minimum of three years previous employment at a professional level in a
public library.


3. Previous supervisory experience.
4. Experience in collection development and work with children.
5. Ability to establish and maintain effective working relationships with staff and 


public to achieve overall library goals.
6. Excellent communication skills, both written and oral.  Ability to communicate


effectively with children and their caregivers.
7. MLS from an ALA accredited school.
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VERNON AREA PUBLIC LIBRARY DISTRICT


POSITION DESCRIPTION


Position Title:  Youth Services Clerk


Department:  Youth Services


Classification:  Clerk I


General Statement:  Under the supervision of the Head of Youth Services, this
employee is responsible for the performance of clerical and secretarial duties in support
of the Head of Youth Services and Youth Services Librarians.


Responsibilities:
1. Compiles lists of materials for school loans and checks returns.
2. Checks indexes and bibliographies to determine library holdings.
3. Assists with the preparation of materials orders.


a)  checks review journals against holdings
b)  checks review journals for reviews of the same item
c)  enters orders into automated acquisition system


4. Verifies call numbers on new books; arranges for preview.
5. Types bibliographies, indexes, correspondence, pamphlet file labels and other 


materials as necessary.
6. Prepares bulk mailings.
7. Calls patrons on program waiting lists.
8. Performs other tasks similar in nature to those listed above.
9. Understands and practices the library's Standards of Service Excellence.


Qualifications:
1. High school graduation.
2. Ability to establish and maintain effective working relationships with staff and


public to achieve overall goals of the Youth Services Department.
3. Ability to communicate clearly in both written and oral form.
4. Knowledge of and ability to use word processing and other computer 


programs.
5. Good typing skills.
6. Ability to work regularly scheduled hours.
7. Ability to work productively without constant direct supervision
8. Ability to organize, prioritize and handle details.
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Ela Area Public Library District
Job Description


Rev: 9/02_______________________Elementary School Liaison ______________Page 1 of 2


The Ela Area Public Library is committed to providing excellent service to its community.
Staff members are expected to interact with patrons and staff with courtesy and respect.
Facing rapid technological and organizational change, libraries and their staffs must be
adaptable and engage in continuous learning.  Staff development will be offered in continuing
education, workshops and seminars and employees are expected to take advantage of
appropriate opportunities
_____________________________________________________________________________


POSITION:  Elementary School Liaison SALARY CLASSIFICATION: Level 5
DEPARTMENT:  Children’s Services REPORTS TO: Head, Children’s Services


RESPONSIBILITIES


1. Plans and implements a program of coordinated communication and activities with local
elementary schools including the following
•  Plans and implements programming activities as assigned, especially for grades K-5
•  Schedules elementary school visits for formal and informal library instruction to inform


students of the library services and programs.
•  Selects and checks out bulk quantities of library materials to elementary schools.
•  Maintains records of group loans, school tours, and other services for schools.
•  Collects and displays library materials for local schools and teachers.
•  Maintains a working relationship with Library/Learning center directors and other school


staff.
•  Composes newsletters, brochures, and bibliographies to promote library services to


schools.
•  Suggests library policies and procedures pertaining to school services.


2. Performs reference and readers’ advisory services at the Children’s Services Desk of the
library,
including evenings and weekends.


3. Participates in collection development in the Children’s Services Department, including
selection in designed areas, weeding, analyzing collection in regard to circulation, curriculum
support, etc.


4. Participates in the planning and execution of Children’s Services programs, including
Summer Reading, Battle of the Books, etc.


5. Oversees the Children’s Department on designated nights and weekends.
6. May supervise the library on weekends, evenings, and other designated times.
7. Executes special projects as assigned by the Head of Children’s Services.
8. Assists and instructs patrons in the use of the copier, and PAC terminals. Performs simple


maintenance and troubleshooting for PCs in Homework Center and game rooms.
9. Books time for computer rooms, quiet study room, and Homework Center.
10. Attends appropriate meetings and continuing education opportunities; reads relevant


professional literature.
11. Assists with program registration and cancellations.
12. Assists with the housekeeping of the Children’s Services Department.
13. Other duties as assigned.







Ela Area Public Library District
Job Description


Rev: 9/02_______________________Elementary School Liaison ______________Page 2 of 2


REQUIREMENTS


EDUCATION: MLS from an ALA accredited institution.


EXPERIENCE: 2 years recent experience in library or elementary education desired.


KNOWLEDGE, SKILLS, ABILITIES:


Professional knowledge of:
•  children’s literature and child development
•  current library practices and procedures


Knowledge of:
•  current elementary school curriculum trends
•  basic reference skills and reader’s advisory tools
•  Internet and online computer services and reference databases
•  community needs and interests


Ability to:
•  conduct group presentations and public speaking
•  establish and maintain relationships with appropriate school personnel and community


contacts
•  interpret library policies and procedures to staff and the public
•  communicate effectively with staff and patrons
•  organize and prioritize events and activities
•  work independently
•  use computer keyboard and telephone effectively
•  follow through tasks to completion
•  read small print
•  bend, lift and, reach
•  problem solve with different age levels
•  train/assist others in use of equipment/software
•  work as member of a team
•  execute an attention to details
•  get to meetings/appointments outside the library
•  work nights and weekends
•  exercise discretion with staff and patrons







NILES PUBLIC LIBRARY DISTRICT
POSITION DESCRIPTION


LIBRARIAN — CHILDREN’S SERVICES
Grade IV


DEFINITION    


Position involving the responsibility for performing reference, reader’s advisory, and collection
development work.  Works independently under the supervision of the Children’s Services
Supervisor.  May assign work to support staff.


EXAMPLES OF WORK    


Provides answers to reference questions; guides patrons to reference sources to locate information;
assists patrons in using catalogs and indexes.


Is scheduled at public service desk as assigned.


Answers patron questions regarding library policies and procedures.


Gives reader’s advisory assistance and develops bibliographies.


Participates in collection development in assigned areas.


Plans and conducts in-house tours and library instruction; may conduct programs.


Takes part in appropriate library, community, and continuing education activities.


May visit schools and preschools in the library district.


May take reserves and interlibrary loan requests.


Performs related work as required.


DESIRABLE KNOWLEDGE, ABILITIES, AND SKILLS


Knowledge of library materials, practices, techniques, and technology.


Ability to meet, communicate, and work effectively with members of the community, the library
public, other library employees, and professional colleagues.


Ability to function effectively as a team member.


Ability to make decisions within stated guidelines.


Knowledge of literature and ability to learn skill of stimulating interest in books and other library
resources.
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Ability to speak and write clearly and concisely and to make thoughtful recommendations.


Ability to learn to use a variety of office and library equipment.


QUALIFICATIONS FOR EMPLOYMENT   


Possession of a Master’s Degree from a library education program accredited at the time of
graduation by the American Library Association.


Ability to work in a public service environment.


Knowledge of library resources related to specialty.


Ability to apply the principles and practices of library science effectively.


Any combination of education, experience or training that satisfies the requirements of the
position.







NILES PUBLIC LIBRARY DISTRICT
POSITION DESCRIPTION


CHILDREN’S SERVICES SUPERVISOR
Grade III


DEFINITION     


Supervisory position with responsibility for the Children’s Services Department.  Works independently under the
supervision of the Library Services Manager.


EXAMPLES OF WORK     


Works with the Library Services Manager to plan and develop services which meet the library needs of children
(from birth through grade six) in the district.


Plans for the staffing needs and participates in the hiring process of the Children’s Services Department.


Evaluates the performance of the Children’s Services staff.


Provides answers to reference questions:  guides patrons to reference sources to locate information; assists
patrons in using catalogs and indexes.


Selects, and oversees selection of, all new and replacement materials.


Conducts department meetings to review plans, accomplishments, and budgets for the Children’s Services
Department.


Takes part in appropriate library, community, and continuing education activities.


May act as Person-in-Charge for evening and weekend hours.


DESIRABLE KNOWLEDGE, ABILITIES, AND SKILLS     


Ability to maintain and improve the image of the library with patrons and others within the library community.


Ability to work cooperatively with other library departments in order to achieve the library’s goals.


Ability to speak and write accurately and effectively.


Ability to manage and motivate employees.


Knowledge of library materials, practices, techniques, and technology.


Ability to learn to use a variety of office and library equipment.


QUALIFICATIONS FOR EMPLOYMENT     


Possession of a Master’s Degree from a library education program accredited at the time of graduation by the
American Library Association.


Experience in planning, budgeting, staff development, and evaluating programs and services for the public.


Three years progressively responsible library experience, public library experience in a children’s department
preferred.


Any combination of education, experience or training that satisfies the requirements of the position.







PROGRAMMER/SOUTHERN ADAMS COUNTY
QPL’s CHILDREN’S DEPARTMENT (part-time)


Quincy Public Library


QUALIFICATIONS


1. Baccalaureate degree or near-completion thereof.
2. Knowledge of children’s literature.
3. Excellent oral and written communication skills.
4. Creativity—especially for working with children.
5. Valid Illinois driver’s license.
6. Demonstrated computer experience.
7. Ability to work well with others.


DUTIES


A. Plans and presents literature-based and multi-media programs,
including puppetry, drama, and story-telling, for children and residents
of SAC.


B. Selects books and audio/visual materials for children.


C. Performs circulation functions.


D. Selects and schedules community programs and the personnel to
conduct these programs.


E. Keeps program statistics.


F. Serves on committees.


G. Performs other duties relevant to the position as needed.







Lake Villa Public Library District
Department: Youth Services


Pay Grade:  2


Job title: Head of Youth Services
Reports to: Library Director
Summary: Under the administration of the Library Director,


is responsible for the operation of the youth services department.


Duties and responsibilities:
1.   Administers and supervises department.
2. Interviews, hires, trains, evaluates, coaches, and schedules departmental employees.
3. Develops, plans and implements goals and objectives for the Youth Services Department.
4. Drafts policies and recommends procedures for departmental operations.
5. Prepares reports and maintains statistics of departmental activity.
6. Advises director on matters related to department operations.
7. Participates in professional activities and continuing education.
8. Represents library within the library system and consortium.
9. Prepares departmental budget and monitors expenditures
10. Serves on the library management team and other committees as assigned.
11. Plans, schedules, promotes, implements, and evaluates programs for children newborn through


6th grade.
12. Serves as intermediary for patron concerns, interpreting library policy, resolving conflicts that arise.
13. Develops, maintains, and promotes the youth services collection.
14. Supervises reference and readers advisory activities in the youth services department.
15. Coordinates outreach services to schools, preschools, day-cares and other organizations that


focus on the needs of children.
16. Maintains current awareness of trends in area of responsibility.
17. Performs other duties as assigned.


Knowledge and skills:
1. Knowledge of library practices, procedures, and technology as they relates to services to children.
2. Knowledge of children's literature and child development.
3. Demonstrated ability to tell, read, and interpret stories for children.
4. Ability to empathize and relate to the needs of children and their parents.
5. Ability to communicate clearly and effectively.
6. Ability to follow tasks through to completion.
7. Ability to establish and maintain harmonious working relationships.
8. Ability to motivate staff.
9. Ability to set priorities, make decisions, and exercise discretion with patrons and staff.
10. Ability to use a keyboard and telephone.
11. Ability to use integrated office software.
12. Ability to stoop, bend, lift, and push carts.
13. Commitment and desire to provide excellent service to library users.


Qualifications:
1. MLS from an ALA-accredited program.
2. 3 years' experience working with children.
3. 2 years' supervisory experience.
4. Ability to work evening and weekend hours as needed.
5. Access to transportation.


5/18/01







Lake Villa Public Library District
Department:  Youth Services
Classification:  Clerk II


Job title: Youth Services Clerk
Reports to: Head of Youth Services
Summary: Under the administration of the Head of Youth Services, performs tasks to
support department operation.


Responsibilities:


1. Responds to patron requests for assistance in identifying and locating materials.
Refers more complex inquiries to librarian as appropriate.


2. Registers participants for youth programs.
3. Assists patrons in placing holds and requesting interlibrary loans.
4. Performs clerical tasks to prepare for programs.
5. Troubleshoots minor equipment problems.
6. Assists librarian during class tours.
7. Performs other duties as assigned.


Knowledge and skills:


1. Ability to communicate clearly and effectively.
2. Ability to follow tasks through to completion.
3. Ability to establish and maintain harmonious working relationships.
4. Ability to use good judgment in making decisions and referring questions to


appropriate staff.
5. Ability to use a keyboard and telephone.
6. Ability to stoop, bend, lift, and push carts.
7. Commitment and desire to provide excellent service to library users.


Qualifications:


1. High school diploma or equivalent.
2. Experience working with children preferred.
3. Schedule includes evening and weekend hours.


4/26/01







LIBRARIAN OR INFORMATION ASSISTANT
YOUTH SERVICES


PART-TIME


Hours  : Fridays from 4:30 p.m. to 9:00 p.m. plus alternating Saturday from 9:00 a.m. to
6:00 p.m. or Sunday from 12:00 noon to 6:00 p.m.
 
Duties include:  


•   Assists patrons with reference and information requests.
•  May assist with programs.
•  Other Library-related duties as assigned.


 
Requirements:


•  Bachelor’s degree from an accredited college or university, MLS Preferred.
•  Basic knowledge of Children’s Literature and Child Psychology.
•  Two years experience in public library service to children or other successful


work experience with children.
•  Experience in use of microcomputer.
•  Physical mobility.
•  Good oral and written communication skills with people of all ages


 
Grade P-1: Information Assistant range starts at $13.68 per hour.
Grade P-3: Librarian/MLS range starts at $16.55 per hour.
 
Interested staff may submit a letter of interest to Gail Kay, Assistant Director for Human
Resources, by Friday, September 28th, 2001.


Skokie Public Library







Part-Time Computer Assistant
 


Skokie Public Library
Youth Services


 
 


Hours:
 
Every Tuesday and Thursday from 3-9
Alternate Fridays from 3-9 plus Sundays from 12–6, and Saturdays from 9-6


Maintains public access PCs and software, and assists users. Also answers phone at
information desk, troubleshoots minor problems with computers and software, schedules
appointments for use of PCs, study rooms and Internet. Performs other duties as assigned.
 
Requirements include knowledge of Mac and IBM compatible PCs and their major
software, Internet knowledge, completion of at least 3 years of high school, physical
mobility, and oral and written communication skills.
 
Pay from $8.01 per hour. Grade S-2.
 
Applications accepted in Administration Office, Skokie Public Library, 5215 Oakton
Street, Skokie, IL 60077, Monday-Friday from 9-5.
 
Interested staff need only submit a letter of interest to Gail Kay, Assistant Director
for Human Resources by Friday December 8, 2000.
 







Wilmette Public Library District


Librarian, Youth Services


Full-time (37.5 hrs.) Preschool Services Librarian.  Available June 1.  Job duties will
include programming, outreach, collection development, maintenance of department’s
web page, and some coverage of the Youth Services Reference Desk. Computer
experience and experience with young children required.  MLS preferred but will
consider candidates with Bachelor’s Degree and relevant experience.  Our community
loves books, children, and its library!  This is a great job for the right person.
Please fax, email, or mail a cover letter and resume to Lyn Persson, Head of Youth
Services, Wilmette Public Library, 1242 Wilmette Ave., Wilmette, IL 60091.
Email lpersson@wilmette.lib.il.us.  Fax# is 847/256-6933, attention Lyn.
Position open until filled.







QUINCY PUBLIC LIBRARY
Adapted from memo to Department Heads


RE: Hiring Procedures for Department Heads (when hiring new staff)


Comment: Completed applications will be turned in to the office.


The Department Head and Administrative Librarian will examine and
evaluate the applications and select the most promising candidates.


The Department Head will intensively interview the candidates.


The Administrative Librarian will briefly interview the candidates.


The Department Head and Administrative Librarian will discuss all
candidates and select the best one.


The Administrative Librarian will send a letter to the successful candidate
offering her or him the position.


The Department Head will send the rejection letter to the unsuccessful
candidates.







Inappropriate Questions
What is your maiden name?


Have you ever used another name?


Have you ever changed your name?


How old are you?


What is your date of birth?


Can you show proof of your age?


When did you graduate grammar/high school?


Are you married?


Do you wish to be called Miss, Ms., or Mrs.?


Do you have children?


How many children do you have?


How old are your children?


What are your child-care arrangements?


Are you pregnant?


Do you plan on having kids?


How tall are you?


How much do you weigh?


Do you have any disabilities?


Do you have any diseases?


Of what country are you a citizen?


Where were you born?


Where were your parents born?


What is your nationality?


What kind of name is that?


What religion are you?


Does your religion prevent you from working on


Saturdays or Sundays?


What are your hobbies and interests?


Do you have a driver’s license?


Have you ever been arrested?


Appropriate Questions
Is there any information relative to a change of


name that would help us do a reference check?


Are you at least  years of age?


The hours for this position are ______.


Are you able to work these hours?


This job requires lifting up to  pounds, seeing a com-


puter screen and hearing patrons. Would you be able to


do these things with or without reasonable accommo-


dation? Answer yes or no.


Are you legally permitted to work in the U.S.?


(No inquiries regarding religion. You can state the job


hours and ask if they can work those hours.)


Have you served in the U.S. Military? Describe your


duties while in the service.


Do you belong to any professional associations? 


Do you have any hobbies or interests that are 


relevant to this job?


(Only ask about a driver’s license if it is needed 


to do the job.)


Have you ever been convicted of a felony?


Pre-employment Questions: To Ask or Not to Ask
Gail Kay
Skokie Public Library


    







. What are some of your favorite picture books?


Fiction titles? Who are some of your favorite


children’s book authors?


. Why do you want to work in a Youth Services


Department?


. A woman comes up to the desk and seems upset. She


hands you a book by Alvin Schwartz, Scary Stories to


Tell in the Dark, and says it should not be in a kid’s


department because her eight-year-old son had a


nightmare last night after reading it. How do you


respond?


. Please describe your knowledge of computers. What


experiences have you had helping children use the


Internet, databases, and word processing?


. A sixth grade girl asks for information on stars.


What is your response?


. A young boy asks you for a good book to read.


What criteria will you use to assist him?


. How would your co-workers describe you?


. What aspect of your work experience have you liked


the most? The least?


. A parent approaches you at the desk with a nine-


year-old and asks for information on the Cherokee


Indians. How would you respond?


.What has been your biggest challenge on the job


and how have you handled it?


. What are some of your work-related accomplish-


ments? What do you think contributed to your


success?


Interview Questions for 
Reference Librarians and Assistants
Jan Watkins
Skokie Public Library


    







Librarian Interview Questions


1. Tell us about your background and why you’re interested in this position.


2. What do you think is the most important role or function of children’s services?


3. What would be 2 titles on your emergency storytelling shelf?


4. What is the most current children’s book you’ve read?  What did you like or dislike
about it?


5. Who is your favorite children's author or illustrator & why?


6. Being the "new kid on the block", how would you develop relationships with your
co-workers; how would you present ideas for new programs or procedures?


7. What’s your philosophy of Internet use for children?


8. Are there particular areas of programming that you feel you are especially strong
in?  If so, what?  If not, what programming do you most enjoy?


9.      How would you go about developing a collection of children's materials?


10. What would be your strongest area of interest in collection development?  Why?


11. If you have a conflict with a co-worker, how would you resolve it?


12. What type of management style best fits your working style?


13. If 2 pre-school children are laughing and running around the children’s department
while their mother is selecting materials, how would you handle the situation?







14. A child, left unattended at a computer while his father has gone upstairs to get some
materials, calls for his father and begins to cry.  While you are talking to the child, 
the father returns.  How would you handle the situation?


15. What is your familiarity and comfort level with current technologies (Internet, CD-
ROMs, various computer applications)?


16. Take a few minutes to look at this reference book.  Describe to us how you
evaluate such a tool.


17. A parent comes up to you and says “My child hates to read.”  How do you
proceed?


18.     What is your experience with outreach to different groups or
 organizations?


19.     What do you most look forward to in this position?  What most
concerns you about it?


20. Where do you see yourself in 5 years?


Naperville Public Libraries







CANDIDATE REJECTION LETTER


Date


Thank you for applying for the position of ________________________________ in the
____________________ Department of the _____________________________ Public
Library.  After careful consideration we have made our selection from a number of
suitable candidates.


We regret that we are not able to offer you employment at this time.  Your application
will be kept on file six months to be reviewed for future openings.


We do hope you will be successful in finding the type of position you desire.


Sincerely,


Quincy Public Library







ORIENTATION
NEW LIBRARY EMPLOYEES


Office—Forms and Information
Application form
Resume
Letters of Reference
Letter of Acceptance
IRS Forms
IMRF Forms
Insurance Forms
Explanation of:


Lunch hour
Breaks
Pay period and computation
Sick leave
Vacation
Retirement Benefits
Time sheets


Policies
Personnel Manual
List of current staff and their departments
History of library
List of board members
Time of board and board committee meetings
Library hours


DEPARTMENTAL INFORMATION
Tour
Schedule
Memos
In-house brochures and flyers
Use of computers
Use of phones
Copy of job description
Departmental guidelines
Departmental procedures
Opening and closing of department
Expectations of productivity and behavior


GENERAL INFORMATION
Locking of staff doors and security procedures
QPL day
Tour of building and staff introduction
Explanation of Public Library Districts
List of their board members and meetings
Parking


Quincy Public Library







Children's Services Monthly Report for the month of:
Submitted by:


1. Programs & Tours
(A blue Meeting Room form should be submitted for each program or tour.)


2.  Meetings:  Please list date, time & purpose


3.  Training:  If you trained anyone or received any training, list dates, times & who
trained you or whom you trained.


4. Special projects:


5.  Other:  Any other information you want to share


Naperville Public Libraries







VERNON AREA PUBLIC LIBRARY DISTRICT


STANDARDS OF SERVICE EXCELLENCE


Personnel Mission Statement:  We are committed to providing the highest level of service in
everything we do. We are committed to projecting an image of service excellence through every
employee. We are committed to practicing these Standards of Service Excellence with every
employee, every patron, individual or organization with whom we interact.


Purpose:  These standards are based upon the premise that the actions of one singl individual can
create or change the image of the library and of all staff members in the eyes of our patrons and
associates. Therefore, we have standardized certain behaviors and responses so that all may
receive the same consistent level of excellent service.


I. Standards of Personal Behavior


A. Friendly – Create an atmosphere that makes people feel welcome the moment they enter
the building or your work area. Greet with an “Hello!” when possible.


B. Attentive/Observant – Acknowledge with eye contact or a smile as quickly as possible
the presence of an individual who approaches you. Always leave paperwork to help a
person. Be aware of the actions of an individual that may signal the need for special
assistance.


C. Enthusiastic – Be enthusiastic, whether employed for only a few hours or full time.
Enthusiasm is contagious; it improves the work environment and causes patrons to look
forward to visiting the library.


D. Empathic – “What if this were happening to me?” is one of the best questions to ask
ourselves when an individual is experiencing a problem. “What would I want the library
to do for me if I were in this situation?” gives us an indication of the action necessary to
show that we understand and want to assist in the solution of the problem.


E. Knowledgeable – Develop a thorough knowledge of the library’s services and which
department(s) provide them. Use this knowledge to answer questions, solve problems or
direct an individual to the appropriate department or person.


F. Professional – Professionalism is a matter of attitude, not academic degrees. We must
appear and conduct ourselves in a professional manner, regardless of our job
classification. Professional appearance should be consistent with the highest standards in
the field. Professional demeanor includes such things as:  refraining from personal
conversations and telephone calls, eating, drinking or chewing gum in the public view;
refraining from making any negative comments about other employees, patrons, the
library or other organizations where it may be overheard by the public.


G. Proud – Display an attitude of pride in the quality of our work and the services we
provide. Acknowledge the achievements of our colleagues.


H. Diplomatic – Be diplomatic and tactful in all situations. Although  patrons or colleagues
may not always be in the right, it is essential that they never be treated as though they are
wrong. Care must be taken to avoid offending or embarrassing an individual, or causing
one to lose face in front of his or her peers.


I. Listener – Communication occurs only when what is being said is heard by the person to
whom we are talking. We should always listen carefully to understand — not to judge —
a situation or individual. By understanding, we are able to respond in calming,
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confidence-building language and avoid aggravating, confidence-destroying language.
By restating what we have heard, we indicate that we have understood what has been
said.


J. Personal service provider – Avoid robot-like responses. Learn and use patrons names.
Recall details of a patron’s last visit that you can askabout, such as “Did you enjoy that
novel?”  Be sincere in wishes for a “nice day.”


K. Courteous – Always conduct ourselves in a gracious and courteous manner to everyone.


L. Appreciative – Always thank patrons for using our services and facility. Always thank
other employees for their thoughtfulness or help.


M. Cooperative – Be a team player. Understand, accept and practice these standards.
Understand that they are the benchmark against which all our activities will be seen and
evaluated.


II. Standards for Processes and Procedures


A. Convenient – Within the framework of the library’s purpose and mission, all our
processes and procedures are designed for the convenience of the library patron, not
ourselves. Our services and facilities must be easily understood and used. Our
responsibility is to accommodate the patron.


B. Flexible – Although rules and regulations are important, they can never be detailed or
extensive enough to cover every situation. Rules cannot solve problems — people can.
Rules exist to give us guidelines and parameters within which to solve problems.
Unnecessary rules or rules that are too difficult to explain or enforce do not permit
excellent service. These should be brought to the attention of management.


C. Solution-driven – Avoid giving the patron the run-around. Every effort should be made
to respond positively to every question or complaint when and where it is received, even
if the response is “Yes, that is a problem. Let me take you to someone who will help
you.”


D. Efficient/Accurate – We are responsible to understand all procedures and processes
within our area of responsibility or that have direct bearing on our area of responsibility.
We must stay informed regarding changes so that all tasks can be performed correctly the
first time that they are done.


E. Responsive – Always indicate our course of action with every request. Be as specific as
possible with a patron concerning when he or she may expect a response. Always
respond by the time we said we would, even if it is to tell the patron that we are still
working on his or her request. Remember that the entire organization—every staff
member—has promised the patron excellent service, and that you are acting in our
behalf.


F. Image conscious – Every employee must guard and promote our image, being aware that
image and quality are linked. Understand that every move we make, every word we say,
every decision we make is always a statement about quality, and reveals what we think
about ourselves, our patrons and our services.
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III. Standards for Telephone Etiquette


For many patrons, the telephone may be their first or only contact with the library. Their
image of the library will be based on the impressions they receive over the telephone. We
must make every effort to project over the telephone the same standards of excellence, the
same desire to serve, as we do in the library. We must be aware that, when serving a patron
by telephone, we do not have the advantage of eye contact or body language to help us
convey these standards, and therefore we must concentrate fully on what we say and how we
say it.


A. Answer the telephone by no later than the third ring.


B. Use an enthusiastic, “smiling” tone of voice.


C. All answers to calls must include these three elements:  a greeting, such as “Good
morning” or “Hello”; an identification, such as “Vernon Area Public Library,” “Youth
Services Department” or your name; an inquiry, such as “How may I help you?” or
“How may I direct your call?” These responses may be individualized to fit your own
style, but all three elements must be present.


For internal calls when the caller is identified on the telephone display screen, only a greeting
is required.


D. Allow the caller to hang up first to avoid the possibility of missing an additional
comment or question, or the unpleasant sound of our receiver being hung up.


E. When it is necessary to take a message, always make sure the message is complete:
name; telephone number; date; time of call; best time to return call; message-taker’s
name; message if possible or appropriate. Repeat the information to the caller if
necessary to verify accuracy.


F. When taking a call for an employee who is not at work or who is unavailable, answer “(--
---) will be in on (-----) at (---).” Or “(-----) is unavailable at the moment. May I take a
message?” Never say “not in yet,” “at lunch,” “on vacation,” “in a meeting,” or any other
phrase of this nature.


G. Never give out any personal information about an employee, such as name, address,
home telephone number, department or hours of employment. Information regarding an
employee’s health, vacation status (see F above) or any other activities is also considered
personal information.


H. If it is necessary to place a caller on hold, ask first if you may put him or her on hold. As
much as possible, let the caller know how long he or she will be on hold, and give the
option of having the call returned.
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IV. Proactive Standards


Every employee must be aware that these standards require the acceptance and cooperation
of all to be effective. These standards are only as good as our understanding and
implementation of them. Just as with rules and procedures, they are designed to be guidelines
and set parameters. They are regularly reviewed and revised.


A. Every employee is responsible to contribute ideas for changes and/or improvements to
these standards and to the general work environment.


B. If an employee has trouble understanding or meeting any of these standards, that
employee has the responsibility to communicate that trouble to his or her supervisor.
Each supervisor has the responsibility to respond to employees questions, problems and
ideas concerning these standards.


C. Library administration—the Board of Library Trustees, the Director and  Department
Heads — are committed to these standards. A major responsibility of administration is to
enable all employees to meet these standards.


D. Every employee should look for opportunities to go beyond these standards when serving
patrons. These added value actions will be remembered long after the need for a specific
service has been met, and will cause a patron to support the library more strongly.


Copyright 1997 Vernon Area Public Library District
Revised November 1997







VERNON AREA PUBLIC LIBRARY DISTRICT


STANDARDS OF SERVICE EXCELLENCE
PERFORMANCE EVALUATION


Person evaluated __________________________________________


Evaluated by ______________________________________________


________________________________________________________________________


This form is provided to evaluate each employee’s understanding and practice of
the library’s Standards of Service Excellence.  Each standard evaluated is clearly
defined in the Standards; both the evaluator and the individual being evaluated should
refer to that document when completing and reviewing this form.  Recognizing that
behavior is variable over a period of time, this form is designed to display a range of
performance.  Ratings may fall between the indicators defined below.
________________________________________________________________________


Rating Definitions


Exemplary:  This employee displays the highest degree of understanding and 
practice for the standard being rated, and provides an example for others to
follow.


Satisfactory:  This employee exhibits minimally acceptable performance of the 
standard being rated, but should consider ways to improve.  “Minimally 
acceptable” means that the employee displays an understanding 
of the standard being rated, and practices it at least eighty percent of the 
time.


n/m:  Not met.  This employee does not display an understanding of the standard
being rated, and/or fails to practice it at least eighty percent of the 
time.  Corrective action is needed.


n/e:  Not evaluated.  This rating is used in situations where a supervisor has not
sufficiently observed performance to fairly rate, or when the fulfillment of 
position description responsibilities does not involve a specific standard, 
such as Standards for Processes and Procedures or Standards for 
Telephone Etiquette.


________________________________________________________________________







Exemplary Satisfactory


I. Standards of Personal Behavior
A. Friendly / / / / / / n/m n/e
B. Attentive / / / / / / n/m n/e
C. Enthusiastic / / / / / / n/m n/e
D. Empathic / / / / / / n/m n/e
E. Knowledgeable / / / / / / n/m n/e
F. Professional / / / / / / n/m n/e
G. Proud / / / / / / n/m n/e
H. Diplomatic / / / / / / n/m n/e
I. Listener / / / / / / n/m n/e
J. Personal Service / / / / / / n/m n/e
K. Courteous / / / / / / n/m n/e
L. Appreciative / / / / / / n/m n/e
M. Cooperative / / / / / / n/m n/e


II. Standards for Processes and Procedures
A. Convenient / / / / / / n/m n/e
B. Flexible / / / / / / n/m n/e
C. Solution-driven / / / / / / n/m n/e
D. Efficient/Accurate / / / / / / n/m n/e
E. Responsive / / / / / / n/m n/e
F. Image conscious / / / / / / n/m n/e


III. Standards for Telephone Etiquette
A. Timely answer / / / / / / n/m n/e
B. Tone of voice / / / / / / n/m n/e
C. Greeting / / / / / / n/m n/e
D. Ending call / / / / / / n/m n/e
E. Complete message / / / / / / n/m n/e
F. Availability of employee / / / / / / n/m n/e
G. Confidentiality / / / / / / n/m n/e
H. Holds / / / / / / n/m n/e


IV. Pro-active Standards
A. Contribute / / / / / / n/m n/e
B. Communicate / / / / / / n/m n/e
C. Respond/Enable / / / / / / n/m n/e
D. Added value / / / / / / n/m n/e


________________________________________________________________________


Comments:


___________________________________________________________
Supervisor                                                                              Date


___________________________________________________________
Employee                                                                                Date







The following guidelines are for the use of management to aid in the 
use of the new evaluation form.


GUIDELINES TO NON-EXEMPT STAFF SERVICE EXPECTATIONS
These service expectations are the behaviors expected of


everyone in daily work and interaction with other staff.


============================================================================================
Quality   #1: Knows and follows library policies and procedures.
Quality  #13: Assumes appropriate responsibility.


Behaviors :


-  Knows and follows the service statement, policies and procedures, and personnel code.  Refers questions 
about policies and guidelines to appropriate staff member.


-  Does not abuse phone for personal calls.
-  Wears staff name tag when at work.
-  Checks out all library materials for personal use so that computer status is accurate.       


Meets Expectations :


-  has read and knows location of policy and procedure manuals
- follows the information in these documents
-  wears staff name tag wile at work
-  does not abuse telephone for personal use
-  checks out all library materials for personal use


Exceeds Expectations :


-  exhibits all base line behaviors PLUS the following:
*  takes the initiative to suggest improvements in guideline and/or participates in writing and revising guidelines
*  displays a positive attitude in following guidelines


Needs Improvement :


-  fails to meet one or more of the expected behaviors and/or exhibits one or more of the following :        
*  does not know where to find policies and procedures manuals
*  creates staff unrest regarding these documents
*  inconsistently follows the library�s policies and procedures


Unacceptable :


-  fails to meet several of the expected behaviors and/or exhibits one or more of the following:   
*  disregards the policies and procedures of the library   
*  is not aware of the policies and procedures of NPL







Quality   #2: Communication:  acts in a manner that encourages positive 
staff and patron interaction.


Quality   #5: Approachability:  acts in a manner that encourages patrons to 
ask questions.


Quality   #8: Demonstrates principles of customer service.


Behaviors :
- Keeps conversations in work area quiet and to a minimum.
-  Communicates with other staff without interfering with their job responsibilities.
-  Greets staff/patrons in a courteous manner.-  Remains calm in dealing with other staff/patrons.
-  Does only appropriate, library-related work in the work area.
-  Knows how to use voice mail as a means of communication. Checks voice mail regularly. 


Practices phone etiquette.
-  Is courteous and respectful of other staff, and sensitive to individual personalities and needs.
- Welcomes questions, concerns, complaints and suggestions from staff and gives a timely response.
- Shares knowledge of systems and processes with other staff making sure the information is appropriate 


and understood.
-  Employs Houston principles of customer service in dealing with patrons.


Meets Expectations:
-  exhibits common courtesy and respect toward staff
- adjusts to diverse personalities
- listens carefully
- shares information; keeps supervisor and other staff informed of   situations
- provides accurate information and careful instructions in a timely manner
- respects the work environment; avoids unnecessary distractions and interruptions
- has a positive attitude
- knows how to use voice mail as a means of communication and checks voicemail regularly; knows how to 


answer, transfer and put calls on hold


Exceeds Expectations:      
-  exhibits all expected behaviors PLUS the following:
-  demonstrates tolerance, patience and understanding when dealing with fellow staff and patrons   
-  takes initiative to help, support and encourage staff members   
-  recognizes problems and offers solutions   
-  turns confrontation into respectful dialogue
-  creates a harmonious work environment


Needs Improvement:
- fails to meet one or more of the expected behaviors and/or exhibits one or more of the following:


*  frequently complains about supervisor and other staff
*  distracts other staff
*  is inconsistent in passing on information or responding to fellow staff members         
*  exhibits temper         
*  creates divisiveness among the staff         
*  has a negative attitude
*  is inconsistent in treatment towards staff and patrons


Unacceptable:
- fails to meet several of the expected behaviors and/or exhibits one or more of the following:


*  is unresponsive to fellow staff and patrons
*  is discourteous, belligerent or uncooperative
*  harasses or verbally abuses other staff or patrons
*  makes derogatory remarks about staff members
*  demeans other staff or patrons







Quality   #3: Creates positive atmosphere and promotes team building
Quality  #12: Support Function � shows commitment to library goals & policies.  Implements departmental goals & 


policies.  Balances personal needs & goals with those of NPL.
Quality  #14: Problem-solving:  receptive to new ideas; handles & resolves conflicts & problems.


Behaviors :
-  Arrives punctually.
-  Adheres to hours scheduled.
-  Flexible about hours worked when asked to change.
-  Offers assistance to co-worker when needed.
-  Fills in for an absent co-worker when asked, barring schedule conflicts.
-  Alerts co-workers regarding changes in daily operation.
-  Cooperates with other staff.
-  Notifies co-workers of whereabouts if leaving work area for more than a few minutes.                                 
-  Keeps shared work area neat.
-  Promotes harmony in staff relations.


Meets Expectations:
-  is cooperative and willing to help when requested
-  is a team player
-  arrives punctually and adheres to hour scheduled, but flexible when need arises
- assists department in running smoothly
-  keeps shared work area neat
-  considerate of need and time of other staff
-  is flexible


Exceeds expectations :
- exhibits all expected behaviors PLUS the following: 


*  promotes teamwork through encouragement and praise
*  shows leadership
*  maintains consistent level of performance under conditions of stress or uncertainty


Needs Improvement:     
-  fails to meet one or more of the expected behaviors and/or exhibits one or more of the following:


* inconsistent effort to work with others
* has habits which interfere with positive interaction among staff and with patrons such as poor 


hygiene, distracting voice level, whistling
*  exhibits mood swings and inconsistent behavior towards others


Unacceptable:
- fails to meet several of the expected behaviors and/or exhibits one or more of the following:


*  disregards ideas and suggestions from fellow staff � consistently shows disdain for 
administrative/supervisory decisions


*  belittles other staff and/or patrons
*  creates poor morale by continually complaining to other staff; criticizes without offering solutions







Quality   #4: Exhibits knowledge of the job; continues to develop new skills as needed.
Quality   #7: Exhibits knowledge of materials & sources; continues to develop knowledge of collections 


and service.
Quality   #9: Quality of work (how well job is done); is accurate, neat & thorough.
Quality  #10: Quantity of work (amount accomplished); completes assigned tasks on schedule.
Quality  #11: Staff development: participates in workshops, training, opportunities for job enrichment.


Behaviors:
-  Effectively uses resources needed for job.
-  Attends workshops on job-related topics in or out of the library.
-  Keeps skills current in using new technology.
-  Demonstrates proficiency in routine maintenance of equipment and knows who to contact when repairs 


are needed.
-  Regularly reviews materials in information binders in the staff room or in staff room or in department.


Meets Expectations:    
-  demonstrates knowledge and understanding of the job    
-  performs tasks accurately and in a timely manner
-  learns new procedures and technology as needed
-  needs little supervision
-  performs tasks with care and attention
-  accepts changes in job
-  demonstrates proficiency in routine maintenance of equipment and knows who to contact when repairs 


are needed
-  regularly reviews materials


Exceeds Expectations:
-  exhibits all expected behaviors PLUS the following:


*   develops techniques to make job tasks more effective and efficient
*   resourceful in dealing with problems; has problem-solving skills
*   has a depth of knowledge about the job
*   understands how job fits into library operations
*   takes initiative to learn new skills


Needs Improvement:
- fails to meet one or more of the expected behaviors and/or exhibits one or more of the following:


*  often needs supervision and direction
*  resents change and new procedures
*  shows little initiative in furthering job knowledge


Unacceptable:
-  fails to meet several of the expected behaviors and/or exhibits one or more of the following:


*  does not maintain basic skills
*  shows no initiative in learning necessary tasks
*  consistently requires supervision and direction







Quality  #6: Conducts reference interview and follow-through activities.


Behaviors:(all reference inquiries...telephone, voice-mail, onsite, electronic)
- is approachable and welcoming; smiles, makes eye contact; gives friendly verbal greeting; acknowledges 


receipt of electronic or telephone request.
- shows interest; pays patron full attention and practices good listening skills.
- verifies patron requests by asking open-ended questions and paraphrasing what patron has said.
- works with patron to find what the patron needs; instructs patrons in use of materials or equipment when 


needed; offers referral when information is not quickly found.
- makes certain patron is satisfied with answers by asking a final question, such as �Does this completely 


answer your question?�
- regards all information requests as confidential.


Meets Expectations:
- is consistently approachable and friendly to all patrons.
- consistently shows attention and interest in the patron�s request.
- consistently uses open-ended questions and paraphrasing techniques.
- consistently insures the patron has received an answer to an information request and provides instruction 


when necessary.
- consistently displays a positive attitude.
- consistently displays good judgment.
- consistently regards all information requests as confidential.
- consistently communicates effectively with patrons regarding information requests.


Exceeds Expectations:
- exhibits all baseline behaviors PLUS the following:


*  takes the initiative to suggest improvements in procedures and/or participates in writing and revising 
procedures.


*  analyzes processes to improve performance and effectiveness of 
reference transactions.


*  goes beyond expected service requirements to satisfy a patron request.


Needs Improvement:
- fails to meet one or more of the expected behaviors and/or exhibits one or more of the following:


*  does not regard information requests as confidential.
*  interprets information, rather than providing what is available in print.
*  inconsistently follows the reference policies and procedures.


Unacceptable:
- fails to meet several of the expected behaviors and/or exhibits one or more of the following:


*  disregards the reference policies or procedures.
*  is not aware of the reference policies and procedures.
*  makes derogatory remarks about patrons or their requests.
*  is unresponsive to patrons� needs.
*  is discourteous, belligerent or uncooperative.







NAPERVILLE PUBLIC LIBRARIES


Non-Exempt Performance Review


NAME: ________________________ Appraisal______ to _______


Period     (from)          (ending)


DEPARTMENT:__________________ Date of Appraisal


Discussion: _______________


JOB TITLE:_____________________ Type of Review: ___ annual


___ 6 mo.  ____ other


PERFORMANCE REVIEW GUIDELINES
(+ or - may be used in rating column for broader range of ratings with qualifying comments)


4. PERFORMANCE EXCEEDS EXPECTATIONS:
Work is of exceptionally high quality and quantity. Work is thorough, accurate and on-time. Staff member is
reliable, responsible and resourceful. Works independently � exhibits initiative and good judgment.


3. PERFORMANCE MEETS EXPECTATIONS:
Work is of good quality and quantity. Work is thorough, accurate and on-time. Staff member is reliable and
responsible. Has good judgment and initiative. Seldom needs supervision and direction.


2. PERFORMANCE NEEDS IMPROVEMENT:
Work shold show better quality or quantity. Work needs to be more thorough, accurate and on-time. Staff member
needs to be more reliable and responsible. Judgment is inconsistent, shows some initiative, but often requires
supervision and direction.


1. PERFORMANCE IS UNACCEPTABLE:
Quality and quantity of work are well below requirements. Work is seldom completed thoroughly, accurately, or on-
time. Staff memeber is unreliable and not responsible. Shows consistently poor judgment. Lacks initiative and
requires constant supervision and direction.







P.2
NAME _________________________________________


I.  KEY JOB RESPONSIBILITIES: (To be filled out by evaluator)


Utilize the guidelines and their descriptors to evaluate the staff member�s work Raters are expected to include


backup explanation to indicate a category that does not fully apply.


Responsibilities Results Achieved Rating
and Comments







NAME _________________________________________          DATE __________ P.3


II. SELF-APPRAISAL: (To be written by employee)
1. What have been my major achievements over the past year?


2. What are the most important strengths I bring to
the job?







P.4
NAME _________________________________________          


3. What resources do I need to improve my job
performance and meet my objectives?


4. How do I feel about my present position in terms of
challenge and opportunities to grow and contribute?







NAME _________________________________________          P.5


III. GOALS: (Compilation of evaluator & employee�s input)
1. What progress was made on last year�s goals?


2. Establish goals for the year ahead.







P.6
NAME _________________________________________          


COMMENTS: (To be written by employee�may list by line # or in paragraph form.)







NAME _____________________________________ P.7


IV. PERFORMANCE QUALITIES: (To be filled out by evaluator)


Exceeds Meets Needs Unacceptable N/A
Expecta- Expecta- Improve-
tions tions ment


1. Knows & follows library policies & procedures.


2. Communications: acts in a manner that encourages
positive staff & patron interaction.


3. Creates positive atmosphere and promotes team
building; offers assistance to and cooperates
with other staff members.


4. Exhibits knowledge of job; continues to develop
new skills as needed.


5. Approchability: acts in a manner that
encourages patrons to ask questions.


6. Conducts reference interview and follow-through
activities.


7. Exhibits knowledge of materials & sources;
continues to develop knowledge of collections
and services.


8. Demonstrates principles of customer service.


9. Quality of work (how well job is done) � is
accurate, neat & thorough.


10. Quantity of work (amount accomplished) �
completes assigned tasks on schedule.


11. Staff Development�participates in workshops,
training, opportunities for job enrichment.


12. Support Function�shows commitment to library
goals & policies. Implements departmental
goals & policies. Balances personal needs
& goals with those of NPL.


13. Assumes appropriate responsibility.


14. Problem-solving: receptive to new ideas;
handles & resolves conflicts & problems.







P. 8


NAME _________________________________________          


V. JOB PERFORMANCE SUMMARY: (To be filled out by manager).


Yes No


Request Copy _____ _____


Request Conference _____ _____


Staff member�s Signature _________________________________________________  Date __________________
(Signing this review does not constitute agreement of disagreement; it indicates only that I have read it.)







Alsip-Merrionette Park Public Library District
PAGE PERFORMANCE APPRAISAL FORM


Name_____________________________ Department ____________________


Date hired __________ 6 month/ annual review (please circle)


Date of evaluation:


The asterisk marks the minimum standard performance level for each category.


ACCURACY IN SHELVING   
_____ rarely makes errors
_____ seldom makes errors
_____ ** makes an average number of errors **
_____ makes many errors
_____ makes frequent errors


SPEED IN SHELVING 
_____ exceptional speed
_____ above average speed
_____ ** average speed **
_____ works slowly
_____ works very slowly


WORK HABITS
_____ always stays on task during each work shift; performs more than fair share 


of workload
_____ consistently stays on task during each work shift; performs fair share of 


workload
_____ ** usually stays on task during each work shift; performs fair share of 


workload
_____ sometimes socializes or engages in non-work activities during each shift; 


does not perform fair share of workload
_____ frequently socializes or engages in non-work activities during each shift; 


does not perform fair share of workload


COURTESY
_____ always exceptionally polite and pleasant
_____ very polite and pleasant
_____ ** agreeable and pleasant **
_____ sometimes rude, blunt, sullen
_____ often rude, blunt, sullen







RESPONSIVE TO SUPERVISION & DIRECTION
_____ needs only minimal instructions; able to perform all routine and many 


complex procedures; readily accepts directions and assignments
_____ needs only minimal instructions; able to perform all routine procedures; 


readily accepts directions and assignments
_____ ** needs only general instructions; able to perform most routine 


procedures; accepts directions and assignments **
_____ requires considerable instruction; has some difficulty following routine 


procedures; sometimes does not follow directions or accept assignments
_____ repeatedly needs detailed instructions; unable to follow routine procedures; 


frequently does not follow directions or accept assignments


INITIATIVE
_____ exceptionally self-reliant; follows through on all assignments 


independently; often notes other tasks to be done and does them; asks for 
assignments as needed


_____ follows through on regular assignments without monitoring; sometimes 
notices and completes other tasks; asks for additional assignments as 
needed.


_____ ** follows through on regular assignments without monitoring; asks for 
additional tasks when necessary **


_____ follows through on some assignments without direction; requires some 
monitoring; sometimes needs to be told what to do next


_____ requires constant supervision to complete tasks; needs reminders to keep 
busy and often needs to be told what to do next


ROLE AS PART OF THE LIBRARY AND DEPARTMENT TEAM
_____ makes an extra effort to cooperate with co-workers; always refers patrons 


to appropriate staff members
_____ consistently cooperates with co-workers and refers patrons to appropriate 


staff members
_____ usually cooperates with co-workers and refers patrons to appropriate staff 


members
_____ seldom cooperates with co-workers or refers patrons to appropriate staff 


members
_____ frequently does not cooperate with co-workers or refers patrons to 


appropriate staff members


PERSONAL APPEARANCE
_____ exceptionally well groomed and dressed
_____ takes extra care with grooming and dress
_____ ** satisfactory grooming and dress **
_____ sometimes untidy and poorly groomed; sometimes inappropriately dressed
_____ often untidy and poorly groomed; often inappropriately dressed







ATTENDANCE
_____ extremely regular in attendance; always makes up lost time
_____ very regular in attendance; makes up lost time
_____ ** usually present; makes up lost time **
_____ sometimes absent; sometimes does not make up lost time
_____ often absent; does not make up lost time


PROMPTNESS
_____ arrives early, ready to work
_____ always prompt
_____ ** seldom late **
_____ sometimes late
_____ often late


OVERALL EVALUATION
_____ excellent; meets all minimum standards; exceeds most standards
_____ above average; meets all minimum standards; exceeds some standards
_____ average; meets all minimum standards
_____ unsatisfactory; does not meet some minimum standards
_____ unacceptable; meets few or no minimum standards


Plan of action for any unsatisfactory categories addressed above:


Describe any changes in duties or performance since the last evaluation.  Include any
aspects that were unsatisfactory in the last evaluation.


Additional comments:







I t is incredible the amount of money available


through awards and grants to make a difference in


the lives of children. Children’s librarians have a


unique opportunity with a target audience that funders


wish to support. However, locating those funders can


be a daunting task. Researching grant opportunities


can be fun, challenging, time consuming, and quite re-


warding. Here are some hints for tapping into funding


sources.


Know Your Community
Have information gathered and filed in an easily acces-


sible place. Update the information on a regular basis.


Having basic information about your community at


your fingertips will allow you to concentrate on prepar-


ing a proposal rather than gathering statistical infor-


mation. Things funders will want to know include how


many people in the target audience are actually in your


service area, how many of these folks actually meet the


criteria set, and general economic and literacy trends in


your service area.


Know Library Needs
Have already thought about services and programs the


library would like to offer to the community if only the


funding were available. This is often called the “wish


list.” Keep a file with short summaries of special proj-


ects you’d do if only you had the funds.


Locate Appropriate Funders
When you know your community and the library’s


needs, it’s much easier to identify opportunities to


pursue. For example, it’s not a good idea to apply to a


healthcare organization for funding to support a bird


identification project. It is important to know your


purposes and goals for the projects you wish to find


funding for and to match them to organizations with


similar purposes and goals. Don’t just go after money —


go after support to be able to offer services to your


community.


Do What the Funders Ask
Be easy to work with. Save your arguments for when


you really need them. Ask questions if you don’t under-


stand the application. Make your application easy to


read. Don’t use jargon. Follow all application directions.


Answer all the questions before the reviewer asks them.


Ask for what you want.


A few resources for further information and advice are:


The Catalog of Federal Domestic Assistance
Developing and writing grant proposals


http://www.cfda.gov/public/cat-writing.htm


Connect for Kids Weekly Newsletter
August ,  (special funding edition)


http://www.connectforkids.org/newsletter-url/


newsletter-url_show.htm?doc_id=


Fundraising and Grantwriting Resources
http://www.fundsnetservices.com/grantwri.htm


Nonprofit Guides
Grant writing tools for nonprofit organizations


http://www.npguides.org/index.html


Scholastic Teacher Resource Center 
Top tips for grant seekers


http://teacher.scholastic.com/read/discover/


funding/tips.htm


Researching Funding Opportunities
Tina Hubert
Lewis and Clark Library System


    







D isclaimer: These are ideas that have worked for


me. You might have some ideas that work better


for you. The following statements do not mean


this is the only way to write a grant.


Where to Begin
· Read through the grant application guidelines.


· Make extra copies of the application so you can


make notes on the extras.


· Look at your community and its needs.


· Discuss ideas with staff members and patrons.


· Make a wish list of programs, etc. related to this par-


ticular grant. Don’t think about money constraints


at this point.


· Now look at your wish list. Decide which programs,


etc. would really be feasible and relate to the grant.


Stay within the grant amount limit.


· Make a schedule of tentative times for possible pro-


grams, field trips, etc. Staff needs should definitely be


a part of this schedule.


· Make phone calls to the performers, bus company,


etc. to get an idea of costs involved. I have set-up ten-


tative schedules with performers in the past. Make


sure they understand that it is tentative and that you


will let them know if the grant is funded or not.


Costs
Make sure the library can cover some of the costs. It is


better to write on the application that you want to pur-


chase something at a lower cost and have the library


pay a portion of the item.


Example: If an item you want to purchase is ..


You might want to put . on the grant application.


The reason to write in a lower amount: Some ven-


dors offer discounts so you can get an item cheaper.


Then you have money left over. You would have to re-


turn any left-over money to the state.


Special Note: The state expects you to spend the en-


tire grant amount. The state cannot give the left-over 


money to someone else… SO SPEND THE ENTIRE


AMOUNT!!!! 


· Round off to the nearest dollar.


· You can include an estimate of shipping costs.


· Make sure your figures match on each page.


Certified Mail
I send ALL correspondence by certified mail. This in-


cludes the Grant Application, Assurance Letter, and all


reports. Even though there is some cost involved you


will know your correspondence has been received


when you are sent the postcard. Tell the post office


clerk you want to send the envelope by certified mail.


· Fill out the postcard on both sides.


· The clerk will make out a certified receipt. Keep this


with your grant folder.


· You also need a receipt for the money you just spent


getting certified mail so you can get reimbursed from


the library.


Writing the Grant Application
Have several options ready so in case one idea doesn’t


work, a second idea can be used just as effectively.


Example: I added a special clause in the successfully


funded Collection Connection Grant. Since the grant


was for a specific collection I wanted to cover any


changes that might occur because a title goes out-of-


print or I was able to obtain a better discount:


Some titles become out-of-print and new titles be-


come available. The following list is what was available


through several sources. Since changes are possible, the


following criteria will be followed:


. If a sale occurs, I will be able to add extra titles in the


SCIENCE area for the same allotted money.


. If a title becomes out-of-print, another suitable title


will be purchased.


· Re-read the grant information that summarizes what


the grant can include to make sure you comply with


the guidelines.


Grant Tips
Judy Groom
Freeburg Area Public Library District


    







· Some grants have statements such as “Limit of 


words.” This means up to  words. You don’t even


need to make sure you have up to  words. It sim-


ply means “Don’t go beyond the limit!” In fact, if you


can write brief statements way under , that’s even


better!


· Start writing on the extra application copy. For me,


typing the info on the computer works best—that


way I can move ideas and wording around. I even cut


and paste the wording onto the form.


· Check your spelling and grammar.


· Check the guidelines again to make sure you are in


compliance.


· Send in the correct number of copies asked for in the


guidelines.


· Send the application(s) by certified mail. Ask for a


certified mail receipt 


Your Grant Has Been Funded… Now What?
Create a grant folder. I have separate manila folders


that are labeled for items such as receipts, application,


vendors, the schedule, and programmers.


· Send in the ASSURANCE LETTER as soon as you


receive it from the state.


· Call the entertainers, etc. to give them notice of the


dates and prices.


· Contracts should be signed, if there are any.


· Write up the official schedule that includes staff and


programs dates and times.


· Be sure to cash the check immediately.


· Order any materials you requested in the grant.


· Be sure to keep all receipts with the other grant


information.


· All reports must be turned in by the deadline.


What If the Grant Isn’t Funded… Now What?
· DON’T GIVE UP ON WRITING GRANTS!


· The state allows you to call them after a certain date


to find out why your grant wasn’t funded. You will


have a better idea of what will work if the grant is


available next year.


· Call all of the programmers, etc. that you had tenta-


tively scheduled to let them know your grant wasn’t


funded this time. When you follow up like this, the


programmers most likely will try to work with you


again next year.


· Start a folder for any ideas you come up with or hear


about for the next grant.


· DON’T GIVE UP ON WRITING GRANTS!


You Received the Grant but 
Need to Make a Change in the Grant
Suppose a performer doesn’t show up. Now you have


extra money. You MUST SPEND ALL OF THE


GRANT MONEY!


· Think of other ways to spend the money that would


still be within grant guidelines


· Check your grant notification letter for the phone


number and contact person’s name. Give your con-


tact person a call and explain the problem.


· Some grants do have a time limit on requesting


changes. However, if the time limit runs out and then


you find yourself without a program, etc. call the


state anyway. They will most likely work with you


since the program was after the time limit.


One More Tip
I’ve had several grants at the same time. I made a chart


to track deadlines so I didn’t have to continually look


through the grant folders.


    







He who has the money sets the rules.


· Grants need to address the goals of the funding


agency before they address the needs or dreams of


the applying agency.


· Always have a plan for where the library wants to be


in five years both in terms of services and technology.


· Always make a copy of the grant offering or request


for proposal; then use it as a working copy. Save the


original, as it is often part of the application that has


to be signed and returned.


· Read the grant offering carefully. In many cases,


specifications are scattered throughout the docu-


ment. Make a list of all specifications.


· If the specifications are not understood, ask for


clarification. If the agency holds a preconference


attend and learn. ALWAYS ASK QUESTIONS, DO


NOT ASSUME.


· Always write down all thoughts about the project


before beginning to prepare the application. Usually


the answer to the questions posed in the application


can be answered with those notes.


· Write the abstract last.


· Do not use jargon. Watch sentence length, and gram-


matical construction when preparing the application.


Typos and neatness also count in how the reviewer


looks at your application. Do not reduce the typeface.


· Write to communicate information. Make sure the


reviewer has all the information needed to under-


stand the proposal. Questions that are not answered


usually lead to not funding an application. Keep it


simple and to the point.


· If charts, maps or diagrams are used, make sure to


describe them.


· Include a short introduction about the applying


agency. Even if applicant’s agency is considered well


known, do not assume the reviewer knows the agency.


· Know the difference between “due date,”“due on or


before,” and “postmarked.”


· Know the difference between a tax-exempt number


and a tax identification number.


· Follow the specifications exactly.


· Send the grant via a method that guarantees delivery


and provides the applicant with a receipt.


· Attend any open meeting at which the grant is


reviewed.


· If rejected, ask why. Do not give up.


· If awarded a grant, follow all reporting requirements.


· IF AWARDED A GRANT, SAY “THANK YOU” TO


THE FUNDING AGENCY.


Grant Tips
Amy Kellerstrass
Illinois State Library


    







CONTINUING EDUCATION


Although it might be desirable to have only professional librarians with Masters degrees
from ALA-accredited library schools serving as children’s librarians in public libraries,
the reality is quite different.  Many libraries consider themselves lucky if they can afford
to assign even a clerical staff member the responsibility of overseeing children’s work in
their libraries.  In many small libraries children’s services are provided by a
paraprofessional trained on-the-job assisted by technical and clerical staff who also must
undertake other work and, possibly by volunteers.


The hodge-podge of staffing patterns in public libraries can make the task of continuing
education extremely difficult, but also absolutely essential to the concept of providing
equal service to children and adults who use the children’s area.  All staff who serve
children in any capacity MUST be trained.  If they are not trained to undertake
successfully a particular aspect of children’s work, they MUST NOT be required to do it.
An untrained or under-trained storyteller or reader advisor can and, often does, do more
harm than good.


What does continuing education consist of?  It is not simply a matter of reading current
professional books and journals.  It requires a great deal of self-motivation because staff
members must make a commitment to explore new concepts in areas related to children’s
library service; to read new children’s books, view films and video cassettes and listen to
audiocassettes; to read adult books on topics which are being treated in children’s
materials; and to explore systematically a particular topic or topics to acquire a level of
expertise that will enhance the service given to their clientele.


Any in-service training that a library can develop in spite of limited resources must be
made available to all staff working with children.  If courses or classes are offered at
local community colleges or through the various children’s library organizations or
professional associations, staff should be encouraged to attend.  If at all possible, some
kind of continuing education fund should be negotiated with the jurisdiction which
governs the library.


Except reprinted with permission from the Children’s Services Training Manual, 1997 Edition







PERSONNEL POLICIES
Excerpt reprinted with permission of The Elk Grove Village Public Library


SECTION: V PERSONNEL
SUBJECT: A SALARY & BENEFITS


=============================================================


CONFERENCES & MEETINGS


The following guidelines define and regulate wage and expense reimbursement issues in
cases of staff attending conferences, seminars, meetings, and workshops out of the building.


The Library encourages staff members to attend both local and out-of-town conferences,
etc. as time and the budget permit. The Library's philosophy is that such attendance
enhances knowledge, expertise, and enthusiasm that are brought back to the Library.


The staff member also realizes that it is for those reasons that the Library is willing to
incur the rather substantial expenses that obtain from these trips. In short, conferences,
etc. are an aspect of work at the Library.


Thus, the following provisions must be agreed to in advance by staff
wishing to attend such conferences:


REQUEST FOR AUTHORIZATION TO ATTEND CONFERENCES & MEETINGS


The Library Director is to notify the Library Board of Trustees whenever personnel are being
sent to conferences where expenses are estimated to be over $500.00.  The request for
authorization shall be completed and submitted for approval prior to the conference.


The Library will provide forms for reimbursement if prepayment is not possible.


RESERVATIONS   :  If travel is required by public carrier, reservations should be made, and
tickets purchased, through the   Administration Department. (First class airfare is not
authorized.)


MILEAGE   :  If a private automobile is used, mileage will be reimbursed at the amount currently
allowable by the Internal Revenue Service.  A request for reimbursement will be submitted to the
Administration Department prior to each month's Board Meeting.


EXPENSES   : Staff members designated as official representatives of the Library for the purpose
of attending conferences and other professional meetings will be compensated for reasonable
Library-related expenses.


TRAVEL   : Payment for travel for the trip is from the Elk Grove Village area to the
destination of the conference. Side trips or “combination packages” are not authorized.


A Travel day is paid at 7 hours. A maximum of 1 travel day
is allowed in going to a conference; and a maximum of 1 travel day is
allowed for returning from a conference.







PAY    : A limit of 7 work hours per day (excluding Sundays) is authorized. Any amount of
work time over 7 hours is not authorized. This and following provisions do not apply to
“Exempt” employees.


Full-time “non-exempt” employees are limited to 4 hours and 40 minutes work time
on Sunday; any work time beyond 4 hours and 40 minutes on Sunday is not authorized.
Part-time "non-exempt" employees are limited to 7 hours work time on Sundays.


Meal periods of any sort, including awards ceremonies, are not regarded as work
time.


MEALS and LODGING


The cost of meals and designated moderately-priced lodging, when taken in conjunction
with meetings and conferences, will be reimbursed. Whenever possible, such expenses should
be prepaid, if such a service is offered by the conference officials.


REPORTING RESPONSIBILITY


Staff members attending state, national, and other major conferences shall submit a written
report in a subsequent monthly board report.


APPROVED:







SECTION: IV PERSONNEL
SUBJECT: C BENEFITS


= = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = =


CONFERENCES & MEETINGS (CONTINUED)


SAMPLE: REQUEST FOR AUTHORIZATION TO ATTEND CONFERENCES FORM


REQUEST FOR AUTHORIZATION TO ATTEND
MEETINGS AND CONFERENCES


NAME _______________________
MEETING _______________________


DATE OF
MEETING _______________________


TIME MEETING
BEGINS & ENDS __________________


LOCATION OF
MEETING _______________________


SPONSOR
OF MEETING ______________________


PURPOSE OF
MEETING _______________________


ESTIMATED EXPENSES:
Registration __________
Transportation __________
Meals __________
Lodging __________
Other __________
Total __________


Supervisor Approval ________________
Date:


Director Approval ___________________


Date:







SECTION: IV PERSONNEL
SUBJECT: C BENEFITS


= = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = =


TUITION REIMBURSEMENT


The intent of the Library Tuition Reimbursement program is to improve an individual’s
performance and knowledge in ways that will directly benefit the Library with respect to the
employee’s specific job, or library functions, generally, and provide promotional opportunities
within the Library. It is not the intent of the Library to provide general tuition reimbursement to
an employee in pursuit of an academic degree. Courses to be taken at an accredited college,
university, trade or technical school which constitute part of a degree program will be evaluated
on an individual basis and treated in accordance with the following rules:


A. All employees who have completed one year of employment are eligible;


B. The employee must make application for approval prior to the beginning of the course;


C. Approval is required in writing by both the employee’s Department Head and the Library
Director;


D. Types of courses which may be approved include those related to a degree which will
further the employee’s specific job as determined by the Library;


E. The Library will reimburse up to six (6) credit hours per semester. Courses must be taken
at an accredited college or university, Or an accredited trade or technical school.


F. Employees must successfully complete an approved course to qualify for reimbursement.
There will be no reimbursement for failing or incomplete grades. Reimbursement does
not include the cost of books, registration fees, sundries, and other expenses (e.g. meals,
mileage, etc.)


G. Subject to budgeted funds being made available in the Library’s budget, reimbursement
shall be at the applicable percentage set forth below of the cost of tuition to take the
course in question at a public college, university, or trade/technicalschool in the Chicago
metropolitan area or the cost of th tuition at a private college, university or trade/technical
school if a reasonable equivalent course is not offered by a public college or university:







SECTION: IV PERSONNEL
SUBJECT: C BENEFITS


= = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = =


TUITION REIMBURSEMENT (Continued)


Reimbursement Percentage Final Grade


One hundred percent B or better


Fifty percent (50%) Passing grade below B


Seventy-five percent Pass for a course offered


Only on a pass/fail basis
(i.e. where there is no
option to receive a letter
grade)


Notwithstanding the following, the amount of reimbursement to any employee for any twelve
(12) month period shall be subject to a cap of 25% of the employee’s Library earnings in the
prior twelve (12) months.


I. The employee agrees to continue in the employ of the Library for a period equal to one (1)
year from the date of exact completion of the course, regarded as the date shown on the final
grade report. If the employee shall voluntarily terminate employment prior to the completion
of the one (1) year period, the employee shall repay all tuition amounts received from the
Library. Employees shall execute promissory notes to the Library as evidence of an obligation
to repay the funds received in the event that the employment requirement stated above is not
fulfilled.


J. Employees eligible for other Educational Assistance Benefits such as those available under
the Veteran’s Educational Assistance must apply for and utilize such benefits before approval
under the Library plan will be allowed. [Contract, p. 53-54].


APPROVED: 1-8-02







SECTION: IV PERSONNEL
SUBJECT: C BENEFITS


= = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = = =


TUITION REIMBURSEMENT (CONT’D)


SAMPLE: APPLICATION FOR EDUCATIONAL ASSISTANCE


APPLICATION FOR EDUCATIONAL ASSISTANCE
Employee’s Name: _____________________________
Department: _____________________________
Job Title: _____________________________
Date Employed: _____________________________
Name & Address
Of School: _____________________________
Name of Course                  Tuition Amount
____________________________ ____________________________
Date of Enrollment: _____________________________
Date of Completion: _____________________________


Why are you pursuing the above course of study?
______________________________________________________________________
If attending for a degree, please answer the following:
What type of degree: ______________________________
Total credits toward
Degree earned: _____________________________
Estimated date of degree: _____________________________
Are you eligible for Veterans Educational Assistance Benefits? ____________
Are you eligible for any other educational benefits? ____________
I register this information with Elk Grove Village Public Library and apply for those benefits to
which I may be eligible if my application is approved. I agree to continue my employment with
Elk Grove Village Public Library for a period of one year after course completion. If I
voluntarily terminate my employment prior to the completion of this period, I will repay all
tuition fees received on my behalf from the library. If required, as evidence of my obligation, I
will execute promissory notes to Elk Grove Village Public Library for repayment of funds
received in the event that I do not fulfill employment requirements.
Applicant’s Signature: _____________________________   Date: ____________


APPLICATION APPROVAL
Department Head: _____________________________
Library Director: _____________________________


PAYMENT APPROVAL
Successful Completion: Yes _____ No _____
Total Tuition Fee: ____________________ Final Approval: __________


APPROVED: 1-8-02







    


ALSC-L
http://www.ala.org/alsc/discussion_lists.html


ALSC-L is an electronic discussion list of the Associ


tion for Library Services to Children (ALSC) to


disseminate information about ALSC activities and


issues in children’s librarianship.


To subscribe send the following message to 


listproc@ala.org:


· Leave the subject line blank.


· Message: Subscribe ALSC-L (first name) (last


name). Do not use parentheses in message.


CCBC-Net
http://www.soemadison.wisc.edu/ccbc/listserv.htm


CCBC-Net is an electronic forum of the School of


Education at the University of Wisconsin-Madison


to encourage awareness and discussion of issues es-


sential to literature for children and young adults.


To join the discussion on CCBC-Net, visit the


above Web site and click on Join CCBC-Net button.


Fill out form and submit.


CHILD_LIT
www.rci.rutgers.edu/~mjoseph/childlit/about.html


Child_Lit is an unmoderated discussion group con-


vened for the express purpose of examining the theory


and criticism of literature for children and young


adults.


To subscribe, send the following message to 


listserv@email.rutgers.edu:


· Leave the subject line blank.


· Message: SUBscirbe child_lit  (first name) (last


name). Do not use parentheses in message.


ISLMANET_L
http://www.islma.org/listserv.htm


ISLMANET is a listserv sponsored by the Illinois


School Library Media Association for discussion of


issues related to school librarianship.


To subscribe, send the following message to 


listserv@listserv.uiuc.edu:


· Leave the subject line blank.


· Message: SUBSCRIBE ISLMANET-L


LM_NET
http://ericir.syr.edu/lm_net/


LM_NET is a listserv discussion group that focuses


on library/media services to children and young


adults in school libraries. This discussion group is in-


tended to be one of practical appeal, focusing on


services, materials, issues, and topics pertinent to


school librarianship.


To subscribe, send the following message to 


listserv@listserv.syr.edu:


· Leave the subject line blank.


· Message: subscribe LM_NET (first name) (last


name). Do not use parentheses in message.


PUBYAC
http://www.pallasinc.com/pubyac/


PUBYAC is an Internet discussion list concerned


with the practical aspects of Children and Young


Adult Services in Public Libraries, focusing on pro-


gramming ideas, outreach and literacy programs for


children and caregivers, censorship and policy issues,


collection development, administrative considerations,


puppetry, job openings, professional development


and other pertinent services and issues.


To subscribe, send the following message to 


listproc@prairienet.org:


· Leave subject line blank.


· Message: subscribe pubyac


YALSA-BK   
http://www.ala.org/yalsa/professional/yalsabk.html 


Sponsored by the Young Adult Library Services Asso-


ciation, a division of ALA, YALSA-BK is an open list


for book discussion. Subscribers are invited to dis-


cuss specific titles, as well as other issues concerning


young adult reading and young adult literature.


Subscribers can access the YALSA-BK archives via the


following Web site, which includes instructions on


how to view the YALSA-BK archives.


To subscribe, send the following message to 


listproc@ala1.ALA.org:


· Leave the subject line blank.


· Message: subscribe yalsa-bk (first name) (last


name). Do not use parentheses in message.


Listservs of Interest to Youth Services Librarians
Barb Lintner
The Urbana Free Library







Courses in Colleges and Universities
College of DuPage, Glen Ellyn
Library Technical Assistant courses:


http://www.cod.edu/Catalog/


Choose Library Technology for a subject.


Click on Go.


Dominican University Graduate School of Library 
and Information Science, River Forest
Graduate Courses in Library Science:


http://www.dom.edu/gslis/catalog.html


Calendar of events:


http://www.dom.edu/events/events.html


University of Illinois Graduate School of Library
and Information Science, Urbana-Champaign
Graduate Courses in Library Science:


http://alexia.lis.uiuc.edu/gslis/degrees/courses/index.html


GSLIS Calendar of events:


http://alexia.lis.uiuc.edu/gslis/school/calendar/index.html


Center for Children’s Books Events:


http://www.lis.uiuc.edu/~ccb/EEnews.html


University of Wisconsin, Madison, School of Library 
and Information Studies
Continuing Education:


http://www.slis.wisc.edu/academic/ces/index.html


CCBC Events:


http://www.soemadison.wisc.edu/ccbc/thisseas.htm


Directory of all accredited Master’s programs
from the ALA Web site


http://www.ala.org/Content/NavigationMenu/


Our_Association/Offices/Accreditation1/lisdir/


LIS_Directory.htm


Continuing Education Links
Barb Lintner
The Urbana Free Library


    







January ALA Midwinter


Butler University Children’s Literature Conference, Indianapolis, IN (last Saturday)


February Ohio Children’s Literature Conference, Ohio State, Columbus, OH


PLA Conference (every other year)


March PLA Cluster Conferences, Chicago


Riverwind Whirlwind Weekend Workshop for Storytellers, Columbia


Northern Illinois University Children’s Literature Conference, DeKalb


Illinois Reading Council Conference


April Alliance Library System Children’s/YA Literature Institute 


Reaching Forward — Metro 


University of Wisconsin, Children’s Literature Conference, Madison, WI 
(first Friday and Saturday in odd-numbered years)


Big Grove Storytelling Festival – Urbana


Northlands Storytelling Conference, Madison, WI


May ILA Youth Services Forum Workshops


Illinois Family Literacy Conference, Springfield


St. Louis Storytelling Festival, University of Missouri, St. Louis, MO


June ISL Bradley University Institute


ALA Conference


July Illinois Storytelling Festival, Spring Grove


August New Salem Storytelling Festival, Petersburg


September Reaching Forward — South


Fox Valley Music and Storytelling Festival, Geneva


NIU Young Adult Conference, Glen Ellyn


October ILA Conference


ISLMA Conference (can be in November)


National Storytelling Festival, Jonesborough, TN


November Champaign Literature Festival, Champaign


University of Iowa Festival of Books, Iowa City, IA


Bluestem Storyfest, Springfield


December


Calendar of Conferences, Workshops, 
and Storytelling Festivals
Barb Lintner
The Urbana Free Library


    







Carlson, Ann. “Letters, Numbers, Shapes, and Colors:


Getting a Grasp on Concept Books.” School Library


Journal  (May ): -.


__________. “Young Children and Literature-Cen-


tered Activities.” In Children and Books, th ed., by


Zena Sutherland. New York: HarperCollins, .


Dresang, Eliza. Radical Change: Books for Youth in a


Digital Age. New York: Wilson, .


Elkind, David. Reinventing Childhood. Rosemont, N. J.


Modern Learning Press, .


__________. A Sympathetic Understanding of the


Child. rd ed. New York: Allyn  Bacon, .


Erikson, Erik. Childhood and Society. nd ed. New York:


Norton, .


Frye, Northrop. Anatomy of Criticism: Four Essays.


Princeton: Princeton University Press, .


Hearne, Betsy. Choosing Books for Children: 


A Commonsense Guide. rd ed. Urbana: University 


of Illinois Press, .


Krashen, Stephen. The Power of Reading: Insights from


the Research. Englewood, Col.: Libraries Unlimited,


.


Piaget, Jean, and Barbel Inhelder. The Psychology of the


Child. New York: Basic Books, .


Ross, Catherine Shedrick. “‘If They Read Nancy Drew,


So What?’: Series Book Readers Talk Back.” Library


and Information Science Research  (Summer ):


-.


Sloan, Glenna Davis. The Child as Critic: Teaching Lit-


erature in the Elementary School. nd ed. New York:


Teachers College Press, .


Smart Training, Smart Librarians: Competency-Based


Training for Youth Services. Association for Library


Service to Children, Chicago . (Recommended


by Tina Hubert, Lewis and Clark Library System.)


Stott, Jon. Native Americans in Children’s Literature.


Phoenix, Ariz.: Oryx, .


Sutherland, Zena. Children & Books. New York:


Longman, .


Sutton, Roger. “What Mean We, White Man?” VOYA 


(August ): -.


Watkins, Jan (complier). Intellectual Freedom for Chil-


dren: The Censor is Coming. Chicago: ALSC/ALA,


.


Watkins, Jan. “January, Florida and Children’s Books: A


Bechtal Adventure.” Journal of Youth Services, Winter


.


Bibliography of Professional Resources
Linda Zeilstra
Skokie Public Library


    







. Join the organization presenting the award.


. Become an active member of the organization


presenting the award.


. To find out more about how the committee is select-


ed and the names of current committee members


check the Web sites and talk to members of the or-


ganization, especially those who have served on the


awards committee.


. Let the President of the organization or person se-


lecting the awards committee know you are interest-


ed by writing a letter including your experience and


unique qualifications.


. Be persistent; keep working in the organization;


keep letting people know you are interested.


How to Get on an Awards Committee
Barb Lintner
The Urbana Free Library


    







American Library Association, Association 
for Library Service to Children
List of awards:


www.ala.org/alsc/awards.html


Center for Children’s Books, Champaign
List of current book awards:


www.lis.uiuc.edu/~ccb/DD/D_awards.html


Rebecca Caudill Young Readers’ Award
www.rebeccacaudill.org/


Margaret A. Edwards Award 
www.ala.org/yalsa/edwards/


Pura Belpré Award 
www.ala.org/alsc/belpre.html


Mildred L. Batchelder Award 
www.ala.org/alsc/batch.html


Robert F. Sibert Informational Book Award 
www.ala.org/alsc/sibert.html


Michael L. Printz Award for Excellence in Young
Adult Literature 
www.ala.org/yalsa/printz/index.html


Coretta Scott King Award 
www.ala.org/srrt/csking/


Coretta Scott King/John Steptoe Award for New Talent 
www.ala.org/srrt/csking/new_talent.html


Caldecott Medal 
www.ala.org/alsc/caldecott.html


Newbery Medal 
www.ala.org/alsc/newbery.html


Laura Ingalls Wilder Award 
www.ala.org/alsc/wilder.html


Jane Addams Children’s Book Awards
www.soemadison.wisc.edu/ccbc/public/jaddams.htm


Kate Greenaway Medal 
www.carnegiegreenaway.org.uk/


Carnegie Medal 
www.carnegiegreenaway.org.uk/ 


National Book Awards 
www.nationalbook.org/nbaenrty.html


Book of the Year for Children Award 
www.cla.ca/awards/boyc.htm


Amelia Frances Howard-Gibbon Illustrator’s Award 
www.cla.ca/awards/afhg.htm


Young Adult Canadian Book Award 
www.cla.ca/awards/yac.htm


Boston Globe-Horn Book Awards 
www.hbook.com/bghb.shtml


Scott O’Dell Award for Historical Fiction
www.scottodell.com/sosoaward.html


Hans Christian Andersen Awards
www.ibby.org/Seiten/04_andersen.htm


Edgar Allen Poe Awards 
www.mysterywriters.org/awards.html


Charlotte Zolotow Award 
www.soemadison.wisc.edu/ccbc/zolotow.htm


Tomás Rivera Mexican-American Children’s 
Book Award
www.schooledu.swt.edu/Rivera/mainpage.html


Carter G. Woodson Book Awards 
www.ncss.org/awards/woodsonlist.shtml


Orbus Pictus Award for Outstanding Nonfiction 
for Children
www.ncte.org/elem/pictus/


Américas Award for Children’s and 
Young Adult Literature
www.uwm.edu/Dept/CLACS/outreach_americas.html


National Outdoor Book Awards 
www.isu.edu/outdoor/books/


Sydney Taylor Book Awards 
www.jewishlibraries.org/ajlweb/awardsscholarships


_files/taylor_book.htm


Book Awards
Barb Lintner
The Urbana Free Library


    







H istorically, children’s books were written, pub-


lished, reviewed, selected, and, in some cases,


read mostly by adults. Additionally, the awards


given for children’s books were given by adults. Adults


believed they had more mature reasoning and critical


skills, more experience from which to make judgments,


and better understanding of children’s interests than


children themselves. Therefore, adults were more capa-


ble of making book selections that would be good for


children. These books were often books which would


“stretch” the child’s mind. In all fairness, there is a case


to be made for this position. However, children have a


present and immediate need for literature that meets


them where they are as well as literature which will help


them to grow. It appears that children are quite capable


of addressing both of these needs and responding to


books which also address them.


Adults would not know that children have the capac-


ity to appreciate books for pleasure and growth if we


had not begun to allow them to make some judgments


about the books they read. Allowing children the pleas-


ure of reading books and expressing their opinions


about them is a movement which has been fostered by


the critical thinking, whole language, and literature-


based reading approaches to learning prevalent in


educational circles in recent years, but one avenue for


expression of preference by children generically called


the “children’s choice awards” have a longer history. Be-


gun first by the Pacific Northwest Library Association


in , children’s choice awards have been growing in


number since then. Today more than half the states in


the union have awards of this nature including the Se-


quoyah Award in Oklahoma, the Bluebonnet Award in


Texas, the William Allen White Award in Kansas, the


Mark Twain Award in Missouri, the Dorothy Canfield


Fisher Award in Vermont and the Rebecca Caudill


Young Readers’ Book Award in Illinois (RCYRBA).


Other states which support award programs are Ne-


braska, Colorado, Arizona, Utah, Arkansas, California,


Iowa, Ohio, Florida, Hawaii, Indiana, Georgia, and


Kentucky.


Establishing the Award in Illinois
The task force for a children’s choice award in the state


of Illinois met for the first time on January , , at


the Schaumburg Township Public Library. Members of


the first committee were Mary Walker representing the


Youth Services Section (YSS), Todd Morning repre-


senting the Public Library Section (PLS), and Mary


Lathrope and Carol Fox representing the Illinois Asso-


ciation in Media in Education (IAME), all sections of


the Illinois Library Association. At its first meeting, the


task force established that the award should try to fos-


ter cooperation among educational and library groups


to sponsor the award. This underlying principle has


been the strength of its success as the RCYRBA has


gone through the process of award acceptance.


During  and  the task force wrote guidelines


for the administration of the award, developed a


brochure and packet for materials, developed a budget,


and recommended the establishment of a committee to


oversee the award process from year-to-year. This com-


mittee, known as the Rebecca Caudill Young Readers’


Book Award Committee, was approved by the sponsor-


ing organizations, consisting of two members from


each of the organizations as well as a chair from one of


the organizations, and may accept members from other


groups which support the purposes of the award. The


Rebecca Caudill Young Readers’ Book Award Commit-


tee initiated the first award process statewide in .


Purposes of the Award
The purposes of the Rebecca Caudill Young Readers’


Book Award are to encourage children and young adults


to read for personal satisfaction, to develop a statewide


awareness of outstanding literature for children and


young adults, to promote a desire for literacy, and to


encourage cooperation among Illinois agencies provid-


ing educational and library service to young people.


Children in grades four through eight in every elemen-


tary and middle school in the state are eligible to vote if


their schools are participating in the award program. A


public library may assume the role of award sponsor if


Establishing the Rebecca Caudill 
Young Readers’ Book Award
Written by Carol Fox
Submitted by Bonita Slovinski, Lincoln Jr. High School


    







the schools in the area decline to do so. The award


process also offers further opportunity for school and


public library cooperation. Each school or library is


responsible for the award program, however, the


RCYRBA committee provides a packet of materials and


guidelines for a nominal yearly registration fee. This


fee pays for the packets to perpetuate the award.


The Award Process
Each spring a brochure is sent to every elementary and


middle school in the state and information is sent to all


youth services consultants at library systems through-


out the state. Children are encouraged to read books


from a master list of twenty titles and vote in an election


held during the month of February. Tallies from each


school are sent to the award committee which then


compiles the final tally. The winning title is announced


in March at statewide functions including Northern


Illinois University’s Children’s Literature Institute and


the Illinois Reading Council conference. In addition, a


postcard announcing the winner is mailed to each par-


ticipating school or library.


A plaque is given to the author of the winning book


at a statewide function during the award year. In 1988


and  the awards were presented at the Illinois


School Library Media Association’s fall conferences.
(Note: As of this printing, this plaque is still given at


the ISLMA fall conference.)


The Master List Selection Process
Included in the packet of materials each year is a repro-


ducible nomination form. (The  program partici-


pants nominated the books for the  award program


since the process requires two years’ lead time for the


program development. From these nominations, the list


of books is alphabetized and divided into equal parts. A


reading committee administered by the RCYRBA com-


mittee consisting of teachers, school and public librari-


ans, university professors, and children’s booksellers


throughout the state read the nominations list. Using


the following criteria, on a scale of one to ten, they rate


each book they read for:


. literary quality


. qualities of originality, imagination, and vitality in


text and illustration


. elements of timelessness


. clarity and readability


. appropriateness in subject, treatment, and format 


to the age group, grades fourth through eight, for


which the award is intended


. theme and subject matter of value to children 


and young people


. likelihood of acceptance by young people


. factual accuracy


Rebecca Caudill
Rebecca Caudill must have been a lady of much gentle


and honest good will. Those who knew her speak of


her with deference as if recalling memories of her rekin-


dles a heartwarming experience. Her books speak of an


honesty, a mirror of the heart, that crosses all geograph-


ic and social barriers. She was born on February , ,


and grew up in Harlan County, Kentucky in the midst


of the Appalachian Mountains. Her parents were both


teachers and taught Rebecca and her ten brothers and


sisters to value the written word. After college Rebecca


Caudill traveled widely including trips to South Ameri-


ca and the U.S.S.R. until she met and married James


Ayers and settled in Urbana to raise a family. During


the next fifty years she carefully researched and wrote


many highly acclaimed books for young people from


her home in Urbana. Some of those which are still in


print today include Tree of Freedom, a Newbery Honor


winner (Viking, ); Did You Carry the Flag Today,


Charley? (Holt, ); A Pocketful of Cricket (Holt,


); and Schoolroom in the Parlor (Dell, ), one of


the titles from the newly reissued “Happy Little Family”


series. Ms. Caudill’s Midwestern roots, her belief in and


support for good books for children, her own enormous


talent, and her lifelong residence in Illinois make her


eminently suited for the award distinction. The Rebecca


Caudill Young Readers’ Book Award Committee is


pleased to honor Ms. Caudill in this way.


Bonita Slovinski (Lincoln Junior High School) is the


current chair of the Rebecca Caudill Young Readers’


Book Award  Steering Committee. For the most


current information on this award, visit www.rcyrba.org.


The Rebecca Caudill Young Readers’ Book Award is


sponsored by:


Illinois Reading Council


Illinois School Library Media Association


Illinois Association of Teachers of English
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April , 


Dear Illinois Librarians:


Shortly after my mother’s death in , a group of her closest friends approached me with the news that they 


were going to set up an award in my mother’s name. This was the Rebecca Caudill Young Readers’ Book Award.


It is something that Rebecca Caudill would have been very proud of, and not only because the award carries her


name. The award honors reading, but more importantly, it honors the reading of, and teaches young people how 


to select good literature. Rebecca Caudill often referred to her introduction to good literature in her speeches, and


said good literature caused her imagination to “simply soar.” And isn’t it significant that, with all the high-tech


inventions that we have in our midst, nothing whets the imagination more than reading a good book.


Imagination is very important in today’s world. From imagination comes creativity, and from creativity comes 


new solutions to age-old problems. So the selection of good literature that causes the imagination to “simply soar”


is still one of the most important processes in our society, and the Rebecca Caudill Young Readers’ Book Award


makes an important contribution to that process.


Rebecca Jean Ayars Baker


Open Letter to Illinois YS Staff
Becky Baker
Rebecca Caudill’s daughter


    







T his is the original Web site of the Rebecca Caudill


Young Readers’ Book Award. Originally funded by


a Library Service and Construction Act grant, this


site is maintained by the Bensenville Community Pub-


lic Library. Throughout the year, the site provides an


opportunity for students to give back to the Web com-


munity through their participation in the Rebecca


Caudill Young Readers’ Book Award. The following is a


list of some of the special features of the Rebecca


Caudill Web site.


Poster Contest
Every year the Bensenville Library and the Rebecca


Caudill Web site sponsor a poster contest open to


schools and libraries that participate in the Rebecca


Caudill Young Readers’ Book Award. Students submit 


a drawing based on the current winner of the Caudill


Award. The winning drawing will appear on the Web


site’s official poster, which is distributed to schools and


public libraries throughout the State of Illinois. In ad-


dition, the winning student receives a complete set of


the  nominated books for the upcoming year (as


does the school/library) and will attend the Caudill


Breakfast honoring the winning author at the ISLMA


annual conference. The contest calendar goes like this:


· mid-March: Caudill winner is announced, poster


contest begins


· mid-May: All submissions are due to the 


Bensenville Library


· end of May: Winner is notified


· June to August: Poster is put into production


· mid-August: Poster is distributed through the systems


· mid-October: Student and family attend Caudill


Breakfast at ISMLA


Book Reviews
Students can submit book reviews via a form on the


Web site. Once received, reviews are arranged by school,


then by book title. Starting in , the site began an


archive of reviews that is arranged by title of book.


When they are older, students will be able to look back


and see some of their past work online.


Drawings
Students can also submit drawings to the Web site. This


can be done two ways. First, if the drawings have been


scanned and saved as image files they may be e-mailed


to the webmaster: bcpl@clearnet.org. Drawings can


also be sent via the mail to the Library. The webmaster


will scan and post them to the Web site. Drawings do


not need to be a certain size. The site has posted draw-


ings ranging from ½ ✕  inches to large, presentation


size posters.


Support Materials 
The content on the Web site is not limited to student


information. The site also has booklists, annotated bib-


liographies, booktalks, curriculum suggestions, author


profiles, and more.


The Rebecca Caudill Web Site
www.rebeccacaudill.org


    







BECOMING A SCHOOL LIBRARY JOURNAL REVIEWER


Dear Prospective Reviewer:


Thank you for volunteering to review for School Library Journal.


As stated in our annual policy statement, SLJ's purpose is to provide its subscribers with
short, critical reviews written by their colleagues in the library field.  These reviews are used
for selection purposes, often by librarians who do not have access to the books before
purchasing them.


If you are a librarian currently working with children or young adults in a school or public library
or teaching children's literature in a college or university, please fill out the enclosed form and
return it to me, along with two sample reviews that you have written.  Choose any two books that
you wish, but please include one review that is positive and one that is negative.


If you are not a librarian currently working with young people in library service, we will not be
able to accept your offer to review for SLJ.  We do, however, thank you for your offer and your
interest.


Sincerely,


Trevelyn Jones
Book Review Editor


Wilmette Public Library







PLEASE COMPLETE THIS FORM AND RETURN TO:


Trevelyn Jones
Book Review Editor
School Library Journal
245 West 17th St.
New York, NY  10011
212/463-6757
FAX:  212/463-6689
E-MAIL:  slj@cahners.com (subject: bkrev)


Your name as it should be printed with your review:


Name and address of library or school where employed:


Your position:


Business telephone number (including area code):


E-mail address:


Home address:


Home telephone number (including area code):


Books should be sent to: HOME  BUSINESS


Educational background and experience in library service with children and young adults:


Do you purchase books for your collection? What subject areas are you responsible for? What review
sources do you use to make purchasing decisions?


Do you have access to a variety of materials for comparison to new titles?


Size of your collection?


Does your library collection focus on any specific subject areas?


Subject specialties or types of books you would like to review (include grade or age levels):







Writing for Book Links


Writers interested in submitting to Book Links should have a strong background in children’s literature and should
study the magazine for its style, approach, and focus prior to sending a manuscript. An overly academic style should
be avoided in submissions to Book Links.


Issue Themes
Each issue of Book Links explores a curricular theme. Topics include multicultural literature, social studies,
language arts, history, geography, science, math, and the arts. While not every piece published in Book Links is
theme-related, the bulk of articles do have relevance to one of the above topics.


Article Categories
Most articles in Book Links fall into the “Classroom Connections” category, which focuses on a wide range of
topics. “Classroom Connections” articles consist of a brief introduction of 200-400 words, followed by a list of
20–30 books that advance the subject, and in general should not exceed 3,500 words total.
 
Other article categories in Book Links include “Visual Learning,” which analyzes an aspect of picture-book
illustration; “Book Strategies,” which focuses on teaching a particular book as a classroom unit; and “In the
Trenches,” in which educators relate techniques they have developed that successfully connect children with books.
We are especially looking for “Visual Learning” articles at this time. Recent topics in this category include a
discussion of artist David Shannon’s work and an article on the artwork in the 2001 Caldecott books.


Bibliography Guidelines
Effort should be made when appropriate to include picture books, novels, biographies, poetry, folklore, and
nonfiction in the bibliography. A bibliography may be organized by book type (picture book, novel, nonfiction, etc.)
or by age level.
Bibliographic entries should be in alphabetical order by author (last name first), followed by title, illustrator (first
name first), date of publication, number of pages, publisher (main publisher/imprint if applicable), hardcover price,
and ISBN, and, if available, paperback publisher, price, and ISBN. Note the following example:
Ada, Alma Flor. My Name Is Maria Isabel. Illus. by K. Dyble Thompson. 1993. 64p. Simon & Schuster/Atheneum,
$14 (0-689-31517-1); Aladdin, paper, $3.95 (0-689-80217-X).
One or two out-of-print books may be included in the bibliography if they are widely available in libraries (include
author, title, original publication date, publisher, and “o.p.” in imprint information).
Each title should be annotated in the bibliography. Annotations, short but substantive, should make clear how the
book relates to the subject and include a grade level range.
Following the bibliography, consider including a list of discussion questions and mind-stretching activities that are
related to the books. Relevant Web sites, audiobooks, videos, professional resources, and other sidebar information
should also be included if appropriate.


Manuscripts
Book Links accepts detailed queries and complete articles. Submissions are evaluated within two months. Queries
and articles may be submitted electronically (by e-mail or on disk) or on paper. The submission should include
author’s name, mailing address, e-mail address, fax, and telephone numbers. If the submission is accepted, a small
honorarium is paid at time of publication, and the contributor will receive two complimentary copies of the issue.
Queries should be addressed to Laura Tillotson, Editor, Book Links, 50 E. Huron, Chicago, IL 60611,
ltillotson@ala.org. For general information, contact Beth W. Leistensnider, Assistant Editor, (312) 280-5713, or
bleistensnider@ala.org..


Mission Statement
Book Links: Connecting Books, Libraries, and Classrooms is a magazine designed for teachers, librarians, library
media specialists, parents, and other adults interested in connecting children with books. In response to the trend of
using children's trade books in the classroom, the curriculum role of the school library media center, the increased
programming in public libraries, and the heavy reliance of day-care centers and nursery schools on children's
literature, Book Links publishes bibliographies, essays linking books on a similar theme, retrospective reviews, and
other features targeted to a preschool through eighth grade audience.


Reprinted with permission of the American Library Association and Book Links
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Guidelines for Quality Service—Linking Collections to Clients . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Created and submitted by Pamela K. Kramer, DuPage Library System, Geneva and 


Lois B. Schultz, Independent Consultant.


A Very Brief Overview of Child Development and Implications for Books and Reading . . . . . . . . . . . . . . . . . . . . . . . 


Article discussing how child development has implications for the selection of books created and


submitted by Dr. Ann Carlson, Dominican University, River Forest.


Choosing Books for Children . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Article recommending techniques for choosing good books for children created and submitted by


Dr. Betsy Hearne, University of Illinois at Urbana-Champaign, Urbana.


Just the Facts, Ma’am, Just the Facts . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Article highlighting the importance of nonfiction created and submitted by Sally M. Walker,


Anderson’s Bookshop, Naperville.


Collection Development Survey . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Questions to ask yourself when concentrating on collection development, adapted from “Survey of


Youth Services Collection Development Practices in SLS Public Libraries” submitted by Sara


Pemberton, Downers Grove Public Library, Downers Grove and Sharon Karpiel, Elmhurst Public


Library, Elmhurst.


Collection Development Plan—Terms and Definitions . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Definitions and terms created and submitted by Alice Krzak, Lisle Library District, Lisle, Sara


Pemberton, Downers Grove Public Library, Downers Grove, Charlene Peterson, Rolling Meadows


Library, formerly with the Rolling Meadows Library, Linda Zeilstra, Skokie Public Library, Skokie,


and Pat Cederoth, Oswego Public Library District, Oswego.


Samples from a Collection Development Plan . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Excepts from a youth services collection development plan reprinted with permission of the 


Rolling Meadows Library submitted by Charlene Peterson, formerly with the Rolling Meadows


Library, Rolling Meadows.


Collection Development Plan . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . See Appendix–Policies


Formal statement on serving the needs and expectations of the community citizens with excepts


from the young adult and childrens’ overviews. Reprinted with permission of the Naperville Public


Libraries submitted by Julie Rothenfluh, Naperville Public Libraries, Naperville.


Selection Policy Checklist. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Things to include in a selection policy created and submitted by Sharon Ball, North Suburban


Library System, Wheeling.


Materials Selection Policy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . See Appendix–Policies


Sample policy including Reconsideration Form reprinted with permission from the Freeburg Area


Library District submitted by Judy Groom, Freeburg Area Library District, Freeburg.


Citizen’s Request for Reconsideration of Library Materials . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample form reprinted with permission from the Rolling Meadows Library submitted by Alice


Krzak, Lisle Public Library, Lisle, Sara Pemberton, Downers Grove Public Library, Downers Grove,


Charlene Peterson, formerly with the Rolling Meadows Library, Rolling Meadows, Linda Zeilstra,


Skokie Public Library, Skokie, and Pat Cederoth, Oswego Public Library District, Oswego.
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Materials Selection (Collection Management) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . See Appendix–Policies


Policies developed for managing a collection reprinted with permission from the Naperville Public


Libraries submitted by Julie Rothenfluh, Naperville Public Libraries, Naperville.


Collection Practice Statement . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Written description of the collection management work in a specific area including the practice


statement for World Languages collection reprinted with permission by Arlington Heights


Memorial Library submitted by Yvette Johnson, Arlington Heights Memorial Library,


Arlington Heights.


Core Collection Checklist . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Tip sheet for managing popular or highly circulated items created and submitted by 


Barb Driesner, Edwardsville Public Library, Edwardsville.


Worksheet for Analyzing Your Collection of _______. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Exercises to help manage your collection reprinted with permission of the Elmhurst Public Library


created and submitted by Sharon Karpiel, Elmhurst Public Library, Elmhurst.


Weeding Basics . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Overview of the weeding process created and submitted by Dr. Kate Marek, Dominican University,


River Forest.


Weeding Schedule Worksheet . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample form for weeding process extending several years reprinted with permission of the 


Downers Grove Public Library submitted by Sara Pemberton, Downers Grove Public Library,


Downers Grove.


Youth Services Weeding Criteria . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample form to be used in the maintaining of a special collection area reprinted with permission of


the Downers Grove Public Library submitted by Sara Pemberton, Downers Grove Public Library,


Downers Grove.


A Five Year Weeding Plan. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Suggested weeding schedule for specific collection areas reprinted with permission of the Arlington


Heights Memorial Library submitted by Yvette Johnson, Arlington Heights Memorial Library,


Arlington Heights.


Weeding Responsibilities . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Chart with guidelines listing specific work responsibilities for different YS positions reprinted 


with permission of the Arlington Heights Memorial Library submitted by Yvette Johnson,


Arlington Heights Memorial Library, Arlington Heights.


Multiculturalism: A Stranger Comes to Town. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Article discussing the meaning of multiculturalism created and submitted by Hazel Rochman,


Booklist.


Special Collection Development Guidelines . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Suggested guidelines for developing a special collection including worksheet reprinted with


permission from the Rolling Meadows Library submitted by Charlene Peterson, formerly with 


the Rolling Meadows Library, Rolling Meadows.


Web Sites for International Children’s Literature . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


List of International Web sites created and submitted by Barb Lintner, The Urbana Free Library,


Urbana.
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Review Sources for Collection Development . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


List of resources created and submitted by Alice Krzak, Lisle Public Library, Lisle, Sara Pemberton,


Downers Grove Public Library, Downers Grove, Charlene Peterson, formerly with the Rolling


Meadows Library, Rolling Meadows, Linda Zeilstra, Skokie Public Library, Skokie, and Pat


Cederoth, Oswego Public Library District, Oswego.


The Care and Feeding of Catalogers: Relations Between Children’s Departments


and Technical Services Departments . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


An overview of the crucial relationship existing between these two departments created and


submitted by Joel Hahn, Niles Public Library District, Niles. Additional articles included:


Classification and Cuttering of Juvenile Materials: Local Practices and Procedures; Juvenile


Classification Guidelines; Juvenile Series List.


The Reference Policy: An Important Aspect of Reference Services to Young People. . . . . . . . . . . . . . . . . . . . . . . . . . . 


Article covering the rationale and “how-to” for developing a reference policy created and submitted


by Jan Watkins, Skokie Public Library, Skokie.


Evaluating Reference Books for Youth Services Collection . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Tip sheet for reference purchases created and submitted by Pat Cederoth, Oswego Public Library


District, Oswego.


Reference Training for YS Staff . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Tips on working with staff to hone their reference skills including Orientation to Reference


Questions created and submitted by Meb Ingold, LaGrange Park Public Library, LaGrange.


Reference Service . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . See Appendix–Policies


Sample policy reprinted with permission from the Freeburg Area Library District submitted by


Judy Groom, Freeburg Area Library District, Freeburg.


Customer Service Tips . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Tip sheet created and submitted by Amy Teske, Geneva Public Library District, Geneva.


 Things to Say to Difficult People . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . See Appendix–Fun Stuff


Satirical piece giving  possible responses to difficult patrons reprinted with permission from 


Steve Barnhart, Eagle Rock Consulting.


Tips for Youth Services Reference Interviews. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Suggestions for effective reference interviews created and submitted by Amy Teske, Geneva Public


Library District, Geneva.


Youth Reference Desk Transaction—Parent and Child . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Scenario of what could happen during an exchange with parent and child created and submitted


by Jan Watkins, Skokie Public Library, Skokie.


Open-Ended and Closed-Ended Questions . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Types of questions sometimes encountered during the reference interview created and submitted by


Jan Watkins, Skokie Public Library, Skokie.


Matching User to Source . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Questions to consider before recommending materials created and submitted by Jan Watkins,


Skokie Public Library, Skokie.


Plagiarism . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Article concerning how and why kids plagiarize created and submitted by Gail Junion-Metz,


Information Age Consultants.
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Kids and the Internet: Challenges and Opportunities . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Article on the “ups and downs” of Internet use by children created and submitted by 


Gail Junion-Metz, Information Age Consultants.


Equipment and Computer Use Policy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . See Appendix–Policies


Sample policy including Acceptable Use form reprinted with permission from the Freeburg Area


Library District submitted by Judy Groom, Freeburg Area Library District, Freeburg.


The Urbana Free Library Internet Policy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . See Appendix–Policies


Sample policy including On-Screen Internet Policy reprinted with permission from The Urbana


Free Library submitted by Barb Lintner, The Urbana Free Library, Urbana.


Public Access Computers . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . See Appendix–Policies


Sample policy including Internet User’s Agreement form reprinted with permission from the


Naperville Public Libraries submitted by Julie Rothenfluh, Naperville Public Libraries, Naperville.


Quincy Public Library Policy on Use of LAN/Internet . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . See Appendix–Policies


Sample policy reprinted with permission of the Quincy Public Library submitted by Judy Decker,


Quincy Public Library, Quincy.


Internet Use in the Children’s Department . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Wording of sign posted by Internet terminals in Children’s Department reprinted with permission


of The Urbana Free Library, submitted by Barb Lintner, The Urbana Free Library, Urbana.


Online Reference Sources for Youth Services. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Suggested Web sites useful in reference work created and submitted by Mary Spevacek, Heritage


Trail Library System, Shorewood.


Electronic Resources Usage. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Instructions on using daily tally sheets to track electronic usage (useful in gathering statistics


required for the Illinois Public Library Annual Report) reprinted with permission of the Freeburg


Area Library District submitted by Judy Groom, Freeburg Area Library District, Freeburg.


Youth Services Department Question Referral. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample form used when referring question to another department reprinted with permission from


the Skokie Public Library created and submitted by Jan Watkins, Skokie Public Library, Skokie.


Daily Summary of Reference Questions for the Week. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample form for tracking all reference questions reprinted with permission from the Freeburg Area


Library District submitted by Judy Groom, Freeburg Area Library District, Freeburg.


Reference Questions for the Entire Fiscal Year . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample form for tracking all reference questions over an entire year reprinted with permission


from the Freeburg Area Library District submitted by Judy Groom, Freeburg Area Library District,


Freeburg.


Readers’ Advisory Training. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Suggestions on training staff to excel with YS readers’ advisory created and submitted by Sara


Pemberton, Downers Grove Public Library, Downers Grove. Other documents included: Readers’


Advisory Training Checklist; J/Fiction Reading Assignment #; J/Fiction Reading Assignment #


Characteristics of Various Genres . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Tip sheet defining genres by their characteristics created and submitted by Joyce Saricks, Downers


Grove Public Library, Downers Grove.


The Reader’s Advisory Interview. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Overview article on the basics of the reader’s advisory interview created and submitted by Karen


Grost, Ravinia School Library, Highland Park and Linda Zeilstra, Skokie Public Library, Skokie.
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Patron Personal Reading Lists . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Using the patron personal reading list as a readers’ advisory tool created and submitted by 


Colleen Costello, Vernon Area Public Library District, Lincolnshire.


Personal Reading List . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Patron form to assist in readers’ advisory reprinted with permission of the Naperville Public


Libraries submitted by Julie Rothenfluh, Naperville Public Libraries, Naperville.


Reader’s Advisory Reference Sources. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Bibiliography created and submitted by Pat Cederoth, Oswego Public Library District, Oswego,


Karen Grost, Ravinia School Library, Highland Park, Alice Krzak, Lisle Public Library, Lisle,


Sara Pemberton, Downers Grove Public Library, Downers Grove, and Linda Zeilstra,


Skokie Public Library, Skokie.


Bibliography of Professional Resources . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Bibiliography created and submitted by Linda Zeilstra, Skokie Public Library, Skokie.


Unattended Children Policy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . See Appendix–Policies


Sample policy reprinted with permission by the Naperville Public Libraries submitted by 


Julie Rothenfluh, Naperville Public Libraries, Naperville.


Unattended Children Policy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . See Appendix–Policies


Sample policy reprinted with permission by the Freeburg Area Library District submitted by 


Judy Groom, Freeburg Area Library District, Freeburg.


Library Policy on Unattended Children and/or Disruptive Behavior . . . . . . . . . . . . . . . . . . . . . See Appendix–Policies


Sample policy reprinted with permission from the Quincy Public Library submitted by 


Judy Decker, Quincy Public Library, Quincy.


Conduct Ordinance . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . See Appendix–Policies


Sample policy describing appropriate behavior reprinted with permission from the Freeburg Area


Library District, submitted by Judy Groom, Freeburg Area Library District, Freeburg.


      







      


Guidelines for Quality Service
L C


 C
Pamela K. Kramer, DuPage Library System and Lois B. Schultz, Independent Consultant


Fundamental Element #1: Knowledge of Client Group
The youth services program reflects an understanding of the theories of child and


adolescent development, the state of society and the needs of an ethnically diverse


community.


Why It Needs to Be Present
Children and young adults, regardless of developmental level, age, ethnic background,


socio-economic status, or intellectual or physical abilities deserve appropriate materials


and services.


Fundamental Element #2: Collection Development
The youth services program provides intellectual and physical access to a wide range of


resources and in a variety of formats.


Why It Needs to Be Present
Children and young adults need access to resources that are developmentally appropriate,


diverse, current and relevant that contributes to their need for information and ideas,


regardless of socio-economic status, intellectual or physical abilities.


Fundamental Element #3: Reference & Research Skills
The youth services program connects users with the resources and provides guidance 


in their use.


Why It Needs to Be Present
Children and young adults need guidance in selecting, evaluating, and using resources so


that they can be effective users of ideas and information.


Fundamental Element #4: Readers’ Advisory
The youth services program offers opportunities for children and adults to discover


literature in any format that meets their interests and needs.


Why It Needs to Be Present
Children and young adults read for pleasure to satisfy their personal interests, and to 


enhance their reading skills and appreciation of literature.


#


#


#


#







S ince theories of development indicate children’s


interests and needs at specific stages, child devel-


opment has implications for the selection of


books. While human development is continuous and


only partially correlated with chronological age, the


following age groups from birth up to thirteen years


mention characteristics of an “average” child within the


given range. The categories will fit any particular child


only approximately.


Newborns to Six-Month-Olds
Newborns begin to experience life through their reflexes


and senses, and curiosity controls


much of their behavior. Sound is an


important part of their lives, and re-


search shows that babies who are


talked a great deal to are talkative as


infants and as they get older. At birth


they see clearly and with discrimina-


tion but are extremely nearsighted


with a focal distance of ten inches. By


four months of age, they can focus on


objects and faces at almost any dis-


tance. The mastery of hands as tools


is a major development. They want to 


touch, grasp, turn, and shake objects, and they natural-


ly reach for and try to put in their mouths seemingly


everything within grasp.


Implications: From birth to three months, a nursery


rhyme collection is an ideal choice since it is the rhyme


and rhythm of sounds that engage them. Around four


months, durable books with heavy cardboard or plastic


coated pages are preferred since they are likely to con-


sume books in the literal sense. These experiences should


be shared when both the infants and their adults are re-


laxed with the adults holding them, and they should not


extend beyond the infants’ interest and enjoyment.


Seven- to Fourteen-Month-Olds
They are busy listening to and experimenting with lan-


guage, including their own vocalizations and those of


others. By nine months, they may be expressing a


thought with a single word, thereby developing an


awareness that words are symbols for familiar objects.


According to the cognitive psychologist Jean Piaget


“object permanence,” or the awareness that objects


exist even if not in view, is a major accomplishment


started now but not fully formed until  months.


They delight in turn-taking with adults. Their ability 


to crawl (usually around eight months) and walk (usu-


ally around twelve months) aid them in their investiga-


tion of surroundings, which are a source of fascination


to them.


Implications: They continue to


take pleasure in hearing nursery


rhymes, and will take a greater in-


terest than before in looking at


books, especially when the illustra-


tions realistically depict familiar


objects. The books should show


large, clear pictures in bright but


real-life colors, and should be of


whole objects. Since they are aware


of object permanence, they delight


in lifting (and repeatedly lifting)


flaps on pages of books to find hid-


den objects. When sharing books, adults should point


to and name the objects in the picture, and then ask


them to point to and say the name of the objects — 


a turn-taking technique.


Fifteen- to Twenty-Three-Month-Olds
They learn by exploring, and mastery of motor skills,


such as climbing, walking, marching, running, and the


increased smoothness of hand-eye coordination allow


them to do more. Language is growing rapidly. At the


beginning of the period they are still interspersing


babbling with real words, but by the end they have


discarded most babbling and actively imitate words.


They take pleasure in question-and-answer games and


have discovered that seemingly everything has a name.


“Whazat?” is a favorite question.


A Very Brief Overview of Child Development 
and Implications for Books and Reading
Dr. Ann Carlson
Dominican University


…child development


has implications 


for the selection 


of books.


      







Implications: Since they continue to be fascinated by


sounds, picture books with poems, nursery rhymes,


and songs that can be sung, such as “Hush Little Baby”


or “Skip to My Lou,” are favorites. They benefit from


looking at large, clear pictures that are realistic in their


general outlines and free from confusing detail and


that show some type of action or multiple objects.


Adults should encourage them to identify the objects


and talk about them. They enjoy finding and pointing


to hidden objects or characters in books, and continue


to enjoy lifting the flaps on pages.


Two- and Three-Year-Olds
Regardless of language or culture, there is a universal


“language explosion” during this year. By two, they may


be using as many as  words, almost all of which are


centered on them. At first, these are simple, familiar ob-


jects. By the end of the period, the average vocabulary


size is , words. The acquisition of language is a


complex yet natural process, and this language growth


appears to be linked to their increasing ability to form


mental categories. Studies have shown that when adults


ask open-ended questions that encourage children to


expand the story in picture books, it facilitates language


learning (Whitehurst et al., ). Nevertheless, much


of their communication with others remains nonver-


bal, and, in spite of their verbal powers of putting words


together, they are only at the threshold of abstraction.


Imitations of others and symbolic imitation are impor-


tant aspects at this time. They play more imaginatively,


for example, assuming the role of firefighter by putting


on a plastic firefighter’s hat. They enjoy imitating adults


around them, and if adults have read to them, it will


seem very natural to tell stories and “read” books to a


stuffed animal, doll, or other people.


Implications: They are at this point ready for books


with simple plots. A sensible choice should have brief


text with short sentences and repetition, and should be


able to be completed in one reading session. When


adults ask questions about the pictures, they offer atten-


tive two-way talk that helps children develop vocabulary.


Children of this age also often want to play “naming


games” with adults when looking at illustrations in


books, and they enjoy a variety of simple picture books.


On the other hand, they yearn for repetition, and adults


need to be patient when their children repeatedly ask


for the same story. In a world that is changing so quick-


ly, a favorite, familiar book provides security and com-


fort because it has no surprises.


Four- and Five-Year-Olds
For the most part, their language articulation is no


longer infantile, and they have little trouble describing


thoughts and situations. However, talking may still be


more important than listening, and they continue to


question in earnest and to accompany their every action


with running commentary. They consider it more im-


portant to get things started than to finish them, and


they are striving to acquire physical (such as the ability


to hold a crayon and produce letters) and verbal (such


as to produce and understand spoken language) skills.


Intellectually, they remain prelogical or “preoperational,”


as Piaget would say. Listening carefully to their language


or asking questions often reveals the gaps between their


speaking and thinking.


Implications: Since they have more breadth of expe-


rience, they are ready for longer, more complicated pic-


ture books. They continue to like stories about them-


selves but are ready to hear others that depict different


kinds of families. They enjoy both realism and fantasy


but may need help in sorting them out. Simple, factually


correct informational books that will answer some of


their questions fascinate them. They are learning that


books hold answers. They enjoy creating books out of


photo albums, placing in them favorite photographs,


labels from cans, postcards, and their drawings, and


initial “writings.” They experience a sense of pride in


creating books, and their affection for them may be


transferable to books in general.


Six- and Seven-Year-Olds
This is a period of high physical activity, and children


are basically self-centered with a certain charm because


they are agreeably proud of their accomplishments. At


this stage, children enjoy finishing, not just starting,


tasks. Many children make the transition to Piaget’s


stage of “concrete operations,” which means that


thought is reversible, more abstract, and marked by the


use of logical inferences. However, their ability to theo-


rize is limited to objects and social relationships that


they can concretely imagine. At this stage, most chil-


dren learn a great deal academically, particularly in the


areas of math, reading, and writing.


Implications: Children become eager, absorbed


participants in the reading process and enjoy hearing


and/or reading sections from uncomplicated chapter


books with either episodic or progressive plots. At the


beginning of this stage, “Easy Readers,” that offer a


controlled vocabulary with illustrations, help them


      







build up skills in reading. Animal fantasies and realistic


stories that feature children around their age or a little


younger entertain them. By the end of this period, most


children are able to read fluently and with few hesita-


tions, and given the right environment should be select-


ing books for pleasure reading that have increasingly


more challenging vocabulary. Even though children are


reading on their own, adults should continue to read


aloud to them since interest level exceeds reading level


for them. At this period, there are no quick fixes and no


kits that will help reading: children need practice with


numerous books and need to engage in daily discus-


sions about what they read.


Eight- and Nine-Year-Olds
Erik Erikson, a psychologist who looked at emotional


development, proposed that the central focus of chil-


dren in this and the next group is their desire to be “in-


dustrious.” Much of their time and energy is directed


toward acquiring new knowledge and skills, and they


come to realize that hard work produces results. In con-


trast, children who do not progress toward academic


mastery begin to feel inferior compared to their peers.


This period has also been called the Robinson Crusoe


stage. One theme is “I am what I collect” and this in-


corporates both physical objects and mental facts.


Striving for competence is important to them. They


typically are inner-directed and self-motivated. Litera-


cy at this point moves from “learning to read” to


“reading to learn.”


Implications: Children are now engaged readers


who are motivated to read. Since children are “reading


to learn,” the most important aspect is availability of


books that hold interest to them — they will read


about those subjects that they want to know more


about. They enjoy collecting, whether it is mental facts


from world records books or physically owning and


reading series books, especially if their peers are doing


it. Seeing adults around them read continues to be an


important support for literacy. All in all, this is likely to


be the most important period for creating lovers of


reading and books. Adults should, therefore, offer them


a great variety of types of books: folktales, poetry,


chapter books, reference resources, informational


books, biographies, and sophisticated picture books.


Ten- and Eleven-Year-Olds
They are learning how to deal with the complexities 


of friendships, the notion of justice, social rules and


responsibility, and social inference (assumptions about


what others are intending or thinking). Their from time


to time random intellectual behavior begins to be re-


placed by a more orderly, systematic approach to un-


derstanding problems. This is an ideal time for chil-


dren to discuss the narrative texts of books. Children


are engaging in intellectually demanding work when


they formulate ideas, inferences, and opinions about


stories. They should be encouraged continuously to


think about and respond to what they read, whether it


be novels, poetry, informational books, etc.


Implication: The ability to deduce solutions from a


series of ideas allows the children to infer an ending for


a piece of fiction on the basis of their interpretation of


earlier parts of the plot. Many children in this stage are


earnest readers who continue to read series books, al-


though now they are more complex. By and large, pro-


tagonists in novels — whether human or animal — will


be ones they can identify with, have likeable qualities,


and will triumph. This is an ideal period to start organ-


ized book discussion groups. They find pleasure in talk-


ing with their peers about a book they have all read.


Twelve- and Thirteen-Year-Olds
The final stage in Piaget’s theory is “formal operational


thought,” where thinking is abstract, speculative, and


includes systematic hypothesis testing. (Not all people


will reach this stage; however, for those who do, it often


occurs during this time.) Abstract thinking influences


the study of science, math, and how they examine the


social world. Their ability to consider abstract ideas, the


future, and various possibilities is evident: they dream


about their future and imagine themselves in various


social and occupational roles. They may experiment


with some of these roles just as they experiment with


hypotheses about physical events. They debate various


moral and political issues and feel that the sheer force


of their logic will solve problems. According to Erikson’s


theory, they are searching for their “identity,” both as


an individual and as a member of a community. They


are often questioning: “Who am I to be?”


Implications: Formal operational thought opens up


a range of fiction for readers. Plots no longer have to be


progressive; readers are able to handle flashbacks and


flash forwards. Since their thought is truly abstract,


they are better able to understand literacy devices of


allegory, metaphor, symbolism, and imagery; and they


therefore are ready for more complicated texts. Since


they are able to consider alternatives of the “what if ?”


      







variety, science fiction and sophisticated fantasy are


favorite genres. Realistic young adult fiction (that many


adults find depressing) is also pleasurable to this age


since they are searching for ways to “try on roles.”


Novels are a safe, convenient way to do so as they


experiment with their search of who they are to


become as individuals and as members of society.


      







F or the professional librarian, choosing books for


children involves knowledge, experience, and


open-minded perception. In fact, the objectives


for a course in children’s literature can also serve as


long-term career goals in this area:


. To cultivate a critical understanding of the range and


quality of literature for children: picture books, fic-


tion, and nonfiction— both current and historical.


. To understand the developmental needs, socio-


cultural variations, and individual differences in the


ways children relate to books from birth to age ,


including language acquisition,


physical/emotional aspects of


books, rituals of reading, privacy,


and peer culture.


. To become proficient in selecting,


evaluating, researching, and re-


viewing children’s books in public


and school library media settings.


. To explore, discuss, and deal with


issues and controversies related to


race, gender, moral values, and


other potentially problematic areas


of children’s literature.


. To learn how to introduce or present books and


other media to children, and to gain experience in


the practical uses of children’s books for literacy and


curriculum use.


. To extend, adapt, and apply evaluative criteria for lit-


erature and art to electronic formats used by children.


. To collaborate with other professionals on the dis-


cussion, evaluation, and use of library materials for


children, including presentations to teachers and


community leaders on the importance and relevance


of children’s literature.


Ideally, we are all trained in generic aspects of book


evaluation. Examining a book allows us to identify its


content, form, effect, and durability, both physical and


aesthetic. We know how to evaluate fiction for its ele-


ments of plot, characterization, theme, setting, style,


pace, point of view, voice, and child appeal. We know


that factual books, or nonfiction, should feature clari-


ty, accuracy, organization, defined scope, currency,


objectivity or stated bias, authoritative documentation,


appropriate illustration and format, readability and


correct terminology, holistic or interdisciplinary ap-


proaches, nonformulaic treatment, honesty, and en-


thusiasm. We know that poetry engages us with meter,


rhyme, rhythm, repetition, stanza, diction, imagery,


symbolism, tone, and patterned language punctuated


by surprise. We know, in looking at


picture book illustration, to consid-


er line, color, texture, composition,


shape, perspective, value, propor-


tion, space, style, medium, page


flow, book design, and typeface.


We know, in determining the age


group for a book, to assess format,


vocabulary, content or concepts,


level of experience, and age of


characters. At our best, we combine


this knowledge of literary and


artistic criteria with observation of


children’s fresh, instinctive responses.


Beyond knowing these crucial strategies for evalua-


tion, we need to articulate them vividly and specifically.


Half the time we don’t know what we think until we


say what we think. Forcing ourselves to articulate why


we respond to something sharpens our critical senses.


Words such as “cute, interesting, charming, nice, and


wonderful” could apply to a thousand books. Instead


of these lazy words, reach for more tailored descriptions


that really fit the individual book and convey its unique


nature. Instead of “colorful,” which has become a mean-


ingless generalization, name the dominant color of a


picture book — deep blue, perhaps, a hue especially


common in fantasy — or note strongly contrasting pri-


mary colors, or nuanced shades. Analyze your reactions


by noting graphic effects and by marking passages of


Choosing Books for Children
Dr. Betsy Hearne
University of Illinois at Urbana-Champaign


Make sure you 


choose some books


that you yourself,


individually, love 


and want to live with.


      







text — with post-it notes if it’s an examination copy.


Then articulate patterns of response generated by the


work. Read again, and look again, for second sight and


insight. All book evaluation is subjective, but express-


ing individual taste using expertise in the elements of


narrative and art helps us, and others, see more deeply


and clearly.


In keeping up with new children’s books, of which


there are about , annually, learn to review the re-


viewers if you can’t evaluate the book itself.


. Critique the review: is it analytical or simply de-


scriptive? Are the points clear and well supported


with evidence from the book?


. Read between the lines of reviews. Because of space


limitations, reviewers employ a compressed style; like


encoded cryptograms, there’s subtext to every text.


. Find out about a journal’s editorial policy and staff,


underlying philosophy, evaluative criteria, purpose,


and audience.


. Learn the reviewers. Reviewers are people, and a re-


view is one person’s opinion. Who matches up with


your own judgment in taste, selection, articulation?


Note the reviewers whose critical evaluations accu-


rately reflect the books that you’ve ordered based on


their assessments — and note those who seem to


have reviewed a different book from the one you’re


stuck with based on their recommendation.


. Use more than one professional review journal, at


least two of the “Big Four”: Booklist, School Library


Journal, Horn Book, and The Bulletin of the Center for


Children’s Books. Pool resources and look at as many


of these and other sources/opinions as you can.


Beyond the process of individual book evaluation, a


professional librarian is responsible for building and


balancing a collection of books, and then, for using


them, and these aspects are interdependent. Just as the


evaluation of a single book reflects an individual’s


taste, a total collection will reflect the librarian’s priori-


ties and patrons. But, space, budget, and certain vari-


ables always weigh into balancing a collection. High


quality and popular appeal may seem to conflict at


times in children’s books, but both kinds have to find


room on the shelves to satisfy children. Similarly, we


have to weigh the interesting but not entirely successful


innovation against the mediocre success. We have to


balance the useful and the beautiful; the new author’s


risky book that requires “selling” versus the well-known


author’s dud that will be much in demand. We have to


bend to the necessary but nonliterary—high interest/


low vocabulary titles, sports, romance, mystery, and


other genres. We can’t turn our backs on a fad, but we


can’t neglect classics. If the quality of text and illustra-


tion in a book varies, we have to decide whether or not


the total effect is worth the investment, which may vary


depending on whether we’re looking at general use or


the development of a subject specialty. We have to con-


sider the viewpoints of critics, parents, and children,


who often disagree. We buy for the gifted, the variously


abled, and/or both, in unexpected combinations. We


buy for the scientific and the religious, the active and


the passive, the carefree and the troubled. We have to


be aware of new trends and cycles of subject, treat-


ment, and juvenile culture. We have to decide whether


or not the fine content of a book will ever reach its au-


dience if the cover, format, and packaging won’t com-


mand a second glance. We have to consider the “sleep-


ers,” the long-term durability of a book versus the


immediate “grabbers.” We have to predict the contro-


versial books and consider the ethno-socio-political


tendencies of our local populations. All this is part of


collection development, of selecting not one book but


many books for many people.


Then we need to make sure that our collection is ac-


cessible, not only through children’s private searching


but also through our own action. Far more than librar-


ians in adult collections, children’s librarians “do litera-


ture” by bridging book and child. From a broad per-


spective, all literature is an interaction. No book, story,


picture, or even word means the same for every reader.


As readers, we create literature by what we bring to it


just as much as authors create literature by what they


bring to it. For children’s literature specialists, interac-


tion goes one step further. We not only connect with


the literature ourselves, we also serve as a connection


with young readers or listeners. We can serve either as


an immediate connection (interaction with kids) or as


a secondary connection (bibliographies, crates of board


books on the floor in the reach of babies, etc.). This role


involves both paradoxes and practicalities. The paradox-


es are many. For instance, the librarian takes a position


of leadership without invading privacy. She accommo-


dates the needs of the special child while recognizing


the needs of the group. She is sensitive to multicultural


issues and values without censoring materials. She gen-


erates creative, literacy-based activities while promoting


the imaginative life for its own sake. She sympathizes


      







with popular culture while pushing for literary expan-


sion. She honors individual preferences, seeks to enlarge


cultural reference points, and promotes a common


canon — all of which can be contradictory. There is no


right answer to the conflicts that may arise in the selec-


tion and use of children’s books. Each case requires com-


mon sense, instinctive judgement, patience, structured


limitations, and endless possibilities.


The practicalities are a little easier than the paradox-


es. Make sure you choose some books that you your-


self, individually, love and want to live with. Keep a few


touchstone titles in easy mental and physical reach —


books that have stood the test of time and re-reading,


to help us keep some perspective on the great, gray,


mediocre mass that seasonally overwhelms the over-


worked professional consumer. Be as creative as the


books you push: reading aloud, storytelling, book-talk-


ing, role playing, dramatics, music, art work, writing


clubs, skillful reference interviews — these are the hall-


mark activities of librarians who bridge books and


children.


We’ve known and practiced most of these principles


of selection and collection for decades. Has anything


changed? Is there anything new under the sun in juve-


nile literature? Does Harry Potter have anything to tell


Ramona about choosing books for children? Actually,


post-Potter principles involve many things that we al-


ready knew, but it’s good to be reminded in multi-mil-


lion-dollar sales figures! I’ve made a checklist of some


points that Harry has reinforced for us:


. Children and adults can bridge each other’s worlds


and bond intensely over books.


. Like fairy tales, good children’s books feature varied


layers and elements of appeal.


. Literacy is fun. Children can reach far beyond their


presumed levels of skill/knowledge when they’re


motivated.


. A good book can still hold its own in an electronic


environment.


. Children love to collect things, including books.


. Children love to read things over and over; hence the


importance of enduring quality. Repeated readings


can bring us profound satisfaction if there’s depth in


the writing, art, and design. We are imprinting taste


in choosing books for children.


. Reading is a social activity that children do as a


form of relationship with their peers. Word of


mouth is a stronger recommendation than any


review or advertisement in the world. Trust is the


key — we listen to advice from those whom we trust


to know our taste.


. Children’s books generate controversy because we


all want what’s best for our kids, and everybody’s


“best” is different in a society with such individual-


istic values.


. Fantasy can help us face reality, as can all kinds of


fiction, poetry, folklore, nonfiction, and other sym-


bolic representations of life as we know or don’t


know it.


.Once we find even one book that a child loves, we


can deepen her reading experience by leading her to


other books with similar appeals. There are many


kinds of literacy.


In conclusion, be ready for surprises, both from chil-


dren and from books. Who could have suspected that 


a book like The Stinky Cheese Man and Other Fairly


Stupid Tales would ever be waiting in the wings for a


Caldecott Honor? Who could have warned me, as a


library student in  defending Harriet the Spy from


attack by a noted child psychologist at the University of


Chicago, that as a reviewer in  I’d have to evaluate


a sequel to Harriet the Spy by a brand new author, with-


out Louise Fitzhugh’s name appearing on the cover,


title page, copyright information, list of other books


featuring Harriet the Spy, or anywhere on the book jack-


et? You never, never know. So be ready, be surprised.


      







When Jack Webb portrayed Sergeant Friday, on


the TV show “Dragnet,” his matter-of-fact, dry-


as-dust delivery of “Just the facts, Ma’am” made


it clear he was a man looking for answers. However,


Friday’s dogged pursuit of the truth pales in compari-


son with that of a determined kindergartner who wants


to know “Why?” Many sights, sounds, and ideas we


adults take for granted are new and exciting for young-


sters. Their natural curiosity and the desire to explore


make them perfect candidates for nonfiction books


and magazines. Fortunately, the variety of nonfiction


material being published for children just keeps getting 


better. Unlike the stodgy informa-


tional books of the past, the best of


today’s nonfiction contains high-


quality, color photographs and in-


formative diagrams. The text is lively


and entertaining. These books invite


children to open them and explore.


When given the opportunity, chil-


dren are eager to do so.


As a member of the world of Chil-


dren’s Literature, I wear several diff-


erent hats, two of which are “author”


and “bookseller.” Visiting schools is 


one of the pleasures of being an author. Meeting other


authors is one of the perks of being a bookseller. Dur-


ing author visits in schools, students often ask if I’ve


met Gary Paulsen, J. K. Rowling, or Brian Jacques. Re-


cently, a third grader enthusiastically waved his hand


and asked, “Have you ever met Seymour Simon?” My


heart melted. We spent several happy moments debat-


ing Simon’s nonfiction treasures.


On another occasion, a teacher had her students


write letters to me as part of their preparation for my


author visit to their school. One boy wrote that he


loved nonfiction. In fact, he confided, the school librar-


ian always called him “Mr. Nonfiction.” His pride in the


nickname leaped from the page. It shouldn’t take much


guessing to figure out which student I asked to meet


when I arrived at the school.


What do Seymour Simon’s fan, Mr. Nonfiction, and I


have in common? I like to think it is a love of learning.


Not the prescribed learning that takes place within the


confines of the school curriculum, but the kind of learn-


ing that takes place when we seek out knowledge sim-


ply because we want to know more about a subject. On


summer evenings when I was a child, my father capti-


vated our neighborhood’s children with stories about


our city in “the olden days.” My sister and I spent many


subsequent summer days researching local history in


our city’s library. We didn’t have to; we wanted to.


I remember when my daughter was in junior high


school. She had just finished a novel


about Anne Boleyn, King Henry


’s second wife. The hundred and


one questions she had about Henry


and his six wives soon exhausted my


knowledge. During the next few


weeks, my daughter went to the


library and checked out and read all


of the nonfiction books in the chil-


dren’s collection on Henry and his


wives. Her desire for information


was still not satisfied, so I gave her


my card and let her visit the adult


stacks. Two adult biographies later, she was content.


By the time she was done, I estimate she read more than


fifteen hundred pages. She didn’t have to; she wanted to.


The third hat I wear as a member of the Children’s


Literature world is that of a literature consultant. While


the work — reading — is definitely fun, sometimes the


questions I’m asked are challenging. But, occasionally,


a question has a simple solution that leaves both me


and the asker feeling good. Not long ago a concerned


parent approached me after a presentation on building


a child’s home library. She was worried about her young


second grader who refused to read novels. He only


wanted to read books about space. Her question: What


should she do? She clearly wanted her child to be a


reader, and seemed to be defining the word as someone


who reads fiction. I smiled and asked if he liked reading


Just the Facts, Ma’am, Just the Facts
Sally M. Walker
Anderson’s Bookshop


Nonfiction gives


young readers 


the opportunity to


explore, discover,


and dream.


      







and learning about space. Her eyes lit up and she


replied, “He says he wants to be an astronaut. He really


loves reading about space.” My answer to her question:


Help him find even more books about space. This


mom was clearly on target. She just needed someone to


validate what her instincts had already told her: Non-


fiction readers are readers. And, as Joseph Campbell,


famous scholar on world mythologies, would agree, it’s


okay to “follow your bliss.” I firmly believe that even


the most reluctant of all reluctant readers will “hook


in” to at least one nonfiction topic. After all, everyone is


interested in something. He or she just has to find the


right book.


Ask any Youth Services Librarian what kinds of books


many boys from four through six years old read and I


bet the answer will be “dinosaur books.” The same chil-


dren who wiggle and squirm during a story hour remain


totally focused when looking at pictures of dinosaurs.


They’re usually not quiet, since they are busy saying


“awesome” and asking questions. What could be better


than wrapping your tongue around delicious words


such as Tyrannosaurus Rex or stegosaurus?


After my son passed through his dinosaur phase, he


moved on to sharks. At the time, our public library was


running a special fund-raising book fair. One of the


books offered was a beautiful  page book on sharks,


written for adults, that contained lots of color photo-


graphs and illustrations. It cost , which was a real


stretch for our budget at the time. However, my son’s


sixth birthday was the following week and we couldn’t


resist. The steep price was nothing when compared


with my son’s enormous delight when he opened that


book. He couldn’t read the words, but he loved the pic-


tures. We read captions and sections aloud to him. He


became determined to read the text for himself. Four-


teen years later, we still have the book. Its cover is held


on with duct tape and its pages are rubbed thin from


use. Like the boy who read books about space, my son


didn’t have to read this book, he wanted to.


Just as an aside, since he’s become a teenager, my son


always manages to avoid reading any novels that I rec-


ommend. Undaunted, I keep recommending novels,


but I also buy books and magazines about soccer and


art — his new passions. I never make any comment.


Just leave them on the kitchen table. By the end of the


day, they’re always in his bedroom. The early bird al-


ways catches the nonfiction bookworm.


As a nonfiction writer, the quest for knowledge


frequently comes with a publisher’s deadline. Then,


researching and processing information is like heating


water for cooking pasta: I need a quick boil to get din-


ner on the table. Other times the information has time


to simmer, like a savory stew. I first met coelacanths,


the subject of my book, Fossil Fish Found Alive: Discov-


ering the Coelacanth, when I was in college. Coela-


canths are large, strange-looking fish. But, there’s


something about them that captures the imagination


and steals your heart. They swam in and out of my life


for many years until I decided to write about them. The


story is richer for the waiting and its gentle “simmering


time.”


Meander. Mosey. Loiter. These are words that nonfic-


tion readers appreciate, because we know that, in the


long run, the time spent wandering in the stacks will


yield great rewards. We browse the nonfiction stacks.


We dabble in books that catch our fancy; we are pros at


digression and exploration. We accept that it’s impor-


tant — even necessary — to wonder. To ask questions.


But, not everyone seeks nonfiction readily. So, how to


entice and engage those folks? How can we clue them


in on the marvelous treasures that await them in the


nonfiction stacks? 


In the cold light of day, circulation figures are a reali-


ty of library life. Books that sit on the shelf day in and


day out, unopened, aren’t serving their purpose. I as-


sure you, nonfiction writers write their books hoping


they will be read. Again and again.


Sometimes it’s difficult to get patrons into the non-


fiction stacks. (I’ve been in one library where the


nonfiction collection is located behind the circulation


desk, which serves as a physical barricade.) So instead,


think about bringing the mountain to Mohammed.


Whenever I have the opportunity, I visit libraries in


different cities and states. I’ve seen many creative ways


to highlight nonfiction. It’s worth sharing a few. One of


my favorite libraries always places new nonfiction —


cover facing outward — on a group of shelves that pa-


trons can’t avoid passing. That’s a great idea. (A line of


spines will not “sell” nonfiction!) When I compliment-


ed the librarian on the display, she chuckled and said,


“It’s hard to get patrons to borrow the books. They


don’t want to disturb the display.” I suggested adding a


sign that would urge patrons to check out a book from


the display; that the library had lots more new titles


that would be used to fill in the gap.


Many libraries have flyers recommending fiction ti-


tles for various grade levels. A nonfiction brochure is a


lovely addition. A word of suggestion: I’ve seen such


      







flyers, but they usually list call numbers first. Resist the


urge to list the call number first — no one reads beyond


it. List the title or subject first. When it’s a cool title or


subject, the patron is hooked. He or she will read fur-


ther to find the call number.


Since a library’s youngest patrons are not fluent read-


ers, put pictures on the end of nonfiction stacks. Big,


colorful pictures that depict the wonders to be found


on that aisle and an arrow pointing which direction to


go. Change and recycle the pictures on a regular basis.


During story hour, bring along nonfiction that com-


plements the featured picture books. For example: If


reading Tacky the Penguin, by Helen Lester, bring along


a nonfiction book on penguins and one on glaciers and


icebergs. Share the pictures inside. Read aloud a short


selection from one or both of the nonfiction books.


Encourage young listeners to borrow them. In the


summertime, read Eric Carle’s The Very Hungry Cater-


pillar and supplement with Lois Ehlert’s Waiting for


Wings. Or, present a section from a book on fireflies —


an obvious summer evening extension activity for the


whole family.


For older readers, make nonfiction suggestions when


they check out novels. Take note of which novels are


“hot” and place complementary nonfiction in highly 


visible places. Booklist magazine often features columns


of fiction “read alikes.” Take a look at one or two and


then think about making your own Fiction and Non-


fiction “Read Alikes” flyer. Steer Gary Paulsen and Will


Hobbs survival story fans to Jennifer Armstrong’s Ship-


wreck at the Bottom of the World. Her spellbinding ac-


count of Ernest Shackleton’s  Antarctic voyage is all


the more riveting because it’s true.


For many people, children included, the search for


information is like an exquisite fire. We burn to learn


more. And, the more we learn, the more we want to


find out. To our surprise, we discover that the search is


not work, it’s fun.


As adults, we must recognize that children need time


to wonder. To meander. To discover. To seek answers.


When my sister and I researched local history many


years ago, we discovered a lot about people who had


lived long before us. We learned how our town had


changed over the years. I think we also began thinking


about who we hoped to become in the future. Nonfic-


tion gives young readers the opportunity to explore,


discover, and dream. Jack Webb may have been looking


for “just the facts.” Young readers are looking for a


whole lot more. Make sure they know where and how


to find it in your library.


      







Collection Development Survey


1. What is the population of your library service area? ______________
What percentage of this population is ages 0 – 8th grade? __________


2. Does your department have written collection development goals? ___


3. Do you have a written plan for collection development? _____


4. Do you have a separate collection budget for your department? _____


5. Please check all of the following for which you have responsibility for collection
development; and in the space provided, please indicate how you allowcate funding
for each of the areas:


___ preschool books  _____% ___ replacements _____%
___ junior fiction      _____% ___ duplicates _____%
___ paperback fiction  _____% ___ on-line products _____%
___ non-fiction  _____% ___ magazines _____%
___ reference  _____% ___ realia/toys _____%
___ AV materials  _____% ___ other _____%


6. Check all of the factors below that help you determine how your materials budget is
      allocated:


      ___ library roles
      ___ circulation statistics
      ___ turnover rate
     ___ patron demand
     ___ weeding schedule
     ___ annual collection  goals
     ___ other


7. Do you have written guidelines for weeding?  _____


8. Do you have a weeding schedule? _____


9. Do you have an inventory schedule? _____


10.  Do you have written guidelines for buying replacements? _____


11.  Do you have written guidelines for buying duplicates? _____


Downers Grove Public Library and Elmhurst Public Library







What is Collection Development?
Collection development is a management process that


includes all aspects of collection work including selec-


tion, maintenance, and weeding of all materials. It ne-


cessitates the learning of the mission, roles, goals, and


objectives of the library. It includes analyzing the cur-


rent collection in relation to the community and know-


ing how and what to select and acquire for your cus-


tomers. It also consists of developing a plan or policy


to deal with selecting, acquiring, discarding, maintain-


ing, and evaluating the collection, as


well as developing procedures to car-


ry out the plan and procedures to


evaluate and revise the plan.


Why Have a Plan?
It is the guide for staff in developing


the collection. It can be used for train-


ing and for providing support in


making budget decisions. It should tie


into the library’s mission, goals, and


objectives, and explain to the public


what is collected and why.


What Should Be Included in a Collection
Development Plan?
A collection development plan should consist of the


following:


· description of community served*


· statement of library’s mission, roles, and goals*


· purpose of the plan*


· selection policy*


· responsibility for selection


· subject areas collected


· formats collected


· statement on gifts and donations*


· description of the collection area by area


· statement on weeding*


· statement on intellectual freedom and censorship*


· statement on how the collection is evaluated*


· statement on how often the plan will be revised*


*These items would be included in the library’s collection


development plan as general library statements rather


than youth service statements.


What is Selection?
Selection is the core function of col-


lection development. To be a good


selector you need to keep track of


the trends and events in publishing,


understand your community, and


be aware of current events and


popular culture trends.


General criteria to consider when


selecting include subject matter,


construction quality, potential use,


relation to the collection, biblio-


graphic considerations, and cost.


Some libraries have procedures re-


garding the types of bindings, such as trade or library,


that should be purchased. Some libraries have proce-


dures regarding the use of reviews and the purchasing


of materials. For example, there must be two positive


reviews before a book will be purchased. Some also


have procedures related to where books should be pur-


chased, i.e. publisher direct, jobber, or salesperson.


Some publishers will sell direct to libraries, some only


through a jobber. Some have sales representatives,


some sell through catalogs. Some salespeople represent


more than one publisher. A jobber, a wholesaler of


books, usually concentrates on current materials from


two to five years old and usually those published in one


country. They generally offer a higher discount than


other sources. Examples of jobbers are Baker and Tay-


lor, Book Wholesalers Inc., and Ingram. If your library


Collection Development Plan: Terms and Definitions
Alice Krzak, Lisle Library District
Sara Pemberton, Downers Grove Public Library
Charlene Peterson, Rolling Meadows Library
Linda Zeilstra, Skokie Public Library
Pat Cederoth, Oswego Public Library District


…collections should…


change over time to


reflect changes in the


community and in the


library’s goals.


      







does not have procedures in place, ask your system con-


sultant for ideas on how you can come up with the best


purchasing plan.


Link: www.lib.az.us/cdt/slrbasis.html


Purchasing Materials Other Than Books
Changing technologies make decision-making in for-


mats other than books difficult. When selecting these


materials consider the primary users and the main


purpose of the collections. Librarians also need to be


aware of copyright and censorship issues. Reviews of


most formats are now available in various journals and


online.


Library materials are often available in multiple for-


mats, so it can be difficult to decide which is best. Many


of the same criteria used for book purchasing can be


used with other formats.


Link: www.lib.az.us/cdt/slrav.html


What is Weeding?
Weeding is an essential element of collection develop-


ment that ensures the library’s materials are useful and


accessible. All collections are limited by the space avail-


able to house them, and collections should change over 


time to reflect changes in the community and in the


library’s goals. Weeding is a periodic or continual eval-


uation of resources. Its purpose is to remove items


from the collection that are no longer useful.


Links: www.lib.az.us/cdt/weeding.html


www.sunlink.ucf.edu/weed/menu.html


What are Some Weeding Guidelines?
The following are broad guidelines to keep in mind


when weeding any section of a collection:


· Content: outdated illustrations; biased or sexist


treatment of characters; accurate and up-to-date in-


formation and presentation; appropriate level and


usage of language


· Appearance: worn, poorly bound or printed; yellowed,


torn or missing pages; part of an incomplete set


· Circulation: hasn’t circulated for - years; duplicate


copies no longer needed


· Changes: changes in curriculum, community, use


patterns, need for historical or retrospective coverage


· Space: insufficient shelving to house materials.


      







Samples from a Collection Development Plan


Materials for Youth
Introduction


The Youth Services Department of the Rolling Meadows Library serves a primary population of
Rolling Meadows residents from preschool through grade eight and their adult caregivers.  It also
serves teachers in Rolling Meadows schools as well as teachers who are Rolling Meadows
residents.  The secondary service group includes children and adults from surrounding
communities.


The purpose of the Youth Services’ collection is to fulfill the missions of the library, to serve the
community’s informational and recreational pursuits, and to support the curriculum of the
Rolling Meadows schools.  The collection consists of primarily circulating items.  These items
include books, videos, DVDs, tape cassettes, CDs, kits, CD-ROMs, and big books.  Non-
circulating collections include reference, story collection, homework center, and realia.


Youth Services is staffed by a team including professional librarians as well as paraprofessionals,
clerks, and pages.  Material selection is done by the professionals along with selected
paraprofessionals.


FICTION


The fiction collection is comprised of titles meeting the recreational and educational needs of
children with third through eighth grade reading levels.  Titles include modern selections along
with classics.  These books are above easy readers in concepts, styles, and treatment of the text
are more significant.  These books cover a wide range of subjects, themes, life situations, and
developmental tasks.  A variety of characters, settings, and writing styles are represented with
difficulty ranging from simple stories to books for a sophisticated reader with a large vocabulary,
wide literary knowledge, and high reading skills.


The Young Adult collection is comprised of titles selected specifically to meet the recreational
needs of junior high age patrons.  The core of the collection are those books found each year on
the ALA list of Best Books for Young Adults.  The fiction consists primarily of Young Adult
novels, genre literature, and popular trendy titles.  Paperbacks are preferred over hardcovers.


Selection Plan
Fiction titles, especially paperback and Young Adult, are greatly influenced by the reading trends
of children.  The collection should also introduce children to the finest, most well-reviewed
along with award winning children’s literature.  Classroom assignments and projects such as
Accelerated Reading are also influences.  Books containing controversial elements such as sex,
violence, moral values, or frank language will be evaluated on their own merit.  The fact that a
book contains one or more of these elements will not, in itself, justify its exclusion from the
collection.  Standard review tools are used to purchase one copy of most titles.  Publishers
catalogs are also used, especially in Young Adult.  A standing order is maintained with BWI for
many series.  Multiple copies will be purchased of very popular titles, generally no more than
two copies in hardcover and two copies in paperback.  Multiple copies may also be purchased of
books on lists such as Accelerated Reading and Rebecca Caudill.  Titles may be purchased in
various editions to provide a variety of treatments.







Weeding and Retention
Retention is based on use and condition of the material.  Titles with multiple copies should be
checked for usage and duplicate copies withdrawn as demand decreases.  The weeding plan calls
for fiction to be thoroughly weeded in year three.  Weeding of the paperbacks is done annually.
Titles are replaced and supplemented as needed based on demand.


Development Plan
This collection will be maintained at the current level to meet patron interest and demand.  The
Young Adult collection should be kept very current.  Older titles can be put back in the fiction
collection.


NONFICTION


The nonfiction collection consists of materials to meet the informational, education, and
recreational reading needs of children of all ages.


Selection Plan
Students use the nonfiction collection to complete assignments.  Although it is the responsibility
of the school libraries to provide materials that support the curriculum, Youth Services does
make an effort to develop strong collections in school-oriented subjects such as science, history,
and geography.  Materials in high demand for class assignments or projects such as science
projects are often duplicated, but it cannot be guaranteed that a book will be provided for all
students for class assignments.  This collection is also used for recreation reading.  Favorite
topics include sports, dinosaurs, pets, jokes, magic, and scary stories.


Review sources include School Library Journal, Booklist, Voya, and Bulletin of the Center for
Children’s Books.  Publishers catalogs are also consulted in order to obtain materials which
fulfill subject needs but are not reviewed.


Weeding and Retention
Books are withdrawn due to damage, loss or content relevancy and currency, as needed.  As part
of the three year weeding cycle, 000-500 is thoroughly weeded in year one and 600-900 and
biography in year three.


Development Plan
The weeding of worn materials and replacement with new edition/titles in all subject areas will
be the primary focus.  The secondary focus is to supply adequate materials in curriculum dictated
areas.


Rolling Meadows Library, Rolling Meadows







      


Things to include:
· Brief description of all objectives and philosophies 


of the library, including its purpose.


· Short summary of the community served.


· Who is legally responsible for the operation of the


library and who has been given authority for selec-


tion of materials.


· Guidelines and criteria to be used.


· Types of reviews and reviewing sources used to


determine selection.


· Problem situations and how they are handled.
(Include decisions on replacement of lost/damaged 


materials, how many copies of a single book should


be purchased, Reconsideration Forms, etc.)


· Ways the collection will develop in size, language,


formats, etc.


· Statement on foreign language materials.


· Definition of materials.


· Statement on the handling of gifts.


· Something about interlibrary loan.


· Weeding and discarding policies.


· Statements regarding intellectual freedom.


· When policy should be revised.


Selection Policy Checklist
Sharon Ball
North Suburban Library System







      







      







COLLECTION PRACTICE STATEMENT


The Collection Practice Statement is a written description of the collection management
work carried out in a specific area of the collection.  In it, the Selector describes what the
collection is about, the intended audience and any strength in the collection.  Also
recorded are the selection practice, when the area was last reviewed, and what guidelines
were used for withdrawal and replacement of items.  Reviewed on an annual basis, the
practice statement serves as a useful tool for documenting any trends, growth or other
factors influencing the development of the collection.


Collection Development Plan
Arlington Heights Memorial Library
Updated 9/15/00







Sample Collection Practice Statement
Arlington Heights Memorial Library
Kids' World


World Languages
Collection Practice Statement


Description
This book collection is separated into a number of different ICATS so that individual
languages can be tracked for circulation.  The languages to be tracked reflect the largest
populations of non-English speakers in Arlington Heights, as well as those languages that
are taught in our local schools.
Icat
252 Spanish (E,J,Y)
253 French (E,J,Y)
254 German (E,J,Y)
255 Polish (E,J,Y)
256 Russian (E,J,Y)
257 Korean (E,J,Y)
258 Chinese (E,J,Y)
259 Japanese (E,J,Y)
260 Greek (E,J,Y)
261 Albanian (E,J,Y)
262 ESL (E,J,Y)
263 Miscellaneous Languages (E,J,Y)


World Language A-V materials are discussed within collection practice statements under
the specific format.


Collection Level
From 1a (Minimal level, with uneven coverage) to 2b (Basic information level,
augmented) depending on the language.  The World Languages collection is based on
census statistics for Arlington Heights, local school need, and patron requests.  Special
consideration is given to Spanish because of our summer Backstretch youth population,
and the fact of weekly Bookmobile summer visits to the Backstretch.


Collection Work
Weeding should be done annually for condition.  Within every five-year period, this
collection should be weeded based on 'Last Activity Date' and other Boolean limiters as
determined by the selector. This collection was reorganized in 2001.  Previously, other
languages were part of the 400s, with all offerings in the same language catalogued under
the same Dewey number.  Now within each language the individual titles are treated to
fuller classification, comparable to their English language counterpart, if possible.


Duplication Practices 
Rare duplication.


Retention
Retain according to popularity, condition and shelf space available.  Although popularity
is very important, it is not the only consideration. It is the physical age and appearance of







Sample Collection Practice Statement
Arlington Heights Memorial Library
Kids' World


the collection that speaks to respect or disrespect of a language, and by implication, of a
culture. Therefore, it is important that each language collection, no matter how small,
should be in good repair.  Arlington Heights census figures should
figure prominently in the languages collected, and the depth to which they are collected.
An important second factor for collecting is if the language is taught in local schools.


We will note here that NSLS also has a "Foreign Language Standing Order" service for
residents who need more materials in their language than we own at AHML.  We will
take the information at the KW desk (patron name, AH library card number, telephone
number, reading level of material and language sought) and send this information upstairs
to our Inter-Library Loan staff, who will process the standing order.  Patrons who have a
card from another library need to start this service at their home library.


Selection Sources
For world language materials we rely more heavily on publishers' or product catalogs,
usually collected at convention exhibits.  We also purchase directly from language
bookstores in the larger metropolitan area, as well as from visiting sales reps.
Traditional selection tools like    SLJ are less satisfactory, as they may list only one or two
languages, like Spanish or French, or they may direct the library to purchase from an
untried vendor, which can result in cancelled and unfilled orders.


04/02 YJ







C ore collection titles are usually very popular and


have high circulation rates. The condition of


these popular titles can deteriorate quickly. The


titles may then disappear from your collection after be-


ing withdrawn, often without the knowledge of the col-


lection developer. In lieu of printing an inventory of


the entire automated catalog, a simple checklist can be


utilized to help keep an adequate number of copies of


core collection titles on your shelves. Titles can be


compiled from any “best books” list and recorded on a


chart made on a spreadsheet file (e.g. Microsoft Excel)


or a database program (e.g. Microsoft Access), which


can be easily modified. The chart can list the titles, au-


thors, call numbers, number of copies owned, reports


on the condition of the items, number of copies to al-


ways have on hand, and the number of replacement


copies to be ordered.


Advantages:
· Lists can be any length desired.


· Information to update lists will be easier and quicker


to add and delete.


· Specific lists can be compiled for easy, juvenile, or


young adult fiction, favorite authors, or individual


titles.


· Staff or volunteers can use checklists with little


training or supervision.


Lists:
Association of Library Service to Children,


ALA Web site on Awards and Grants


http://www.ala.org/alsc/awards.html


Children’s Literature Web Guide


http://www.ucalgary.ca/~dkbrown/lists.html


Booklist: Editors’ Choice


http://www.ala.org/booklist/005.html


TeachersFirst.com 


http://www.teachersWrst.com/100books.htm


National Education Association’s Read Across 


America List


http://www.nea.org/readacross/resources/


kidsbooks.html


Core Collection Checklist
Barb Driesner
Edwardsville Public Library


      


Core Collection Checklist Date __________


Condition Code: G=Good, P=Poor
Call # Authors Titles Desired Holdings Condition Order


J Babbitt Babbitt Tuck Everlasting   G,G 


J Cleary Cleary Ramona the Brave   G,G,G 


J Estes Estes Hundred Dresses   P 


J Forbes Forbes Johnny Tremain   G,G,P 


J George George Julie of the Wolves   G,G,G 


J Jacques Jacques Mossflower   G,G 


J Jacques Jacques Redwall   G 


J Paulsen Paulsen Hatchet   G,G,G,P 


J Rowling Rowling Harry Potter and the Sorcerer’s S.   G,G,G 


J Snicket Snicket Bad Beginning   G,G 







Worksheet For Analyzing Your Collection Of ______________________________


Which roles has your library chosen as its own?
Community Activities Center Popular Materials Library
Community Information Center Preschoolers’ Door to Learning
Formal Education Support Center Reference Library
Independent Learning Center Research Library


What goals and objectives do you have for this particular collection?


Total annual circulation of:
A. Children’s Materials ___ B. Children’s Books ___
C. Non-Fiction Children’s Books ___ D.This Collection ___


STATISTICS
Total holdings of:
E.  Children’s Materials ___ F.  Children’s Books ___
G.  Non-Fiction Children’s Books ___ H. This Collection ___


I.  Population of community served __________
H.  Children’s population of service area (Ages ___ to ___) __________
Holdings of children’s non-fiction books per child (G divided by J) __________
Holdings of this collection per child (H divided by J) __________
Circulation of children’s non-fiction books per child (C divided by J) __________


Or per capita (C divided by I) __________
Circulation of this collection per child (D divided by J) __________


Or per capita (D divided by I) __________
Turnover rate for children’s books (B divided by F) __________
Turnover rate for non-fiction (C divided by G) __________
Turnover rate for this collection (D divided by H) __________
Average publication date for this collection __________
Last time this collection was weeded __________


STANDARD LISTS
Based on your professional judgment, taking into consideration the size of your
collection and budget, rate how well this collection matches titles on the following
standard lists:
Best Books for Children ___ Children’s Catalog ___
Elementary School Library Collection ___ Junior High School Library Catalog ___
Other _______________________________________     ___


DIRECT OBSERVATION
Are the shelves too crowded?____________________________________
Are the majority of the books worn and tonr, or clean and attractive? _________







CONTENT
What percentage of the books in this collection are intended for these age groups:
PS-K ___   Grades 1-3 ___   Grades 4-5 ___   Grades 6-8 ___
What are the five most popular titles in this collection and how many copies fo you own?
How often are they on shelf?
Title _______________________________________ Copies_____
Title_______________________________________ Copies _____
Title_______________________________________ Copies _____
Title _______________________________________ Copies _____
Title _______________________________________ Copies _____
What are the five most popular topics in this collection?
_______________________________________________________________________
_______________________________________________________________________


UNFILLED REQUESTS
If your library has collected information for the Output Measures for Public Libraries,
Consider trying to extract the information found relating to this collection from Title Fill
Rate, Subject and Author Fill Rate, Browsers’ Fill Rate, and Document Delivery.  Do you
consider the fill rates low, acceptable, or high?


If your library has collected information for Output Measures for Public Library Service
to Children, extract the information relating to this collection from Children’s Fill Rate,
Homework Fill Rate, and Children’s Information Transaction Completion Rate.


You may want to conduct your own, informal survey by keeping a log of unfilled
requests and interlibrary loan requests at your service desk to see which subject areas you
need to build up.


BUDGET
Allocation for:
Children’s Materials _____ Children’s Books _____
Children’s Non-Fiction Books _____ This Collection _____


Sharon Karpiel, Elmhurst Public Library







W eeding is the practice of identifying and remov-


ing items from your collection which are no


longer wanted. The term is a metaphor which is


used to great effect. “Weeds” are materials which use up


limited space and which prevent your collection from


blossoming to its maximum potential. We “pull” and


discard unwanted materials, giving remaining material


room to breathe and thrive.


An excellent model for weeding was developed in the


s by Joseph P. Segal and published as The CREW


Method: Expanded Guidelines for Collection Evaluation


and Weeding for Small and Medium Sized Public 


Libraries (revised edition published


by the Texas State Library, ). In


this short book, Segal proposes the


acronym MUSTIE to guide the librar-


ian in his or her collection evaluation.


An explanation of this acronym gives


an overview of what to identify for re-


moval from your collection:


M Misleading — Is the material


Misleading? For example, is the


material so out-of-date that it is


factually inaccurate?


U Ugly — Is the material worn and


beyond mending or rebinding? In some cases you


may need to buy a new copy, as with very popular or


classic works. In another use of the term Ugly, you


may decide that the material included outdated and


objectionable racial, ethnic, or gender stereotypes


and should be removed.


S Superseded — Has the item been replaced by a new


edition or a much better book (video, DVD, etc.) on


the subject?


T Trivial — It the material too Trivial to keep on your


shelf ?


I Irrelevant — Does the item fit well into your in-


tended mission, curriculum, or community needs,


or it is Irrelevant to your collection?


E Elsewhere — Is the item rarely used in your own 


collection and easily available Elsewhere, such as


through your regional library system or through In-


terlibrary Loan?


The MUSTIE formula may be combined with a few


other factors, such as the date of publication and the


last recorded date of circulation.


A second acronym, WORST, demonstrates another


checklist. Is the material:


W Worn?


O Out-of-date?


R Rarely used?


S Available from the System office


or ILL?


T Trivial to your collection?


Make weeding a part of your regu-


lar activities, developing a schedule


and working method that is com-


fortable for you. Depend on your


usage statistics as well as your own


knowledge of your collection, your


users, and your goals.


Whether you depend on the


MUSTIE or the WORST guidelines,


there are always some things you should try to keep in


your collection and exclude from the weeding process.


When possible save local histories, books by local au-


thors, books with local settings, books signed by the


author or for which you’ve had author visits, or items


in a special collection. Your weeding should be guided


by the same framework as your other collection devel-


opment activities, according to your own library’s mis-


sion and collection emphases.


What to do with weeded items? Here are some ideas:


· Sell them


· Donate them (nursing homes, individuals, clubs etc.)


· Trade them


· Recycle them


· Throw them away (perhaps in your trash at home!)


Weeding Basics
Dr. Kate Marek
Dominican University


Removing material


that is out-of-date


and trivial enhances


your reputation


as an information


professional.


      







While it is frequently hard to dispose of materials pur-


chased with care and on limited budgets, there are a


variety of reasons why weeding is a good thing. You’ll


have more space in your library for the remaining ma-


terials. Your shelves actually are more attractive to users


if they are not totally full. Studies show that browsers


enjoy some open spaces, similar in concept to the white


spaces we talk about in print design. Also, getting rid of


those worn copies makes the whole collection look


cleaner and more appealing. Removing material that is


out-of-date and trivial enhances your reputation as an


information professional, since you are responsible for


keeping accurate information available to your users.


You are building a better collection by removing out-of-


date material just as you build by adding new material.


Remember the garden metaphor and the benefits


that come from a collection that is free of weeds!


      







WEEDING SCHEDULE WORKSHEET
You will probably choose to adopt a 3, 4, or 5 year weeding schedule, depending on the
size of your collection and the amount of staff time you have for weeding.  During this
weeding schedule time-span each part of your collection should be weeded at least once.


You may want to target some areas of your collection for more frequent weeding, due to
a need for currency, space concerns, changes in popular materials and other
considerations.


MAJOR BOOK COLLECTIONS


Number of shelves: 000s-200s________
300s-400s________
500s     ________
600s        ________
700s        ________
800s        ________
900s        ________
Biographies    ________
Picture books  ________
Fiction    ________
Other      ______________________
               ______________________


   ______________________
   ______________________


Total number of shelves divided by number of years in weeding schedule equals the
Approximate number of shelves to weed yearly.


SMALLER COLLECTIONS
Weeding Frequency


Toddler/Board Books ________
Beginning Readers ________
Parent/Teacher ________
Reference ________
Magazines ________
Pamplet File ________
Tape Cassettes ________
CDs ________
CD-ROMS ________
Videos ________
DVDs ________
Puzzles ________
Toys ________
Other _______________________


_______________________


Downers Grove Public Library







YOUTH SERVICES WEEDING CRITERIA


Date__________________________________


Dewey  or Call Number________         Subject__________________________________


Description of current collection:


Description of current collection use:


Selection guidelines:


Duplication:


Collection goal:


Weeding date(s):


Weeding guidelines:


Downers Grove Public Library







Arlington Heights Memorial Library
Kids' World
January 2002
Review biennially
A Five Year Weeding Plan


E = Up through 2nd Grade               J=  Grades 3-5               Y= Grades 6-8


Throughout the
Year


Annually Every Two Years Every Three Years Every Four Years Every Five Years


E/Board


E/Pop-up


E/Big


J /Y / PBK


J/Y/PBK/Series


E/J/Y Fiction
Videos


E/J/Y Fiction DVDs


Games, Toys, and
Puppets


Sights & Sounds
(book and AV set)


E/Read


E/J/Y Magazines


E/J/Y CD-ROMs


E/J/Y Non-fiction
Videos and DVDs


E Picture Books


Y / Parent


J/Y Fiction
J/Y Mystery
J/Y Science Fiction
J/Y Large Type


Y / Reference


Y/Art Portfolios


E/J/Y
Audiocassettes


E/J/Y CDs


E/J/Y 300s


E/J/Y 500s


E/J/Y Biographies


E/J/Y Holiday
Books


E/J/Y Holiday
Videos and DVDs


E/J/Y Holiday
Audio collections


E/J/Y 000s


E/J/Y 100s


E/J/Y 200s


E/J/Y 600s


E/J/Y 700s


E/J/Y 900s


E/J/Y 398s


E/J/Y 400s


E/J/Y 800s


E/J/Y World
Languages







Arlington Heights Memorial Library
Kids’ World


Collection Management
Weeding Responsibilities


Created 4/01/01


Specific Work Assistant Librarian Clerical
Request and Run Lists that are
pertinent to the weeding process


NOT USUALLY
Special lists would
usually require
passwording as part
of Innovative’s
management
functions.


NOT USUALLY,
but we are
passworded to
learn. We may
want lists that
include limiters or
other variables
that are complex.
If so, we should
order from Tech.


YES
Run Bib or Item
Record


Pull from shelves materials under
scrutiny (Do this in small enough
batches so that carts don’t sit in


office long periods of time.)


Not usually. Not usually. YES.
Also check
materials out, if
deemed necessary,
and put up
appropriate shelf
signs.


Do computer check on titles under
scrutiny. In pencil put number of


circs and mo/yr of last circ on
book’s pocket.


E.g. LAD-11/00-- CO-17


Not usually Not usually YES.
(Also Volunteers


can do.)


Make determination to discard or
retain


YES YES Not usually.
Only if material is
falling apart and
we have other
multiple copies.


Give directly to Clerical Staff to
remove from department


YES and NO
Work out specifics
with Librarian.
Usually selector in
charge of that
collection needs to
initial material.


YES
Complete the


removal process


Book just needs to be repaired. It
is still good. Give to Clerical Give to Clerical


Give to Processing
for repair.


Books should go to bindery. (See
note below.)


Make final
determination.


Sends to bindery.







I.  Guidelines—Before You Begin


1. Remember that it is better to review fewer items at one time.  Our ideal is that pulled
materials should not just sit on a cart in the office for any longer than really needed.
Once they are removed from the collection, we should try to make determinations
expeditiously, if possible.


2. Ask Sue or Lisa to do a computer check on the books pulled. They will either take
care of it themselves or delegate to other staff or volunteers. Number of circulations
and last month/year circ’ed should be marked on the pocket.
E.g. LAD-11/00  CO-17


II.  Reasons to withdraw
1. Condition
2. Out of date
3. Incorrect information
4. Low circulation or unnecessary duplication
5. Two or more editions of the title are on the shelf—older eds can often be withdrawn.


III. Other Actions to take


1. Minor repairs—the cover is torn; the label worn; a page is ripped, etc.
2. Cataloging problem, e.g. Same title in two places or books on exact same topic are


not cataloged in the same number.
3. Bindery—this should be a   clear     exception.   Not only is binding expensive, it usually


ruins the original look—cuts into gutter space, etc.  Please don’t rebind a worn book
unless it is a classic not available in paperback, or is unique material, e.g. A book
about Arlington Heights.


IV. Reasons to Keep Books or “things that make tossing harder”


1. The book is really useful for homework assignments
2. It covers info not found anywhere else in the collection
3. It’s on a list of good materials, like Children’s Catalog or Middle and Junior High


School Catalog.


Arlington Heights Memorial Library
Kids' World
4/01/01 YJ







I don’t do multiculturalism as something special. It


doesn’t mean “other” and it doesn’t mean “them.”


It’s neither cute nor reverential. It’s not a special unit


in the curriculum or a separate place in the library or a


unifying theme for an anthology. People often ask me


for a list of multicultural books. Well, what would you


leave out? Multiculturalism is all our stories. It’s us.


I want to talk about multiculturalism not as a ser-


mon and not as a slogan and not as a sneer, not as role


models or as exotica, and not as sweet universalism,


but as unsettling stories that transcend the apartheid


barriers and connect us with strangers and bring us


home.


Words like multiculturalism and


globalism and internationalism are


fashionable slogans these days. And so


is their opposite: we’ve all heard that


sneer, “Oh, it’s so P.C.,” which makes


the speaker feel so ironic and sophis-


ticated, and superior. Anything that


isn’t mainstream — that isn’t Ameri-


can middle-class, right here in the


mall — is “other,” alien, and (sigh!)


we’ll look at it out of duty. In my work


I confront these issues all the time. I do 


get the books to review that are message-driven: ser-


mons and slogans about us all living together in peace


and harmony. I also get books that take you for a quick


look at foreign places and “other” people, but do not


open up new ways of seeing.


Of course, it’s great to focus on a particular place or


culture or ethnic group, just as we might focus on po-


etry or on women’s history or on any genre or theme


or approach — but multiculturalism is not something


special and apart: it’s about connections. Whatever the


theme of a booktalk or a bibliography, I try to start


where readers are and then reach out to books that


connect them with people everywhere and show them


new things about themselves.


“All our secrets are the same.” Amos Oz, the Israeli


writer and peace activist, said that in a recent interview


on PBS. He said, “somewhere beyond race and religion


and ideology and all other great dividers, the insecure,


timid, hoping, craving, and trembling self is very often


very close to the next insecure, timid, craving, hoping,


fearing, terrified self.” The British writer Aidan Cham-


bers said the same thing: “When you write about what


you think is most private —just about you— you dis-


cover everybody’s like that.”


Virginia Hamilton, the groundbreaking African-


American writer also spoke about those kinds of con-


nections. When I interviewed her for Booklist ten years


ago, we were talking about The Dark Way, her great


book of scary stories from all over


the world, and she said that these


stories speak to “our most secret,


fearful heart.” She said that kids


everywhere love to read scary books


and tell scary tales where it’s warm


and safe. “The whole world is full of


gruesome stuff,” she said. “People


have the same mind about certain


things. They have the same fears


and the same need for order.”


Yes, all our secrets are the same.


And yet –– you find with these is-


sues, that you’re always saying “and yet” because that’s


what the best stories make you say — the best books


aren’t generic. We’re not all the same. The power of


great writing is in the particulars and the stories they


tell, and by a strange paradox, that’s what makes them


universal. Hamilton lived most of her life in Yellow


Springs, Ohio, where she born and raised, where her


family has lived for five generations. Her grandfather


was a fugitive slave who came on the Underground


Railroad from Virginia, hence her name. And, rooted 


in her place, in her family, in American black history


and culture, her stories speak to all of us.


There’s always that tension between the particular


and the universal, between making the character and


experience and culture too special and making them


too much the same. On the one hand, we don’t want 


Multiculturalism: A Stranger Comes to Town
Hazel Rochman
Booklist


…it’s only because…


you’ve traveled 


that you can find


treasure at home.


      







to be bogged down in reverential details about the way


of life and the deep mystical meaning of everything the


protagonist sees; we don’t want to wade through thick-


ets of idiom, background and culture before we can get


to the story. We can’t ask kids to read those stories


where the author’s research shows and we have all the


boring local color stuff about what they ate at every


meal and what it meant. The historian Mark Mazower


calls that “history for the interior decorator.”


And yet, on the other hand, details do make a world.


The writer Isaac Bashevis Singer says in an opening note


to his collection of Yiddish folktales, When Shlemiel


Went to Warsaw, “In our time, literature is losing its


address.” That’s such a wonderful pun — losing its


sense of place, its identity, and because of that, losing


its ability to speak, to address an audience. We don’t


want generic stories.


The Palestinian-American writer Naomi Shihab Nye


has just published a moving collection,  Varieties of


Gazelle, with poems about the Middle East and about


being Arab-American. Her introduction was written in


the wake of September 11, and in it she says that poetry


cherishes the small details that a large disaster erases.


She sounds very much like Amos Oz in that PBS inter-


view when she says in her simple, eloquent poem


“Jerusalem”: “I’m not interested in / who suffered the


most. / I’m interested in / people getting over it.”


Another take, another “and yet” on this identity-


generic thing. The Korean-American writer Linda Sue


Park won this year’s Newbery Medal for her historical


novel, A Single Shard, set in a th century Korean vil-


lage. She says: “It’s impossible to write a story about an


Asian character, set in the contemporary U.S., without


addressing the question of ethnicity. To do so would, in


my opinion, be inauthentic, for we confront the fact of


our ethnicity every day — not always in a negative


sense, but it is unavoidable.” And yet, on the other


hand, she says she resents the implication that because


she’s Korean-American that’s all she can write about.


Her ethnicity is assumed to be her only valid subject,


when, like all writers, she has countless interests.


The point is, each of us is part of many places, many


homelands — whether the community is defined by


ethnicity or language or sexual orientation or age or


neighborhood or religion or family or sport or hobby


or whatever. And the best books take us up close and


show how diverse each homeland is.


What’s more, one writer is not the representative of a


whole ethnic group. I’m a Jew — in fact, I’m a Latvian


white secular South African American Jew — and I’m


proud of every piece of that hyphenated identity. But,


I can’t speak for all Jews, nor for all South Africans; not


even for all white Jewish South Africans in Chicago who


were anti-apartheid. The closer you look, the more di-


versity you see — and the more connections also.


The apartheid government said the opposite. Where 


I grew up, by law each group had to stay in its own box


with its own kind. There was to be no connection be-


tween us. When I was at school, I was isolated from


most of the people around me. I didn’t know them and


I couldn’t imagine their stories. Racism and total sepa-


ration were the law. There were borders and barriers


everywhere. Barbed wire round our homes and in our-


selves. The whole society was built on those stereotypes


of purity and on separation. Whites who came from


Europe, “Europeans,” were modern, technical, sophisti-


cated, cultured. Blacks, “Non-Europeans,” made up  ⁄


of the population, but they were simple savages. In


speaking about separate education, the Prime Minister,


Dr. Verwoerd, actually said that math and science


weren’t part of the blacks’ culture. And their art was


craft: beads and feathers and ceremonial masks. A


black child never saw herself in a book, never set foot


in a library or a museum. And I never saw her either,


except as local color. The censorship was total. Books


from everywhere were carefully screened. And in their


splendid isolation, the censors were ignorant—at one


time they even banned Black Beauty.


Here in the U.S., there is freedom to read, but there


are also many voices missing from the history books.


And what happened to them affects us. As we begin to


open up to the histories of “foreigners” everywhere, our


view of the world and of the mainstream is changed


and enriched and complicated. The gay writer Christo-


pher Bram says we get to see around corners we didn’t


even know were there. There has been an outpouring


of personal histories published recently, for adults and


for young people, fiction and nonfiction that draw on


letters and diaries and interviews and personal accounts;


slave narratives, stories about immigrants, about kids


at work, about growing up gay. These books reflect the


present change in how we look at our history and our-


selves, the new awareness that women and children and


men from everywhere have played crucial roles, that all


our stories matter.


Latino voices in all their rich diversity are beginning


to be heard in books for young people. In his accept-


ance speech for the Boston Globe/Horn Book Award,


      







Francisco Jimenez said that he wrote The Circuit to


chronicle part of his own family’s history, but, more


importantly, he said, “to give voice to a sector of our


society that has been largely ignored…Their story is


the American story.” The Circuit is based on his life as a


child in a migrant farmworker family, from the time they


leave Mexico to enter the U.S. “under the wire” through


the years of moving from place to place, picking cot-


ton, picking grapes, picking strawberries, thinning let-


tuce, tapping carrots, always moving. Like Steinbeck in


The Grapes of Wrath, Jimenez combines stark social re-


alism with heart-rending personal drama. The lan-


guage is simple and it is music. It is a book for all of us.


Louise Erdrich’s children’s book The Birchbark House


has the power to shake up what seems cozy and famil-


iar. It’s a story based on a letter she found from one of


her Ojibwa Indian ancestors. The Birchbark House is


the first of a projected series of novels set at the time of


the Laura Ingalls Wilder classics, and Erdrich makes us


imagine what it was like for an Ojibwa child when the


non-Indian white people were “opening up” the land.


Why has no one written this story before? Why are


there so few good books about the people displaced by


the little house in the big woods? I interviewed Louise


Erdrich for Booklist and she spoke affectionately about


the classic Little House books, despite their limitations.


“Certainly those books were formative for me,” Er-


drich said, “I read them as a child and in rereading 


them as an adult, I was shocked to recognize that, not


only was there no consciousness about the displaced


people whose land the newcomers were taking, but also


that there was a fair amount of racism. In the Little


House books, there are always these moves from place 


to place. The fact is that any time land was opening up,


it was land from which native people were displaced,


and in every Ojibwa family there’s a similar series of


moves.” Little House readers will discover a new world,


a different version of an American story they thought


they knew.


You know that old story about the hero who searched


for treasure all over the world and then found it right


there in his own backyard? Well, mythologist Wendy


Doniger at the University of Chicago says that the story


doesn’t mean that you should stay home and never go


out into the world — what the story’s really saying is


that it’s only because you’ve traveled that you can find


treasure at home. You need the stranger. You are the


stranger. When you get lost in a story, when you get to


care about a character, you find yourself in a new world


and that makes you look at yourself in a new way. You


think about things you took for granted. You imagine


other people’s lives — and that makes you discover


your own.
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SPECIAL COLLECTION DEVELOPMENT GUIDELINES


Use the following guidelines to develop a special collection.  Make copies of the Special
Collection Development Worksheet.


Some libraries have special collections that are separate from the rest of the collection
such as Beginning Readers, Board books, TAP (Teacher and Parent).  Patrons have
become accustomed to going to those areas first.


If you are interested in developing a special collection here are some ideas, tips, and
questions you need to consider.  Discuss the idea with the director and staff to get an idea
of how they feel about the project.  Then consult the cataloger.  The cataloger is very
important because that person has to deal with each book in the collection.


1.   Do you have a collection of items or wish to purchase items that you want to do
something special with somewhere in your library?


2.   How big is the collection?  This will give you an idea of space availability.  Can you
find at least two possible areas to house the collection?


3.  Will the collection be in that area for at least a year?  This is very important because it
can frustrate anyone looking for the collection.  Consider how you feel when you go to a
store and everything has been moved around.


4.   How will the items be displayed?  Does shelving, table top displays, bulletin boards,
etc. need to be ordered or rearranged?  You need at least 36” between furniture and
shelving to be handicapped accessible.   If it’s possible opt for 38” to 40” so wheelchairs
can be maneuvered easily.


5.   How will the patrons and staff find a requested item in the collection?  This is the best
time to talk to the cataloger about possible collection titles, how the call numbers should
look on the spine label and when a search is done with the on-line catalog, if available to
you.


Here is an example.  A patron wants a book about pets.  How can they find a specific
book if it is located in the Easy Reader section?  This will depend on the library’s
recommended method of adding call numbers.  A possibility could be


Collection: Easy Reader
Author: Mac


6.   The collection is in place, now what?  Since you want the collection to be used,
patrons need to be made aware of what is available.  Here are a few ideas to market the
collection. Create a brochure or a flyer to announce the special collection.


Hold an open house.
Media coverage is helpful.  Contact the newspaper, radio, tv station.
Add the information to the library’s web page.


7.  It is now time to take the completed worksheet to the director and discuss possible
options.







SPECIAL COLLECTION DEVELOPMENT WORKSHEET


1. Describe the special collection.
_____________________________________________________________________
_____________________________________________________________________


2. Two possible areas for the collection.


Area 1________________________________________________________________
Area 2________________________________________________________________


3. The collection will be located in the specified area for ___________________ .


4. Create a wish list of possible items that you would like to have for the area.


        Item            The library has            Must order  


Shelving __________________ __________________
__________________ __________________


Display racks __________________ __________________
__________________ __________________


Furniture __________________ __________________
__________________ __________________


Bulletin Boards __________________ __________________
__________________ __________________


Other __________________ __________________
__________________ __________________
__________________ __________________
__________________ __________________


5.   Examples below.


             Non-Fiction      Fiction


Collection: _________________ Collection: _________________
Call # _________________ Author: _________________
Author: _________________


6.   I will advertise the collection by ________________________________________
________________________________________
________________________________________


7.  Options:  ____________________________________________________________


Rolling Meadows Library







Amazon.com affiliates Web sites in languages listed


http://www.Amazon.co.uk  (British publications)


http://www.Amazon.de  (German)


http://www.Amazon.fr  (French)


http://www.Amazon.co.jp  (Japanese)


Asia for Kids (Asian Languages)


http://www.afk.com/index.tmpl


Books Without Borders (English, Spanish, Russian,


German, French, Italian, and Chinese)


http://www.bookswithoutborders.com/


Ediciones Ekare (Spanish)


http://www.ekare.com/


Kane Miller (Books translated from other languages 


into English)


http://www.kanemiller.com/corp/main.asp


Little Chiles (Spanish)


http://www.littlechiles.com/


Pan Asian (Asian Languages)


http://www.panap.com/


Shen’s (Asian Languages)


http://www.shens.com/


International Literature for Children and Young Adults
(General Information on literature from other coun-


tries focuses on books written in other languages,


books written in other languages published in other 


countries, and books written in English published in 


other countries. Resource section includes awards,


book fairs, events, booksellers, publishers, and more.)


http://leep.lis.uiuc.edu/seworkspace/international/


home.html


Web Sites for International Children’s Literature
Barb Lintner
The Urbana Free Library


      







T hese are the most basic review journals. If you can


afford nothing else, use these two. Both are avail-


able online:


Booklist


American Library Association.


Reviews of recommended library materials for


adults, young adults, and children, both print and


nonprint.


School Library Journal


Cahners Business Information.


For librarians serving children and young adults in


schools and public libraries. Reviews print and non-


print materials.


These are nice to have if you can afford them:


The Bulletin of the Center for Children’s Books


Center for Children’s Books.


Summaries and critical evaluations of newly pub-


lished and forthcoming books for children and


young adults.


Horn Book


Horn Book Inc.


Reviews and ratings of children’s books published in


the United States.


Kirkus


Kirkus Service.


Reviews include both recommended and not recom-


mended titles. Most titles are reviewed in advance of


publication.


These sources are supplementary and/or specialized:


Book Links


American Library Association.


Curriculum oriented; designed for teachers, librari-


ans, library media specialists, booksellers, parents,


and other adults interested in connecting children


with high quality books. Available online.


Children’s Software Revue


Active Learning Associates.


Critical reviews of all interactive children’s media


from birth to  years.


Criticas


Created by Publishers Weekly, Library Journal and


School Library Journal.


A comprehensive review journal which reviews the


latest Spanish language publications. Written in Eng-


lish for those purchasing for their Latino patrons.


Kliatt


Reviews of selected current paperbacks, hardcover


fiction, audio books, and educational software rec-


ommended for libraries and classrooms serving


young adults.


Library Journal


Cahners Business Information.


Useful for parent/teacher collection development as


it reviews books, magazines, and audiovisual materi-


als for adults.


Publishers Weekly


Cahners Business Information.


Expensive; alerts rather than selects. Available online.


Science Books and Films


American Association for the Advancement of Science.


Guide to science resources for all ages.


Teacher Librarian 


Rockland Press.


Indicates what’s hot in schools. Reviews of education


and library related professional materials as well as


the best of new books for children and young adults,


nonfiction, best sellers, videos, and computer soft-


ware. Available online.


VOYA. Voice of Youth Advocates


Scarecrow Press.


Rates and reviews books and nonprint titles for and


about young adults.


Review Sources for Collection Development
Alice Krzak, Lisle Public Library
Sara Pemberton, Downers Grove Public Library 
Charlene Peterson, Rolling Meadows Library 
Linda Zeilstra, Skokie Public Library
Pat Cederoth, Oswego Public Library District


      







Video Librarian


Critical reviews of videos for public, school and uni-


versity libraries. Available online.


Useful tools for checking availability of materials:


http://www.Amazon.com


http://www.BarnesandNoble.com


Books In Print. Available online.


      







T he job of both public service staff and cataloging


staff in public libraries is first and foremost to serve


the public’s needs. Catalogers are specially educat-


ed in how to organize library collections. You wouldn’t


dream of allowing catalogers to dictate how you should


conduct a reference interview, or which journals you


should use for selection. Public service staff who dictate


to catalogers how to organize the library’s collection are


received by catalogers with about as much enthusiasm.


On the other hand, catalogers generally do not work 


with the public — especially children


— and thus may not be fully cog-


nizant of the special organizational


needs of a typical children’s collec-


tion. All of the library staff is better


off if everyone works toward the


same goal, with public service staff


defining clear needs, catalogers find-


ing organizational solutions to those


needs, and joint discussions deter-


mining which solutions or compro-


mises work best for everyone.


I’ll let you in on a little secret. The 


Catalogers In Black will probably hunt me down for


saying this, but significant portions of the standard cat-


aloging rules are open to interpretation, negotiation,


and sometimes even outright rewriting to fit local


needs. Likewise, hidebound adherence to cataloging


rules simply because the rules exist, and regardless of


any negative effect that has on the retrievability of ma-


terial in your collection, does not help the public. Cata-


logers worth the title realize this. Almost every public


library and school library alters standard classification


tables when it comes to fiction. The classification


schedules clearly state that fiction is classified in the


s for the Dewey Decimal Classification and the Ps


for the Library of Congress Classification. Most or all


other classification systems have similar provisions.


However, most public libraries and school libraries


insist that fiction be classified as “Fiction” instead.


Standard cataloging rules exist in large part as a


common language so that catalogers around the world


can share their cataloging, understand what is shared,


and discuss how cataloging needs and purposes can be


achieved. Most catalogers would prefer not to reinvent


the wheel for every item that comes in, so it is good if


they can share the work of originally cataloging an item,


and can take another cataloger’s work and make a few


minor changes related to local needs. If local guidelines


vary too wildly from the interna-


tional standards, then sharing is no


longer practical and the cataloger


must start from scratch for each


and every item and do work that


some other cataloger has already


done. Then, for work that no other


cataloger has done, the cataloger


must create two versions of each


new record: one for the local cata-


log, and a second that can be shared


with other catalogers. Additionally,


if local classification guidelines vary


too wildly from the international standards, then when


your patrons visit other libraries, or other libraries’ pa-


trons visit your facility, they will have to learn all over


how the collection is organized in the new library.


In many ways, cataloging is an art rather than a sci-


ence, which is why the rules have quite a bit of give in


them. One must get a good feel for the specific collec-


tion in hand, and tailor the rules to fit the needs of that


collection and its users in the best possible way. This


involves developing an almost instinctual understand-


ing of the organizational philosophy of the collection


— why it exists, who it serves, how it serves its users,


and how its users actually use it. (This last is the most


difficult for many people in cataloging departments,


who essentially work in a vacuum without regular


meaningful feedback from the public, or documented


The Care and Feeding of Catalogers: 
Relations Between Children’s Departments and 
Technical Services Departments
Joel Hahn
Niles Public Library District


Remember that


every change will


have ramifications 


of some sort.


      







observations of the public’s behavior by public service


staff.) With this knowledge, it is possible to analyze re-


quests for changes and find the most appropriate course


of action. Usually, that will be close to what you expect,


or a reasonable compromise. Sometimes, a request in-


volves serious ramifications to the overall scheme that


you may not have thought of, or involves essentially


doing away with the existing scheme for what seems to


be a minor gain at best. In these cases, no change or a


minor change is the best course of action.


Above all, catalogers need to know what to do with


the next item that comes in, so that it can be dealt with


quickly and easily. This includes making sure that an


adequate and properly accessible record for the item is


added to the catalog, and that the item is classified in a


way that makes it easy to find. Past precedent and the


potential for future precedent are very important in


cataloging, and should not be discarded without good


reason. This is one reason why catalogers want concrete,


written guidelines and rules.


Remember that every change will have ramifications


of some sort. Classification changes, in particular,


should involve reclassification of existing materials to


match the new standards, so that the collection as a


whole is cohesive and usable. The broader the change,


the more work it causes catalogers. Unless there is a


clearly defined greater good involved the catalogers


probably will not be in favor of the change. Most cata-


logers have a backlog of work as it is and do not look


kindly on having their workload significantly increased


without a good reason.


It is not a good idea to change your mind lightly or


repeatedly. Undoing and redoing policy that involves a


lot of manual labor (whether reprocessing the books,


altering the catalog, or both) takes up a significant


amount of time. Even a minor change can take up a lot


of time. Two minutes per book multiplied by only 


books equals almost  hours of work! Unless a change


will allow your staff and the public to have much better


access to what they want in your collection, it would be


better to spend that time on new material and on keep-


ing the catalog in tip-top shape. Frequent changes in


many areas or repeatedly changing one policy back and


forth also makes it difficult for catalogers to remember


what the current policies are, thus requiring that they


look things up or ask, which again takes up time that it


would be better to spend on other material.


Whenever possible, keep a record of past practice,


current practice, and the reasons why current practices


are what they are. This is especially important for deci-


sions that are difficult, contentious, or where the only


factor that finally decides between two equal options is


personal preference. Like a collection development


policy, a cataloging policy will help new staff in both


the children’s and cataloging departments quickly learn


local variances and get a handle on the underlying or-


ganizational philosophies of your collection. A record


of past practice will be of great help in showing what


else you have tried and why you decided not to contin-


ue those practices. Without the historical record, a few


years down the line you might consider a “new ap-


proach” for a collection, not realizing that you (or your


predecessor) had tried that very same approach. By


studying this sort of document, you may discover that


the reasons why the collection is arranged the way it is


are still valid and are more important than the reasons


you wanted to change it. Alternatively, you may discov-


er that the original reasons were important at the time,


but other changes since then (for example, demo-


graphics, technology, or collection size) have rendered


the original reasons obsolete, so a change is definitely


warranted. Without a record of those reasons, you


might have insufficient data to come to an informed


decision, which increases the likelihood that the deci-


sion may need to be reversed within a few years.


Some of the toughest decisions you will have to make


about organizing your collection involve whether to


pull out small browsing collections or to interfile but


clearly label those collections. Both approaches have


advantages and disadvantages. An overall organiza-


tional scheme will almost certainly include both — if


nothing else, the separation of fiction from nonfiction.


Separate browsing collections allow patrons to see just


the books they’re most interested in, but the collections


often tend to overlap, creating grey areas of classifica-


tion that must be interpreted on a case by case basis.


This is an inefficient use of your catalogers’ time and


can cause confusion among your patrons when a book


is not in the browsing collection that they thought it


would be in. For example, if you shelve fiction books


by genre, where will you look for a detective mystery


set on a spaceship and featuring elves, fairies, and drag-


ons? One solution to this problem is to buy multiple


copies and classify one in each appropriate collection.


This can work in special cases, such as additional refer-


ence or staff-use copies. It is a very bad idea as a gener-


al practice, as it causes confusion for catalogers when


you purchase added copies, and causes confusion in


      







your desk staff and patrons when they have to look in


multiple places to see if there is a copy of a particular


item on the shelf. When you do create several browsing


collections, similar collections should be described and


treated in similar ways whenever possible. This will


help catalogers anticipate classification needs, will help


desk staff assist patrons in quickly finding desired ma-


terial, and will help patrons find items throughout the


entire collection. Interfiling allows the catalog to stand


in for the browsing process, but users who do not know


how to use the catalog efficiently (such as most younger


children) are left to browse shelf after shelf of items,


with little way to find something of interest. Browsing


stickers can help in this situation, but if you use too


many they blur into an indistinguishable mass of color.


It is always easier to add a sticker or extra label later than


it is to tear one off or cover one up, so it is best to err


on the side of omission. When in doubt, prefer interfil-


ing over creating a new browsing collection, and use


displays to highlight specific genres or types of books.


If your library uses the Dewey Decimal system and


you want short call numbers for your children’s non-


fiction material, please do not insist on chopping off all


numbers at a brief, absolute maximum length. The


Dewey Decimal system does not work that way. Instead


of adding one number at a time, it adds groups of one


or more numbers that have specific topical meanings.


The whole number describes the topic of the item, just


as the subjects in your catalog do. If you chop call


numbers off at an arbitrary point, one result is large


numbers of books with the same call number, sorted


by author rather than subtopic. For example, if you cut


off all call numbers at two digits past the decimal point,


all of your books on pigs, giraffes, hippos, and camels


will be interfiled. That can make finding those books


frustrating, and it can be overwhelming, even for adults,


to browse through large quantities of nonfiction mate-


rial that all have the same call number. Another reason


not to set a short maximum length is that if your col-


lection eventually grows to the point where longer call


numbers are necessary, your catalogers will have to re-


classify your entire nonfiction collection!


If your children’s nonfiction collection is extremely


small — the size of a grade-school library — you may


be able to get away with a short absolute maximum


length, but most libraries will need to be more flexible.


A better solution is to eliminate regular use of certain


call number subdivisions and set an ideal maximum


length of roughly the same length as a phone number.


This would be around four to five digits past the decimal


point for small-to-medium-sized libraries, and five to


seven digits past the decimal point for medium-to-


large-sized libraries. Call numbers should be allowed to


exceed the maximum if necessary to express the topic


of an item sufficiently, or if a longer number is required


to segregate important subtopics from topics with a


large number of items. Note that even if you were to


allow numbers of unlimited length, more than three-


quarters of the call numbers in your collection would


not exceed four to seven digits past the decimal point.


The only call numbers that would run longer than sev-


en digits past the decimal point are those few that most


likely need the length for proper topic identification


and segregation.


If your library receives a high volume of material, or


your cataloging department regularly has a backlog of


new material, it is a good idea to come up with a way 


of informing your catalogers about new items which


need to be given a high priority. This is especially desir-


able since some types of material can be quite time-


consuming to catalog even in the most minimal way.


Catalogers generally like to know that the books they


handle actually will be used by the public, and this is a


way for them to get high demand items done first.


Most libraries already do this to some extent, as items


that patrons have requested be held or reserved for


them tend to be processed first. Be very careful not to


abuse this because if every item is a high priority item,


then that has the same end result as no items having a


high priority.


Both public service staff and catalogers need to keep


the good of the patrons in mind rather than focusing


on rules and arguing over whether making the public


service staff’s job easier warrants making the catalogers’


jobs more difficult, or vice versa. However, sometimes


a patron’s inability to find an item does not indicate a


failure on the part of the existing cataloging rules and


organizational scheme, but rather indicates a need for


more training in how to use the library or the catalog.


Finally, and most importantly, these decisions aren’t


life or death situations. The decisions definitely are im-


portant to the library and how well the public can use


the library’s collection, but they aren’t worth creating a


vast gulf of hard feelings between you and your cata-


loging department. It’s important to keep a good sense


of humor, as well as a sense of perspective.


Following this article are three documents relating to


the classification of children’s materials at the Niles


      







Public Library District. These documents are specific


to our particular needs and organizational scheme and


are included as examples of what can result when a


children’s department and a technical services depart-


ment work together. They are intended for illustrative


and instructional purposes rather than as a statement


of the one and only way to organize a library’s children’s


collection.


The first document is titled “Juvenile Classification


Guidelines.” It is roughly the classification equivalent to


a collection development policy. Every genre or other


classification category that we use is defined. Most also


include rationales for existence and usage notes, so that


new staff can understand quickly why our collection is


organized the way it is, where they can expect to find a


particular type or category of material, and what they


can expect to see in the way of spine labels. Our chil-


dren’s and cataloging departments worked together to


create this document, and any changes require agree-


ment from both sides. We use locally created classifica-


tion slips to streamline the classification process, and


each of these three documents (especially this one) is


partially designed to be a guideline to the understand-


ing and use of the classification slip for children’s ma-


terial. The template for this slip is included at the end


of the “Juvenile Classification Guidelines.” Three iden-


tical columns are provided, so that each printed page


will make three classification slips with little waste of


paper.


The second document is titled “Classification and


Cuttering of Juvenile Materials: Local Practices and


Procedures.” Our cataloging department created this


document, with input from the children’s department,


to define the local rules and exceptions particular to


our children’s nonfiction collection; as such, it could be


considered a subdocument to our “Juvenile Classifica-


tion Guidelines.” It is intended as an extension and


partial replacement of the Dewey Decimal Classifica-


tion’s manual. Parts of it were based on requests from,


and discussions with, our children’s department. Since


it deals, almost exclusively, with organization of the


nonfiction collection, the head cataloger almost always


has the final say over the decisions represented by this


document.


The third document is our “Juvenile Series List.”


With a few exceptions, these are fiction series that we


want to be shelved by series rather than by author.


Since we label our first chapter books with an “Easy”


sticker, this list also includes notation on whether or


not the books in each series should have that sticker.


These decisions are made solely by the children’s de-


partment, though they are open to suggestions for


additions or changes from the catalogers.


A quick explanatory comment: the abbreviation


“J/P” is used extensively in these documents. The brief


definition is “Juvenile picture book collection”; the full


definition is included in the “Juvenile Classification


Guidelines.”


      







Juvenile Classification Guidelines
Niles Public Library District


(As of 05/20/02)


(Bold, Italic words denote a reference to a category described elsewhere in these guidelines.)


("*" denotes that Browsing stickers / browsing holiday stickers may be applied)


J Fiction *  This is a standard designation made more specific with browsing/holiday stickers as
needed, as discussed below. (J Fiction books about specific holidays are given the relevant
holiday sticker, but remain shelved with J Fiction rather than being shelved with the other
holiday books.)


J Reader *  These books tend to have more text than a standard J P book, and less than J
Fiction. They meet the needs of beginning readers approximately at the K-1 reading level. They
tend to be labelled "first reader" or "Level 1" books, with simple words and a large typeface
accompanied by large pictures; the general layout is fairly standard regardless of publisher and is
normally easily recognizable. Non-fiction material in the this format is classified in J Reader
with the appropriate non-fiction number. Extremely easy J Reader books are given a Red Dot
sticker.


J Reader Paperback  As for J Reader, except in paperback.


J Paperback  This is fairly self-explanatory. If the book is part of a series, check the paperback
section of the   Juvenile Series List   and, if it is listed (or needs to be added to the list), add the
series title in the appropriate spot on the classification slip. Some popular non-fiction titles
(including biographies) may be classified in J Paperback, but generally prefer to classify such
books in non-fiction or biography. Paperback books do not get holiday stickers or any other
browsing sticker except for Easy, and are never given the "new book" designation.


J Newbery  Books that have won the Newbery Award for outstanding fiction will have one copy
classified here, with additional copies as needed classified as the title normally would be (see the
section on browsing stickers for directions on handling added copies). Add the year for which
the book won the award to the classification slip. Fresh copies of Newbery winners for previous
years will be purchased when the J Newbery copy has degraded. Newbery books are never given
the "new book" designation, nor are they given any holiday or browsing stickers, though any
additional copies that are classified in the general fiction section may indeed have these
designations applied.


J P  This means a juvenile picture book; the vast majority of our picture books get this simple
designation. A judgement call is needed when we have a book of picture book physical size,
heavily illustrated, but with a lot more text than the typical J P. Generally lean in favor of making
these books J P, unless the text and/or subject matter is really too difficult or sophisiticated for
young readers to comprehend—in which case use either J Illustrated Fiction or regular non-
fiction with an Easy designation.


J P 123  This is a clear designation.  The exception is for additional copies of a book by a
popular author or illustrator; the selector may indicate that some or all of the additional copies
should be classified with the author or illustrator's other works in order to prevent the casual
browser from concluding that we do not own a title that is in J P 123 instead. If a book that
would otherwise go in this section has a holiday emphasis, classify it in J P Holiday instead.







J P ABC  The philosophy we use in maintaining the 123 collection is also true for the ABC
collection. If a book that would otherwise go in this section has a holiday emphasis, classify it in
J P Holiday instead.


J P Concepts  This classification was developed to meet frequently expressed needs for book on
shapes, colors, opposites, seasons, time, etc.; in general, the abstract concepts that young children
need to master in their preschool development. These books are never given holiday treatment of
any kind.


J P Parent  Books in this classification meet the expressed need for "learning to get along in the
world" type titles. Books that primarily focus on dealing with strangers, telling lies, sibling
rivalry, dealing with newborn siblings, playing fair, dealing with anger, coping with illness or
death of a relative, friend, or pet, parents divorce and remarriage, potty training—all from the
preschoolers' perspective—are examples. A helpful guideline is that the title selected could
frequently be classed as very, very easy non-fiction and focuses on an individual's emotional (as
opposed to physical) development. If the book does not seem to be intended primarily for
preschoolers (e.g. it does not clearly have a J P layout—especially if it has more detail on the
subject than in the pictures—or its level of sophisitication or intensity is judged to be beyond that
which preschoolers could deal with) classify it in non-fiction, whether it is actually fictional or
not, and add an Easy sticker. J P Parent books are never given the "new book" designation and
are never given holiday treatment of any kind. (This category is named "J P Parent" because
these are picture books that parents will select for their children, rather than being books the
children would normally select for themselves.)


J P Read Aloud  This designation tends to be used for books that are intended for parents to
read   to    their small children, rather than    with   their children or books that the children could read
themselves. Most books in this section are (often larger) collections of short stories, each of
which could stand on its own, with text that could be typical of a J P book or is understandable
by and of interest to preschoolers through lower grade children, but with few pictures.
Collections of popular fairy tales occasionally have one copy classified here and another in either
398.2 or J P Folktales or both. Unless a copy is specifically ordered for this section, prefer
classifying these books in J Fiction or with the non-fiction fairy tales, as appropriate. These
books are never given holiday treatment of any kind.


J P Religious  These books are stories taken from or based on a religious text (   Bible  ,    Talmud   ,
Apocrypha  ,     Koran   ,    Bhagavad-Gita  , etc.) or which are books of children's prayers, and are
presented in a picture-heavy, word-light format. If a book is not really in a J P format, prefer
classifying it in non-fiction under the religion or religious holiday, as appropriate. Classify
religious texts (   Bible  ,    Talmud  , etc.) in non-fiction, applying an Easy sticker as needed. If a book
that would otherwise go in this section has a holiday emphasis, generally prefer classifying it in J
P Holiday instead.


J P Caldecott  Each year we add one copy of the Caldecott winner for outstanding picture books
to this collection, with additional copies as needed classified as the title normally would be (see
the section on browsing stickers for directions on handling added copies). Add the year for
which the book won the award to the classification slip. Fresh copies of Caldecott winners for
previous years will be purchased when the J P Caldecott copy has degraded. Caldecott books are
never given the "new book" designation, nor are they given any holiday or browsing stickers,
though any additional copies that are classified in the general J P section may have these
designations applied.


J P Folktales  Folk and fairy tales in a J P format, appropriate for children in the 2-7 age range.
This collection is mostly made up of the "classics" of folk and fairy tales, such as Goldilocks,







Snow White, etc. When these titles are done by popular authors like Paul Galdone or James
Marshall, we also may have additional copies classified with the rest of the author's work in
regular J P. Unless specified otherwise or if the book is extremely picture-oriented with few
words, generally prefer to classify these books in 398.2. These books are never given holiday
treatment of any kind.


J P Nursery Rhymes  This classification includes all types of nursery rhymes as well as Mother
Goose rhymes.  The philosophy we use in maintaining the J P Folktales collection is also true
for the J P Nursery Rhymes collection, except that J P Nursery Rhymes is generally preferred
over classifying these books in 398.8 unless a book is very wordy. These books are never given
holiday treatment of any kind.


J P Board Book*  All of our titles with heavy cardboard pages receive this classification. Board
books are never given the "new book" designation. Board books may have a holiday browsing
sticker and seven-day loan sticker, but do not otherwise receive a Holiday designation (treat the
same as J Fiction).


J P Language  Books that are intended to help build a young child's vocabulary are classified
here. One example of this is a "First 1,000 Words" book, which has little or no plot and consists
of a list of words, each word having an accompanying illustration. In general, these are very easy
books that would otherwise be classified in the 400's; unless a book fairly clearly belongs here,
prefer classing these books in non-fiction. Foreign and bilingual books never receive this
designation; prefer classing these books in the 400's or the Foreign Language section as
appropriate. (See the   Juvenile Classification and Cuttering   document for more information on
non-English and bilingual language books.) If a book that would otherwise go in this section has
a holiday emphasis, classify it in J P Holiday instead.


J P Holiday  Any picture book that discusses holidays in general, discusses a specific holiday or
has a holiday as an integral part of its setting is classified here. If the book involves a specific
holiday, indicate the holiday on the list which is found following J Holiday on the classification
slip, using "Other" and writing in the holiday name if necessary. None of the other J P
designations (e.g. Language, 123, etc.) are used in conjunction with J P Holiday; such a book is
either classified in the appropriate J P designation or in J P Holiday, but not both simultaneously,
though multiple copies may be bought so that one can be classified in each section. Holiday
books are given the 7-Day loan period.


J  This line is used for non-fiction classification numbers. For J Reader non-fiction material, use
the J Reader line on the classification slip. See  the Juvenile Classification and Cuttering   
document for instructions for non-fiction materials.This line is also used for all categories that do
not have their own line on the classification slip.


J Life Safety  A collection of personal safety books, such as what to do in case of a fire, how to
recognize the different parts of a fire truck, bicycle safety, and so forth. Usually, these are books
that would otherwise be designated as J P or non-fiction with an Easy sticker.


J Illustrated Fiction *  Like J Reader and the Easy designation, this category helps bridge the
gap between J P and J Fiction books; however it differs from those in that J Illustrated Fiction is
based more on presentation than on difficulty of text. These books generally have the standard    
J P layout in regards to illustrations and text placement on the page, but differ from J P books in
having a reading level in the J Fiction range of grades 2-3 or above and/or a level of
sophistication or difficult subject treatment beyond what can be handled by the average reader of
J P books. If in doubt, prefer J P (or J Fiction when the text is obviously too difficult for the
average J P reader), and/or ask for input from the Head of the Children's Department.  These







books never get an Easy sticker; they are otherwise handled the same as J Fiction books in
regards to new book status, holiday treatment, and so forth.


J Biography  Juvenile biography of a single person.  Include the person's (or family's) last name
on the classification slip. If a book deals more with a person's work or field than with the
person's life, prefer to classify the book in non-fiction rather than J Biography. (See   the Juvenile
Classification and Cuttering   document for more details.)


J Oversize *  These books are too large to fit on the shelves. This designation is not used except
when explicitly requested by the Children's Department, or when approved on a case-by-case
basis by the Children's Department if a book comes in that might not fit on the shelves.


J Parent *  Essentially a non-fiction collection of adult books geared to child development,
family issues, and parenting aids. Books on these topics (whether fiction or non-fiction) that are
intended to be read by or with children are instead classed in J P Parent or under the subject in
regular non-fiction, as appropriate. J Parent books are never given the "new book" designation;
when these books deal with a holiday, they are treated the same as J Fiction holiday materials.


J Teacher *  Essentially a non-fiction collection of adult books geared to teaching aids and
curricula, as well as child development from the teacher's point of view. J Teacher books are
never given the "new book" designation; when these books deal with a holiday, they are treated
the same as J Fiction holiday materials.


J Info Desk  These are usually books that are of more use to a librarian than a patron; most fall
in the "reader's advisory" category of bibliographies or are "ready reference" books. As such, this
collection also fills the role of the Children's Department's "Professional Collection". Some
books that would otherwise be J Parent, J Teacher or non-fiction also go here, when
specifically requested by the Children's department. Except for the Info Desk designation, these
books are treated as reference books.


J Reference  Non-circulating non-fiction books.


J Battle *  Books, both fiction and non-fiction, that are part of the local schools' "Battle of the
Books" contest are given this designation. It is not used except when explicitly requested by the
Children's Department for a specific book. Battle books are never given the "new book"
designation. They are treated the same as J Fiction books in regards to holiday designations.


J Holiday *  Non-fiction books that involve holidays in general or have a specific holiday as
their central focus are classified here. See the  Juvenile Classification and Cuttering    document for
more details. If the book deals with a specific holiday, indicate the holiday on the list provided,
using "Other" and writing in the holiday if necessary. Holiday books are given the 7-Day loan
period.


Other Classification Sections


Circulating Reference  Books which would normally be classified in J Reference or which
used to be classified in reference, but can be checked out; most of this collection consists of
encyclopedia sets. This designation is never assigned except when explicitly requested by the
Children's Department for a specific book or set. These books are generally treated as regular
non-fiction, save that "circulating reference" is indicated on the classification slip and they are
given a 7-Day loan period.


Textbooks  The library acquires copies of many of the textbooks that local elementary schools
use. These books are treated as J Reference books, except that instead of a call number, they are







labeled with the school district number and the grade level. This designation is never assigned
except when explicitly requested by the Children's Department for a specific book.


J Large Type *  These are children's books (usually J Fiction) in the standard large type format,
suitable for adults with sight problems to read to children. The book will almost always specify
that it is large type, and in this way it can be differentiated from normal children's books that
happen to have an oversized typeface. Except for the addition of the Large Type designation,
these books are treated the same as those of the category in which they would normally be
classified, even down to shelving.


Browsing Stickers


For all stickers, when in doubt leave the sticker off. It is easier to add it later than cover it up.


Historical Fiction: Use this sticker for novels that are driven by a specific important historical
event, organization, or piece of history—regardless of how long ago or how close to the present
day the story is set—but not for books that merely take place in the past and/or during an
important historical event but are not really impacted by the event. A novel about the life of a
Confederate soldier in the Civil War might get this sticker, as might a novel about escaped slaves
traveling the Underground Railroad; whereas a novel that happens to be set sometime between
1850-1865 but only mentions slavery or the Civil War in passing or uses it as a backdrop would
probably not. A book about the riders of the Pony Express would probably get this sticker;
Charles Dickens'     David Copperfield    and Laura Ingalls Wilder's   Little House on the Prairie   would
not. Err on the side of not using this sticker.


Science Fiction: This is generally pretty evident; futuristic setting, interstellar spaceflight, high-
tech gizmos, etc.


Easy: Use this sticker for easy fiction & non-fiction, children's first "chapter books," generally
about a second- to third-grade level. Publishers have done a number of series targeted to this
level, and Tech is familiar with them. We've determined a definite need to identify the easy non-
fiction; in practive these books are at a first- to third-grade reading level (and often have a "RL:
001-003" designation somewhere on the book or otherwise make the reading level clear). Young
children love to be like the "big kids" and our Easy designated paperbacks circulate extremely
well. Easy is also used to designate non-fiction books in the J Reader format and J P books
which are being classified in non-fiction as instructed above.


Teen: This does not refer to the reading level of the book. These novels involve being a teenager
and the problems thereof as their central focus; they have teenage characters, usually in a
realistic contemporary setting.


Other Browsing Stickers


Caldecott: All added copies of books that have won the Caldecott award are classified in J P (or
a J P subsection, if appropriate) with this sticker included on the spine in addition to any other
appropriate browsing stickers.


Fantasy: Like science fiction, this is generally pretty evident. The presence of magic and/or
fantastical creatures like dragons or unicorns is often a giveaway if the flap copy does not clearly
indicate the book as fantasy.







Mystery: Many titles are easy to place here, but we'll always have to make judgement calls on
some titles. Generally go with what we've done with other titles by the author, and by what other
libraries in the consortium have done.


Newbery: All added copies of books that have won the Newbery award are classified in J
Fiction (or another fiction section, if appropriate) with this sticker included on the spine in
addition to any other appropriate browsing stickers.


Presidents: This label is applied to all individual and collective biographies of U.S. presidents.


Red Dot: This designates extremely easy J Reader books. They are in the standard J Reader
format, but usually have even larger type and many fewer words per page.


Short Stories: Collections of short stories that are going to be classified in J Fiction rather than
the 800's.


Sports: This includes stories in which a sport is the single driving force of the plot, but not
books that just happen to include some mention of a sporting event.


Science Experiments: This label is given to all non-fiction books (usually classified in 507.8)
that include experiments which can be performed in the home; the sort of material that is perfect
for students looking for something to undertake for a science fair project.


Rarely-Used Browsing Stickers


Animals: Books with this sticker feature as their main characters animals in the wild, doing
activies that typical wild animals would. Books featuring anthropomorphized animals are not
included in this section; Roald Dahl's    The Fantastic Mr. Fox  , E.B. White's    Charlotte's Web   , and
Brian Jacques'    Redwall   books would not get this sticker. Books about horses or domestic animals
get the Horses or Pets stickers instead, as appropriate. If there is any doubt or question at all, do
not assign this sticker.


Classic: This sticker is never assigned except when explicitly requested by the Children's
Department for a specific book.


Horses: Like the Animals or Pets designations, except that horses are specifically featured.
Examples include Marguerite Henry's     Misty of Chincoteague  and Walter Farley's    The Black
Stallion   . If there is any doubt or question at all, do not assign this sticker.


Humor: The primary focus of the book is that it is humorous; many children's books feature
humorous situations, but not many feature humor as the driving force of the book. If there is any
doubt or question at all, do not assign this sticker.


Pets: Like the Animals designation, except that domestic animals are specifically featured. In
addition, books that feature an examination of the relationship between a person and a pet are
suitable candidates for this sticker. If there is any doubt or question at all, do not assign this
sticker.


Holiday Browsing Stickers


J Fiction books about specific holidays are given the relevant holiday sticker, but are otherwise
treated exactly the same as other J Fiction books, even down to shelving. The same is true for all
categories marked with "*" and which include the comment, "[Treat] the same as J Fiction
holiday materials."







Series


Some series are classified by series title rather than author name, in order that books in the series
will shelve together, despite being by different authors. Include the series title in the Series area
of the classification slip. See the   Juvenile Series  document for the list of series that are currently
in use in the Children's Department.


Kits


Kits consist of a book accompanied by a cassette recording of the story, often including
incidental music and additional songs. There are three classifications of kits:


J P Kit *  All books that would otherwise go in J P or one of the J P subsections. Holiday books
get holiday browsing stickers only and are otherwise treated the same as J Fiction holiday books;
no other browsing stickers may be applied.  Cassettes and compact discs that come with lyrics in
an accompanying "songbook" are usually classified here.


J Reader Kit *  All books that would otherwise go in J Reader or J Reader Paperback. Holiday
books get holiday browsing stickers only and are otherwise treated the same as J Fiction holiday
books; no other browsing stickers may be applied, including the Red Dot sticker.


J Fiction Kit *  All books that would otherwise go in J Fiction, as well as non-fiction titles; the
latter are usually books that would be classified in the 398.2's or 800's. Holiday books get
holiday browsing stickers only and are otherwise treated the same as J Fiction holiday books; no
other browsing stickers may be applied, even the Easy sticker.


CD-ROMs


Juvenile CD-ROMs are classified as if they were books, but are only given J P or non-fiction
designations.  The   Juvenile Classification and Cuttering   document explains the few differences
between non-fiction classification of juvenile books and CD-ROMs. No holiday or browsing
stickers are applied, including the Easy sticker.  CD-ROMs have their own classification sheets.


Other non-book materials


All other non-book materials (videocassettes, CDs, cassettes, etc.) have their own classification
slips and guidelines for classification; they are not covered in this document.


New Books


All "current year" books in the following areas should be given "New Book" status; other
juvenile books new to the building will not receive a "New Book" status except on those
occasions when a specific book seems like it should be highlighted in this way, or might benefit
from a higher circulation if this is done. (Examples of this include books with intriguing front







covers, books on topics of current interest, and books that seem especially well written and/or
well illustrated.)


Cookbooks
Craft books
Entertainment books (such as the making of the latest Disney movie)
Fiction (including J Reader, J P, and all J P subgroups except J P Board Book & J P Parent)
Folk & Fairy tales
Joke books
Local interest (Local architecture, biography, history, etc., but not local geography)
Pets books
Poetry collections


"Current year" is defined as the current and previous calendar year, lasting until the
overwhelming majority of books coming in are published or copyrighted in the current calendar
year or until told otherwise, at which point it is defined as just the current calendar year.


Due to their lack of stability when displayed face-out, even when they are given hard plastic
covers, paperback books are never given New Book status, even if they fall into the above
categories or are otherwise appropriate candidates for New Book status.


7-Day Loan Books


Some books are circulated for seven days rather than the usual 21. These are:


Circulating Reference
J Holiday
J P Holiday


finis.







JUVENILE CLASSIFICATION
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Classification and Cuttering of Juvenile Materials
Local Practices and Procedures


Niles Public Library District
(As of 5/20/02)


Standard Subdivisions


These rules do not generally apply to subdivisions included as part of pre-built numbers in the
main schedules (000–999), i.e. 507.8 instead of 500 is used for Science Experiments (500
Science + T1—078 Use of apparatus and equipment in study and teaching). This chiefly occurs
in 100–109, 200–209, etc., but is often found elsewhere in the schedules.


The following are the only standard subdivisions that are generally always to be used when
appropriate:


T1—023 Career books
T1—03 Dictionaries & Encyclopedias
T1—078 Science Experiments (but not other subjects under "Use and apparatus in study and
teaching")


If a section is large enough to warrant further differentiation, and/or the work in hand warrants it
and the resulting number is short enough, subdivisions including (but not necessarily limited to)
the following may be applied:


T1—08 History & description with respect to kinds of persons (if number length permits this
can be added, but use sparingly)
T1—09 Historical, geographical, persons treatment (except for —092; —09 is most often
used for geographical treatment, such as for fairy tales of specific areas as described below,
and will usually be added to from Table 2, when schedules, length, or local practice allow)
T1—092 Persons (prefer J Biography for both individual and collective biographies. See the
note below on T1—092, T1—0922 vs. 920–928 for further elaboration.)


The following subdivisions are rarely, if ever, applied to our juvenile material:


T1—01 Philosophy & Theory
T1—02 Miscellany (except for —023)
T1—04 Special Usages (most commonly used for Travel in 910-919)
T1—05 Serials
T1—06 Organizations & Management
T1—07 Education & Research


Number Building


If possible, try not to go much beyond 5 places to the right of the decimal point. This is virtually
impossible in some areas, such as Music and Medicine, but is a goal to aim for. Generally leave
off standard subdivisions if they make the number too long, unless the size of the section
requires futher differentiation.







Local Classification & Cuttering Practices


Notes: All mentions of "the Schedules" and "the Manual" refer to the Dewey Decimal
Classification (DDC) Schedules and Manual. "Cutter by" refers to the use of the Cutter-Sanborn
Three-Figure Table of 1969.


T1—092, T1—0922 vs. 920–928


Biography


Classify all biographies in J Biography. Biographies of an individual or a family are
classified with only the subject's last name. (See the  Juvenile Classification Guidelines   for
more details.) For all non-family collective biographies (i.e. more than one person), follow
standard Dewey practice and use the number for the subject area or 920–920.7, but do not
add T1—092 or T1—0922 except when the base number is a class number—e.g. 700
becomes 709.22. (These books are shelved in their own section of the Biography shelves, so
T1—092 & T1—0922 are generally not necessary.) Treat biographies of corporate bodies,
including musical groups or bands (e.g. the Beatles), as collective biographies, as described
in the manual. If a book deals significantly more with a person's work or field than with the
person's life, prefer to classify the book in non-fiction rather than J Biography.


Classify in non-fiction any non-biographical treatment of persons as instructed in the
schedules, adding T1—092 when directed and when the size of the section warrants it.


T5—96 vs. T1—96073


Specific Ethnic Groups, African-Americans


The only time to add the full number from Table 5 for African-Americans (T5—96073) is in
305; otherwise, only add T5—96. Since almost all of the books we have that would have
T5—96–96099 added are about African-Americans, further numeric differentiation is
unnecessary.


016.001–016.999 vs. T1—016


Bibliographies & Indices of specific subjects


Unlike the practice in the Adult collection, follow the primary instructions in the schedules
and prefer classing these books in 016.001–.999 over the subject area and adding T1—016.


220.9505 vs. 222–229


Bible Stories.


Classify Bible stories based on a specific book of the Bible with the book, but do not add
from table under 221–229; e.g. the story of David & Goliath (based on 1 Samuel) in 222.43,
or Noah and the Ark in 222.11. Classify Bible stories not based on a specific book as well as
comprehensive works at 220.9505. For picture books, consider classifying in J P Religious
instead.







291.13 vs. 398.2


Mythology vs. Folk tales.


For retellings of mythological tales, class in Mythology (291) rather than Folk Tales (398),
using 292–293 instead when appropriate.


292.1–.9 vs. 292.07–.08


Classical (Greek & Roman) religion/mythology.


Classify specific elements regardless of culture in 292.1–292.9, building numbers as
instructed by adding from 291.1–.9; e.g. Greek goddesses 292.211 instead of 292.08.
Classify general classical mythology regardless of culture in 292.13. Classify Greek &
Roman myths & tales in 292, regardless of whether they are told from a religious perspective
(e.g. Hamilton's Mythology) or not (e.g. an adaptation by a modern author of the tale of
Orpheus).


293


Germanic religion/mythology.


This includes Norse mythology. Classify specific elements in 293.1–293.9; ignore the rest of
the add table under 292–299. Classify general mythology in 293.13; see the instructions in
the Schedules under 291.1–.9 for other specific elements.


394.2


Holiday books.


Classify non-fiction about a holiday or holidays in J Holiday 394.25–394.26, expanding as
applicable. If the book is about a specific holiday, and is not a J Parent or J Teacher book,
indicate the holiday in the holiday area of the classification slip, using "Other" and writing it
in if necessary. Classify a technology, craft etc. associated with the holidays with the
technology or craft, e.g. making fireworks in J Holiday 662.1, decorating Easter eggs in J
Holiday 745.5944. If a book is in a J P format, use J P Holiday instead.


394.265–.267 vs. 200–299


Religious holidays.


Classify books about religious holidays that focus on religious aspects of the holiday in the
appropriate number in 200–299, e.g. the story of the birth of Christ in 232.92, Jewish
holidays in 296.43, Islamic holidays in 297.36, expanding if applicable. However, if a book
is about the secular customs associated with religious holidays, classify in 394.265–.267. If a
book is about a specific holiday, and is not a J Parent or J Teacher book, indicate the holiday
in the holiday area of the classification slip, using "Other" and writing it in if necessary,
using the authorized form of the holiday's name—if no form is authorized, use the
predominant form. Classify a technology, craft, etc. associated with the holidays with the
technology or craft as for other holiday books. If a book is in a J P format, use J P Holiday
instead.







398.2


Folk & Fairy tales.


Classify fairy tales by place or ethnic group whenever possible.


When classifying by place, use the base number 398.209 and add from Table 2 for the
country, e.g. fairy tales from France go in 398.20944. Use subject headings, book jacket, the
text itself, and—if necessary—reference sources to determine place. If a region applies rather
than a country, use the region number from Table 2, e.g. Scandinavian fairy tales are
classified in 398.20948, folk tales of the southern U.S. are classified in 398.20975, folk tales
of Georgia go in 398.209758, and folk tales of Hawaii go in 398.209969. Apply this to both
individual tales and collections when the place is explicit. Generally classify by country of
origin rather than country of setting, e.g. if an author takes the Grimm version of Cinderella
and rewrites it to take place in Italy, classify it in 398.20943 instead of 398.209430945 or
298.20945; in this way, adaptations of the same fairy tale are kept together on the shelf.
However, when the setting is obviously very different, e.g. on a different continent, generally
classify by country of setting rather than origin in order to avoid situations such as Grimm's
Cinderella set in Japan and featuring a very "Japanese" flavor being labelled and shelved as
Germany—be sure to verify such decisions with the head of Technical Services and the head
of the Children's Department before proceeding. In addition, include the country/region name
on the classification slip; if the book is about a specific state or region in North America,
include the country and region name on the classification slip (using North, South, East,
West, and so forth for general areas, rather than artificial constructions like "West (U.S.)" or
"New Southwest").


Classify in 398.2089 tales which specify and emphasize an ethnic group rather than a
physical locale, adding notation T5—03-99 (as per instructions in T1—089). This will often
result in very long numbers; try to keep numbers in this area to a managable length whenever
possible. Thus, general Native American folk tales go in 398.208997, Inuit folk tales go in
398.20899712, Jewish folk tales go in 398.2089924, and Ashanti folk tales go in
398.2089963385. Include the name of the ethnic group on the classification slip, using the
form found in the latest edition of the Library of Congress Subject Headings, with the
exceptions of using "Jewish" rather than "Jews" for Jewish folk tales, "Native American"
rather than "Indians of North America" for Native American folk tales which do not specify a
tribe, and "African American" rather than "Afro-American" for African American folk tales.
Additionally, treat all "Eskimo" folk tales as "Inuit" folk tales (and classify them in
T5—9712). If a book of what might be ethnic fairy tales specifies a place but does not
indicate the ethnicity (e.g. a book of folk tales from western Africa), classify it with the place
in 398.209.


In general, Cutter fairy tales by author, adapter, or reteller if there is one, and title if there is
not. See the exceptions list below. Add a two-letter workmark from the title if Cuttering by
author, as usual.


Individual tales and collections of tales that do not designate place or ethnicity should be
classified in 398.2; this includes most books that would otherwise be classified in
398.21–.27. The exception to this is ghost/horror stories, which are classified in 398.25 even
if they specify a setting (which would otherwise require that they be classified in 398.209) or
ethnicity (which would otherwise require that they be classified in 398.208); books about







ghost stories, however, are classified in 398.47 as normal with the other books in 398.3–.4 on
the history and criticism of folk & fairy tales.


Table of Specifics and Exceptions


Tale from: Class in: Cutter:  Country Name: Workmark for:


Aesop's Fables 398.2 A254 (None) Title


Andersen, H.C. 398.209489 A544 DENMARK Title


Arabian Nights 398.2095 A658 ARABIA Title


Asbjornsen, P.C. 398.209481  A799 NORWAY Title


Brothers Grimm 398.20943 G864 GERMANY Title


King Arthur 398.20942 A788 ENGLAND/KING ARTHUR  Author


Perrault, C. 398.20944 P454 FRANCE Title


Robin Hood 398.20942 R656 ENGLAND/ROBIN HOOD Author


Tall tales (Country) (Author) (Country)/TALL TALES Title


398.8


Nursery Rhymes & Mother Goose Stories.


If the book is primarily a picture book (i.e. in a J P layout), classify it in J P Nursery Rhymes;
otherwise, classify in 398.8.


If a book going in 398.8 is specifically a book of Mother Goose nursery rhymes, Cutter by
M918 and add a workmark for the author.


400


Foreign and Bilingual Picture Dictionaries


Classify foreign and bilingual "picture dictionaries" (whether called that in the title, the
subject headings, or both—e.g. the non-English or bilingual equivalent of a J P Language
book) in the proper numbers in 400–499, rather than J P Language. Do not add a language
label, as the call number will adequately reflect the language.


400 vs. 800


Language vs. Literature.


In general, treat books in a foreign language as if they were in English. As stated in the
Manual, however, classify books    about   a given language in 400–499. In other words, books
about learning a language go in 400–499; books of drama, poetry, etc. in a language go in
800–899. For books  in   a language, add the name of the language to the classification slip.







610 vs. 362


Disease narratives


For books about living with a disease, prefer 610 over 362. Exceptions to this include
blindness, deafness, and possibly also AIDS.


616, 618 vs. 649


Illness/Pediatrics vs. Parenting "special" children


Prefer 616 or 618 over 649, expanding for the specific ailment. (649 adds from 371 rather
than 616, so the numbers there often do not adequately express the specific illness.) As stated
in the Manual, classify books specifically about childhood illnesses in 618; classify books
that do not specify age group or that deal with people of all ages who have an illness in 616.


629.222, 629.2221 vs. 629.2222


Passenger cars vs. Specific passenger cars


Use 629.2222 for books about a single, specific make or model of car; cutter these books by
the make or model name, and add a workmark for the author. Use 629.2221 for books about
sports cars in general. Use 629.222 for books about cars in general, and for the listed types of
cars (dune buggies, minivans, etc.). Cutter books in 629.222 or 629.2221 normally.


793.735 vs. 398.6


Riddles & Jokes.


Classify all collections of riddles and/or jokes in 793.735.


800–899


Literature.


Classify foreign language books (both fiction and non-fiction) as if they were in English, and
add the language name to the classification slip.  (They are shelved in their own area of the
department, so it is more advantageous to mimic the main collection than classify all foreign
books in 830–890.)


Classify literature in the appropriate language number in 800–899 according to literary form
from Table 3, e.g. Spanish literature in 863. Do not add literary period numbers to literature
except for American and English literature (81– & 82– respectively); note that an author will
only have a single period number that applies to all of their works (usually the number that
covers the bulk of the author's work) even if the author wrote in more than one of the listed
periods. Classify translations with the language of the translation rather than the original
language, e.g. a French story translated into Polish goes with the books that are in Polish. Do
not add from Table 3C or otherwise add for form, especially in 890–899, except for area of
808–809 with enough books to warrant such differentiation.


Cutter by author and workmark by title unless a book is literary criticism. For criticism,
Cutter by the name of the subject, add a capital "Y", and then workmark by author/editor;
e.g. a criticism of Keats by John Smith would be Cuttered K25Ysm. For criticism of a single







work, add a single-letter workmark for the work's title (longer if necessary to differentiate
between two works), then add a capital "Y", then workmark by author/editor; e.g. a criticism
of Keats' "Ode to a Grecian Urn" would be Cuttered K25oYsm.


If a book is equally biography and criticism, follow the guidelines for criticism.


813


Fiction.


Generally prefer classing these books in J Fiction, even for some of the "great authors" of
literature.


913–919 vs. 909, 930–999


Geography/Travel vs. History


Classify all books about a specific geographic place in 930–999, regardless of whether it is
about travel, geography, or history. Classify CD-ROMs in 913–919 or 930–999 as
appropriate. (Thus, follow the Manual when classifying CD-ROMS, but not when classifying
other juvenile materials.) Classify travel/vacation planning guides, especially those in the J
Parent collection, in 913–919, but do not add —04 from the 913–919 add table. Classify
comprehensive works in 909. Only add historical period numbers to history books about
foreign countries, history books about large geographic regions of the United States (see
973–979 for details), and general books about ancient peoples, e.g. Norwegian Vikings in
948.022. For specific cities, add expanded notation from Table 2 if the city is deemed
important; use the presence of the city in the Relative Index to DDC, the quantity of similar
materials in the collection, and the regional significance to judge the importance of a city.


970.1–.5, 972, 980.1–.5


History of native & indigenous peoples


Treatment of native and indigenous peoples varies by country. However, indigenous peoples
of the prehistoric era will always be classified with the country/countries, with historical
period numbers if appropriate. Do not add the country or tribe name to any of these books.
Use the optional numbers under 970.1–.5 and 980.1–.5 rather than classifying by place and
adding —00497 from the 930–990 add table.


North America, including Central America:


If the book deals with North American native peoples in general, classify it in 970.1. If it
deals with a specific tribe or native people, classify it in 970.3, even if it also deals with a
specific place. If it deals comprehensively with the native residents of a specific place in
North America, classify in 970.4 and add notation following —7 in T2—71–79 as
appropriate. If it deals with history or policy of government relations with native peoples of
North America or with a specific tribe or native people, classify in 970.5.


Classify indigenous peoples of the prehistoric era in the base number for the modern country
that best describes the area the people lived in, followed by any applicable period numbers;
e.g. books on the Aztecs before the arrival of the Spanish go in 972.018 (972 Mexico + 018







Aztec period). Classify books that discuss native peoples in both the prehistoric and modern
eras in 970.1–.5 as appropriate.


Cutter books classified in 970.3 by the name of the tribe and workmark by author.


South America:


If the book deals with South American native peoples in general, classify it in 980.1. If it
deals with a specific tribe or native people, classify it in 980.3, even if it also deals with a
specific place. If it deals comprehensively with the native residents of a specific place in
South America, classify in 980.4 and add notation following —8 in T2—81–89 as
appropriate. If it deals with history or policy of government relations with native peoples of
South America or a specific tribe or native people, classify in 980.5.


Classify indigenous peoples of the prehistoric era in the base number for the modern country
that best describes the area the people lived in, followed by any applicable period numbers;
e.g. books on the Incas before the arrival of the Spanish go in 985.019 (985 Peru + 019 Inca
period). Classify books that discuss native peoples in both the prehistoric and modern eras in
980.1–.5 as appropriate.


Cutter books classified in 980.3 by the name of the tribe and workmark by author.


973–979


United States geography & history


For books about the history of specific non-state colonies (e.g. Plymouth Colony, but not
Massachusetts Colony), add to the state number any applicable expanded notation from
Table 2; classify specific state colonies in the number for the state and add any applicable
historical notation.


For books about specific cities, add any applicable expanded notation from Table 2, e.g. New
York City in 974.71.


Always add any applicable historical period numbers to books about large regions of the
United States, e.g. books on the Old West in 978.02.


finis.







Juvenile Series Lists
Niles Public Library District


As of 05/20/02


(Underlined part of the Spine Label is to be aligned with the spine, facing out.)


Series Title Author Spine Label Level


J Fiction


Arthur Krensky, et al. Arthur  Easy


Dear America, My Name is America Various Dear America   


Disney Various Disney   (Varies)


Star Wars Various Star Wars  (Varies)


Series Title Author Spine Label Level


J Reader


Between the Lions Various Between the Lions   Reader


Rugrats Various Rugrats   Reader


Sesame Street Various Sesame Street   Reader


We Both Read Various We Both Read    Reader


Series Title Author Spine Label


J Picture Book


Barney, Barney Goes To... Various Barney   


Between the Lions Various Between the Lions  


Blues Clues Various Blues Clues  


Bob the Builder Various Bob the Builder  


Curious George Rey, et al. Curious George  


Disney Various Disney   


Rugrats Various Rugrats  


Sesame Street Various Sesame Street  


Teletubbies Various Teletubbies  







Series Title Author Spine Label Level


J Paperback


A to Z Mysteries Hughes A to Z Mysteries  Easy


(New) Adventures of Mary-Kate & Ashley Various
Adventures of


Mary-Kate & Ashley   Easy


Aladdin Angelwings Napoli Angelwings   


AllStar Sportstory Bowen AllStar   


Amazing Days of Abby Hayes Mazer Abby Hayes   


American Diaries Duey American Diaries   


Angel Park All Stars, Soccer Stars, Hoop Stars Hughes Angel Park    


Animal Ark, Animal Ark Pets Baglio Animal Ark    


Animorphs Applegate Animorphs   


Arthur Chapter Book Krensky, et al. Arthur  Easy


Baby-Sitters Club Martin Baby-Sitters  
Club  


Baby-Sitters Little Sister Martin Baby-Sitters
Little Sister  Easy


Bailey City Monsters Jones/Dadey Bailey City Monsters  Easy


Bailey School Kids Dadey Bailey School Kids  Easy


Berenstain Bears Berenstain Berenstain Bears  Easy


Berenstain Bear Scouts Berenstain Berenstain
Bear Scouts  Easy


Black Cat Club Saunders Black Cat Club   Easy


Bone Chillers Haynes Bone Chillers   


Boxcar Children Warner
Boxcar  


Children  


Broadway Ballplayers Holohan Broadway   
Ballplayers


 


Cam Jansen Adler Cam Jansen   Easy


Captain Underpants Pilkey Captain Underpants  Easy


Choose Your Own Adventure Various Choose Your Own   
Adventure  


Clue Weiner Clue   


Clue Jr. Various Clue Jr.  Easy


Cul-de-sac Kids Lewis Cul-de-sac Kids  Easy







Culpepper Adventures Paulsen
Culpepper  
Adventures  


Deltora Quest Rodda Deltora Quest   


Digimon: Digital Monsters Bright Digimon    


Disney's Doug Chronicles Various Doug Chronicles  Easy


Disney's Doug Funnie Mysteries Various Doug    


Dog Tales Hubbard Dog Tales   


Encyclopedia Brown Sobol
Encyclopedia  


Brown  


Fairy School Herman Fairy School  Easy


Fifth Grade Monsters Gilden Fifth Grade
Monsters  


 


Football Club Korman Football Club    


From the Files of Madison Finn Dower Madison Finn    


Full House Michelle Various Full House  
Michelle Easy


Full House Sisters Various Full House  
Sisters


Easy


Full House Stephanie Various Full House  
Stephanie


 


Get Real Ellerbee Get Real   


Ghostwriter Weiner Ghostwriter   


Give Yourself Goosebumps Stine Give Yourself
Goosebumps   


Girlhood Journeys Various Girlhood   
Journeys  


Goosebumps Series 2000 Stine Goosebumps 2000    


Hank the Cowdog Erickson Hank the Cowdog    


Hardy Boys Dixon Hardy Boys   


Hardy Boys Casefiles Dixon Hardy Casefiles   


Heartland Brooke Heartland    


History Mysteries Various History Mysteries   


I was a Sixth Grade Alien Coville Sixth Grade Alien    


Incredible Worlds of Wally McDoogle Myers Wally McDoogle   


Jewel Kingdom Malcolm Jewel Kingdom    Easy


Jigsaw Jones Mystery Preller Jigsaw Jones  Easy


Junie B. Jones Park Junie B. Jones  Easy


Kids of the Polk Street School,
New Kids at the Polk... Giff Polk Street  


School Easy







(Mercer Mayer's) LC & the Critter Kids Farber, etc.
LC and the  
Critter Kids Easy


Littles Peterson Littles  Easy


Magic School Bus Various Magic School Bus   


Magic Tree House Osborne
Magic


Tree House  Easy


Magic Tree House Research Guide Osborne (Classify in
J Non-fiction)  


Mandie Mysteries Leppard Mandie   


Monday Night Football Club Korman
Monday Night
Football Club    


Mystery Files of Shelby Woo Various Mystery Files of
Shelby Woo    


Nancy Drew Keene Nancy Drew     


Nancy Drew Files Keene Nancy Drew Files   


Nancy Drew Notebooks Keene
Nancy Drew
Notebooks  Easy


Nancy Drew & Hardy Boys Keene Drew/Hardy    


Nightmare Room Stine Nightmare Room     


Once Upon America Various Once Upon America   


Pee Wee Scouts Delton Pee Wee  
Scouts


Easy


Petsitters Club Krailing Petsitters Club   Easy


Pokemon (Scholastic) West, et al. Pokemon    


Pokemon Varies Pokemon   (Varies)


Polka Dot, Private Eye Giff Polka Dot
Private Eye  Easy


Pony Pals Betancourt Pony Pals  Easy


Pony Tails Bryant Pony Tails  Easy


Powerpuff Girls Varies Powerpuff Girls  Easy


Remnants Applegate Remnants   


Replica Kaye Replica   


Ricky Ricotta's Giant Robot Pilkey Ricky Ricotta   


Riding Academy Hart Riding Academy    


Rugrats Chapter Books Various Rugrats  Easy


Sabrina the Teenage Witch
(Archway/Pocket/Simon Pulse)


Various Sabrina   


Sabrina the Teenage Witch
(Simon Spotlight) Various Sabrina  Easy







Sabrina the Teenage Witch
Salem's Tails Various


Sabrina  
Salem's Tails Easy


Saddle Club Bryant Saddle Club    


Santa Paws Edwards Santa Paws   


School Daze Spinelli School Daze   


Scooby Doo Mysteries Various Scooby Doo   Easy


Scrappers Hughes Scrappers   


Secret World of Alex Mack Various
Secret World of


Alex Mack    


Secrets of Droon Abbott Secrets of Droon   Easy


Seventh Tower Nix Seventh Tower   


Sisters Kaye Sisters   


Something Queer Levy Something Queer  Easy


Space Brat Coville Space Brat  Easy


Star Trek, Star Trek: Starfleet Academy Various Star Trek    


Star Wars Various Star Wars   


Super Diaper Baby Pilkey Super Diaper Baby   Easy


Sweet Valley Jr. High Various
Sweet Valley


Jr. High    


Sweet Valley Kids Stewart
Sweet Valley   


Kids Easy


Sweet Valley Twins (& Friends) Suzanne Sweet
Valley Twins   


Tashi Feinberg Tashi  Easy


Thoroughbred Various Thoroughbred    


Three Investigators Various
Three


Investigators   


Time Warp Trio Scieszka Time Warp Trio    


Tom Swift Appleton Tom Swift   


Triplet Trouble Dadey/Jones Triplet Trouble  Easy


Two of a Kind Various Two of a Kind    


Unicorn Club Johansson Unicorn Club    







Unicorns of Balinor Stanton Unicorns of  
Balinor  


Wild Rose Inn Various Wild Rose Inn    


Wishbone Classics, Adv. of Wishbone,
Wishbone Mysteries Various Wishbone   


Wishbone, the Early Years Various Wishbone  Easy


Wolfbay Wings Brooks Wolfbay Wings   


X-Files Martin, et al. X-Files   


Young Mandie Mystery Various Young Mandie   


Zack Files Greenburg Zack Files  Easy


finis.







T hose of you who serve youth are committed to


helping young people find the information and re-


sources that they need or want. A Reference Policy


provides guidelines for this service, that, when followed,


insures that our young patrons are treated equally and


in the best possible manner by library staff.


What does a Reference Policy consist of ? This should


be a living document tailored to your own library. It


may include the number of books that can be pulled for


a patron, or your policy on answering contest or trivia


questions, as well as your expectations for desk staff


with respect to the level of service that you provide.


A written policy serves as a training


tool, whereby new staff can become


more familiar with your service phi-


losophy and procedures, and as a re-


minder for all staff.


A basic component of any Refer-


ence Policy is to define your expecta-


tions for the staff members who work


at your service desk. Whether they are


MLS librarians or have a BA or BS


degree with a teaching background,


they provide the link between the pa-


tron and the library resources. It is im-


portant, therefore, that each staff member be:


· able to communicate effectively with people of all ages;


· approachable and friendly, yet act in a professional


manner;


· knowledgeable about library materials and services;


· discreet when handling sensitive questions;


· familiar with library policies and procedures;


· able to exercise good judgment in handling excep-


tional situations.


Training is an ongoing process, and supervisors should


encourage staff to attend workshops and meetings that


will promote improvement of reference skills, and in-


crease knowledge of library practices and standards.


You should be specific as well as state your broad


library goals. For example, reference service is available


to all persons served by the library regardless of age, sex,


religion, race, social or economic status, or home library.


Establish written guidelines for desk service. Examples


are provided below. Be sure to discuss with all staff what


your priorities are, and own what you decide on!


. Service to the public comes first. Projects on which


you are working are secondary to in-person or tele-


phone transactions.


. In-person requests are handled before telephone


requests. Respond to voice mail as soon as possible


when you aren’t handling an in-per-


son request.


. Notify co-workers if you must


be away from the desk for any


length of time.


. Record statistics (decide where


and how to report these).


. Note unanswered questions and


collection needs.


. Be sure to include the patron’s


name and phone number where


follow-up is requested.


. Utilize referral to other departments or outside


sources.


. Always cite the source of an answer to a person who


is in the library, on the phone, or contacted through


e-mail. Avoid expressing your personal opinion, un-


less you are recommending good books to read for


reader’s advisory.


. Instructing young people on how to use reference


tools is a major component of answering questions.


.A reference interview should be conducted for each


question, in order to clarify the request and to obtain


the best possible answer or resources.


· Identify the “real subject.”


· How much information is needed? 


· How will the information be used? 


The Reference Policy: An Important Aspect of 
Reference Services to Young People
Jan Watkins
Skokie Public Library


A basic component of


any Reference Policy is to


define your expectations


for the staff members


who work at your 


service desk.


      







· What is the reading level of the young person? 


· What materials are available at this level?


Specific Guidelines for Service
In Person:


. Never assume that a person knows how to locate


library materials. Offer assistance whenever it ap-


pears to be needed. This may include helping the


person use the library online catalog, explaining


how things are organized, and accompanying the


person to the shelves.


. If several people are waiting for assistance, determine


if there may be questions that can be answered


briefly, before more time-involving ones. The impor-


tant thing is to acknowledge everyone who is wait-


ing, and to return to each to be sure all questions


have been answered.


Telephone Service:


. Decide on the correct way to answer the desk phone,


such as “Hello. This is The Youth Services Depart-


ment. How may I help you?” Everyone should use


this same greeting. It is never appropriate simply to


answer “Hello.”


. Determine and share with the patron if you will be


able to answer the question right away, if the patron


will have to wait a few minutes, or if you will need


to call the person back after you do a search.


. If a question is transferred to another department,


explain to the patron why and where. Be sure to ex-


plain to the other department the sources that you


have already checked, and be sure they understand


the question fully. A Question Referral form will


ease the transition from the Youth department to


the Adult department.


. Decide how much “homework” help you will pro-


vide on the phone. You may want to recommend


that a student come to the library for more involved


questions.


Specific Question Guidelines:


. Is homework intended to be a learning experience


for the student? If so, the librarian will guide the


student to the appropriate resources, but not pro-


vide the specific answer. For example, math diction-


aries, calculators, tables, and formulas may be


shared with the student in order for him to arrive at


the answer on his own.


. How will you handle trivia contest questions? Will


you set a time limit for answering individual ques-


tions? Will you guarantee your answer as correct? 


Assignments:


. Do you have a service designed for teachers to use to


notify you about class assignments? How do you


promote this service? Do you make it easy for teach-


ers to notify you — phone, fax, e-mail? 


. Will you hold books on reserve for student use in


the library? Will you pull books and have them set


aside for checking out? These questions and others


you will want to answer by talking with the teacher


about the assignment.


. A sample “Assignment Alert!” form is included in


the Communications section of the manual.


. During the school year and at the end, have you


taken notes on an assignment’s impact on the


collection? 


Scheduling the Reference or Service Desk — 


sample policy:


. Schedules should be turned in by a certain time


each week for the following week.


. Projects that require a great deal of time away from


the desk should not be attempted during time


scheduled at the desk.


. When it is necessary to leave the desk for longer


than a few minutes with a patron, let your co-


worker know where you will be.


. Breaks should be taken on a staggered schedule


during quieter times.


      







I n selecting reference materials several factors must


be considered:


· The budget


· The availability and accuracy of nonbook sources


· The range of abilities of users


· The relation of the Youth Services Reference


Collection to the Adult Reference Collection


All reference collections need standard works, such as


encyclopedias and dictionaries; works with undated


content, such as field guides to trees and insects; and


items that must be current and, therefore, updated, like


almanacs.


Criteria for selecting a reference book includes for-


mat, authority, presentation, scope, arrangement, and


special features.


· Format: Is the work inviting? Is the text clear and un-


derstandable? Are the graphics relevant?


· Authority: Does the author/editor have background


in the subject? Is the publisher reputable? Is this a


new work or a revision? Are sources identified?


· Presentation: Does the work appeal to the intended


reader? Is the text readable?


· Scope: Does the work meet its purposes? What are 


its range and limitations? Is it up-to-date?


· Arrangement: Is the sequence of material logical? 


Are the indexes full and accurate? Are the appendixes


helpful?


· Special features: Is the book unique? Do these features


facilitate its use?


References:
Connor, Jane Gardner. Children’s Library Services


Handbook. Oryx Press, .


DeLong, Janice A. and Schwedt, Rachel E. Core Collec-


tion for Small Libraries. Scarecrow Press, .


Gillespie, John T. and Folcarelli, Ralph J. Guides to


Collection Development for Children and Young


Adults. Libraries Unlimited, Inc. .


Horning, Kathleen T. From Cover to Cover: Evaluating


and Reviewing Children’s Books. HarperCollins, .


Peterson, Carolyn Sue and Fenton, Ann D. Reference


Books for Children, th ed. Scarecrow Press, Inc. .


Evaluating Reference Books for a Youth Services Collection
Pat Cederoth
Oswego Public Library District


      







N ew paraprofessional employees often do not have


a good knowledge of everyday reference sources


that are the tried and true friends of professional


librarians. A good way to familiarize these new employ-


ees with your reference collection is to create a “treas-


ure hunt” quiz. Try to remember some of the everyday


questions that can be answered in your reference col-


lection. Don’t forget about the World Almanac, which 


is full of wonderful information. Make up a few ques-


tions so that most of your main sources are used.


It’s helpful to give your new employees some hints


about some of the sources. What really is in that Index 


to Children’s Poetry? How do you use A to Zoo? Once


you’ve given them the orientation, you can set them free


to discover the wonders of your reference shelves.


Reference Training for YS Staff
Meb Ingold
LaGrange Park Public Library


      







          ORIENTATION TO REFERENCE QUESTIONS


  The following questions are examples of the types of questions asked in the Children's
Department. Your task: Find the sources that will have the answers to these questions. Write the
title and call number of the source you found.


  A student would like to become an oceanographer. Where can he find information about what
schooling is needed?


  I need a picture of the flag of Arizona and need to know the state bird.


  How tall are reindeer?


  A patron is looking for poems by Langston Hughes. Do we have a book with one of his poems?


  Who is the current leader of Sweden?


  Are there any story books about potty training? My daughter is having a hard time getting the
idea.


  I'm doing a report about Wisconsin and want to know some famous people who are from that
state.


  When was Tomie dePaola born?


  Where can I find information about Matthew Henson. I think he's black, but that's all I know. I
need to write 2 pages about him.


  What crops do the people of Kenya grow?







  What kind of dwellings did Blackfoot Indians live in? Where is their reservation now?


  What are the seven wonders of the ancient world?


  I keep hearing about computer chips. What are they? What do they do?


  I need to take a picture of President John Kennedy to school. Where can I find one?


  When were most of the pyramids made?


  I'm doing a report about aluminum. I need to know lots of facts about it including its atomic
number. Where can I look for information?


  Where can I find information about Barbara Walters?


  When did Mt. Saint Helens erupt?


  My mother has been diagnosed with rheumatoid arthritis. I'd like to find out more about it. Where
do I look?


  Is a pill bug a bug? How does it breathe?


  _ _ _ _ _







Create a customer service vision for your department.


It could answer the question: When patrons leave


your department, how do you want them to feel?


Set customer service goals that make your vision


more concrete. For example: It is the goal of this de-


partment to smile and greet each person that enters the


Youth Services area.


Here is a Customer Service exercise for your depart-


ment or library. Think of stores that you have visited


and give examples of good and bad customer service.


Identify behaviors that keep you away from a store and


behaviors that keep you coming back. Which behaviors


are modeled in your department? Which do you want


to be modeled in your department?


Remember: All positions in the library are created to


fulfill a patron need. All positions—including reference


staff, shelvers, catalogers, processors, storytellers, main-


tenance workers — have an impact on how the patron


thinks of your library.


When Customer Service Becomes Difficult
If at all possible, ask an unhappy patron, especially one


who is complaining loudly, to come into an office area


so that other patrons do not see the interaction.


Most importantly, listen. Validate the feelings of the


patron with comments like “I can understand why you


would feel that way.” Whatever the outcome, in order


to have a chance that the patron will come back, the


patron must feel that his or her concern was heard and


taken seriously.


Explain the library’s position in terms of policy and


why the policy has been set up that way. Do not make


exceptions to policy without talking with the Director


first. Never let the patron know that you disagree with


a policy. If you think a policy should be changed, work


through the chain of command and procedures to ask


for a change.


Customer Service Further Reading
Anderson, Kristin and Ron Zemke. Delivering Knock


Your Socks Off Service. New York: American Manage-


ment Association, .


Yates, Rochelle. A Librarian’s Guide to Telephone Refer-


ence Service. Hamden, Conn.: Library Professional


Publications, .


Customer Service Tips
Amy Teske
Geneva Public Library District


      







· Smile! Greet patrons as they enter your department.


Someone who has been greeted is far more likely to


ask questions.


· If you are working on the computer when a patron


approaches the desk, greet the patron warmly and


excuse yourself while you save your work. You could


say something like, “Hello. Let me save this so I don’t


lose it. Now, how can I help you?”


· Give the patron your undivided attention. An adult


speaking on the child’s behalf can complicate the


reference interview. Invite the child to talk.


· Clarify the question. For example: “Do you want


stories about dogs or information about dogs?”


“You need information about Italy. Is this for a


report or for fun?”


· Verbalize your search to the patron as you look for


the item on the computer. Take every opportunity to


teach the patron how to use the library.


· Take advantage of voice mail if it is available at your


library. The patron in front of you took the time to


come to the library. The person on the phone can


leave a message — just be certain to check messages


and return calls in a timely manner.


· Walk the patron to the shelf. Patrons of all ages often


don’t know how the shelves are organized. Remem-


ber, children under rd grade probably do not read


well enough on their own to find any specific area or


item without adult help.


· When you lead the patron to the shelf, pull off a few


items that look likely to answer the question. Invite


the patron to look through the area of shelves that is


of interest. Before leaving the patron at the shelf, say


something like, “If you don’t find what you need, or


think of something else, please come back to the desk


and we can look further.”


· Follow up with patrons you’ve helped to make sure


their needs were met.


· As you see people leave, ask, “Did you find what you


needed?”


· Watch for patrons who are wandering or look lost.


Be pro-active by asking if you can help the patron


find something.


· Have a form ready to write down more involved


questions that can not be answered on the first try.


The form should include the patron’s name, phone


number, and the patron’s deadline for needing the


information. Include a list of sources that have 


been checked.


· Share these questions with co-workers to see if they


have other ideas. Some regional library systems have


contracts with backup reference services that are


available to their member libraries. Some listservs 


are also helpful for submitting questions, but make


sure that the question fits in with the purpose of the


listserv.


· Always remember to cite your source, whether the


patron is in the library or calling on the telephone.


Tips for Youth Services Reference Interviews
Amy Teske
Geneva Public Library District


      







M om and her rd grade son approach the Youth


Reference Desk. Mom steps IN FRONT OF her


son as she begins to speak.


Mom: “Jimmy has to do this report on the Cherokee


Indians, and I’ve already looked in your books on the


Cherokee. Is this ALL you have? My son will need more


than what’s here!”


Librarian: (peers around Mom to try to establish eye


contact with Jimmy) “What do you need to know


about the Cherokee, Jimmy?”


Jimmy: (stepping around Mom) “I have to know


where they live, and what kind of houses they have, and


what they eat, and oh, yeah, what games did the chil-


dren play?”


Mom: “So just what am I going to do? There aren’t


any more Cherokee books on the shelf! I don’t know


how teachers can expect a rd grade boy to do a report


like this!”


Librarian: (to Mom and Jimmy) “Well, why don’t we


take a look at the books you have, and see if Jimmy’s


questions can be answered with them. (Turns to Jimmy


and smiles) Jimmy, did your teacher give you an assign-


ment sheet, that has a list of the things you need to find


out?”


Jimmy: “Oh, yeah, I forgot that. It’s in my social


studies book” (and he hurries over to a table to 


retrieve it).


Mom: “He’s SO forgetful, and he always gets so upset


about these assignments!”


Librarian: (as Jimmy returns to the desk with his as-


signment sheet) “Jimmy, you be sure to ask at this desk


the next time you need help with a school assignment,


or want to find a good book to read!”


Youth Reference Desk Transaction: Parent and Child
Jan Watkins
Skokie Public Library


      







Open-ended questions:
· Invite the child to talk


· Make the child focus on what he wants


· Allow the librarian to get to the point quicker


· Often begin with WHO, WHAT, WHERE, WHEN,


or WHY


Example:


Question “Do you have any books on Africa?”


Response “WHAT do you need to know about Africa?”


Closed-ended questions:
· Restrict the child’s response


· May embarrass the child


· Are guesswork on our part


· Take longer to get to the answer


Example:


Question “I need some information on St. Augustine.”


Response “Do you mean the place in Florida?”


Open-Ended and Closed-Ended Questions:
Reference Interview with Children
Jan Watkins
Skokie Public Library


      







What are the general considerations?


· What is the AGE/GRADE of the child or student?


· Are there materials in the reference collection that


reflect their reading and interest level?


What is the REQUEST?


· Define it before you begin to look.


· Is the Reference collection the only place that the in-


formation is available?


· Or, will these sources be used to supplement other


information (books that can be checked out, pam-


phlets, videos, and/or software)?


What is your POLICY on providing copies of material


that cannot be checked out?


· Do you do so if the child has no money?


· Do you make free copies only if you cannot provide


materials that can be checked out?


· Do you offer a FORM to the student that states when


material is not available in any, or a specific, format?


· Do you VERBALIZE YOUR SEARCH in the refer-


ence collection?


· Do you KEEP THE STUDENT INFORMED as you


decide where to look?


· When you find the best resource, do you explain as


you go along how to find the SPECIFIC INFORMA-


TION in a book?


· Look in the Index. Is arrangement alphabetical or by


date? Is there a Table of Contents?


Matching User to Source
Jan Watkins
Skokie Public Library


      







Why is Plagiarism Such an Important Topic?
More and more kids are cheating on homework assign-


ments. According to the publishers of Who’s Who


Among American High School Students, four out of five


high achieving senior high school students, surveyed in


, admitted to cheating on their schoolwork.1 Kids


can easily locate thousands of “prefab” research papers,


book reports, and essays on the Internet. Many of them


are free for the taking or relatively inexpensive.


Most librarians and teachers aren’t addressing this is-


sue head-on with kids, nor are they giving kids home-


work assignments that make it difficult for them to use 


pre-written papers. A growing num-


ber of parents know or suspect that


their kids download, and submit as


their own, papers they’ve “borrowed”


from other students or Internet


cheatsites, but many choose to do


and say nothing to their kids or their


kids’ teacher(s).


Why Kids Plagiarize
· Kids don’t really know what pla-


giarism is, so they don’t know


they’re plagiarizing.


· They don’t know how to do research correctly and


write a paper, book report, or essay.


· They don’t manage their time well or forget about an


assignment deadline. Kids forget where they got


specific facts or ideas and don’t bother, or don’t have


time, to locate them again.


· They don’t think they’re good enough writers to get a


good grade on a paper. Kids see other students’ writ-


ing and research as superior to their own.


· They’re looking for the easiest way to get a research


and writing assignment done. Kids believe that bor-


rowing parts of papers, or even entire papers, is OK.


· They get pressure from fellow students to try to “get


away with it.”


· They think plagiarism, like hacking, it is a game they


can play and win.


· They believe their teachers “haven’t got a clue” about


Internet paper mills.


Plagiarism
“To use another person’s ideas or expressions in your


writing without acknowledging the source is to plagia-


rize.”2 The word plagiarize comes from the Latin word


plagiarius which means kidnapper/plunderer, therefore


plagiarism literally means “kidnapping” another per-


son’s facts or ideas and presenting them as your own.


Kids can unintentionally or in-


tentionally be guilty of plagiarism:


) if they use someone else’s ideas


or facts without enclosing them in


quotation marks and citing the


source(s) in a bibliography; ) if


they rephrase someone else’s facts


or ideas without enclosing them in


quotation marks and giving the


person credit in a bibliographic ref-


erence; ) if they copy and submit


an essay, book report, or term paper


they “borrowed” from another per-


son, with or without that person’s knowledge; ) if they


download and submit as their own, a research paper,


book report, or essay from a plagiarism Web site.


To Cite or Not to Cite, That is the Question
Besides not knowing what constitutes plagiarism,


many kids don’t understand when they need to cite a


source and when they don’t. Here’s a brief summary


that should help you easily explain it to kids. Facts or


ideas that most people already know, or that are readily


available in encyclopedias, reference books, and text-


books — such as Boulder Dam is in Arizona — don’t


have to be quoted and cited. However, facts or ideas


that are not commonly known or readily available in


printed and/or online resources must be quoted and


cited. This applies to facts and ideas found in new texts 
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protected under the copyright laws, as well as facts and


ideas found in older texts that have passed into the


public domain. Images and statistics also can be plagia-


rized if they are displayed as created by the artist/re-


searcher and used without proper acknowledgement.


About Paper Mills
Before the Internet, and even today, there were lots of


ways for kids to get “borrowed” papers without going


online. Kids can raid their older brother’s or sister’s


desk looking for papers they’ve written; they can ask


their friends a grade or two ahead to lend them papers


they’ve written; or they can ask athletes to look for pa-


pers in highly unofficial test and paper files designed to


help school sports stars “make their grades.” With the


advent of the Internet, the number of places kids can


go to find papers, book reports, and essays, and the


number of papers they can actually find, has increased


dramatically.


Internet papers mills (or cheatsites) make it their


business, or anarchistic mission, to supply papers to


students in desperate need of research or writing as-


signments. Many cheatsites state unequivocally that


their papers are to be used only as “models” to help


students improve the quality of their own papers (as if


anyone really believes that).


Paper mills fall into two general categories: those


that give away old and badly written papers, and those


that hire out-of-work graduate students to write cus-


tomized papers for a fee and/or sell prefab papers at an


average cost of . Many of the custom papers are


pretty good and therefore hard to detect as coming


from a paper mill, but most of the prefab papers, like


their free cousins, are generally low quality.


There are lots of paper mills and cheatsites on the In-


ternet. Listed below are just a few of the most popular


ones. Take time to connect to them and look at a few of


their papers. In addition to the URLs for each site, I


also indicate the number of papers I found at each site


and the cost per paper (or per page). Just for fun, I


searched each site for papers on Shakespeare’s Hamlet
(a common high school assignment). I was amazed, as


well as disturbed, at the large number I found. Teachers


and home-schoolers also might be surprised when they


look at these sites because the papers they find just


might look eerily familiar.


Academic Term Papers
http://www.Academic-Term-Papers.com/


Number of papers: , prefab


Cost: . per page


Number of Hamlet papers: 


A1 Term Papers
http://a1-termpaper.com/


Number of papers: 20,000 prefab (also custom papers)


Cost:  -  per paper.


Number of Hamlet papers: 


The Evil House of Cheat
http://www.cheathouse.com/uk/index.html


Number of papers: , prefab


Cost: . per year (all papers) , free papers


Number of Hamlet papers: 


Chuckiii’s College Resources
http://www.chuckiii.com/report-links.shtml


Number of papers: , prefab


Cost: free


Number of Hamlet papers: 


Jungle Page
http://www.junglepage/com/asp/index.asp


Number of papers: unknown (also custom papers)


Cost: . per paper


Number of Hamlet papers: 


Other People’s Papers
http://www.OPPapers.com/


Number of papers: , prefab (also custom papers)


Cost: . per page


Number of Hamlet papers: 


, papers 
http://www.papers.com/


Number of papers: , prefab (also custom papers)


Cost: . per page


Number of Hamlet papers: 


Term Papers on File
http://www.termpapers-on-file.com/


Number of papers: , prefab (also custom papers)


Cost: . per page


Number of Hamlet papers: 


Research Papers Online
http://www.ezwrite.com/


Number of papers: unknown 


Cost: . per page


Number of Hamlet papers: 


School Sucks
http://www.schoolsucks.com/search/


Number of papers: , prefab (also custom papers)


Cost: free (. to download all the papers)


Number of Hamlet papers: 


      







What Teachers, Librarians, and Parents Can Do
· Teach kids about plagiarism 


Don’t assume that kids know what plagiarism is. Dis-


cuss the differences between appropriate and inap-


propriate use of someone else’s facts and ideas. Show


kids the difference between a properly quoted and


cited direct quote and/or paraphrase and an improp-


erly handled direct quote and/or paraphrase. For


books that will help you teach kids about plagiarism,


see the “Read more about it” section at the end of


this article.


· Tackle the ethical issues 
Explain that plagiarism is both stealing (appropriat-


ing another person’s ideas and/or words) and lying
(claiming that another person’s words or ideas are


yours). Show how quotations and citations strength-


en rather than weaken any research paper or book


report. Print out copies of a few papers you down-


loaded from plagiarism sites, and show kids just how


low-quality most cheatsite and “borrowed” papers


are.


· Learn how to spot a plagiarized paper/book report
Here are some clues that a paper or book report


might come from a cheatsite:


· The citations are in different style sheet formats.


· There are exceptionally well-written sections that


are not cited.


· Page margins are inconsistent and text contains


formatting, spelling, or capitalization anomalies.


· Parts of the paper relate directly to the assignment,


but other parts seem off topic.


· There are no citations to recent books or articles.


· You find text like “Thanks for using cheater.com.”
(The fact that kids actually forget to edit out these


incriminating statements supports the notion that


cheaters, besides being unethical, are also not too


bright.)


· Create assignments that discourage plagiarism
Have kids turn in preliminary outlines and drafts,


bibliographies, and final drafts of papers well before


the final version is due. Change paper topics each se-


mester or each year. Have kids create an annotated


bibliography that includes a summary of each source


and an evaluation of its usefulness. Have kids photo-


copy and submit the text of sources that they cite.


Finally, have kids orally report to you, or to the class,


about their research and writing experiences.


· Make the penalties for plagiarism clear
Your library or school Internet Use Policy must:


) clearly explain what plagiarism is and isn’t; ) ex-


plain to kids what will happen to them if they are


caught intentionally submitting a paper from an


Internet cheatsite or “borrowing” a paper from an-


other student; and ) explain what will happen if


they unintentionally fail to quote and cite a source 


in a research and/or writing assignment.


· Use software to help spot plagiarized text 
Teachers quickly get good at identifying suspect


facts, ideas, or inconsistencies in kids’ papers, essays,


and book reports. We, as librarians, must make time


to look critically at student papers in order to be-


come as adept as teachers at spotting textual and


writing style “red flags.” Once you, or a teacher, spot


questionable text, your next job is to try and locate


the actual source of the text, an often difficult and


potentially time-consuming task.


Before you get too depressed at the thought of lots


of long, drawn out hunts for text sources, consider


using plagiarism-spotting software instead. It’s de-


signed to compare student prose/text to similar


cheatsite papers, encyclopedia articles, and informa-


tion databases. Using exact phrases and/or key word


terms from a student’s paper, this software can iden-


tify the source(s) from which facts and ideas were


plagiarized. Lots of colleges and universities are al-


ready using plagiarism-spotting software and it’s


gaining popularity in high schools all around the


country.


Check out these Web sites to see which software


package might work best in your library or school:


Plagiarism.com
http://www.plagiarism.com 


Plagiarism.org
http://www.plagiarism.org 


Wordcheck
http://www.wordchecksystems.com 


Integriguard
http://www.integriguard.com


Sources Cited
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F or the first time in history, children are more com-


fortable, knowledgeable, and literate than their


parents about an innovation (the Internet) central


to society.”


Don Tapscott — Growing Up Digital: 


The Rise of the Net Generation * 


When I first read the above quote, I found myself having


a whole bunch of simultaneous, and opposite, reactions


to it. My first, almost instantaneous, reaction was to fret


about that fact that many kids and teens seem to effort-


lessly learn about, and use, the Net/Web, and how it isn’t


quite so easy for those of us well be-


yond our mid-twenties. But after fret-


ting a few seconds, I realized that what


I really wanted to do was to start learn-


ing as much of the “techie stuff” as I


could so that I could catch up (and


keep up) with the “Net Genners.”


My next knee-jerk reaction to was


to worry about the kids and teens in


libraries being more Net/Web “liter-


ate” than their parents, teachers, and


in some cases, their librarians. But, af-


ter worrying a few seconds, I started


thinking about the things I could learn and teach to


kids and teens that they probably hadn’t learned yet,


but needed to know. I also questioned whether or not


kids and teens are, in fact, really Net/Web “literate” or if


they just think they are. I then found myself starting to


think about how I could help them attain actual, not


just perceived, Net/Web literacy.


My third reaction was to feel threatened by all the


new tools that the Net/Web brings into libraries and


schools, overwhelmed by the enormity of the task


ahead of us as librarians, and daunted by the speed


with which all things technological are changing. After


feeling threatened, overwhelmed, and daunted, I was


surprised that almost immediately I began to think


about the unique and creative opportunities that all


these new tools, new technologies, and ever-increasing


number of changes bring to us as librarians/teachers/


information explorers.


I hope that this article will encourage you to more


fully examine your reactions to all of the issues relating


to kids and the Internet; to acknowledge, but not get


bogged down by, all the challenges (and their accompa-


nying negative emotions); to start seeing the opportu-


nities imbedded inside every challenge (challenges/


opportunities to grow professionally); to think more


creatively about how to best teach kids and teens to use


the world of information that your library provides;


and to accept the reality that, in the future, we’ll need


to continue learning new stuff right


along with, and in collaboration


with, our kids and teens.


Challenges
Below are three major challenges,


related to kids/teens and the Inter-


net that we face right now. I hope


you’ll take time to think about dif-


ferent ways you can turn them into


opportunities to help, teach, and


encourage kids and teens to learn.


Catch up and keep current — ALSC VII.2 **
Most of us, if we are honest, will acknowledge that we


need to spend lots more time learning (and catching


up on) all the “Net tech” stuff that so many of our kids


and teens seem to know already. Once we’ve caught up
(or at least gotten closer to catching up), we also need


to strategize about ways to help us keep ourselves cur-


rent and “tech savvy.”


Following are a few more specific challenges/oppor-


tunities for you to think about:


· Learn all about, use, and watch for the best new Web


tools/Web sites designed just for kids and pre-teens.


· Read journals (like Wired and Learning and Leading


With Technology) that describe the latest Net/Web


innovations that will help make locating Web-based 
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information simpler and faster. Learn about some of


the new ways that searching is being automated.


· Learn and use the programs and technologies that


kids and teens are using such as Chat and IM.


· Spend time reading about, using, and watching for


the latest versions of browser “plug-ins” so that you’ll


be able to use them and teach kids and teens to use


them (as well as alert tech staff when new versions


becomes available.)


· Keep up with all the new products that are designed


to help parents, teachers (and, if necessary, libraries)


filter Net/Web access for minors.


Learn, and then teach, things your kids probably
haven’t learned yet — ALSC IV.C.1
As librarians, we are uniquely qualified to take a critical


look at the Net/Web-based resources that kids and


teens use, the search techniques they use (or don’t use),


and the online information that teens and kids ulti-


mately base their homework assignments and research


papers on. We are also uniquely qualified to teach kids


and teens to evaluate Net/Web-based information,


properly cite Net/Web sources, and provide kids and


teens with a focused information search strategy that is


appropriate to their age and reading level.


Following are a few more specific challenges/oppor-


tunities for you to think about:


· Teach kids and teens that the Web is just one of a


whole universe of information tools. Show the


Net/Web’s strengths and weaknesses.


· Teach kids and teens that the Web is not always the


first information tool they should use. Show older


kids and teens how long it takes to use the Web as


opposed to tools like reference books/CD resources.


· Learn all about and create online and paper


lessons/exercises, and then teach kids starting in


grades - to evaluate Net/Web-based information.


Teach different levels of evaluation techniques to dif-


ferent age kids and teens.


· Learn all about the various ways that you can print/


e-mail/save the information you locate on the Net/


Web, then create fun exercises so that kids and teens


can learn it too.


· Teach kids and teens to properly cite Net/Web/


e-mail-based information.


· Teach kids, teens, and parents about copyright, infor-


mation ethics, and plagiarism.


Think more strategically about kids/teens and the
Net/Web — ALSC I
As information professionals we also need to take a


broader look at the issues related to kids/teens and the


Net/Web, not just focusing on the tools and techniques


that come along with each new technology, but looking


at, and thinking more strategically about, bigger issues


like child and adolescent developmental and learning


differences in relation to new technologies.


Following are a few more specific challenges/oppor-


tunities for you to think about:


· Spend time thinking about how (and more impor-


tantly when) to teach different age kids and teens how


to search for information on the Net/Web.


· Think about how kids and teens with different learn-


ing styles use the Net/Web as well as paper- and CD-


based library tools. Create different handouts and


exercises for kids and teens with different learning


styles.


Opportunities
Here are three major opportunities we face right now


as librarians. I hope you’ll take time to think about


how much fun it will be to teach kids, teens, parents
(and even other library staff members) this stuff!


Teach kids and teens about a whole bunch of exciting
Net/Web tools and techniques — ALSC IV.C.5
Instead of being overwhelmed by all the new stuff you


have to learn, learn the stuff that relates best to what


being a librarian is all about: information source selec-


tion, search strategies, evaluating information, and cit-


ing it properly. Once you “get” that all you have to do is


take these familiar library skills and apply them to Net/


Web-based resources, it’s not that much of a challenge


anymore! 


Following are a few more specific opportunities for


you to think about:


· Show and teach kids and teens about the latest Web


tools designed especially for them. Show them which


sites are most appropriate for different age groups/


reading levels/learning styles.


· Show kids and teens new Web-based tools and search


techniques that will make locating Web-based infor-


mation simpler and faster. Show them how to focus


searches, use field searches, and use Web site review


sources.


· Work with kids and teens to guide them in the use of


      







programs and technologies that they’re most fond of.


· Show them neat new ways to use IM or Chat, or inter-


esting and safe Chat/IM areas designed just for them.


· Teach kids, teens, and parents about the limitations


of Net/Web filtering programs, and instead, teach


them about responsible and appropriate Web/Net


use. Show them examples of sites that look like they


contain reputable information, but do not. Talk


about your library’s filtering program, if you have


one. Describe how it doesn’t/can’t filter out every-


thing kids and teens shouldn’t see.


· By installing the latest tool/browser “plug-ins,” kids


and teens will have access to live/interactive Web-


based information that will make learning more fun.


Make using, and learning about, the Net/Web simple
and fun for kids and teens — ALSC IV.C.8
What often happens is that we don’t realize how much


both kids and teens equate using the Net/Web with play


and games. If you doubt the truth of this, just spend at


bit of time objectively observing kids and teens while


they are using any of your library’s computers, and if


you still don’t believe it, read Growing Up Digital. In it,


Don Tapscott will provide you with proof aplenty. Once


you are convinced, start designing your handouts, exer-


cises, workshops, and even one-to-one mini-lessons


with a whole bunch more fun and humor built into


them.


Following are a few more specific opportunities for


you to think about:


· Show kids and teens how to use the Net/Web right


along with other information tools when doing


homework assignments or research. Consider creat-


ing a “Top  reasons to use more than the Web when


doing homework ” list a la Dave Letterman.


· Design fun exercises so that kids and teens will learn


that the Net/Web may not always be the best infor-


mation source. Consider making the exercises not


only paper-based but also Web-based. Use loony,


funny examples in exercises. Learning doesn’t have 


to be so serious.


· Provide kids, starting in grades -, easy and fun


ways to learn to evaluate Web-based information.


Create online exercises and checklists of evaluative


criteria. Locate lots of nutty/funny Web sites for kids


and teens to evaluate.


· Teach kids and teens lots of ways they can print,


e-mail and archive information that they’ve found


on the Net/Web. Show them how they can save time


and money by selecting the best document delivery


option.


Think creatively about to how best to help kids, teens,
and parents learn — ALSC VI.2
As librarians, take time to get creative about how to


make learning new things easier not only for kids and


teens, but also for parents, teachers, and library staff.


Take time to look at the big picture as it relates to how


adults and children learn best.


Following are a few more specific opportunities for


you to think about:


· Work individually with kids and teens of differing


ages/reading levels to locate Web sites and Web tools


to match both their information needs and their cog-


nitive and reading development.


· Take time to work with kids and teens with differing


learning styles before recommending either specific


Web-based or paper-based information tools. Match


every tool (whether it be the Net/Web or not) to the


learner.


· Spend time working with parents, caregivers, teach-


ers (and library staff) to get them to think more cre-


atively about the best way to match kids and teens


with information resources, both traditional and 


online.


Notes
** Tapscott, Don. Growing Up Digital: The Rise of the


Net Generation. New York: McGraw-Hill, .


** Relevant ALSC competencies are referenced after


each challenge and opportunity.


      







This is the sign posted by the Internet Terminal in the Children's Department of The
Urbana Free Library.


           Internet Use in the Children's Department


Workstations in the Children’s Department are intended for use by children.
These workstations are limited to children in grade 6 and under, or adults


accompanied by children in this age range.


Accessing E-mail and chat-rooms, and downloading to personal floppy disks, are
not permitted.


Parents are responsible for use of the Internet by their children.
Parents are responsible for their children's access to the Internet, whether or not


they have accompanied their children to the Library.
Children under the age of 8 must be accompanied in the Library and at any


workstation by a responsible person, age 14 or older.


Users must sign up for Internet workstations.
Sign up in person only.  No phone reservations.
Same-day reservations only.
Maximum is 30 minutes per day per person.
Reservations will be cancelled if users are more than 5 minutes late or
abandon their workstations.


Users may have the first 10 pages of printing free each day.
All subsequent pages are charged at a rate of 15 cents per page, payable at the


Question Desk.
Users are responsible for pages they print by accident.


Users should exit the Internet browser when they have finished their session.







OCLC FirstSearch
Please don’t rule out OCLC FirstSearch. It is perfect-


ly valid for th–th grade. For full-text articles use


WilsonSelectPlus and PerAbs. NetFirst gives you


searchable, selected Web sites. For subject-specific


databases use ABI Inform for Business, HealthInfo,


and ERIC for Education.


KidsClick!
http://sunsite.berkeley.edu/KidsClick


The youthful equivalent of the Librarians’ Index to


the Internet is Berkeley’s KidsClick! The most exciting


aspect of this resource is a click at the bottom of the


page that reveals the Dewey numbers behind the


subject system.


KidsConnect
http://www.ala.org/ICONN/kidsconn.html


Need help finding information? KidsConnect is a


question-answering, help, and referral service to 


K-th grade students on the Internet. The goal of


the service is to help students access and use the in-


formation available on the Internet effectively and


efficiently. AASL and Drexel University are partners


in this great service for kids. Don’t miss the KC


Favorite Web Sites and the FAQs on this page.


Internet Public Library
http://www.ipl.org/youth


The Internet Public Library is often overlooked as a


Youth Reference source. Its organization of basic ref-


erence sources, such as encyclopedias and dictionar-


ies, makes it fundamental to reference help. Its biggest


downfall is the lack of a search capability, but with


enough study of its categorization, it can supply


quality sources for students. The Teen site is even


more loosely organized. While these sites are com-


prehensive, they can be frustrating for those looking


for a quick answer.


MarcoPolo: Internet Content for the Classroom
http://marcopolo.worldcom.com/


The MarcoPolo program provides no-cost,


standards-based Internet content for the K-th


grade teacher and classroom. It was developed by the


nation’s content experts. Online resources include


panel-reviewed links to top sites in many disciplines,


professionally developed lesson plans, classroom activ-


ities, materials to help with daily classroom planning,


and powerful search engines. Hint: You can tailor the


search engine by subject and grade level!!! This is


where you’ll find printable maps.


Great Sites for Kids
http://www.ila.org/kids/links.html


Less valuable are listings of Web sites for youth, such


as the Illinois Library Association’s “Great Sites for


Kids,” but if you can recall that that’s where you saw


the Bill Nye, the Science Guy site, it can serve a pur-


pose in your reference repertoire. This one is organ-


ized alphabetically by the name of the site.


BWI’s TitleTales
http://www.bwibooks.com/index.php


If you are new to Youth Services, try out BWI’s Title-


Tales. You don’t have to use it for purchasing, but its


sort capabilities of children and young adult re-


sources, its core collection lists, and its full-text re-


views make this both a great source for reader’s advi-


sory and for collection development. Hint: Use this


site when someone says, “I need rd grade books on


oceanography.”


General News Source:
Time Warner’s Pathfinder
http://cgi.pathfinder.com/time/index.html


Time Warner’s Pathfinder provides access to more


than , pages for over  of the largest news,


information, and entertainment magazines including


Time, Money, Sports Illustrated, People, and Fortune.


You can search for information on the main search


utility or go directly to specific magazines and


search.


Online Reference Sources for Youth Services
Mary Spevacek
Heritage Trail Library System


      







Primary Sources: 
American Memory Project
http://rs.loc.gov/amhome.html


The American Memory Project is an online resource


compiled by the Library of Congress National Digital


Library Program. Millions of the Library’s unique


American History collections are being digitized and


made available for free to teachers, students, and the


general public over the Internet.


Almanacs:
Information Please Almanac 
http://www.infoplease.com 


Internet Movie Database 
http://www.imdb.com


PDR.Net - Healthcare Information
http://www.pdr.net 


World Fact Book 
http://www.odci.gov/cia/publications/factbook/


index.html 


Biographical Source:
Biography.com 
http://www.biography.com 


Dictionary:
Merriam-Webster Online 
http://www.m-w.com 


Encyclopedias:
Compton’s Encyclopedia and Fact-Index 
http://www.comptons.com/encyclopedia 


Microsoft Encarta Online 
http://encarta.msn.com 


Geographical Sources:
MapQuest 
http://www.mapquest.com


The National Atlas of the United States of America 
http://www-atlas.usgs.gov 


The following sites have two problems: advertising and


games. Should we be concerned? If you’ve ever seen a


child lost in a game on a computer, you cannot believe


that any brain action is going on. The other ethical


dilemma we have to ask is whether or not we’re in the


business of promoting the latest Disney movie. Yahoo-


ligans cleverly places its banner ads on the second layer


in. Then the ads are placed prominently at the top of


each link. Ask Jeeves for Kids has a banner ad for a filter


company at the top of all pages. Both sites have a sepa-


rate Games icon prominently placed on the main page.


Ask Jeeves for Kids
http://www.ajkids.com


There is a place for natural language inquiry that can


put kids at ease with reference sources. This site also


includes “News Resources” and “Study Tools.” How-


ever, kids can spend an awful lot of time putting in


off-color questions to see if they can get a rise out of


Jeeves.


Yahooligans
http://www.yahooligans.com


This search engine looks easier and is more appealing


for young patrons.


      







ELECTRONIC RESOURCES USAGE


INSTRUCTIONS


Why collect this kind of information?


1. The library director must gather statistics for state reports, such as, the Illinois
      Public Library Annual Report (IPLAR).


2.  Tracking these statistics answers questions, such as:
Does the library really need to upgrade technology?
Is there a need for more computers?
Will this information help in writing a technology or training grant?


Daily Tally Sheet


Step 1.   Inform the staff why and how the tally sheets will be completed.  Each Daily Tally
Sheet has reminders of the objective, definition, set-up of form, and directions.


Step 2.  Make copies of the daily tally sheets for all departments or areas of the library that
have computers.  How many copies do you need?  Answer these questions first.


A.  How many days is the library open? Ex.     6   ____


B.  How many departments have computers?         x  3  ____


C.  Multiply A x B.  This is the number of copies          18   ____
      that are needed for all departments or areas.


Step 3.  All departments send the Daily Tally Sheets to the person in charge of gathering
the statistics who will transfer the totals from all of the Daily Tally Sheets to the sheet titled
Number of In-House Users of Electronic Resources in a Typical Week.


The following information is gathered for the IPLAR (Illinois Public Library Annual
Report).







ELECTRONIC RESOURCES USAGE


 D A I L Y    T A L L Y     S H E E T


OBJECTIVE    Count the number of patrons using electronic resources in the library
in a typical week.  Staff are not included in this count.


DEFINITION    Electronic resources include but are not limited to
Internet (www, email, telnet, other) Software
Online indexes Online catalog
CD-ROM reference sources


SETUP OF FORM    This is a ‘seat-count.”  A count will be taken of patrons who walk up
to a computer workstation to use it.


     ➢If someone walks away then returns to the workstation, that counts as a new visit.


     ➢If someone is ‘parked’ at a workstation for any length of time, that counts as 1 visit.


DIRECTIONS   Use one sheet each day.  Use a tally mark for each visit.  ////  = 5 visits


DEPT: _________ DAY OF WEEK:  ________________   DATE  ___________  ___ , 200__


A:  Morning Visits.  Morning is from ___ a.m. to noon, or ___ hours TOTAL


B.  Afternoon Visits.  Afternoon is from noon to ___ p.m., or ___ hours TOTAL


C.  Evening Visits.  Evening is from ___ to ___ (closing time), or ___ hours TOTAL


Total of Morning, Afternoon, and Evening Visits for one day:







ELECTRONIC RESOURCES USAGE


NUMBER OF IN-HOUSE USERS OF ELECTRONIC RESOURCES
IN A TYPICAL WEEK


DATES  ___________      ____ - ____ , 200___
                                                                                          MONTH                    DAY      DAY


A:  Morning Visits. TOTAL


Sunday                                                                ___ a.m. to noon, or ___ hours
Monday                                                               ___ a.m. to noon, or ___ hours
Tuesday                                                               ___ a.m. to noon, or ___ hours
Wednesday                                                          ___ a.m. to noon, or ___ hours
Thursday                                                             ___ a.m. to noon, or ___ hours
Friday                                                                  ___ a.m. to noon, or ___ hours
Saturday                                                              ___ a.m. to noon, or ___ hours


B.  Afternoon Visits. TOTAL


Sunday                                                                 noon to ___ p.m., or ___ hours
Monday                                                                noon to ___ p.m., or ___ hours
Tuesday                                                               noon to ___ p.m., or ___ hours
Wednesday                                                          noon to ___ p.m., or ___ hours
Thursday                                                             noon to ___ p.m., or ___ hours
Friday                                                                  noon to ___ p.m., or ___ hours
Saturday                                                              noon to ___ p.m., or ___ hours


C.  Evening Visits. TOTAL


Sunday                                                    ___ to ___ (closing time), or ___ hours
Monday                                                  ___ to ___ (closing time), or ___ hours
Tuesday                                                  ___ to ___ (closing time), or ___ hours
Wednesday                                             ___ to ___ (closing time), or ___ hours
Thursday                                                ___ to ___ (closing time), or ___ hours
Friday                                                     ___ to ___ (closing time), or ___ hours
Saturday                                                 ___ to ___ (closing time), or ___ hours


Total of Morning, Afternoon, and Evening Visits for a Typical Week


Freeburg Area Library District







Skokie Public Library
Youth Services Department Question Referral


To: Reference Desk ------Adult Services
                                       From: Youth Services Desk


This student/patron needs more information on:


Sources already checked:


                                                                                            Librarian intials______


      







Daily Summary of Reference Questions for the Week of    ____________    _____ - _____ , ______
                                                                                                                                              Month                                Dates                     Year


Submitted by Judy Groom, Freeburg Area Library District
What is a Reference Question? Use the computer to find research materials for a patron.                    NOTE:


Go to the shelf to find an item to answer a question. Children are under age 14
Take the patron to the shelf where the item is located. Young Adults are 14 and Up


Sunday Monday Tuesday Wednesday Thursday Friday Saturday
ADULTS Use a tally mark for each question.  ////     The fifth tally mark should cross the other four.   ////


In Person


     
By Phone


        
Daily Total= Daily Total= Daily Total= Daily Total= Daily Total= Daily Total= Daily Total=


CHILDREN Use a tally mark for each question.  ////     The fifth tally mark should cross the other four.   ////
In Person


     
By Phone


        
Daily Total= Daily Total= Daily Total= Daily Total= Daily Total= Daily Total= Daily Total=


YOUNG AD Use a tally mark for each question.  ////     The fifth tally mark should cross the other four.   ////
In Person


     
By Phone


        
Daily Total= Daily Total= Daily Total= Daily Total= Daily Total= Daily Total= Daily Total=







Daily Summary of Reference Questions for the Week of    ____________    _____ - _____ , ______
                                                                                                                                              Month                                Dates                     Year


What is a Reference Question? Use the computer to find research materials for a patron.                    NOTE:
Go to the shelf to find an item to answer a question. Children are under age 14
Take the patron to the shelf where the item is located. Young Adults are 14 and Up


Monday Tuesday Wednesday Thursday Friday Saturday Special Notes
ADULTS Use a tally mark for each question.  ///     The fifth tally mark should cross the other four.   ////


In Person


     
By Phone


        
Daily Total= Daily Total= Daily Total= Daily Total= Daily Total= Daily Total= Daily Total=


CHILDREN Use a tally mark for each question.  ///     The fifth tally mark should cross the other four.   ////
In Person


     
By Phone


        
Daily Total= Daily Total= Daily Total= Daily Total= Daily Total= Daily Total= Daily Total=


YOUNG AD Use a tally mark for each question.  ///     The fifth tally mark should cross the other four.   ////
In Person


     
By Phone


        
Daily Total= Daily Total= Daily Total= Daily Total= Daily Total= Daily Total= Daily Total=
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Reference Questions for the Entire Fiscal Year, Submitted by Judy Groom, Freeburg Area
Public Library


___________  ____ , _______ through ___________  ____ , _______
 Month           Date      Year                      Month   Date      Year              


 The statistics are totaled two different ways.     Grand Total Page 1  __________
    By day Each column !!!! shows the number of questions     Grand Total Page 2  __________


handled each day.     Fiscal Year Total      __________
    By week Each row """" shows the number of questions handled


in a week.


Procedure:
1.  Collect the Daily Summary of Reference Questions for each week of the fiscal year.
2.  Make a copy of both of these pages for each group since each group needs to be reported separately.
3.  Be sure to circle the group that is being reported on for the fiscal year.
4.  Total for 26 Weeks:  At the end of 26 weeks, add each column to find out the number of questions handled each day
     of the week.
5.  Weekly Total:  At the end of each week, add up the number of questions during that week.
6.  Grand Total (shaded box):  the    Weekly Total   and the   Total for 26 Weeks  should end up with the same grand total
     that is put in the shaded box.
7.  Now add Page 1 and Page 2 Grand Totals to get the Fiscal Year Total.


Circle one group:   Adult     Children    Young Adult


Week of Sun Mon Tue Wed Thu Fri Sat
Weekly
Total


Total for 26 Weeks
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Week of Sun Mon Tue Wed Thu Fri Sat
Weekly
Total


Total for 26 weeks







T raining is a key element in helping youth services


staff develop into knowledgeable, confident readers’


advisors. Staff often begin a youth services job with


limited knowledge of children’s literature and few ex-


periences in talking to children about books. Through


a planned training program, supervisors can direct their


staff’s reading and growth in readers’ advisory work to


make the best use of the time available to them.


There are several training tools I use at the Downers


Grove Public Library to introduce new


staff to readers’ advisory work. The


Readers’ Advisory Training Checklist


lists, in developmental order, the most


important resources, skills, and activ-


ities that we want to communicate


and assign to new staff members.


This first training I do is talking


about how to talk to children about


books — the readers’ advisory inter-


view. We discuss how to talk with


children and suggest techniques for


eliciting information and making


reading suggestions.


The second part of training covers resources to help


staff do readers’ advisory work. A new staff member with


limited knowledge will need to rely on resources like


bibliographies, booklists, and co-workers to help an-


swer RA questions.


The third part of training concentrates on directing


the reading of new staff to help them become familiar


with important authors and titles in a variety of genres.


I start this process by assigning new staff to read a list


of  classic and popular picture books that every


youth services staff member should know.


After an employee has finished the picture book as-


signment, I assign the J/Fiction Reading Assignment #.


I have several purposes for this assignment:


· to introduce an employee to outstanding and popu-


lar titles in the most requested genres


· to direct their reading to benchmark titles that will


help them do their job


· to introduce staff to the idea that no one can read


everything, and that it can be enough


for now to become familiar with


important titles.


After employees have read an as-


signed title in one of the genres, I


have them tell me about their read-


ing so that they gain experience in


discussing and analyzing books, and


write a brief annotation of the book


so they practice condensing plots


into brief, enticing descriptions.


The J/Fiction Reading Assignment


# may take new employees up to  months to com-


plete. I follow it up with J/Fiction Reading Assignment


#, which introduces core titles in  additional genres.


This may take a new employee through the first year of


training. Additional readers’ advisory training is done


on an ongoing basis with the entire department staff,


consisting of individual yearly reading goals, group


reading assignments, and genre discussions.


Readers’ Advisory Training
Sara Pemberton
Downers Grove Public Library


Staff often begin


a youth services job 


with limited knowledge


of children’s literature…


      







Readers� Advisory Training Checklist
Children’s Services Name _____________


Downers Grove Public Library  Completion date _____________


The readers’ advisory interview  _____


Introduction to RA sources  _____
•  Review of department bibliographies
•  Using co-workers as resources
•  Annotation file
•  Request notebook
•  Series card file (black box) & “hard-to-find” file (blue box)
•  Reference collection & parenting collection resources
•  Reference worksheet #6   assignment date______


Readers’ Advisory Project  _____
•  Genre lists
•  Personal reading notebook
•  Calculating reading levels
•  Writing annotation cards
•  Staff reading assignments & reading goals
•  Group genre studies
•  Sharing reading with co-workers


Children’s book awards  _____
•  Newbery  /  Caldecott  /  Caudill


   what, how, stickers, bookmarks, shelving, reference sources
•  Other major awards


   Desk file, reference sources


Reading assignments  _____
•  JE Assignments     Due _____
•  1st J/Fiction assignment   Due_____
•  2nd J/Fiction assignment   Due _____


Personal reading goal(s):







J/Fiction Reading Assignment #1
Children's Services Department
Downers Grove Public Library


Below you will find lists of outstanding fiction titles from each of 6 popular literature genres.


Please examine all of the books on these lists – these are books you need to be familiar with to do Readers
Advisory work.  Get to know the covers and plot outlines for these titles.  I have tried to make these lists
reflect a mix of the best and the most requested titles within these genres.


Pick one title in each genre to read.  As you finish a book, write an annotation card for that title.  Turn in
the completed annotation cards as you finish them.  Please complete this project by reading 1 book from
each list and turning in one annotation cards to me per month, beginning _________________.


Realistic Fiction Fantasy
Creech – Absolutely Normal Chaos Levine – Ella Enchanted
Paterson – Bridge to Terabithia Lewis – The Lion, the Witch and the Wardrobe
Spinelli – Wringer Rowling – Harry Potter and the Sorcerer’s Stone


Historical Fiction Humor
Curtis – Bud, not Buddy Pilkey – Captain Underpants  (your choice of titles)
Cushman – Midwife’s Apprentice Rockwell – How to Eat Fried Worms
Lowry – Number the Stars Sachar – Sideways Stories from Wayside School


Mysteries Science Fiction
Byars – Dark Stairs Christopher – The White Mountains
Nixon – The Weekend Was Murder Lowry – The Giver
Roberts – The View from the Cherry Tree Shusterman – The Dark Side of Nowhere







J/Fiction Reading Assignment #2
Children's Services Department
Downers Grove Public Library


Below you will find lists of outstanding fiction titles from each of 6 popular literature genres.


Please examine all of the books on these lists – these are books you need to be familiar with to do Readers
Advisory work.  Get to know the covers and plot outlines for these titles.  I have tried to make these lists
reflect a mix of the best and the most requested titles within these genres.


Pick one title in each genre to read.  As you finish a book, write an annotation card for that title.  Turn in
the completed annotation cards as you finish them.  Please complete this project by reading 1 book from
each list and turning in one annotation cards to me per month, beginning _________________.


Adventure & Survival Animals
Fleischman – The Whipping Boy Your choice of book by E.B. White
George – My Side of the Mountain Jacques - Redwall
Paulsen – Hatchet Your choice of book by Dick King-Smith


Books for Boys Junior High
Sachar – Holes Avi – Nothing but the Truth
Rawls – Where the Red Fern Grows Duncan – I Know What You Did Last Summer
Cleary – The Mouse on the Motorcycle Hinton – The Outsiders


Supernatural Transitional
Your choice of book by John Bellairs Danziger – An Amber Brown title
Hahn – Wait till Helen Comes Park – a Junie B. Jones title
Your choice of book by Betty Ren Wright Kline – A Horrible Harry title







Characteristics of the Literary Fiction Genre
. Literary style is important. Attention is paid by au-


thors and readers to words and how they are woven


together. Elegant, often poetic language is employed.


The structure of the novel itself may be more com-


plex, even experimental.


. Characters emerge as more important than story


lines, and the philosophical questions central to


these books are often explored more through char-


acter than through story. Characters, even second-


ary characters, are multi-dimensional and often act


in ways that are unpredictable.


. Story lines are provocative. Literary Fiction operates


in the realm of ideas as well as protocol, and these


novels often consider universal dilemmas. Endings


are often open or ambiguous.


. Pacing is slower, as these are usually densely written


books. Complex characters and/or story lines, as well


as obscure language or style, force readers to read


more slowly in order to understand the layers of em-


bedded meaning. There is generally more description


than dialogue.


. The tone of Literary Fiction may be bleaker, darker,


because of the seriousness of the issues considered.


Characteristics of the Adventure Genre
. The story line focuses on action, usually a mission,


and the obstacles and dangers met along the way.


Survival may be a common theme. Physical adven-


ture and danger are paramount, as the hero is placed


in life and death situations from which he must res-


cue himself and others. There is generally a happy


ending, with the hero safe and order restored.


. There is always an identifiable hero, a character


readers like and to whom they relate. Through inge-


nuity and skill, he succeeds in overcoming obstacles


and accomplishing a desperate mission.


. Pacing is generally brisk, as the hero escapes from


one dangerous episode to the next. As in Suspense,


Adventure novels often take place within a short 


time span. Even larger books feel as if they are fast-


paced; the action creates a sense of movement that


suggests quick pacing, although historical detail may


slow those with historical settings.


. Detailed settings are important. These stories are set


“elsewhere,” and this foreignness underlines the sense


of danger and obstacles to be overcome. Maps often


accompany these stories.


Characteristics of the Science Fiction Genre
. This is speculative fiction, usually set in the future,


which explores moral, social, intellectual, philosoph-


ical, and/or ethical questions, against a setting out-


side of everyday reality.


. Setting is crucial and invokes otherness of time, place,


and/or reality. This relates to the physical setting of


the story as well as to the tone, which often is con-


structed to disorient readers.


. Technical and scientific detail form an important


part of the story.


. Characters are generally secondary to issues and at-


mosphere. However, authors do use aliens and oth-


erworldly creatures to emphasize the otherness of


their stories.


. Because of the complexity of creating another world,


authors often write series which feature continuing


characters or at least characters that inhabit the same


world for more than one book.


. Pacing depends on the focus of the book. If there is


more physical action, the pacing is usually faster; if


ideas are emphasized more, the book generally un-


folds at a more leisurely pace.


Characteristics of the Fantasy Genre
. Magic figures prominently in the story.


. Story lines feature Good (light) versus Evil (dark),


and protagonists battle and ultimately conquer the


dark forces.


. Characters, clearly defined as good or bad, often 


Characteristics of Various Genres
Joyce Saricks
Downers Grove Public Library


      







attain special magical gifts, and the story lines ex-


plore ways to discover one’s own potential, magical


or otherwise.


. Characters may include mythical creatures — drag-


ons, unicorns, elves, wizards — as well as more com-


mon animals, and the story line may be based on a


myth, legend, or other traditional tales.


. Detailed settings describe another world, often


Earth, but out-of-time.


. In general books start slowly as the author sets the


scene, often involving a large group of characters in


a strange world. Pacing increases later as more ad-


venture elements appear.


. Books are frequently part of a series. There is often a


continuing story, told over several books.


Characteristics of the Mystery Genre
. A crime, usually a murder, has been committed, and


there is a body.


. An investigator (or investigative team) attempts to


discover “who-dun-it.” Mysteries are often written


as a series, following the investigator through several


cases.


. Secondary characters, whether suspects or support-


ing characters in the investigation, play an important


role in the appeal of the Mystery. They may also be


series characters.


. The investigator follows clues, working to solve the


puzzle. Readers know “who-dun-it” and usually why


at the end. Order is restored, but justice “by the


book” does not always result.


. The frame in which the Mystery is set — whether


physical location, additional details, or tone — plays


a crucial role in the appeal of the Mystery.


Characteristics of the Suspense Genre
. The reader empathizes with the protagonist and feels


the same sense of peril. However, the reader often


follows the antagonist’s thoughts and actions too


and thus knows more than the protagonist.


. The action usually takes place within a narrow 


time frame, often in only a few days, and the read-


er is made aware of the danger to the protagonist


early on, generally in the first chapter or even in a


prologue.


. Stories follow a similar pattern, with unexpected


danger from an unknown source intruding into the 


protagonist’s normal life. The resolution is brought


about through a confrontation between the hero/ine


and villain, and the protagonist survives.


. A dark, menacing atmosphere is essential and un-


derscores the danger to the protagonist. As the story


unfolds, tension grows, and the reader, because he


knows the danger, feels a sense of uneasiness, uncer-


tainty, even before the protagonist senses anything 


is amiss.


. Settings are present-day.


Characteristics of the Psychological Suspense Genre
. Elaborately constructed plots create stories charac-


terized by frequent mental twists, surprises, and lay-


ers of meaning. Endings may be unresolved. Mad-


ness, acknowledged or discovered, often features in


these stories. Key to the impact on the reader is the


atmosphere, the nightmare quality created.


. The pacing is more measured and the physical action


less intense than in related genres. These are often


densely written novels with more description than


dialogue.


. Protagonists are often misfits, who may or may not


be sympathetic characters. Readers observe the


characters rather than participate in their dilemmas.


. Writing style is important, and these are often ele-


gantly written.


Characteristics of the Romance Genre
. The evocative, emotional tone demands that readers


be drawn in, that they experience this love story


with its requisite happy ending.


. The story features either a misunderstanding between


the hero and heroine or outside circumstances which


force them apart, followed by the ultimate resolution


of their romantic relationship.


. Characters are easily identifiable types. Men are


handsome, strong, distant, and dangerous; women


are strong, bright, and independent, and often


beautiful.


. Although Romances usually can be read fairly


quickly and are called fast-paced by their fans, they


can be stopped and started easily, without losing the


story line.


. Language plays an important role in setting the


stage. The language of a Romance is instantly recog-


nizable, with extensive use of descriptive adjectives 


      







to delineate characters, setting, and romantic and/or


sexual interludes.


. A sense of uneasiness, generated by the building


Suspense, prevails even in quieter moments and


affects the tone of these novels.


. Romantic Suspense rarely features series characters.


Characteristics of the Thriller Genre
. Extensive details and technical language related to


each subgenre (and occupation) are vital, and they


are woven into the story in a way that does not de-


tract from the pacing.


. Stories center on the plot and the action generated


by the intricately involved narrative. There is often a


political focus with either national or international


ramifications.


. To achieve their goal, protagonists must pass through


frightening perils, which may be physical or emotion-


al. Violence or the threat of violence is often present.


. Readers generally call these fast-paced, even though


some are densely written, and readers may only feel


that the story moves quickly because it is so com-


pelling. The sense of action/movement increases the


pace, but the action may be more cerebral than


physical.


. Protagonists are usually strong, sympathetic char-


acters who sometimes operate under their own


personal codes. Secondary characters are less well-


developed and may even be caricatures. Protagonists


often operate alone, as they can never be certain, in


their worlds of betrayal and deception, whom they


can trust.


Characteristics of the Western Genre
. The hero, a likeable protagonist, is often a loner,


who arrives to right wrongs and then moves on.


Heroes use strategy before guns to win arguments,


although they are often forced to use violence in 


the end.


. The exterior descriptions of the landscape and ter-


rain frame the books. There is a romantic, nostalgic


tone. These are often set in unidentified places (sim-


ply The West) and in an unspecified past time,


adding to the feeling of timelessness.


. Plots may be complex or more straightforward.


Common themes include the redemptive power of


the West, the difficulties surviving in a harsh land-


scape, revenge, and the lack of law along with the


necessity of creating good laws.


. The pacing is not necessarily fast. These are short


books but not always page-turners, although books


with more action certainly move at a faster pace.


      







T he Reader’s Advisory interview is often one of the


most daunting to perform in the library. For ex-


ample, kids may say, “Do you know the book that


has a pink cover and is about a dog?” YIKES! Your


first line of defense is to read widely in your collec-


tion, and just be aware of what is out there in the


realm of children’s literature. Here is a plan as a


second line of defense.


When a reader comes to you and needs aid in finding


a particular genre of book, these are questions you


could ask:


· Have you read any mysteries/fantasies/historical


fiction before? 


· If yes, which ones have you read? 


· What is one book that you really


liked? This can be any book.


· What did you like about that book?


· What was the last book that you


read? (This will help determine


their reading level.)


· Do you have any requirements from


your teacher about this book? (For


example, how many pages does it


have to be?)


When a reader comes to you and doesn’t even know


where to start looking for a book (they may be a non-


reader, have a low reading level, be bored, or just inde-


cisive), these are questions you might ask:


· What book have you read that you liked? It can be


any book.


· What subject do you like in school?


· What do you like to do for fun? 


· What is your favorite TV show/movie?


· What kind of book do you want? Name the genres


available.


· Is this book for a book report or for free reading?


First of all, smile, act interested, and take time to listen.


Start the interview with questions, and then you can 


do one of many things. Walk with the child toward the


section where the books are located, start looking


through your Rolodex, or start paging through your


notebook of bibliographies to find that elusive book.


Selling the book:


· Make ANY connection you can to the books you


suggest and ones that they have mentioned. Connec-


tions include character traits, genre, mood of the


book, setting, author, length (pages), awards, and


cover art. It can be anything to


make a bridge for the reader.


· Tell a little bit of the story, page


through and refresh yourself on


characters, setting, or any hook 


to get them interested.


· Tell the reader that you have given


this to other readers their age and


their feedback was positive.


· Tell them it’s just like Harry


Potter (just kidding).


Ideas to help readers find and read books:


· Have a new book cart.


· Have a staff recommendations list/notebook.


· Have the children in your community do brief write-


ups of their favorite books and have this list available


for other children to browse.


· Replace ratty and/or yellowing copies with fresh ones.


· Be aware of re-issues and new cover art.


· Label as many spines of books as you can with genre


stickers (i.e., fantasy, mystery, ghost stories/horror).


· Make displays with a bibliography bookmark that


they can take.


· Display as many books face out as you can (think


Barnes and Noble).


The Reader’s Advisory Interview
Karen Grost, Ravinia School Library
Linda Zeilstra, Skokie Public Library


…best of all read,…


read, read, read,


read, oh yeah 


and read.


      







· At the reference desk or checkout area make a display


of books with high appeal that kids can grab on their


way out (think candy in the checkout line).


· Make a self-service notebook with lists of bibliogra-


phies.


· Generate read-alike lists.


· Place a read-alike sticker on the last page of a book


directing the reader to similar titles.


Ideas to help you do Reader’s Advisory:


· When you get a bibliography of books, actually go to


the shelves and pull that list. By touching the books,


seeing the covers and finding where they reside on


the shelves, you are better able to retrieve them later.


· When you have a source like Great Books for Boys, it


is overwhelming. Pull five books a week and read


them, look at them, and try and make some connec-


tion to other books you already know.


· Share with your co-workers what you are reading, as


well as the titles they are reading.


· Remember, imitation is the biggest form of flattery.


Do a display in your library that you have seen in a


bookstore, or at another library.


· Keep a notebook, Rolodex, or card file at your desk


filled with bibliographies, read-alikes, and book sug-


gestions.


· Don’t forget your online catalog. Using keyword


searching, you can search the subject fields and sum-


maries to find that book about a dog and a cat whose


lives change when a rabbit moves in.


· There are Reader’s Advisory stumpers lists, such as


the ones on PUBYAC, that can help you locate that


difficult to find title.


· And best of all read, read, read, read, read, oh yeah


and read.


When you have helped a reader to find that perfect book,


here are some good comments to make/ things to do:


· If the book has sequels, mention this. The reader will


be easy to serve for the next couple of visits.


· Ask the reader to let you know their opinion of the


book when they return. Be sincere, they will seek you


out. Also, tell them it is okay if they don’t finish the


book. No one has to finish a book they don’t like.


· If you can think of one, let them know that there is


another book they may like if they really like this one.


· Write down on a slip of paper some other books they


may like and place it in the book they are taking.


Once you figure out your method to doing Reader’s


Advisory, it is not that difficult. Just keep reading and


adding books to your repertoire. Remember that this is


fun!


      







P ersonal Reading Lists can be used as a reader’s ad-


visory tool to supplement longer bibliographies


that are usually provided by libraries. By answer-


ing a questionnaire, the reader can provide informa-


tion about reading level, reading preferences, and per-


sonal interests that can help the librarian choose books


especially for him/her. It is often impossible to have the


time to give this level of personalized help to the child


when he/she comes to the library. The librarian may of-


fer some suggestions right away, but then give the child


the form to complete at the library or at home. When


the form is turned in, the librarian may be able to think


of additional titles of interest to the child. The reading


lists are especially useful for strong readers who feel


they have read everything, or for reluctant readers who


need help with book choices. Parents who do not know


what to pick for their children are also grateful for this


service.


Patron Personal Reading Lists
Colleen Costello
Vernon Area Public Library District


      







Naperville Public Libraries


PERSONAL READING LIST
For independent readers


Dear Reader,
With all the books that are in the library, we know that it is often difficult to


choose a book to read. You can ask a friend, brother, or sister for suggestions, but what
they enjoy reading, may not be what you enjoy. Everyone has different tastes in reading.
So we have designed this program to help.


By answering all the questions below, you will provide us with the information
we need to create a reading list of ten books just for you! Return this to the youth services
staff at Nichols Library or Naper Blvd. Library and we will call you when your personal
reading list is complete. All information will be held in confidence.


Name___________________________________________________________________


Address_________________________________________________________________


Phone number ______________________ Library Card # _________________________


Age_____ Grade _____ Circle one: Boy Girl


1. Circle where will you pick up your list:   Nichols Library  Naper Blvd. Library


2. Circle the types of books you like to read:


Historical Fiction Adventure Sports Scary Stories Time Travel


Science Fiction Mystery Humor Poetry Supernatural


Animal Stories Biographies Fantasy Family Stories School Stories


Non-Fiction (What subject area? _________________________________________)


Other types of books not mentioned _______________________________________


3. What book or books did you read most recently that you liked? ______________


__________________________________________________________________


__________________________________________________________________


4. What book or books did you read most recently that you did not like? _________


__________________________________________________________________







5. What are some of the best books that you have ever read? ___________________


__________________________________________________________________


__________________________________________________________________


6. If you have a favorite author, who is it? If there is more than one, we’d like to
know.  ____________________________________________________________


__________________________________________________________________


7. Put a check mark by the sentence that best describes your reading habits.
____ I read whenever I can. Reading is what I do for pleasure.
____ I read occasionally. There are some other things I’d rather do for pleasure.
____ I never read for pleasure. I’d rather do almost anything else.


8. Is there anything else you can tell us about what you like to read? _____________


_____________________________________________________________________


_____________________________________________________________________


9. Do you have a favorite animal? ______ What is it? ________________________


10. What are your hobbies or activities outside of school? ______________________


_____________________________________________________________________


_____________________________________________________________________


Thank you for filling out this questionnaire. When you are finished with the books we
select, feel free to ask for more books!







A to Zoo: Subject Access to Children’s Picture Books by


Carolyn W. Lima and John A. Lima. Westport, CT:


Bowker-Greenwood, .


Comprehensive subject guide covers over ,


picture books.


Barnes & Noble Guide to Children’s Books by Holly


Rivlin and Michael Cavanaugh. New York: Barnes 


Noble Books, .


Highlights picture books, easy readers, fiction, poetry,


and anthologies. Includes a section on how to use the


Internet to look for children’s books.


Best Books for Children: Preschool Through Grade 


edited by John T. Gillespie. Westport, CT: Bowker-


Greenwood, .


Lists books currently in print by genre.


Beyond Picture Books by Barbara Barstow and Judith


Riggle. New Providence, NJ: R.R. Bowker, .


Contains annotated bibliographies of , first


readers. Includes subject, title, illustrator, series, and


reading level indexes.


Children’s Books from Other Countries edited by Carl


M. Tomlinson. Lanham, MD: Scarecrow Press, Inc.,


.


A guide to international children’s literature that in-


cludes picture books, transitional books, fiction, and


informational books.


Dr. Fry’s Informal Reading Assessments K-8 by Edward


Fry. Westminster, CA: Teacher Created Materials, .


Evaluates literacy needs using twenty-two assessments:


oral reading, phonics, onset and rime, phoneme seg-


mentation, letter and word recognition, comprehen-


sion, spelling, etc. The graph readability is very help-


ful for learning about publisher reading levels.


Great Books About Things Kids Love by Kathleen


Odean. New York: Ballantine, .


Great Books for Boys by Kathleen Odean. New York:


Ballantine, . 


Great Books for Girls by Kathleen Odean. New York:


Ballantine, . 


Each volume contains over six hundred books, in-


cluding picture books, novels, and mysteries. Great


Books for Boys includes suggestions for encouraging


boys to read. Great Books for Girls shows women in


active roles. Great Books About Things Kids Love con-


tains fifty-five subjects, organized in broad categories


including cats, horses, baseball, robots, dinosaurs,


knights, wizards, cars, trucks, and trains.


High Interest-Easy Reading: An Annotated Booklist for


Middle School and Senior High School, th ed. Urbana,


IL: National Council of Teachers of English, .


Helpful for fifth grade and up, this guide contains a


useful breakdown of genres and topics.


Junior Genreflecting: A Guide to Good Reads and Series


Fiction for Children by Bridget Dealy Volz, Cheryl


Perkins Scheer, and Lynda Blackburn Welborn.


Englewood, CO: Libraries Unlimited, .


This guide is a good reference for anyone looking for


good fiction books for grades -. Easy to use, it cate-


gorizes the books by subject and gives a lot of infor-


mation about the titles listed.


Once Upon a Heroine:  Books for Girls to Love by


Alison Cooper-Mullin and Jennifer Marmaduke Coye.


Chicago: Contemporary Books, .


This guidebook is arranged by age group and


describes books chosen by the authors based on rec-


ommendations from teachers, librarians, and book


reviews.


Radical Change: Books for Youth in a Digital Age by


Eliza T. Dresang. New York: H.W. Wilson, .


The author identifies three types of radical change:


changing forms and formats (graphics in new forms


and formats, nonlinear organization...); changing


perspectives (multiple perspectives...); and changing


boundaries (previously forbidden subjects and over-


looked settings…). This title highlights books that 


Reader’s Advisory Reference Sources
Pat Cederoth, Oswego Public Library District
Karen Grost, Ravinia School Library
Alice Krzak, Lisle Public Library
Sara Pemberton, Downers Grove Public Library
Linda Zeilstra, Skokie Public Library


      







appeal to young people through new formats and in-


novative illustration.


Reading in Series by Catherine Barr. New York: Bowker,


.


Lists series in alphabetical order with indexes by title,


author, genre, and subject. Within a given series, the


titles are listed in chronological order. This is particu-


larly helpful with the Chronicles of Narnia series.


What do Children Read Next? A Reader’s Guide to


Fiction for Children, Vol.  by Janis Ansell. Farmington


Hills, MI: Gale, .


Each entry contains information about the book and


lists “other books you might like.” Indexes awards,


time periods, geographic settings, subjects, age levels,


authors, titles, and character names.


World’s Best Thin Books: What to Read When Your Book


Report is Due Tomorrow by Joni Richard Bodart. Lan-


ham, MD: Scarecrow Press, .


All books listed are under two hundred pages. Index-


es author, title, genre, curriculum area, subject, and


readability (quick, average, thoughtful).


Reader’s Advisory Web Sites and Listservs
The BookHive: Your Guide to Children’s Literature 
 Books
http://www.bookhive.org/


This Reader’s Advisory site is designed for children


age birth through twelve. It offers a variety of genres


and a “Top  Reading Lists” by grade. Sponsored by


the Public Library of Charlotte and Mecklenburg


County.


The Children’s Literature Web Guide
http://www.acs.ucalgary.ca/~dkbrown/ 


The Children’s Literature Web Guide is an attempt to


gather together and categorize the growing number


of Internet resources related to books for children


and young adults. It includes links to author Web


sites and children’s literature award Web sites.


Cooperative Children’s Book Center
http://www.soemadison.wisc.edu/ccbc/


The CCBC is a unique and vital gathering place for


all who are interested in youth literature. On their


Web site, you can find CCBC collections, services,


publications, upcoming events, past events, and


CCBC-NET. In addition, links to other resources in


the field including award-winning children’s books


are found.


Edgar Allan Poe Awards
http://www.mysterywriters.org/awards.html


This award, sponsored by the Mystery Writers of


America, celebrates the late Edgar Allan Poe, father


of the modern detective story. Award categories in-


clude best young adult mystery and best children’s


mystery. Current winners, as well as past winners


and nominees, are found here.


Harper Collins Children’s Listserv
http://www.harperchildrens.com/hch/parents/


librarians.asp


HarperCollins Children’s Books’ electronic news


subscription is the first children’s book publishers’


listserv dedicated to serving teachers and librarians


for children K through .


Multnomah County Library’s Kids Page Reading Lists
http://www.multcolib.org/kids/read3.html


Contains great reading lists for all ages, including


great books for boys, mysteries, and classics.


Pronouncing Dictionary of Authors’ Names
http://mainst.Monterey.k12.ca.us/library/libpg/


Dictionary/dict.html


This helpful tool assists with those hard to pronounce


author names.


Scholastic 
http://www.scholastic.com/


Visit this site for activities and news about the latest


titles for children published by Scholastic.


Simon and Schuster Kids’ Librarians 
New Email Newsletter
http://www.simonsayskids.com


As a subscriber, you will receive periodic e-mails for


Simon  Schuster, featuring the latest news about


awards, best sellers, stared reviews, author appear-


ances, giveaways, etc. This newsletter is created by the


Education  Library Marketing Department at Simon


 Schuster Children’s Publishing.


Subscription Databases
NoveList
http://www.epnet.com/public/novelist.asp


Allows readers to use a favorite author or title as a


template to locate other authors and titles of interest.


Contains materials for all ages including picture books,


chapter books, young adult titles, and books for adult


readers. Database also includes full-text reviews, fea-


ture articles, book discussion guides, and booktalks.


      







What Do I Read Next? 
Published by the Gale Group, this subscription fea-


tures more than , highly recommended adult


and children’s fiction titles. The database provides


plot summaries, award citations, recommended


reading lists, and biographical information.


      







Carison, Ann. “Letters, Numbers, Shapes, and Colors:


Getting a Grasp on Concept Books.” School Library


Journal  (May ): -.


——— “Young Children and Literature-Centered


Activities.” In Children and Books, th ed., by Zena


Sutherland. New York: HarperCollins, .


Dresang, Eliza. Radical Change. Books for Youth in a


Digital Age. New York: Wilson, .


Elkind, David. Reinventing Childhood. Rosemont, NJ:


Modern Learning Press, .


——— A Sympathetic Understanding of the Child.


rd ed. New York: Allyn  Bacon, .


Erikson, Erik. Childhood and Society. nd ed. New


York: Norton, .


Frye, Northrop. Anatomy of Criticism: Four Essays.


Princeton: Princeton University Press, .


Hearne, Betsy. Choosing Books for Children: 


A Commonsense Guide. rd ed. Urbana: University 


of Illinois Press, .


Krashen, Stephen. The Power of Reading: Insights from


the Research. Englewood, CO: Libraries Unlimited,


.


Piaget, Jean, and Barbel Inhelder. The Psychology of the


Child. New York: Basic Books, .


Ross, Catherine Shedrick. “‘If They Read Nancy Drew,


So What?’: Series Book Readers Talk Back.” Library


and Information Science Research  (Summer ):


-.


Sloan, Glenna Davis. The Child as Critic. Teaching Lit-


erature in the Elementary School. nd ed. New York:


Teachers College Press, .


Stott, Jon. Native Americans in Children’s Literature.


Phoenix, AZ: Oryx, .


Sutherland, Zena. Children & Books. New York:


Longman, .


Sutton, Roger. “What Mean We, White Man?” VOYA 


(August ): –.


Bibliography of Professional Resources
Linda Zeilstra
Skokie Public Library
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Section 3: Communication
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Guidelines for Quality Service—Communication . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Created and submitted by Pamela K. Kramer, DuPage Library System, Geneva and 


Lois B. Schultz, Independent Consultant.


Marketing. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Introductory article and companion forms created and submitted by Steve Mongeluzzo, FIRST


Communications. Forms include: Planning Work Sheet; Ground Breaking Ceremony (Action


Plan); Survey Letter to Develop Mailing List; Message Work Sheet; Message Work Sheet completed.


Teacher Talk . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample newsletter for school personnel reprinted with permission from the Lansing Public Library


submitted by Debbie Albrecht, Lansing Public Library, Lansing.


Kindergarten Pamphlet . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Pamphlet reprinted with permission from the Schaumburg Township District Library submitted


by Melissa Jones, Schaumburg Township District Library, Schaumburg.


Teacher’s Guide - . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Brochure to school personnel describing library services reprinted with permission of the


Schaumburg Township District Library submitted by Melissa Jones, Schaumburg Township


District Library, Schaumburg.


Teacher and Student Services for Children (Grades K-) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Guide for school personnel and students reprinted with permission from the Indian Prairie Public


Library District submitted by Monica A. Dzierzbicki, Indian Prairie Public Library District, Darien.


Arrangement and Marketing . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Article on marketing techniques for youth services departments created and submitted by 


Jane Hill, retired (formerly of Marrowbone Public Library District, Bethany).


Public Relations. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Introductory article and companion forms created and submitted by Steve Mongeluzzo,


FIRST Communications. Forms include: Q & A Work Sheet; Interview Evaluation Work Sheet.


Tips for Working with the Media . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Tip sheet from a library staff perspective created and submitted by Deb Meskauskas,


Arlington Heights Memorial Library, Arlington Heights.


Public Relations Planning: What I’ve Learned in the Real World . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Article providing advice on PR planning created and submitted by Sally Brickman,


Deerfield Public Library, Deerfield.


Parental Permission Form . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample release form to use child/children’s photographs reprinted with permission from the 


Des Plaines Public Library submitted by Pat Horn, Des Plaines Public Library, Des Plaines.


Parental Permission Template . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample template to request permission to use photograph of a minor child reprinted with


permission from Klein, Thorpe & Jenkins, Ltd. submitted by Judy Hoffman, North Suburban


Library System, Wheeling.


Summer Reading Program Letter to School Librarian. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample letter offering visit to promote SRP created and submitted by Monica Biegel,


Naperville Public Libraries, Naperville.
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School Confirmation Letter for May Assemblies. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample confirmation letter confirming Summer Reading Club promotion visit created by the


Youth Services Department, Vernon Area Public Library District submitted by Colleen Costello,


Vernon Area Public Library District, Lincolnshire.


SRP Wrap-Up Letter . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample letter informing school of student participation created and submitted by Monica A.


Dzierzbicki, Indian Prairie Public Library District, Darien.


Press Releases. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Tip sheet for submitting articles for publication created and submitted by Susan Westgate
(formerly of the Thomas Ford Memorial Library), Helen M. Plum Memorial Library, Lombard.


Press Release . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Promotional program press release created and submitted by Susan Westgate (formerly of the


Thomas Ford Memorial Library), Helen M. Plum Memorial Library, Lombard.


How to Get the Word Out! . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Tip sheet providing suggestions to promote library programs and services created and submitted by


Linda Kelly, Evans Public Library, Vandalia.


Some Resources to Keep You Informed, and Enable You to Be a Better Advocate for Your Library and Patrons . . . 


Resource list to improve your advocacy efforts created and submitted by Judy Hutchinson,


River Bend Library System, Coal City.


Outreach . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Introductory article and form on the topic or outreach created and submitted by Steve Mongeluzzo,


FIRST Communications. Form included: Who is Your Audience? 


Networking . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Tip sheet on how and where to network created and submitted by Jackie Weiss, Cahokia Public


Library District, Cahokia.


Youth Services and School Library Communication . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Tips for establishing and keeping open channels of communications with your schools reprinted


with permission of the Limestone District Library, Limestone, developed by Lois B. Schultz,


Independent Consultant.


“Be Nice to the Secretary”—and other ways to work successfully with schools . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Article reprinted with permission from Sara Ryan, Multnomah County Library School Corp,


Portland, Oregon.


School Liaison Five-Year Plan, - . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Five-year plan supporting students of all ages reprinted with permission from the Indian Prairie


Public Library District submitted by Monica A. Dzierzbicki, Indian Prairie Public Library District,


Darien.


Letter of Introduction to Preschool . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample letter introducing library services to local preschool teacher created by the Youth Services


Department of the Vernon Area Public Library District submitted by Colleen Costello, Vernon


Area Public Library District, Lincolnshire.


Letter to Principal . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample letter introducing library services to local school principal created and submitted by


Monica A. Dzierzbicki, Indian Prairie Public Library District, Darien.
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Procedures for Scheduling and Presenting Group Tours . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Checklist of procedures for youth services staff scheduling visits from local schools created and


submitted by the Youth Services Staff of the Indian Prairie Public Library District, Darien.


Class and Group Visit Form . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample form to use when preparing for a school visit reprinted with permission from the 


Alsip-Merrionette Park Public Library District submitted by Youth Services Department,


Alsip-Merrionette Park Public Library District, Alsip.


Confirmation of School Visit Form . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Letter of confirmation detailing upcoming visit to local school created and submitted by the 


Youth Services Department of the Vernon Area Public Library District, Lincolnshire.


School Tour—Scavenger Hunt . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample scavenger hunt workshop for school children visiting the public library created and


submitted by the Youth Services Department of the Indian Prairie Public Library District, Darien.


Korthauer Project . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Program for local Bensenville school children reprinted with permission of the Bensenville


Community Public Library submitted by Julie Brady, Bensenville Community Public Library,


Bensenville.


Procedures for School Assignments  Teacher Loans. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Steps to be followed when taking school assignments or arranging for teacher loans, including


Assignment Alert Form and Processing Procedures for School Assignment Materials reprinted with


permission from the Indian Prairie Public Library District submitted by Monica A. Dzierzbicki,


Indian Prairie Public Library District, Darien.


Assignment Alert Forms . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample forms reprinted with permission from the following libraries: Skokie Public Library,


Skokie; Alsip-Merrionette Park Public Library District, Alsip; Lisle Library District, Lisle.


Material Request Form . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample letter with application to extend beyond normal loan restrictions created by the 


Youth Services Department of the Lisle Library District submitted by Alice Krzak,


Lisle Library District, Lisle.


Teacher Request for Materials . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample form enabling a teacher to request specific materials created by Children’s Services,


Naperville Public Libraries submitted by Julie Rothenfluh, Naperville Public Libraries, Naperville.


Teacher Notification Form. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample form informing teacher of why library staff was unable to give adequate information for


an assignment created by the Youth Services Staff, Lisle Library District submitted by Alice Krzak,


Lisle Library District, Lisle.


School Liaison (K-th grades) Fiscal Report. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Report submitted covering interaction with local schools reprinted with permission from the Youth


Services Department, Indian Prairie Public Library District submitted by Monica A. Dzierzbicki,


Indian Prairie Public Library District, Darien.


School Cooperation. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Tip sheet on working with schools created and submitted by Jackie Weiss, Cahokia Public Library


District, Cahokia.
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Reaching Out to Homeschooling Families: Services and Programs . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Originally printed in Illinois Libraries reprinted with permission from the Illinois State Library


created and submitted by Paul Kaplan, Lake Villa District Library, Lake Villa.


Homeschooling Helps—Answers to Homeschooling Question . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Pamphlet reprinted with permission from the Lake Villa District Library created and submitted by


Paul Kaplan, Lake Villa Public Library District, Lake Villa.


Serving Homeschoolers . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Ideas for serving this population reprinted with permission from the Alsip-Merrionette Park Public


Library District submitted by Lisa Palombi, Alsip-Merrionette Park Public Library District, Alsip.


Homeschooling Books . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Bibliography of resources available to homeschool families created and submitted by the Youth


Services Department of the Indian Prairie Public Library District, Darien.


Homeschool Web Sites . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


List of useful Web sites for homeschooling families created and submitted by Marge Tilley,


Vernon Area Public Library District, Lincolnshire. Included with this document, Internet Sites for


Homeschooling Families created and submitted by Eileen Stachler, Schaumburg Township District


Library, Schaumburg.


Kids For Saving Earth Club . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Introduction and procedures from program created for and offered to homeschool families


reprinted with permission from the Alsip-Merrionette Park Public Library District submitted by


Lisa Palombi, Alsip-Merrionette Park Public Library District, Alsip.


   







Guidelines for Quality Service
C
Pamela K. Kramer, DuPage Library System and Lois B. Schultz, Independent Consultant


Fundamental Element #1: Interaction
The youth services program demonstrates that the clientele are respected and their


individual needs are understood and responded to clearly.


Why It Needs to Be Present
Children, young adults, parents, caregivers and teachers need to be understood and


responded to in age and developmentally appropriate ways.


Fundamental Element #2: Marketing
The youth services program has a marketing plan that is consistent with the library’s


marketing plan and includes procedures and activities for public relations


Why It Needs to Be Present
The clientele of the youth services program expect to be provided with information 


about library services, resources and activities that are available to them which meet their


interests and needs.


Fundamental Element #3: Advocacy
The youth services program advocates for children and young adults by communicating


their needs and interests to library Board and staff, community youth agencies and to the


community at large.


Why It Needs to Be Present
Children and young adults need to feel they are respected, that their interests and needs 


are listened to and understood, and they need the assurance that librarians serving them


will support them.


Fundamental Element #4: Outreach
The youth services program collaborates with parents, individuals, and other agencies 


such as schools and community groups.


Why It Needs to Be Present
Children and young adults benefit from the support and assistance of a variety of sources


in the community to enhance their learning and growth to maturity.
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I n order to successfully market your department or


library, you need to take the most obvious step—


plan ahead. Unfortunately, with busy schedules and


conflicting demands, many librarians feel that they just


don’t have the time to be pro-active. Remember what


former UCLA basketball coach John Wooden, who


won  NCAA titles, constantly cautioned his team—


“If you fail to prepare, be prepared to fail.”


Forming a Marketing Committee
Many libraries don’t have the resources to have a full-


time Public Relations-Marketing position. Even those 


libraries fortunate enough to have the


resources should consider another


option—forming a marketing com-


mittee. The marketing committee


should include representatives from


each department who meet on a reg-


ular basis—usually monthly or bi-


monthly—to develop short and long


term marketing plans and recom-


mend marketing material, assign re-


sponsibility and carry out other PR


activities.


Look for diversity when forming 


your marketing committee. Items to consider include


age, length of time working at the library, members of


a minority group that the library serves, and both full-


time and part-time employees. A diverse marketing


committee will generate a greater range of ideas and


viewpoints.


Getting Library Staff Involved in Marketing Efforts
It is important to get the entire staff involved in market-


ing the library. There are two ways you can get them


involved. First, employees can help members of the


marketing committee. Their input could include any-


thing from suggestions for new programs and identify-


ing target audiences to helping develop messages and


marketing material.


Second, employees can have a major impact marketing


library services and programs that the marketing com-


mittee targets as needing special promotion. Committee


members should keep employees in their departments


informed of these targeted programs, including those


outside their department. They can positively engage


customers by promoting a program or service that


would benefit them. They can also encourage people


who are signing up for a program (where attendance is


low) to tell their friends to sign up. Every contact with


a customer is a marketing opportunity.


Developing Action Plans
Every year libraries should develop


an action plan of programs for the


coming year. They should also de-


velop short-term action plans that


promote individual programs and


services as well as special events,


such as a groundbreaking ceremo-


ny. Each of these plans identifies the


action steps to take, assigns respon-


sibility for each action, indicates


when those action steps should be


completed, and identifies when it


was actually completed. Action plans


should be monitored on a regular basis and changed as


needed. (Copies of both long and short-term action


plans are included.) Not only will an action plan help


you identify your potential audiences for each pro-


gram, but it will also provide a guideline on when to


send them information.


Reaching Your Customers in a Timely Manner
Reaching your customers through the news media is


fairly basic. Any media guide will tell you the deadlines


for your local daily and weekly newspapers, and radio


and TV stations. Better yet, you should personally con-


tact them and get to know the editors and reporters


who could have a positive impact on your publicity.


Reaching your customers through specialized media


is more complicated and time consuming, yet equally


Marketing 
Steve Mongeluzzo
FIRST Communications


Successful marketing


is dependent on you


developing messages


that motivate your


customers.


   







important. Organizations such as schools, the PTA,


churches, day care providers, and government agencies


can all help you reach parents, teachers, and students


through a variety of methods. Some organizations have


newsletters or bulletins, while others will distribute fly-


ers and brochures for you. You need to know the dead-


lines and lead time these organizations require. While


gathering this information may be time consuming, it


will insure that these organizations receive your infor-


mation in a timely manner. (A copy of an information


gathering worksheet is included.)


Developing Messages that Motivate
Successful marketing is dependent on you developing


messages that motivate your customers. You should


then use these messages when talking to customers,


writing publicity material, and during media inter-


views.


A motivating message includes two parts—what ac-


tion you want the audience to take, and how they will


benefit if they take that action. The message may also


be different for different audiences. Most people just


talk about features — information that answers the


“who, what, where, when, why and how” questions.


For example, when promoting the summer reading


program, instead of focusing on such “features” as the


schedule, what age groups are eligible and where it will


be held, you should give parents a motivating reason to


enroll their children:


I strongly encourage you to enroll your children in


our library’s summer reading program. Children


who participate in the program not only retain


what they just learned in school, but they are also


better prepared for the coming school year.


The message for children would be different. The be-


nefits would be that they would have fun, see their old


friends and meet new friends, and win prizes.


Developing “Memory Hooks”
“Memory hooks” are great marketing tools and should


be used when talking to customers or reporters. They


include success stories, examples, references, and


analogies that help clarify your message and make it


more memorable. Librarians should be keeping a file


of “memory hooks” and use them in their publicity


efforts. For example, tell your employees to immediate-


ly share success stories they hear about with you. Then


write them down and file them away.


Use a message worksheet when developing messages


and “memory hooks.” It will help you focus your


thoughts and should be kept for future use. (An exam-


ple is included.)


Evaluating Your Marketing Efforts
The final step is to evaluate your marketing efforts.


Find out how people heard about the program. Have


your employees ask customers when they sign up for a


program, or ask them at the program.


Comparing attendance from one year to the next is


one way to evaluate your marketing efforts. But there


are other steps you can take that will give you other in-


formation you may need to do a more accurate evalua-


tion. You also want to know if the programs are meet-


ing customer needs. Talk to the people who attend.


Hand out a feedback form at the end of each program.


Do surveys or focus groups of others who did not at-


tend. The more people you talk to and the more infor-


mation you have, the better you will be able to evaluate


your efforts.


   







Planning Work Sheet
One of the most effective tools for planning is to develop an activity calendar for the coming year. Many
events occur each year, while others are one-time events. Identify the programs you want to publicize this
coming year, and what audiences you want to reach through those programs.


Month      Program/Events     Audiences:


January ____________________ ____________________________________


____________________ ____________________________________


____________________ ____________________________________


February  Black History Month ____________________________________


____________________ ____________________________________


____________________ ____________________________________


March Women’s History Month ____________________________________


____________________ ____________________________________


____________________ ____________________________________


April National Library Week ____________________________________


____________________ ____________________________________


____________________ ____________________________________


May ____________________ ____________________________________


____________________ ____________________________________


____________________ ____________________________________







June Summer Reading Program ____________________________________


____________________ ____________________________________


____________________ ____________________________________


July Summer Reading Program ____________________________________


____________________ ____________________________________


____________________ ____________________________________


August ____________________ ____________________________________


____________________ ____________________________________


____________________ ____________________________________


September Library Card Sign-up Mo. ____________________________________


____________________ ____________________________________


____________________ ____________________________________


October Hispanic Heritage Month ____________________________________


____________________ ____________________________________


____________________ ____________________________________


November ____________________ ____________________________________


____________________ ____________________________________


____________________ ____________________________________


December Holiday Festival ____________________________________







GROUND BREAKING CEREMONY


September 1, 2002


ACTION PLAN


Responsible Target         Completion
Action Item      Person              Date      


Schedule event
Contact special guests ______ 5/15/02 ______
Check on availability of room ______ 5/20/02 ______
Determine date ______ 6/1/02 ______


Develop Action Plan ______ 6/8/02 ______


Develop press release ______ 6/15/02 ______


Send release to specialized groups ______
Chamber 6/15/02 ______
Government entities 6/15/02 ______
Senior centers 7/1/02 ______
Schools 7/15/02 ______
Library partners 7/15/02 ______
Civic groups 7/15/02 ______
Others ___________________ ______ ______


Develop talking paper on groundbreaking ______ 6/22/02 ______


Develop flyer ______ 6/22/02 ______


Reproduce flyer ______ 7/1/02 ______


Coordinate distribution of flyer ______  Ongoing ______


Publicize in library newsletter ______ 7/15/02 ______


Coordinate staffing of event ______ 7/15/02 ______


Coordinate refreshments ______ 7/22/02 ______


Contact attendees at prior events (optional) ______ 7/22/02 ______







Publicize event at local activities Staff      Ongoing ______
  (if appropriate)


(list chamber and community events, government meetings, etc.)
__________________________ ______ ______ ______
__________________________ ______ ______ ______
__________________________ ______ ______ ______
__________________________ ______ ______ ______
__________________________ ______ ______ ______


Send release to news media ______
Community calendars (all media)    8/1/02 
News/weeklies 8/8/02 ______
News/dailies   8/15/02 ______
Radio/TV stations 8/15/02 ______


Day prior to event
Make list of photos needed ______ 8/31/02
Set up room ______ 8/31/02 ______
Check on refreshments ______ 8/31/02 ______
Other ______________________ ______ 8/31/02 ______


Day of event
Preparation  ______ 9/1/02 ______


Hold event ______ 9/1/02 ______
Take photos ______ 9/1/02 ______


Send out "post publicity" ______ 9/4/02 ______


Send "thank you" letters ______ 9/8/02 ______


Evaluate event Staff       9/15/02 ______







Survey Letter to Develop Mailing List


Dear                                           :


The XYZ Public Library District is in the process of updating its list of key community
organizations (businesses, school officials, community leaders, etc.)  in order to provide
better service to you and your members (customers, students, constituents, etc).


First, we need your e-mail address so we can send you information on items that would
possibly interest you personally. For example, in the past we have had the
______________ and other important individuals speak at a ____________________
function.


Second, we need some information on how to best send you information for your
_________________. For example, our upcoming Community Health Fair in September
will provide free health and wellness screening tests for anyone who attends. This would
be a great consumer piece for your newsletter.


Please take a few minutes for you or a member of your staff to complete the attached
request. Do not hesitate to give me a call if you have any questions.


Of course, we welcome information that you feel will be useful to our customers. You
can send information by e-mail at                                              or mail it to our office.


Sincerely,


Director
_____________    Public Library District


Attachment







Name:                                                                               Phone:                                             


Organization:                                                           FAX:                                               


Audiences:                                                                                                                            


Web page:                                                                                                                            


Who would you like information for your constituents sent to?


                                                                                                                                                            


His/her title? Phone Number?


                                                                                                                                                            


When (how frequently) is your newsletter published?


                                                                                                                                                            


What is the deadline for your newsletter?


                                                                                                                                                            


How would you like us to send the information?


   Mail


    e-mail                                                                                       


 fax                                                                                           


Do you have any requirements for photos?


                                                                                                                                                            


Miscellaneous:                                                                                                                                


                                                                                                                                                            


Please FAX this sheet to _______________.  A cover sheet is not required.







Message Work Sheet


Topic:                                                          Audience:  


                                                                                                                            


Key points:


                                                                                                                            


                                                                                                                            


                                                                                                                            


Action(s) I want the audience to take:


                                                                                                                            


                                                                                                                 


Benefit(s) to the audience (from taking that action):


                                                                                                                            


                                                                                                                            


                                                                                                                            


Sound bite


                                                                                                                            


                                                                                                                            


                                                                                                                            


Stories, examples, quotes, analogies, metaphors, etc.:


                                                                                                                            


                                                                                                                            







Message Work Sheet


Topic:
Audience: Parents/Teachers


       Summer Reading Program for Children                                                               


Key points:


       Runs June 15 through August 5 from 9-11am                                                      


       Children 5-10 years old                                                                                            


       Prizes include McD      onald’s coupons, balloons, Star Wars Toys, etc.  


Action(s) I want the audience to take:


       Parents—enroll your children                                                                                  


      Teachers—encourage children to participate; send information to parents      


Benefit(s) to the audience (from taking that action):


       Children will not lose skills just learned                                                               


       Children will be better prepared for new school year                                         


                                                                                                                                      


Sound bite (for news media):


       Summer reading is a      “Win-Win” program    . The Children win                         


               because they become better readers while having fun, and the          


     teachers win because they have better students who want to read.      


Stories, examples, quotes, analogies, metaphors, etc.:


       Child who was “C-“ reader entering last year’s program got a “B+ the           


       next school year                                                                                                       


                                                                                                                 







TEACHER TALK
FROM THE YOUTH SERVICES DEPARTMENT AT


LANSING PUBLIC LIBRARY


2750 Indiana Avenue
Lansing, IL 60438


Phone 708-474-2447; Fax 708-474-9466


Volume II  Issue 1  October 2001


Greetings from all of us in Youth Services at Lansing Public Library. We hope your
school year is off to a good start. You�ll be happy to know we have already seen many of
your students working on projects or picking up a book for a report.


Summer was a lot of fun at the library. We had over 760 kids sign-up for our summer
reading program. Our 1st Annual Battle of the Books was a great success. We�re now
ready for another school year.


Please remember to get your updates of additions to your Accelerated Reader programs
to us. These lists are used frequently by your students.


Once again we will conduct voting for the Rebecca Caudill Young Readers� Book
Award in February. All 4th-8th grade teachers should have received a folder with this
year�s information. If not, please give us a call. There are some wonderful books on this
year�s list. We hope you suggest them to your students. If you�re interested in holding a
Battle of the Books at your school, please call. We have everything you need.


A big thanks to all of you who are informing us of your assignments. It is very helpful for
us in serving all your students when we know what projects you have assigned. I have
attached forms for your use. One is an assignment alert, the other is for book collection
requests. Remember, you can fax these to us.


We are happy to announce we now have a webmaster at the library. Kelli has been
working hard to post information on our website that is helpful for patrons of all ages.
When you get a chance, please check it out at www.lansing.lib.il.us. You�ll find a calendar of
events, storytimes, access to our catalog, homework helper sites on various topics and
booklists; just to name a few. We welcome your comments and suggestions. Also, we
now have adult programming. Check it out!







We have had visits from several classes representing different schools in town. We would
love to have your class visit the library. We can tailor your visit to fit your needs; tours,
stories, and learning activities for all ages.


The week of November 11-17 is National Children�s Book Week. Thursday, November
15the is Illinois Family Reading Night. Join us from 7-8 p.m. as we listen to stories for
all ages read to us by local dignitaries. Mayor Dan Podgorski, Police Chief Dan
McDeVitt, a Lansing firefighter, Dr. Joe Majchrowicz from School District 171 and Mrs.
Veronda Cottle from School District 158 will be guest readers. Flyers will be sent home
in November with all the details!


We will again participate in the Chicago Wolves Hockey Team Winter Reading
Program, READ TO SUCCEED. The program will run from November 1st until
January 31st. Books read for this program may be the same ones used for your reading
assignments. There will be a drawing at the end of each month for Wolves-related prizes.
We are fortunate this year! We will host a visit from a Wolves player on Monday,
January 7th from 6:30-7:30 p.m. for children who participate in the program. Help us
promote this event. Flyers will be sent home the end of this month.


Art teachers! We love to show off children�s artwork at the library. The room just
brightens up when we have a display. This doesn�t happen enough. We have lots of shelf
space and a small locked display case for fragile items. Please call.


The holidays are coming. Do you know about our hidden treasure, The Lansing Historic
Society, housed here in the library? They have a wonderful Christmas Trees Around the
World display that is a lot closer and less crowded than the Museum of Science and
Instustry�s and it�s free! Call Mrs. Johnson at 708-474-1524 to set up a visit. Then call
us, we�d love to tell you some stories.


Would you like to use our library, but you live in Indiana? Teachers in Lansing Schools
may get a special card for use at our library only. Please call Youth Services for the
details.


We leave you with this thought: �Few children learn to love books by themselves.
Someone has to lure them into the wonderful world of the written world; someone has
to show them the way.� Orville Prescott







Kindergarten Pamphlet
Library Services for the New Kindergartner
Schaumburg Township District Library


Introduction:


Dear Parent,
Congratulations on the beginning of your child’s education!  This pamphlet was put together to
let you know about some of the programs and services that the Schaumburg Township District
Library can provide for your child as he or she moves through school. The following pages
include information on library cards and general information about the Central Library as well as
our branches in Hoffman Estates and Hanover Park.


The library is here for your child.  If your child does not already have a library card, simply, clip
out the application form from this pamphlet, fill it out and bring it to the Central, Hoffman
Estates or Hanover Branch Libraries with two forms of identification. We will be happy to issue
a card to your child and tell you more about our programs.  Have your child show their new card
at the Youth Services Information desk and receive a bookmark and Reggie Reading Raccoon
coloring book!


Youth Services Department
The Youth services Department of the Schaumburg Township District Library is one of the
biggest and busiest on the Chicagoland area.  It serves young people, preschool through eighth
grade.  Youth Services reference staff members are available during all library hours to assist
young people and adults in finding information for school, assignments and other needs.
Reference assistance is also available by telephone.  Additional information on the following
services can be obtained from the Youth Services Information Desk at (847) 923-3439.


Collection
The Youth Services Department houses over 100,000 books and other materials for young
people.  The collections are arranged by category including Reference, fiction non-fiction, Easy
books, readers, foreign language and the Parent Collection.  An audiovisual collection of videos,
Compact Discs, CD-ROMS and other materials are also available.  Many of the textbooks used
in District 54 and in the private schools in the Schaumburg Township are available for use.


Programs
The Youth Services Department offers a wide variety of programs throughout the year including
storytimes, after-school craft programs, and special events featuring professional speakers,
entertainers and author visits.  Current program offerings can be found in the library’s monthly
Program Guide, and in Browsing a newsletter mailed to each household in the library service
area several times a year.


Readers Services
Youth Service librarians are happy to help young people find good books to read.  Librarians
take into consideration the interests and reading ability of each child in recommending titles.  A
large collection of suggested book lists is available to help young library users find books the
will enjoy.


Computers/Computer Lab
The Youth Services Department has over twenty computers for use by young people, ages 14
and under (adults must be accompanied by a child).  Computers in the Youth Services Computer
Lab are equipped with a variety of software including word processing and Internet access.
Additional computers located throughout the Youth Services Department feature educational
software for preschool and primary age students and a variety of reference sources.







Craft Room
A craft room is available for all individuals who are working on projects or with materials that
may otherwise stain or damage library property.  The Craft Room is open at all times and for all
ages, except when it is being used for a library program.  Children under eight must be
accompanied by an adult to use the room.  Seating in the room is on a first – come basis.
Additional information on the use of these rooms can be obtained at the Youth Services
Information Desk.


Bibliography
I’m Going To School


Middle section top and bottom.


Enchanted Forest
The magical world of the Enchanted Forest allows children to interact with their favorite books
in the ways they never dreamed of.  The castle features figures form the book Tomie de Paola’s
Mother Goose.  The interior of the cottage represents the mole’s cottage from the children’s book
Wind and the Willows.  Three dimensional dioramas features scenes from other familiar stories
including The Hungry Caterpillar, Tales of Uncle Remus, and the Tale of Tom Kitten. Don’t
forget to look for the library’s official mascot, Reggie Raccoon, who greets you as you enter the
forest.


Pictures if possible.
Story Phone


Children may call the library and listen to a story read by library staff members through a
program called Story Phone.  Stories change each week. The Story Phone number is (847) 923-
3445.  Children can also hear the story by pressing the Story Phone button in the Enchanted
Forest.


Library Card Information
To apply for a library card for your child,
fill out this application, clip it out and return
it to the library with two forms of identification.


Library card application
English on one side, Spanish on the other.


Original Illustrations Gallery


A gallery housing original illustrations from children’s books is located in the Youth Services
Department.  Some of the top illustrators in the country (including many Caldecott award
winners) are represented in this collection.  The illustrations are the actual paintings or collages
that the artist created, which were then reproduced in the book.
Pictures if possible.


Back page should have the library location map and addresses.


Library card
application.







TEACHER'S GUIDE 2001-2002
Schaumburg Township District Library


INTRODUCTION
The Youth Services Department is ready and eager to offer you and your students a variety of
materials and services that will help to make this school year the best ever.


We ask that you take a look at this Teacher Guide for information on our many school services,
including Class Visits, Library Adventures, Treasure Bags and the Young Readers' Choice
Award program.  Library Quarterly, our newsletter especially for teachers, is sent to the schools.
Look for it in your mailbox.


We hope these publications keep you informed of the programs and services that our Youth
Services Department and Branches have waiting for you.  Please call us anytime (847-923-3439)
if we can help you during the 2001-2002 school year.


WHO'S WHO
Todd Morning is the Director of the Your Services Department (847) 923-3426.
tmorning@stdl.org   .  Melissa Jones is the Assistant Director of the Youth Services Department.
She is the Coordinator for School Services for K-8 and for Reference Services (847) 923 3427.
mjones@stdl.org   .
Jeanne Korn handles requests and inquiries for Treasure Bags.  jkorn@stdl.org   .
Other Reference staff who help with School Services include Roxy Ekstrom   rekstrom@stdl.org  ,
Eileen Stachler   estachler@stdl.org   , Yolanda Robertson   yrobertson@stdl.org   , Nancy Hawkins
Murzyn    nmurzyn@stdl.org  , Jo Giese   jgiese@stdl.org   and Gail DeVet   gdevet@stdl.org   .


TEXTBOOKS
District 54 and local private schools provide copies of some of their textbooks for student use at
the library.  These textbooks are shelved in the Reference area and may not be checked out.  We
are not provided with workbooks.  Students should be directed to the Youth Services Reference
Desk or the Branches to use these materials.


REFERENCE MATERIALS AND SERVICES
STDL provides general and specialized materials for persons preschool-age through adult.
Reference librarians are available every hour the library is open to assist teachers and students in
finding information.  Central Library hours are 9 a.m. to 10 p.m., Monday through Friday; 10
a.m. to 5 p.m. on Saturdays; and noon to 9 p.m. on Sundays during the school year.
Online requests are taken through the "Ask a Librarian" link on the STDL homepage at
http://www.  stdl.org   .


The Youth Services reference collection is able to meet the information needs of students and
many adults.  Cooperation between Adult and Youth Services Reference Departments ensures
the students every possible access to the information they seek.
Teachers and students are invited to call the library and ask for the Youth Services Reference
Desk for assistance by phone (847) 923-3446.  Books and other materials may be placed on
reserve by phone.  The Reference Librarian will pull up to five items per request and these
materials will be held for four days at the Youth Services Reference Desk.







ASSIGNMENT ALERT


In order to make materials that are in demand more accessible to students, teachers are
encouraged to take advantage of our Assignment Alert reference service.    Submitting a copy of
the actual assignment, if possible is very helpful also.   You may inform us of any special
assignment by fax at (847) 923-3428, online through our Youth Services link, or e-mail to
mjones@stdl.org   .  You can always give us a call at (847) 923-3446. We will pull books on the
assignment topic and hold them at the Youth Services Reference Desk for student use in the
library.


It is to the student's advantage that we receive an Assignment Alert, especially when more
than one class has an assignment.  It is frustrating for students, teachers, parents and librarians
to find that the shelves have been depleted in a subject area.  We can also let you know if we
have sufficient materials on a particular subject.


Please encourage your students to bring their assignment with them when they come to the
library.  This helps us to clarify the information needs of the student.


SCHAUMBURG TOWNSHIP DISTRICT LIBRARY
ASSIGNMENT ALERT


Please contact the Reference Desk, Youth Services Department, prior to the assignment.  Our
phone number is (847) 923-3446.  Our fax number is (847) 923- 3428.  Please send to the
attention of Melissa Jones.


Assignment Dates From______________  To_______________
School_______________________________________ Phone #___________________
Teacher________________________________Grade___________# of Students______
Assignment_______________________________________
Should the material be held for library use only?  Yes_________ No____________
Is bibliographic citation required?
Describe the type of materials needed: ________________________________________
Please attach a copy of the assignment.


COMPUTERS


You and your students can now visit the Schaumburg Township District Library on the World
Wide Web (   http://www.stdl.org)  .  At our Internet site you can receive general information about
the library, gain access to a wide variety of Internet search engines, and pursue links (including
an entire section of Youth Links).  You can also use the library's home page to access the
library's computerized card catalog.  Holders of Schaumburg Township District Library cards
can gain access to Infotrac, which indexes (and sometimes provides the full text) of magazine
and newspaper articles.  Searchasaurus, providing full text of articles form children's magazines
and pamphlets, information about animals, and a general encyclopedia, is also available from the
library's home page to Schaumburg Township District Library cardholders.


Students coming to the Central Library and the branches also have access to the World Wide
Web through computers at each facility.  In the Youth Services Department of the Central
Library, the Internet, several on-line encyclopedias, and Microsoft Office are available in the







computer lab as well as on several computers by the reference desk.  Other terminals by the
reference desk offer multimedia encyclopedias and magazine indexing (including SIRS
Discoverer, which provides full text articles appropriate for the elementary and junior high
student). Students will find Microsoft Publisher, a typing tutorial, and other applications
available in the computer lab.  Computer classes for students as well as parent/child classes are
available throughout the year.


LIBRARY ADVENTURES


Have a Library Adventure in your own classroom!  You may select from two library programs,
including puppet shows for kindergarten through 2nd grade classes and booktalks for third grade
through junior high classes.  Presentations last about 30 minutes.  Library Adventures are offered
on Thursday afternoon, and will begin on October 4, 2001 and continue throughout the school
year.


To book your own Library Adventure, call the Youth Services Information Desk at (847) 923-
3439.  The first day to book will be Monday, August 27, 2001.


Our puppet shows for this school year include Red Riding Hood by James Marshall and The True
Story of the 3 Little Pigs by A. Wolf as told to John Scieszka


You may elect for us to booktalk the YRCA books at any of the three levels, or if it would
enhance your curriculum, you might choose an American History booktalk instead.  We can only
talk on one time period per session, and would appreciate a booking six weeks in advance.  You
may choose Africa American History, Revolutionary/Colonial period, U.S. Civil War, or World
War II/Holocaust.


We can perform for more than one class at a time, but we recommend no more than two classes
in one room.  We prefer to set up our puppet equipment in one location and have the students
come to us.  We can perform two thirty-minute programs in one afternoon.  Videotaping is
permitted.


CLASS VISITS
Class visits to the library conducted by our librarians will continue in the new school year.  This
year District 54 has targeted several schools for field trips to the library.  These library field trips
are being arranged through the Language Arts office and the principals of the buildings involved.
These trips are designed to meet the building's improvement plan at specific grade levels.  An
STDL staff member will contact the classroom teacher one-week prior to the school visit to
address special areas of interest for the tour.  In addition Family Nights will be offered to each
target school as an extension of the class visit.  Bus arrangements for the school visit must be
made through the District's Language Arts Office.


Schools within walking distance of the Central library are welcome to call the library to arrange
a drop in visit.  Please contact Melissa Jones 847-923-3427 to arrange a drop in visit at the
Central Library.


LIBRARY CARDS
In September we provide each media center with applications for library cards.  Teachers should
get these cards from the Library Media teacher and distribute them to their students who are
eligible for an STDL card.  A parent must sign the application and return it via their child to the







classroom teacher.  The teacher then brings or mails the applications for the class to the Library
Card Desk at the Schaumburg Township District Library, 130 South Roselle Road, Schaumburg,
IL 60193.  Please include a note with the application cards that includes the date of the visit and
the teacher's name.


The Library is now using picture ID's; therefore the card issued to the child on the day of the
class visit will be temporary, to be used only on that day.  In order to receive a permanent library
card, the parent and child will need to visit the first floor vestibule at the Library Cards area at
the Central Library, or the branch libraries, where a picture will be taken.  Your school's Family
Night at the library is a great opportunity for students to get their permanent library cards.  Please
call us if you have any questions about this new procedure.


Some students in District 54 will not be eligible for an STDL card.  They may use their home
library card when they visit.  Please remind students to bring their Library cards, whether STDL,
or otherwise, with them on the day of the class visit.


YOUNG READERS' CHOICE AWARD SELECTIONS 2001-2002
Insert YRCA logo here
Here are the new lists of YRCA books for students in 3rd through 8th grade to read during this
school year.  We encourage you to support our Young Readers' Choice Award Program by
promoting these books in your school library and classrooms.  Students who read at least two
titles from this list will be eligible to vote for their favorite book during National Library Week
in April 2002.  Our librarians would love to book talk these selections on a Library Adventure in
your classroom.


3rd and 4th grade 5th and 6th grade 7th and 8th grade


insert list here


HOLES BY LOUIS SACHAR -- 2001 YRCA WINNER


Students voted Holes their favorite book in the Young Readers' Choice elections held in April
2001.  Mr. Sachar received a certificate as the favorite author of the students in Schaumburg
Township and wrote back to us thanking us for this honor.  He had to decline our invitation to
visit us this school year, but sends his best wishes us all.


MARTHA FREEMAN TO VISIT STDL IN OCTOBER
We are pleased to invite you to join us in welcoming Martha Freeman to Schaumburg Township.
The Year My Parents Ruined My Life, by Martha Freeman was voted one of the favorite books
from the 2000 YRCA list. .  She will be visiting 5 schools and speaking here at the library
October 25th and 26th 2001.  She will visit Aldrin, Enders-Salk, Einstein, Fox and Hoover
Schools.  More information regarding her schedule at the schools will be available in the fall
issue of Library Quarterly.


STAFF DEVELOPMENT
We welcome the opportunity to work with your school staff during the Wednesday afternoon
staff development time.  Please contact Melissa Jones at (847) 923-3427 if you would like to
schedule a meeting.







TREASURE BAGS


Teachers may request public library materials for their classroom through our Treasure Bag
program.  This program is not designed to satisfy curriculum needs, but rather to enhance
existing teacher resources.  Library patrons are our first priority; therefore, we may need to
place restrictions on the availability of materials for Treasure Bag request.
These restrictions include:
1. The possible exclusion from Treasure Bags of non-fiction materials that are in demand due to


several classes, or even schools, assigning the same topic.  Requests for specific topics
should be directed to the Youth Services Reference desk (847 923-3446).


2. No renewals-materials are checked out for three weeks only.
3. Teachers with overdue books will not be sent another Treasure Bag until the books are


returned or paid for.  Teachers may be charged for lost materials.
4. Teachers may call in for weekly or monthly requests.  We limit the weekly requests to three


per week.
5. We will not send out any Treasure Bags in December.
6. Kindergarten teachers who need books on specific themes will be referred to the Preschool


Library for these books.
7. Holiday materials are available at our discretion.
8. We do not pull specific titles for Treasure Bags.  Teachers may request up to 5 titles at the


Youth Services Reference Desk (847 923- 3446), and we will hold them for 4 days.


Here are some additional Treasure Bag facts:
1. Requests for Treasure Bags begin on August 27, 2001.  We will need teacher's name, school,


grade, materials requested and the date materials are needed.  Call (847 923-3439.  The first
bags will be sent out on September 12, 2001.


2. Treasure Bags may include up to 20 books from our fiction, readers, easies, non-fiction and
Young Readers' Choice Award collections.  Non-fiction requests may include up to 10
books, depending on availability.  When appropriate, foreign language books, picture file,
vertical file and audiovisual materials will be included.  Braille books and sign language
books are also available.


3. If you teach in Schaumburg Township you are eligible to request aYouth Services Treasure
Bag.  We ask that the Library Media Teachers place the requests.  Phone (847 923-3430), fax
(847 923-3428) or email (  jcalvey@stdl.org  ) your request to Janice Calvey.


4. The District 54 van picks up the Treasure Bags from the Schaumburg Township District
Library on Wednesdays and delivers them to the schools.  Please review the specific drop
off/pick up area at your school.


5. The label on the Treasure Bag lists the school, the teacher, the arrival date and a route
number for sorting.  The due date of the materials can be found in a pocket inside the books.


6. Teachers are encouraged to come to the library and select specific materials for their
curriculum needs.  These materials may be checked out on his or her personal library card.


7. It is very important that bags are tied securely when being returned to the public library.  This
is to prevent damage and loss of books.


8. The last day for Treasure Bag requests is April 17, 2002.
9. The last day Treasure Bags will be sent is April 24, 2002.
10. All materials are due back at STDL May 15, 2002.
11. Correspondence and overdues will be sent through e-mail.  Please contact Janice Calvey at


(847 923-3430) or Melissa Jones at (847 923-3427) or e-mail ( jcalvey@stdl.org   ) or
(mjones@stdl.org) if you have any questions regarding Treasure Bags.







BRANCH LIBRARIES


THE HOFFMAN ESTATES BRANCH LIBRARY
The Hoffman Estates Branch Library is smaller than the central library, but it has many materials
for students and a very helpful staff.  The children's area features life-size fairy tale characters.
Children can listen to recorded stories on special phones.  Computer stations have educational
software and CD-ROM products for children in preschool through junior high. A circulating
magazine collection includes popular magazines for every age group.  The branch library also
circulates records, cassettes, compact discs, children's videos, games and puppets.


The branch library is located at 1890 Hassell Road in Hoffman Estates.  If your school is close to
the branch, please call and arrange a class visit.  School groups are welcome on Tuesdays or
Thursdays.  Hoffman Estates Branch Library hours are: Monday-Thursday, 10 a.m. - 9 p.m.;
Friday and Saturday, 10 a.m. - 5 p.m.; Sunday, Closed.  Call (847) 995-3511 for more
information.


Please note the plans are underway for a new Hoffman Estates Branch Library to be built on the
site of the former branch library located at 1550 Hassell Road.  We anticipate opening the new
Hoffman Estates Branch Library in late 2002.


Hanover Park Branch Library
Same text as before.


PRIVATE SCHOOLS


CLASS VISITS


We welcome a visit from your class.  Class visits may be scheduled beginning August 27th 2001
through Melissa Jones at (847) 923 3427.  Class visits are an excellent way to acquaint students
and teachers with the variety of resources available at the public library.


LIBRARY CARDS


Same text from last year


TREASURE BAGS


Same text as last year.







Teacher and Student Services for Children (Grades K-6)
At the Indian Prairie Public Library, Darien, Illinois


!!!! YOU ARE THE KEY
Because the Indian Prairie Public Library District serves 20 schools in nine school districts as
well as many private schools, please consider the following:


• Let us work with you to help your students learn to use the library to
develop their information seeking skills.


• Before giving a library assignment, please speak with a librarian to see if
information is readily available on the subject.


• To prevent one student from checking out our entire collection of material
on a subject, please give the library advance notice by using an Assignment Alert
form. The Assignment Alert form is available on our Web site at
www.indianprairie.lib.il.us.


• Let the library know of your assignment source, particularly if it is unique.
• Consider your deadline; if materials must be requested from other libraries,


deadlines of less than one week may be unrealistic.
• The library district boundaries may differ from school district boundaries. Some


students may live outside the library district.
• Students under 18 must have an Internet Agreement signed by a parent or legal


guardian to use the library’s Internet computers. Talk with a librarian for possible
alternative choices.


• REMEMBER to apply for and use your library card.


!!!! TEACHER SERVICES
Assignment Alert Forms:  Advance notice of assignments is critical to serving your
students well. Assignment Alert forms can be obtained in your school’s office as
well as from the library’s Web site. E-mail your completed forms directly back to
the library. Assignment Alerts can also be done over the phone by calling (630) 887-
8760, ext. 264.


 With your Assignment Alert information we can:
• Help define your assignment, its deadline, alternative resources and materials.
• Help you choose materials for a Teacher’s Loan or a Student’s Loan (for either 3 days, 1


week, or in-library use only).
• Label materials to be used by your students and place them on our Assignment Shelves.
• List your assignment on our “School Assignments” sign board.


•  “Sorry….We Tried”:  This form notifies you that your student did, in fact, try to find
the information needed, but was unsuccessful for the reasons indicated.


Group Visits:  The library considers group visits a valuable tool in helping students
understand how to use the library and in developing strong information seeking skills.
Group Visits include hands-on instruction using the library’s computers and reference







materials. Contact the Children’s Librarian at least two weeks in advance to arrange a visit
and to discuss your visit.


Teacher’s Cards:  Teachers who work in the Indian Prairie Library District, but who live
outside the library district, may obtain one-year teacher cards. Applications are available in
your school’s office. Your school district needs to sign a reciprocal agreement and verify
your employment.


!!!! COLLECTIONS
Our Children’s collection supports the educational, informational, and recreational needs
of children through grade six, as well as their parents, teachers, and caregivers. Our
collection includes the following materials for in-library use and/or check-out:
• Books:  Picture, easy readers, step-ups, junior fiction, paperbacks, biographies, non-
fiction, parents and reference
• Informational and popular videos and DVDs
• Music CDs
• CD-ROMs:  Educational games, skill-builders and living books
• Audio cassettes
• Books-on-tape and CD
• Book and tape kits
• Large print books
• Magazines
• Textbooks from Districts # 61, #62, #63, #66 and #180 (Anne M. Jeans)  for in-library


use only
• Reference


!!!! LIBRARY SERVICES
Reference Services
Both our Children’s and Adult reference staff are available in person or over the phone to
help with questions any time the library is open.


Interlibrary Loan
If we do not own the material you or your student needs, we will try to borrow it from
another library. Most magazine articles not available in the library can also be obtained.


CD-ROM Databases
The library has InfoTrac databases of popular magazines and health periodicals. Other
databases that may help your students with their assignments include Chicago Tribune Index
and NewsBank.


Internet   
World Wide Web access is available at the Indian Prairie Library to cardholders who have
signed an Internet agreement. Note: A pa re n ta l   or le ga l  gua rd ia n  sign a ture  is re quire d 
for ca rd hol de rs un d e r 18. 







Computers
The Children’s Department has four multimedia computers with color and black and white
printers available for use by library cardholders.
       Two of the PCs include educational games, literacy programs and skill building CD-
ROMs such as Magic School Bus, Human Body, Amazing Writing Machine and several “Living
Book” titles for building reading skills.
       The other computers are available for assignments and project research. Some of these
CD-ROMs include Appleworks 5, Encarta Africana, Encarta, Encarta’s Virtual Globe, DK’s
Encyclopedia of Science and Eyewitness History.


!!!! OUTREACH SERVICES
•   TDD     Hearing impaired patrons can call 887-1421 for any library services.
•   Talking Books    These books are available through the Library of Congress program on


cassette or in braille. Both fiction and non-fiction children’s titles are available.
•    Homebound    Resident cardholders who are unable to come to the library may request


home delivery of materials.


!!!! BOOKMARK THIS SITE!
  (www.indianprairie.lib.il.us)


• Indian Prairie Public Library’s Web site includes special pages just for teachers and
their students wherever Internet access is available.


• You may access us at:     www.indianprairie.lib.il.us 


• On our “Kids Connection” pages you’ll find links to creative and helpful “Teacher”
pages.  Help with lesson plans, funding, parent issues, new classroom ideas and much
more.


• For your students we have added a “Homework Help” page and links to your school
and classroom Web pages.


• In addition to educator and student Web links, the Indian Prairie Web page also allows
you access to the Library’s databases (i.e., InfoTrac, Firstsearch, Electric Library and
ERIC) and the Suburban Library System’s computer catalogue.  Using the online
catalogue lets you check the availability of either subject matter or titles.


Children’s Services would be happy to show you and your students the Web site and all
of the great resources it holds.  Call us to arrange a visit!


Remember to apply
for your library card!







HOURS
Monday-Thursday 10 a.m.-9 p.m.
Friday 10 a.m.-6 p.m.
Saturday 10 a.m.-5 p.m.
Sunday (September-May)   1 p.m.-5 p.m.


STAFF


Children’s Services Department Head
!  Suzanne Lippencott
     (630) 887-8760, ext. 262


 lippenco@sls.lib.il.us


Children’s Librarian/School Liaison
!  Monica A. Dzierzbicki
     (630) 887-8760, ext. 261


 dzierzbi@sls.lib.il.us


INDIAN PRAIRIE PUBLIC LIBRARY
401 Plainfield Road, Darien, IL 60561
Phone:  630/887-8760
Fax:  630/887-1018
TDD:  630/887-1421


Bookmark our Web site:
www.indianprairie.lib.il.us


Please save this guide for future use.
9/01 MD/pax
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I s anyone out there a Christopher Lowell fan? For


those who are not, he is currently the “How cool is


that!” interior designer featured on the Discovery


Home channel. Does that have anything to do with ar-


ranging and marketing your collection? Absolutely!


Approaching your library is very similar to decorating


your home. Some things are mandated: electricity and


plumbing must meet standardized codes or you can’t


participate in the network that provides those neces-


sary services. Once those basics are in place, you look


at your own space, floor layout, budget and tastes, to


create your own ideal library.


Your style, (with apologies to Shake-


speare) should be based on “to your


own Library Service Area be true.”


Our home decorating reflects our


personalities, and organization of a li-


brary should be based on characteris-


tics of those you serve. How do we ac-


complish this feat? Join my -Step


program today!


Step : Will the librarian please leave


the building!


Sounds like a bomb threat doesn’t


it? Truth is you can’t know your library service area un-


less you go out into it. You already know the ones who


come in, but where are the rest of the folks? What are


their needs and interests? And why aren’t they coming


in? Marketing not only consists of getting your message


out, but also of knowing what people want and provid-


ing it in the most attractive and easy to use manner.


Step : Crime always pays.


Reinventing the wheel is highly unprofitable, and you’ll


never get a patent, so get out there and steal, steal, steal.


Seriously, most of your colleagues are proud of their


accomplishments, and will be happy to share them with


you if you remember to give them credit when you in


turn share those ideas. Few of us live in a vacuum


where our space constraints, financial constraints,


staffing constraints, or mind-power constraints are


unique. Network and share with your colleagues from


all sizes and types of libraries. Visiting other libraries is


a great way to learn. Many of our display techniques we


feel are common sense, but may be something some-


one else may never have considered. Attend system


events. Even if the topic of the day is budgeting or re-


porting (boring!) over coffee, share your concerns and


listen as great ideas begin to flow. If time or finances


don’t allow you to travel, use some of the wonderful


opportunities for networking on the Internet. We are


all in this thing together, and in an increasingly Interli-


brary Loan dominated work style,


sharing is essential.


Step : A minute saved is a minute


earned.


What do you spend much of your


time directing people to? Why did


you put it there in the first place??


OK, OK, that is the correct Dewey


Decimal shelving, but take a lesson


from the bookstores — everyone


wants instant gratification these


days. Put all those “how-to” books


the guys are wanting in a special spot near the door


with large colorful directional signs. We all know how


guys hate to ask for directions. (Send all angry letters


over the previous statement directly to the Library of


Congress for detailed cataloging analysis.) “But,” you


are probably wailing “they don’t all have the same call


number!” Melville Dewey will forgive you. (However, if


you use Library of Congress cataloging, you may be re-


quired to apply for a pardon. Paperwork Reduction Act


requires that I inform you it takes approximately 


days to complete required applications.) Pull off all the


how-to and repair books from their current homes in


your collection. Give them all the same colorful easy-


to-comprehend subject label, and Voila! Happy male


patrons in your library. How-to is just one example.


There is a myriad of labels out there to choose from


Arrangement and Marketing
(This does not deal with arranged marriages, or marketing livestock.
If that is your area of interest, please stop reading now. Thank you.)
Jane Hill
Retired, formerly of Marrowbone Public Library District


You’ve reached 


the top, because 


—“if it works —”


“it’s right!”


   







and it is easy to create your own as well.


Are you still with me? Here’s where the need to fol-


low the building codes comes in. You HAVE to follow


the rules on title records or no one will ever find out


that you own your own materials. Joint records have to


be uniform, like electricity. However, no one said your


light bulbs have to be white. Purple bulbs will work


with the existing current. In the same manner your call


number can be whatever your choose. Linking the label


categories to your call number is the best trail of bread-


crumbs since Hansel and Gretel (Oops! I guess it didn’t


work too well for them.) I usually denote a special sec-


tion with a prefix to the regular call number. For exam-


ple, DIY/728/SOL reveals that this item can be found


in the Do It Yourself section of the library. A bright


spine label with a hammer is an easy reminder to the


staff to place them in their special section. This can be


applied to any special topic of use to your patrons. I


have used this display technique for Needlework, Par-


enting, and Small Business. In youth services it may be


necessary to do this as special assignments arise like the


good old Around-the-World reports. Pull off everything


dealing with history, geography, cooking, holidays, cos-


tumes, etc. that might be of use and put them in a spe-


cial section with a temporary sticker. This may mean


changing call numbers at each end of the project, so


evaluate your best use of time. Perhaps a special perma-


nent display of Newbery winners, or Caudill selections,


will meet your patrons’ needs. Also, in my library, some


special collections are in what might be considered


strange places. My computer books are shelved in the


same area as the banks of patron access computers. My


local history and genealogy works are near the micro-


film machine where dedicated family tree sleuths pour


over back issues of our local newspaper. Use your imag-


ination, the sky’s the limit. Hmmmmm. Maybe that


would be a good place for my astronomy collection…


Step 4: There is no such thing as the library collection


police.


I am, of course, a very ancient person, and often my


ramblings really date me (unlike carbon dating which


does not go back far enough). One of my favorite TV


characters from my era was Dr. Johnny Fever, the


slightly warped DJ on “WKRP in Cincinnati.” He spent


one entire episode hiding from the phone cops because


he had destroyed a phone in frustration. Fear not my


fellow librarians. Just as there were no phone cops


then, there are no collection police. No authority on


high can come down and tell you how your collection


must be arranged, or labeled, or not arranged, or not


labeled (with the exception of your Director or Princi-


pal, of course). Remember, authorities have their limi-


tations. Even that well-known wise man, the great and


powerful Wizard of Oz didn’t have a clue how to get


himself back home.


Recently there has been a raging debate concerning


genre shelving. I must admit to holding the heretical


view that if your folks want it, give it to them. Making a


visit to the library a pleasant, non-threatening experi-


ence is part of the goal of the word “service” as in the


term Library Service Area. Obviously adaptations will


be made depending on your patrons. Our patrons want


large type books shelved in one place, except western


books, which they prefer to have shelved by genre.


Therefore, some books have two labels in addition to


the Dewey/author label, and we have created a “label


hierarchy”— top label designates in which area the


book is shelved, yet both labels appear for information-


al purposes. Mystery is such a difficult genre to define


from the public’s standpoint that it is interfiled in gen-


eral fiction in my library. A person who considers mys-


tery books to be of the fairly bloodless variety of a Di-


ana Mott Davidson might be a bit horrified at the


grisly tale of a Jeffrey Deaver. Again, know your patrons


and respond to their needs.


Step 5: Mix and match—it’s not just for fashion anymore!


Mine is a small library, and I have found that interfiling


all nonfiction (Juvenile, Youth, and Adult) provides an


opportunity for all. Many adults are looking for a sim-


ple explanation or a good illustration, both of which


they will find in a children’s book. Some children start


with a colorful book on their interest level, and as they


dig are lured into a deeper more informative source.


Interfiling is also a way for an adult with a low reading


level to find information without embarrassment. Of


course one size does not fit all in fashion or in libraries,


so this again is strictly an option to fitting your library


to the needs of your patrons. If you do not choose this


approach, you still might want to mix in a few books


on a lower reading level to meet the needs of those


whose reading level doesn’t match your nonfiction


collection.


Step 6: How do you barcode a globe? 


What material types do you put where? If at all


possible, ignore material type and try to get topical


   







material centralized. In my idea of a perfect library all


shelves would be at eye level. No bending over and


needing a crane to restore me to an upright position —


no neck brace from trying to read the top shelf through


bifocals. The shelves of my dreams would also stretch


to accommodate any sized book or material so it


stands upright and is easy to access. Unfortunately, I do


not know of any perfect libraries, so sometimes we just


have to do the best with what we have. While shelving a


globe in the geography section is probably not going to


happen, I like to put video, audio, books, pamphlets,


and back-issues of periodicals all on the same shelf. I


have done this in several areas such as horses, which is


a big demand area in my community. On the same


shelves I have everything on horses — feeding, veteri-


nary care, training, riding, rodeo competition, periodi-


cals, videos, and pamphlets — all together. (With a


horse label of course, of course. Anybody else out there


old enough to catch my reference to the equine TV star


Mr. Ed?) You may notice I said pamphlets, and you’re


probably saying “how quaint,” but some of that stuff


you used to keep in a dusty old vertical file which no


one ever remembered to look in has real value, and if


you put it on the shelf by the books in a manila folder,


it will be used. (Ever read a longer sentence in your


life??) Interfiling by material type is one technique that


takes a lot of trial and error. I tried shelving my Na-


tional Park Travel videos with books on those areas,


and quickly learned that the video viewers and the book


pursuers in that area were totally different groups, so I


separated them back out. This brings us to my final


point.


Step 7: Don’t be a chiseler! 


Moses was the last literary giant to have to deal with


stone tablets, so flexibility is much more possible for


you than it was for him. Try shelving things in one way


or place, and if it doesn’t work, try something else until


it does work. When you find things that really work 


for your people, sing a song, and do a little dance of


rejoicing. You’ve reached the top, because “if it works —


it’s right!”


   







N ever take a media appearance lightly, even if you


have done numerous interviews in the past and


the topic is not sensitive or controversial. There


are certain techniques you should practice in all media


interviews. There are also numerous pitfalls you should


avoid. These techniques will enhance your performance


and help you to successfully deliver your messages.


Have a Media Policy 
Every library should have a media policy. You want to


have control over who will talk to the news media so


your library can provide consistent information from a 


designated source.You also want your


spokesperson to not only be knowl-


edgeable about the issues, but also be


a good communicator who has had


media training. Finally, you want to


provide the media with the latest,


most complete and accurate infor-


mation possible consistent with the


policy of your library.You should take


several steps when developing your


media policy:


· Your media policy should be in


writing.


· Your policy should be clear on who makes the deci-


sion to talk to the media, who can be a spokesperson,


and on what issues.


· All policy issues should be referred to designated


individuals.


· It is best to have sensitive or controversial issues


handled by one person.


· Your policy should be communicated to all employees


on a regular basis.


Preparing for Media Interviews 
As in all forms of communication, preparation is essen-


tial for effective news media interviews. Never go into


an interview situation with the goal of just answering


the reporter’s questions without “putting your foot in 


your mouth.” Think positively and go into each interview


determined to deliver your messages. Remember,


Preparation = Control! Take the following steps before


the interview:


· Buy time. Don’t drop everything and do the interview.


Tell the reporter that you have something important


to complete and will call back. Give yourself enough


time to research the topic, develop messages, and an-


ticipate questions.


· Know what you can and cannot talk about. Be aware


of privacy rules, legal and political issues, and other


topics that you cannot discuss.


· Be prepared for other issues.
Unless specifically agreed upon,


any issue is fair game, including


filtering. Has any negative story


appeared in the recent past?


· Develop messages and “memory
hooks.” See this information in


my article on “Marketing.”


· Anticipate questions. You want


to anticipate both background


questions and difficult questions,


and what message you want to 


bridge to if asked these questions.


· Know your rights. You have rights. Don’t agree to


anything unreasonable. Set the ground rules before


the interview.


· Practice. It is best to have someone ask you the ques-


tions you anticipate and record your answers. Then


you can jointly critique your performance.


Tactics You Should Practice
There are certain tactics you should practice in all media


interviews. They will help you enhance your success as


a communicator, avoid pitfalls, and seem more human


to the reporter and his or her audience. You will be sur-


prised how much better you will position yourself for


success and deliver messages if you practice these


guidelines:


Public Relations
Steve Mongeluzzo
FIRST Communications


As in all forms 


of communication,


preparation is 


essential for effective 


news media 


interviews.


   







· Have your messages in front of you. Unless you are


doing a live TV interview, you should always keep


your messages in clear view and refer to them as


needed.


· You are always “on the record.” Anything you say


can be quoted.


· Be truthful. Answer questions as honestly and com-


pletely as possible to the best of your knowledge. But


that doesn’t mean you have to share everything with


the reporter.


· Admit mistakes. The best way to diffuse a negative 


is to admit any mistake and apologize for any incon-


venience. Then tell what the library has done or will


do to prevent it from happening again.


· Correct misinformation immediately. Never, ever


let misinformation go unchallenged. Always correct


it immediately, even before you answer a question.


· Never go off-the-record. Going off-the-record will


eventually lead to problems and confusion.


· Avoid a straight “no comment.” Instead, explain


why you cannot comment—privacy rules, legal


issues, or other reason.


· Don’t be afraid to say, “I don’t know.” You are not


expected to know everything. Let the reporter know


you will find the answer and get back.


· Don’t introduce or repeat a negative. It will become


your quote.


· Don’t become defensive. Remain courteous and


professional at all times. A defensive person appears


to be guilty, or to be hiding something.


· Avoid an “off-the-wall” comment. It will be the


quote used by the reporter.


· Avoid personal comments. You are a spokesperson


for the library.


· End with your key message. One approach is to say,


“The one thing your readers should remember is. . .”


Avoiding media tricks
Reporters may use certain techniques, especially on


sensitive issues. These “tricks” could catch you off


guard if you are not prepared for them. They could


slant the story to the reporter’s viewpoint or trap you


into saying something you did not intend to say. If a


reporter tries one of these techniques, it should imme-


diately raise a red flag.


· Silence. Don’t continue to talk if you finished your


answer.


· Repeating questions. If you answered the question


correctly the first time, just repeat it. Don’t become


defensive or change your answer.


· Sympathetic to your viewpoint. Sometimes people


say more to those who appear to sympathize with


them. Don’t say anything you don’t want quoted.


· Putting words in your mouth. Don’t let a reporter


finish your answer.


· Quoting another source. Although you wouldn’t an-


swer a direct question, you may feel compelled to


correct a misstatement by another person. Don’t.


· Intimidation. Don’t respond if a reporter says some-


thing like, “This will make you look bad” or “I know


you can tell me more.”


Handling challenging questions
A reporter can greatly influence the interview and the


direction of your answers by the type of questions he


or she asks. Don’t fall into the trap. Instead, stick to the


topic of the interview and use certain techniques to


diffuse the questions.


· Hypothetical questions. These are the “what if”


questions that want you to predict the future. Instead,


tell the reporter you cannot predict the future, but


“Here is what I can tell you” and bridge to a message.


· Forced choices. Here the reporter gives you two


choices, neither of which is accurate or the best


choice available. State that neither is accurate, or


there are other options to consider, and bridge to a


message.


· Loaded questions. The reporter begins with inaccu-


rate information and then asks a question. Always


correct the misinformation before answering the


question.


· Judgment questions. A reporter may ask you to


judge someone’s behavior. Tell the reporter you can-


not speculate on a person’s behavior.


Evaluating Your Media Interview
Your job is not yet done. You still have several impor-


tant tasks—and they should be done right after the in-


terview, before your memory starts to fade.


· Send follow-up information. If you promised addi-


tional information, send it. Even if it won’t be in


time for this story, it may be used at a later date.


   







· Evaluate your performance. Did you answer a ques-


tion particularly well or have any problems? Keep a


record of both. Did you use a good “memory hook”


or sound bite? Record those also.


· Thank the reporter for a good story. Everyone likes


a compliment, even reporters. Let them know if they


did a good job, especially if the story resulted in in-


creased attendance at a program.


· Should you complain? Although you may feel the


reporter did a poor job, if is usually best not to com-


plain. Never make such a decision immediately or by


yourself. Bounce it off several people. Then review


the story one more time before making a decision.


There should be a clear mistake on the reporter’s


part, and not just a misunderstanding or a different


viewpoint.


   







Q&A Work Sheet


Topic  :                                                                                                                        


Background questions  :    Messages  :


1.                                                                                   1.                                      


                                                                                                                             


2.                                                                                       2.                                      


                                                                                                                             


3.                                                                                       3.                                      


                                                                                                                             


Difficult questions :    Message  :


1.                                                                                   1.                                      


                                                                                                                             


2.                                                                                     2.                                      


                                                                                                                             


3.                                                                                   3.                                      


                                                                                                                             


Questions you want asked   :    Message  :


1.                                                                                   1.                                      


                                                                                                                             


2.                                                                                     2.                                      


                                                                                                                             







Interview Evaluation Work Sheet
Reporter:                                                             Date:                                           


Key points you covered   :


                                                                                                                            


                                                                                                                            


                                                                                                                            


Points you did not cover (missed opportunities) :


                                                                                                                            


                                                                                                                            


                                                                                                                                


Questions that surprised you   :


                                                                                                                            


                                                                                                                            


                                                                                                                            


Answers, sound bites, stories, analogies, metaphors that worked   :


                                                                                                                            


                                                                                                                            


After interview appears—         What quote(s) used  ? (Attach copy of print story)


                                                                                                                            


                                                                                                                            


Did you want it to be your quote?                     Was it a key message?                         







. Be prepared to answer the standard “Who-What-
When-Where-Why and How” questions. Have


supporting facts and examples available. Be an edu-


cator; be quotable, but avoid library language and


acronyms.


. Think before you respond. Never be pressured into
responding immediately. It is a good idea to pause


before answering questions to think about what you


want to say and the best way to say it. Keep your


comments positive, and be aware of not repeating a


negative (which may be tucked into the reporter’s


question to you).


. Keep your answers brief and to the point. This is


even more important with broadcast media when


you are being taped, and you usually have only -


 seconds to respond.


. Never say “No comment.” Maintain an open,


positive attitude. If you are waiting for a direction


from your board or a confirmation of facts from law


enforcement authorities, say so. It is responsible to


indicate that you need more time to study the issue


in question before responding.


. Be credible — never lie to a reporter. It will take


YEARS for you and your institution to regain re-


spect in the community after a false or misleading


answer has knowingly been given to the press.


. Don’t be afraid to admit you don’t know. Reporters


do not want incomplete or incorrect information—


even when on deadline. Again, indicate you will


consult with the resource people you need to and


will get back to them with the answers needed. And


then DO get back to the reporter. Even when you


must admit unpleasant news, it is better to respond


factually and straightforwardly. Say only what you


must, then move on.


. Beware of manipulation. Some reporters will ask


leading questions, often at the end of the interview,


like “would you say…” followed by an idea of their


own for your agreement. Make your own statement,


but do not rush to provide ANY OTHER informa-


tion other than what has been asked. People have


been known to hang themselves with their own


loose tongues.


. Last but by no means least — never speak off the
record! There is no such thing as “off the record.”


A reporter is not your friend; you are each operating


in a business relationship. Never discuss any infor-


mation you (or your boss or board) would not want


to see headlined on the  p.m. news or on the front


page of tomorrow’s newspapers.


Tips for Working with the Media
Deb Meskauskas
Arlington Heights Memorial Library


   







. Don’t do it alone. Your colleagues will respect you


more and “take ownership” if they can share ideas.


Two heads are better than one. If your staff is not


inclined to help, communicate with your counter-


parts in other libraries. Brainstorm!


. Beware partnerships. Every organization wants to


toot its own horn and let you do the work. Include


“partners” in a subtle way. Know your community


like a glove.


. Keep all staff informed along the way, so they are


not in a position of looking stupid. This also goes


for the Library Board. Let them know all that you


are doing, so they realize PR is essential in libraries.


. Budget. Ask your boss, “How much do we have?”


He/she will usually answer, “How much do you


need?”


. Communication: Is your Director on your side?


Try to include him/her in planning. It is your job to


make him/her look good.


. Everything takes more time and money than you


expected.


. You can’t start too early.


. You are at the same time wrapping up yesterday,


working on today, and planning tomorrow.


. Two things that are a sure draw: Food and Awards


or other recognition.


. You gotta have a gimmick. Linking is the key. For


example, one year we did our annual report in the


shape of a firecracker and handed it out at July 


Family Days in Deerfield. Tie in everything to the


collection, as much as you can.


. Don’t keep secrets. Sometimes you work so hard at


something and no one else knows. Talk about your


work with other staff and library patrons. Mention


it in the community so that others associate your


enthusiastic self with the library. Go beyond your


community and network with other libraries and


the state and national organizations. Promote your


library through the professional journals.


. Evaluate. Ask program attendees to evaluate your


programs. Our director goes on the firing line


monthly as the “Librarian in the Lobby.” Once a


month for several hours our director and a member


of the Board of Trustees sit in our lobby, and greet


customers to encourage their input and suggestions.


This has proven to be a very effective opportunity


for market research. Remember also to read the lo-


cal papers to get a feel for what’s important in your


community.


. “Creativity cannot be bought or manufactured,”
said Jack Hicks, our library director.


. Coordinate repeatedly. Keep all informed. Never


assume someone else has ordered the food, etc.


. If the media calls, grab the phone. Train your staff


to let you handle these calls, whether angry press or


angry patrons. Target your press releases. The ripple


effect often works. PR : know your local newspa-


per reporters personally and make friends with new


ones. Keep all mailing lists updated regularly.


. To everything there is a season. The newsletter de-


fines our planning timeline. NEVER announce ahead


of time what you can’t deliver or what might fail to


happen. Let all staff on whom you are depending 


Public Relations Planning: 
What I’ve Learned in the Real World
Sally Brickman
Deerfield Public Library


   


“Daily practice consists of a multitude of little tasks and a few big tasks,”


Scott Cutlip and Allen Center’s Effective Public Relations.


“Everybody’s job is nobody’s job.”


My library director’s comment: “It’s simple; just sit down and sweat blood.”







know your project deadlines.


. Logos are good. Yearlong themes are really hard,


difficult to keep up the momentum, and does any-


one care?


. Activity is good. Fall is good for programming.


Winter can present a holiday problem; but if you


include families, it works. In spring, National Li-


brary Week usually occurs too late in the season,


and my colleagues and I have found it hard to draw


program participants. Besides the Summer Reading


Program, are there events that fit the lifestyle of


your community during the summer? We have a


big bash on July th in tune with the community,


while August is usually pretty quiet for us.


. Prioritize! That way all your important stuff will


get done.


   







Parental Permission Form
I hereby give permission to the Des Plaines Public Library to use the photographs made of
me and/or my minor child(ren) on this date for promoting, publicizing, and advertising the
library and its programs, services, and collections. I release the Des Plaines Public Library
from all claims for financial compensation now and in the future.


I understand that these photographs may appear in newspapers, in library brochures and/or
in other library publications, and on the library Web site. I understand that my name
and/or my minor child(ren)’s name(s), age(s), and hometown may appear in newspapers
and/or library publications. My name and/or my minor child(ren)’s name(s) will not be
used on the library Web site.


I certify that I am over 21 years of age. I am the parent or guardian of the minor child(ren)
named below (if applicable).


Signed:                                                                                                 


Print name:                                                                                          


Name of minor child(ren):                                                                    


                                                                                                            


                                                                                                            


Date:                                                                                                    
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Parental Permission Template


As the parent or legal guardian of _____________________________, a minor, I
grant permission to the Library to use his/her attached picture and name (first
name only), and to post the attached picture in the Library and/or on the Library's 
web site.  I understand that no further identification of the minor child will be
provided by the Library, or on the Library's web site.


Parent/Guardian Signature:____________________________________________
Date: ______________________________
Home Telephone: ___________________________________________________
Work Telephone: ___________________________________________________


Library Witness to Parent/Guardian 
Signature:_____________________________
Date: ________________________________


Judy, please call if there are any questions.


Very truly yours,


KLEIN, THORPE AND JENKINS, LTD.


Gerard E. Dempsey


GED:est







NAPERVILLE PUBLIC LIBRARIES


April 9, 2002


Dear Linda,


The Naperville Public Libraries' annual Summer Reading Program will begin on June 2.
This year the theme is "Reading Rocks!”  The Summer Reading Program is a great
opportunity for children to maintain the reading habit through the summer.  Hopefully,
many White Eagle students will join our reading-incentive program and will be
encouraged to read this summer.  Prizes include coupons to local merchants, a book bag,
and a paperback book of their choice.


The Naperville Public Libraries would like the opportunity to have staff visit all
interested elementary schools in our service area during May.  At this time, we will be
presenting a ten-minute program to generate interest in our Summer Reading Program.
Although we have very high participation every summer, we are concerned that children
who are not regular library users may be unaware that such a program exists.  Last
summer, over 8,100 students registered for our program.


If you are interested in hosting a visit from us, please call me at 961-4100 x201.  As
stated above, we will need about 10 minutes per group and are flexible as to how this is
arranged.  We can piggyback upon an existing program, visit one grade level at a time, or
set up shop in the LMC and funnel classes through.  Please discuss this with your
principal.


We will need as much advance notice as possible in order to schedule a day and time that
works best for your school.   This is a wonderful opportunity for your students over the
summer and we hope to have this chance to inform them about our program.


Hope to hear from you!


Sincerely,


Monica Biegel
School Liaison Librarian
Naperville Public Libraries







VAPLD


Vernon Area Public Library District


Sample Confirmation Letter for May Assemblies


Date


School
Street
Town, IL  600


Attn.:


Dear ,


We are looking forward to presenting our Summer Reading Club assembly program
“Wild About Books” to your students on


Wednesday, May 9, 2001
 at the following times:


9:00 – 9:45 a.m. (1st & 2nd grade)
11:00 – 11:45 a.m. (5th grade)


1:00 – 1:45 p.m. (3rd & 4th grade)


We will need one large (six-foot) table, and twelve chairs to set up our materials.  Twelve
students will be selected from each assembly audience to help with the presentation.


Thank you for your help in scheduling this event.


Sincerely,


Youth Services Librarian







September 14, 2001


Lakeview Jr. High School
Mr. Bill Ward
701 Plainfield Road
Downers Grove, IL 60516


Mr. Ward:


We would like to let you know that this year’s Summer Reading Program was a great
success.  “Get Carried Away with Books” ran from May 14th through August 11th with
over 1,960 children (pre-K – Grade 6) participating.  Enclosed is a list of the names of the
students (6th grade) at your school who completed the program by reading at least six
hours.  We encourage you to recognize these students for their achievement.


Sincerely,


Suzanne Lippencott
Head of Children’s Services


Monica A. Dzierzbicki
Children’s Librarian







T he local newspaper is where libraries can expect to 


receive the highest rate of media coverage. They are 


often looking for local news and information stories


as well as photograph opportunities. Youth Services de-


partments are able to fill most of the criteria that local


newspapers are looking for. The following are some


general guidelines to assist you in preparing and send-


ing a press release.


Writing a Press Release
WHO? Who is presenting the program? (A specific


department, a librarian, a hired performer or speaker).


Who is the author or authors of any featured books or


collections you are mentioning? Be sure to include the


full titles and correct spelling of any individuals men-


tioned.


WHAT? What is the press release about? A new pro-


gram, a meeting, services, collections, new hires, etc. Do


not assume that they know what you are talking about;


be clear in your explanations of events and materials.


WHEN? Be sure that you include the exact dates and


times when an event is taking place or has taken place.


The day, date, and a.m. or p.m. should always be includ-


ed when giving the date and time.


WHERE? Include the exact place that an event is to


take place. For example, “Meeting Room of the Thomas


Ford Memorial Library,  W. Chestnut, Western


Springs, IL, --.” I like to include the tele-


phone number so that interested individuals may call


the library for further information.


WHY? Include why people would be interested and


which people would be interested in the specific event. Is


it a family program? Preschoolers? Young adults? Be sure


to let the readers know who the intended audience is.


Send your press release on Library letterhead. If you


have a contact at the paper, send it to that person’s at-


tention. Put “Press Release” at the top of the page and


your name and phone number as the contact person.


Put a release date for the information: “Immediate


Release,”“Not before June ,”“Not after Sept. ,”“For


release Friday, August .” Have the fax numbers for the


newspapers handy. It is best to drop the press release


off in person, but you will generally not have the time


to do so. Keep it to one sheet of paper and double


space. Keep the release short. If there is a photograph


opportunity, include that at the top also. End the re-


lease with ###, this is an indicator to the editor and


typesetter that it is the end of the news item. Do not be


surprised by any omissions or changes that they may


make. Check with your local newspaper for any specific


guidelines that they may have for press releases. They


may or may not use your release, but be consistent.


They will have you in mind and will even start coming


to you for stories.


Press Releases
Susan Westgate
Helen M. Plum Memorial Library


   







PRESS RELEASE


Clara Barton Visits the Thomas Ford Memorial Library


March 10, 2001 Contact: Susan L. Westgate, Head of Youth Services, 708-246-0520


Immediate Release


In honor of Women’s History Month, the Thomas Ford Memorial Library’s Youth Services department will be


hosting a special program. On Saturday, March 10 at 1:00 pm, an actress from Historical Perspectives will


present “Clara Barton: A Great Humanitarian.” Clara Barton is an outstanding role model for children.  She


dedicated her life to helping others. Historical Perspectives will bring Clara to life and the times in which she


lived, from her childhood days of nursing an ill brother to teacher, Civil War nurse, and founder of the


American Red Cross. This program is appropriate for children in grades K-6 and will take place in the library’s


meeting room.  Registration is required to attend this special program. For further information or to register,


stop in the library or telephone the Youth Services department at 800 W. Chestnut, Western Springs, IL, 708-


246-0520.


###


Helen Plum Memorial Library
(formerly of the Thomas Ford Memorial Library)







Half of the success of your library’s programs depends


upon the community knowing what’s going on at the


library!


. Develop a contact at the local radio station and


newspaper — I’m more likely to get a picture in the


paper if I call my contact.


. Radio stations usually have free community activity


announcements as well as local talk shows that fea-


ture community happenings.


. Newspapers may also have free community bulletin


boards that list activities.


. Have a “What’s going on!” bulletin board at the


library.


. Schools are also helpful in getting the word out, es-


pecially about reading programs. Small fliers can be


posted in classrooms, announcements made, or (my


all time favorite for the summer reading program)


small announcements included with the final report


card! Thankfully, teachers are willing to do this.


. Program fliers are sent to local daycare providers and


preschools, and they are encouraged to participate.


. Our staff is encouraged to tell people about special


programs that are going on. This will reach some


people who do not listen to the radio or get a news-


paper


How to Get the Word Out!
Linda Kelly
Evans Public Library 


   







Advocacy Portion of the American Library
Association Web Site
http://www.ala.org/pio/advocacy/


Includes advocacy handbook and support materials.


Alawon
http://www.ala.org/washoff/alawon/


Alawon is a free, irregular e-mail publication of the


ALA Washington Office that is a good way to keep


up with important legislative issues.


ALA Office for Literacy and Outreach Services
http://www.ala.org/olos/


Advocacy Portion of the Association 
for Library Service to Children
http://www.ala.org/alsc/partnership.html


Includes links to Born to Read, Connect For Kids,


I Am Your Child.


ALSC Liaison with National Organizations Serving
Children and Youth
http://www.ala.org/alsc/outside_orgs.html


A page of links to national organizations serving


children that ALSC works with.


Advocacy Portion of the Illinois Library 
Association Web Site
http://www.ila.org/advocacy/index.htm


Includes state legislative updates, information on


banned books, etc. Join ILA to receive periodic ILA


Updates via e-mail.


Children’s Book Council
http://www.cbcbooks.org/


A non-profit trade organization dedicated to en-


couraging literacy and the use and enjoyment of


children’s books. It is the official sponsor of Young


People’s Poetry Week and Children’s Book Week 


each year.


International Reading Association
http://www.ira.org/


A professional membership organization dedicated


to promoting high levels of literacy for all by improv-


ing the quality of reading instruction, disseminating


research and information about reading, and encour-


aging the lifetime reading habit.


ISLMANET
http://www.islma.org/listserv.htm


An electronic discussion list for anyone who is inter-


ested in school library media programs and who has


an e-mail address. Keep informed of what’s going on


in school libraries.


Library Day
http://www.ila.org 


Generally held in April each year in Springfield. It is


co-sponsored by the Illinois Library Association, the


Regional Library Systems, and the Illinois School Li-


brary Media Association. Attendees have an opportu-


nity to visit with their legislators in person and share


their concerns for their library and their community.


Contact ILA for more information.


PUBYAC 
http://www.pallasinc.com/pubyac/ 


An Internet discussion list concerned with the prac-


tical aspects of children and young adult services in


public libraries, focusing on programming ideas,


outreach and literacy programs for children and care-


givers, censorship and policy issues, collection devel-


opment, administrative considerations, puppetry,


job openings, professional development and other


pertinent services and issues.


Some Resources to Keep You Informed and Enable You 
to Be a Better Advocate for Your Library and Patrons
Judy Hutchinson
River Bend Public Library


   







A great way to meet customers and market your li-


brary or department is to make presentations to


community groups, attend local functions, join


organizations, and look for other outreach activities.


These activities provide you with an opportunity to


promote the library, network with influential people,


identify the needs of the community, and look for ways


to improve your service. The more visible you and your


library are, the more successful you will be in your out-


reach activities.


Know Your Audience
The first step in any outreach activi-


ty is to know your audience. Who are


they? Knowing the demographics of


the group will help you answer oth-


er questions. What is their knowledge


level about library programs and


services? What is their interest level?


Do they support, might they resist, or


are they neutral about your position?


Do they have any expectations and


can you enhance those expectations?


Are there any special facts you should


know about your audience? The bet-


ter you know your audience, the easier it will be for you


to craft messages that will motivate them (see Develop-


ing Motivating Messages in my “Marketing” article).


Using Effective Presentation Skills
Making a formal presentation requires both good con-


tent and effective delivery skills. Too often people con-


centrate on content with little regard for how effective-


ly they deliver the presentation. Here are a few tips to


help make your next presentation a memorable one:


· Preparation: Determine your objectives. What action


would you like the audience to take and how will that


action benefit them? Develop “memory hooks” to


clarify and expand your message. Consider visual aids


and handouts. Visual aids will make your presenta-


tion more interesting and give you an opportunity to 


highlight key information, but don’t make them too


detailed. You should use handouts for more complex


information, but distribute them after you are finish-


ed. Organize your presentation as a road map, giving


the audience a preview of your key points and then


expanding on those points. Then put your presenta-


tion on note cards or outline. Use only trigger words.


The less information you have in front of you, the


more spontaneous and natural you will look and


sound. Anticipate questions—both easy and difficult


ones—and then practice out loud.


· Before the presentation: Arrive early and check any


equipment in advance. Don’t study


your notes; instead, mingle with the


audience. Get to know them. Not


only will you then have several


friendly faces in the audience, but


also you may be able to use some-


thing you learn in your presenta-


tion. In addition, you will be more


relaxed than if you study your notes


right up to the last moment.


· During the presentation: Your


goal is to look and sound con-


fident, knowledgeable, and trust-


worthy. Think of your presentation as a one-on-one


conversation with each person. Be yourself. Practice


sustained eye contact with individual members of


the audience, but don’t be afraid to use your notes.


Stand or sit erect. Gesture normally. Your vocal tone


should match the situation. If you are talking about a


new library program or service, you should be excit-


ed. If you are talking about a problem or sharing bad


news, demonstrate concern through your vocal tone.


Project your voice so everyone can hear you, don’t


talk too fast, and don’t be afraid to pause. Pauses give


you a chance to breath, think of what to say next,


and highlight key information. It also gives the audi-


ence an opportunity to comprehend what you just


said. When using visual aids, don’t read the informa-


tion or block the audience’s view. The visual aid 


Outreach
Steve Mongeluzzo
FIRST Communications


…see how you…


and your library 


can help the people


you meet and their


organizations.


   







should support your presentation, not be it. Let the


audience know upfront how you will handle ques-


tions. Usually you can answer questions during your


presentation if the group is small; the larger the


group, the more you could lose control of your time.


After the QA session, take  seconds to repeat your


top message.


· After the Presentation: After completing your pres-


entation, stay and answer any more questions. You


will find that some people would rather talk one-on-


one than ask a question before the group. Finally,


evaluate how you did. What worked and what didn’t?


What questions stumped you? Prepare answers to


those questions for your next presentation.


Other Outreach Opportunities
Your library will have many outreach opportunities


besides formal presentations. You will have to decide


which ones to take advantage of based on the audiences


you want to reach and the time you and others have


available. Here are just a few of the many audiences


and activities to consider:


· Students: Individual classes; orientation days; school


activities.


· Parents: PTA meetings; school activities; orientation


days; community events; church functions; Parents


Without Partners meetings; homeowners association


meetings.


· Teachers: Individual classes; PTA meetings; staff


meetings; school activities.


· Businesses: Chamber luncheons and after-hour mix-


ers; Rotary and Lions club meetings; business expos.


· Older Americans: Senior centers; retirement homes;


church functions; health fairs; community events.


· Government officials: Town council meetings; local


festivals and charity events; chamber events.


· Young adults: Local festivals and charity events;


homeowners association meetings; church functions.


· News media: Chamber events; town council meet-


ings; local festivals and charity events; sporting


events.


Making a presentation is not the only outreach activity


you should consider with these groups. Joining local


organizations, participating on committees, sponsor-


ing a booth at a community event, or just attending a


meeting are all good ways to become visible in your


community.


Evaluating Your Outreach Activities
Hopefully, your presentations before community


groups and organizations will result in increased atten-


dance at library programs and increased use of library


services. If you can develop motivating messages, and


enthusiastically deliver those messages, your chances of


accomplishing this are good.


Don’t expect immediate benefits from all of your


outreach activities. Your first goal may be to just net-


work and become known in the community. Don’t ask


for anything. Instead, see how you and your library can


help the people you meet and their organizations.


Eventually, you will find that people will ask you how


they can help you and your library, and they will refer


you to others who can also help.


   







Who is Your Audience?
(Fill out form for each major audience group)


A.  Who are they (demographics and size)?


B.  What is their knowledge level on my subject?
• High
• Moderate
• Low
• Mixed


C.  What is their interest level on my subject?
• High
• Moderate
• Low
• Mixed


D.  How do they feel about my position?
• Support
• Neutral
• Resistant
• Mixed


E.  What are their expectations?


F.  Are their any special facts I should know about them?







· Be a member of various groups or organizations:


Friends of the Library, Kiwanis, Rotary, Youth


groups, Women’s club, etc.


· Meet and get to know people. Building trust and


rapport are very important.


· When asking a business or someone to support you,


contact them only once a year. Keep certain ones for


the summer reading program and others for different


things throughout the year. This establishes consis-


tency and you’re not always asking the same people


all the time. You know yourself you don’t like to be


asked several times a year to purchase something from,


or to make a donation to, the same organization.


· It’s helpful to do a little research and know when 


a business or organization begins and ends its fiscal


year. (Some are eager to give donations early in the


year while others must have money spent by year’s


end.)


· When a business or organization gives you a helping


hand, recognize it with a press release. You can take


pictures and do your own news releases. This makes


it easy on the local papers. They don’t have to book a


certain time to be there. It makes it easy on you. You


get the picture you want in the paper and the story is


correct! News releases are more likely to get put in


the paper when you have a picture available, and


quotes are even better!


· When the news release comes out in the paper, clip 


a copy and personally deliver it to the business or


organization. This builds the connection and friend-


ship, making your next contact easier.


· Keep a “contacts and donations” folder for quick


future references.


Networking
Jackie Weiss
Cahokia Public Library District


   







Youth Services and School Library Communication
Developed by Lois B. Schultz for Limestone District Library, January 2002


Tips for establishing and keeping open channels of communications with the school(s)
(Remember - whatever you do it will be the students who benefit!)


Invite the school librarian(s) and teachers to the public library (and feed them, too!).  Discuss what they
are doing, what assignments are being prepared, and how you might help students have access to what
they need when they are researching these assignments.


Ask to be included in any institutes and in-service days for teachers and the school librarian.


Set up email communication with the school librarian and exchange information about assignments and
reports - how can the public library support the school's collection?


With the school librarian(s) plan a way to collaborate on teaching reference skills.  What happens in the
school library?  What can the public library do to support this?


Ask to be invited to classrooms to give book talks, to promote library programs and to promote reading.


Develop "assignment alert" forms to give to teachers to fill out and send to you so you know about
upcoming assignments.  You might want to include an "online form" on the library's Web page to make it
easier for teachers to do this.  Or just send them email and ask for information.


Find out if your school district(s) belong to your local library system.  If so, you have an established
"delivery system" to send resources and communications back and forth .


Send copies of newsletters, flyers, book lists, etc. to the school librarian(s) and ask her/him to send copies
of the same to you.


With your school librarian(s) plan a way to share the expense of buying professional resources - books
and magazines for reviews, articles, and how-to-do-it information.


Review your library's reference plan of service to ensure that all students and their teachers are treated
equally with regard to reference assistance and numbers of resources needed.


With the school librarian and the school district, sponsor a joint resolution that states the role and services
of each type of library  (school and public) within the community.


Meet regularly with the school librarian(s) - early morning, after school - whenever it is most convenient -
to discuss what's happening, share information, concerns, successes, etc.


Work with school librarian(s) in sponsoring programs that highlight reading for youth and parent groups,
i.e. author visits, poetry contests, young authors festivals, etc.


Share expertise with school librarians whenever you are together at events such as system workshops,
seminars, and  conferences.


Link your library's Web page with the school library's Web page - work together on what links to include
and how to make both of them work well for students.







“Be Nice to the Secretary” – and other ways to work successfully with schools


Sara Ryan, Multnomah County Library School Corps Librarian


One of the most important ways that public librarians in youth services can make a significant
positive impact in their communities is by developing strong relationships with the students,
teachers, and media specialists at local schools, as well as with parents and children involved in
home schooling. But it is often difficult to determine the best ways to make those connections.


At Multnomah County Library, we are lucky enough to have at least one full-time youth librarian
in every location, as well as a large staff in several different youth outreach programs. As a
result, we have tried a wide variety of strategies in our efforts to connect with those involved in
k-12 education, and can offer some insights on what works well and what has not been effective.


Promotion
The first step toward a stronger relationship with any customer is to make them aware of the
resources and services you offer. There are three main ways to increase this awareness: via in-
person contact, through printed brochures and other mailings, and through your Web site.


! Prepare a short presentation explaining your services that can be given at school staff
meetings. School administration will be much more willing to give you space on their
meeting agenda if they know you will only need a few minutes. Bring brochures that describe
your services and include your contact information.


! Emphasize what the library can do for teachers and media specialists, rather than making
them worry that they may have to do additional work and/or take up valuable class time to
accommodate you.


! Send a mailing to school staff at the beginning of the school year, but don’t stop there. The
School Corps, a school outreach program that supports curriculum and increases student and
faculty awareness and use of print and electronic information resources available through the
public library, has found that it is effective to send out short newsletters every quarter. Each
newsletter describes a specific School Corps service, explains exactly how that service can be
incorporated into curriculum, and also includes a booktalk of a new title and news about
upcoming library events of interest to teachers and students. For example, in our last
newsletter, we explained how the WilsonWeb Biographies Plus database, which is now
remotely accessible to Multnomah County Library cardholders, can be used for class
assignments. As a result, several teachers asked us to come to their schools to present
trainings on Biographies Plus.


! Katie O’Dell, coordinator of the Talk it Up! Book Discussion Groups for Kids program, says:
“Cross-promote yourself. Advertise in the school paper, in mailings to educators, on a Web
site, to electronic discussion lists. Make sure there are many, many ways a teacher or student
can find out about you. It isn’t enough to say, ’But I sent a flyer.’ Schools are sent thousands
of items each week. Send them the same message in many formats.”


! Don’t forget that the rest of your library staff needs to know what services and resources are
available to students, teachers, media specialists and parents, because there’s no guarantee
that everyone who could benefit from your services will contact you directly. Staff members
will need regular updates about your offerings, especially if your services are changing
and/or expanding. You don’t want a customer to be told that “the library doesn’t do that”
when the library most definitely does.


Within the library
Of course, many of the interactions teachers, students and parents have with you and your
services take place within the library building. In addition to making sure that your entire staff is
knowledgeable about the resources and services available for schools and home schooling
families, you may want to try some of these ideas.







! Offer tours for school classes. A tour can be a very simple introduction to library resources
and services, or it can be a more elaborate event incorporating a storytime, booktalks,
technology training, or other services requested by the teacher. Ruth Allen of Central Library
says: “One of the ways we’ve made school tours more manageable, which has also allowed
us to offer more tours, is by using volunteer tour guides. If the teacher requests a storytime,
booktalks, or other special services, the youth librarian will do those parts of the tour, and the
volunteers are able to do the rest.”


! Invite school classes to author/illustrator presentations and exhibits. We have interested
schools fill out applications to have classes attend the presentations. Brianne Williams of
Central Library says: “We often choose classes from targeted schools whose students need
some extra help getting inspired to read. After a school is chosen, we work with the media
specialists to select classes that are appropriately aged and would be responsive to us coming
in to the classes and talking to them about the author or illustrator. We go out to the classes
and do booktalks to get the students excited about the author or illustrator, and then bus the
students to the library for the actual visit.”


! Use volunteer homework helpers in the afternoons and evenings. Our Homework Helpers,
who wear green aprons with our Homework Helper logo to make them easily identifiable,
give students one-on-one assistance when they are doing homework assignments in the
library. They help children learn how to use the library catalog and find the books and
information they need, using all the library’s resources. Of course, when the students’
questions are extensive or complicated, the Homework Helper will refer them to a librarian.
But the Homework Helper program accomplishes several things simultaneously: it reinforces
the library as a good place to work on school assignments; it offers community members a
chance to help students; and it allows library staff to serve a greater number of patrons.


! Hold open houses for home schooling parents and children. We have held several open
houses in various library locations, during hours when the library is closed, so the parents
and children really feel that they “own” the library. The open houses include storytimes and
crafts for younger children, and training for older children and parents in the use of the
library catalog, Web-based databases, and the library Web site. These open houses make the
homeschooling families more comfortable using the library by giving them an in-depth
introduction to the resources we offer.


! Hold similar open houses for teachers and media specialists.


Outreach programs
Several of our outreach programs work extensively with the schools. For instance, part of our
Early Childhood Resources program focuses on working with teen parents in high schools,
helping them understand the value of reading to their babies. Joanne MacNamara, Parent
Educator, shares these strategies that work well with teen parents:
! Convey acceptance of their situation and who they are. These young parents are already 


prejudged by most of society as well as by many of their families.
! Be honest. They will quickly dismiss anyone who seems phony.
! Listen with respect and interest.
! Involve the teen actively in the presentation. Ask “What are some of the things that would 


make this book attractive to your baby?”
! Let them know how early literacy will benefit their child in real life.
! Find out about their interests and gear your presentation toward them.
! Accept different learning styles and comfort levels. Some teens are uncomfortable with 


eye contact in the beginning, and some may act as if they couldn’t care less about what 
you are talking about, but they may seek individual attention after you have finished your 
presentation.


Cathy Schneider, David Shephard and Carol Silva of our Books 2 U program, who, along with
trained volunteers, booktalk high-interest titles to students, recommend the following to ensure
that working with schools goes smoothly:







! Always confirm your appointments. Busy teachers may have forgotten that they scheduled
you for a visit on a particular day. Books 2 U sends out reminder postcards a week before
their visits, to make sure that teachers know that they are coming.


! Regularly survey your contacts in the schools. Ask them what could be done to make it easier
to work with you.


! Let the teachers know that you want to complement, not reinvent or replace, what they do.
! Try to avoid being part of a top-down decision, where the principal has decided that your


program will be a great thing for the school and simply mandates that the teachers use it. You
are far more likely to be welcomed in the school if the teachers themselves also believe that
your program will be a great thing. If a principal is excited about a program you offer,
wonderful! Ask her or him if you can speak about it at a staff meeting.


! If you work with volunteers, make sure they are very well trained. The volunteers will
represent the library to your audience, who will almost certainly not know the difference
between a paid professional and a volunteer. Volunteers should give out the same message
about the library as you do, and they should understand how important it is for that message
to be consistent.


Marcela Villagrán, coordinator of the youth portion of our Library Outreach in Spanish program
(LIBROS), says about working with ESL teachers, Latino students and their families:
! Have handouts available in Spanish that describe your services. Sometimes a child will bring


home, say, a library card application and the parent will sign it without really understanding
what it is. Your library card applications should be available in Spanish as well.


! Work with Latino clubs to involve bilingual students in volunteering for the library. Bilingual
student volunteers contribute a great deal to the success of our annual Día de los Niños y Día
de los Libros celebrations, for example.


! Attend Latino parent nights at the schools. This gives parents a chance to learn about what
you offer before they come to the library, which can be an intimidating place to visit,
especially for people who are new to the idea of a public library. Plan library tours for
parents based on what you find out about their interests and schedules.


! If you work with ESL teachers, make sure they understand exactly what you can offer them.
Sometimes a teacher will be interested in a presentation that uses very basic English, or one
that uses both English and Spanish, rather than in a presentation in Spanish only – especially
if not all of the students speak Spanish.


Overall, the more you can accommodate the specific needs of your community, the more
successful your outreach will be. Our Juvenile Justice program, for instance, strives to meet the
needs of incarcerated youth by working with their classroom teachers to determine the services
that will be most useful for them. And if you have several different outreach programs, it is
especially important for your outreach staff to understand each other’s work. Then they will be
able to refer interested teachers and media specialists to other programs when appropriate.


Online
If you don’t already have a library Web site, make one. Web sites are already an important way
for patrons, especially nontraditional patrons, to find out about you and your services, and they
will only get more important as the Web becomes a more and more integral part of people’s
lives. Local Internet Service Providers (ISPs) often offer discounted rates for nonprofit
organizations. And if no one on your staff has experience with making Web pages, involve
community members. Many young adults are experienced Web designers. Here are some
strategies for making the most out of your Web site:


! It should be easy for anyone using your Web site to contact the staff who are involved with
services for schools and home schooling families. (It should be easy for people using your
Web site to find contact information for any member of your staff, but that’s a different
article.) If you have more than one outreach program, include a short description of each one
so that patrons know who to contact based on what services they want. This is another place







where it’s important for your staff to understand the different services that are available, so
that they can refer patrons who may only contact the staff members whom they already
know.


! Include both telephone and email contact information on your Web site. Even some Web-
savvy patrons would rather call you than send you an email message.


! Your Web site can complement the other services you offer. For example, the Talk it Up!
Book Discussion Groups Web site includes resources for book group leaders, including how
to start a book group, guidelines for book discussion, and guides for discussing specific
books, among other features. And the School Corps Web site includes examples of the
customized booklists and webliographies that we compile for teachers. Spanish teachers use
the Spanish sites we link to on our Spanish-language Web pages.


! When possible, make your work do double duty. When School Corps makes a list of Web
sites on a curriculum topic for a teacher, we incorporate those sites into the appropriate
categories on our Homework Center. If you produce booklists, make them available on your
Web site as well. Our KidsPage Books page includes all of our graded reading lists, plus
several other lists. Students and teachers can print out the lists and then find the books in the
library’s collection.


Conclusion
Most of the strategies in this article can be generalized to these “top three” principles:
! Make it easy for teachers, media specialists, students and parents to find out what you do.
! Make it easy for them to communicate with you.
! Base everything you do on the needs of your community.


If you are interested in more information about any of the programs mentioned in this article,
contact information for all of them can be found at the following URL:
http://www.multcolib.org/kids/ylct.html.







SCHOOL LIAISON FIVE YEAR PLAN
2000 – 2005
Youth Services Department
Indian Prairie Public Library District


As part of the library’s mission to support students of all ages we have developed
a plan to work closely with the elementary and secondary schools in our district.


1) School Contact
Annually, August, 2000-2005
a) Contact the schools to arrange a visit to a faculty meeting to deliver Junior and


YA “Mini Apples”.
b) Bring schools information about student and teacher library card registration
Annually, Winter, 2000-2005
a) Promote library programs at least once a year by sending a letter to K-8 school


principals and librarians requesting time to visit classes to promote summer
reading programs.


b) Send letter to schools about including library card registration with school
registration packets at the schools whose boundaries completely overlap with
Indian Prairie’s boundaries.


Annually, May 2000-2005
a) Visit scheduled schools to promote summer reading


2) Programs
Annually, 2000-2005
a) Participate in school programs (i.e. Career Day) as requested
b) Booktalks for elementary and junior high school students as scheduled by the


schools
c) Schedule visits to the library as requested by the schools.


3) Ongoing Assignment Support
Support students and teachers by:
a) Sending Assignment Alert forms through SLS delivery mail periodically or taking


them to the schools in the fall.
b) Helping teachers choose appropriate level materials to be used in the classroom as


requested.
c) Maintaining assignment shelves in both the Children’s and Adult Departments.
d) Preparing new bibliographies or updating existing materials for reoccurring


assignments.  (i.e. Science Fair, Native Americans, Mythology)  Also, review the
Assignment Alert form for any possible changes.


e) Keeping abreast of changes in school curriculums. (I.e. whole language, block
scheduling, ESL classes) through professional reading and teacher contact.


f) Continuing to offer Indian Prairie School Reciprocal Agreement.







4) Collection Development for Assignment Support
a) Follow the Collection Development Plan information about reoccurring


assignments such as Chicago or Ancient Egypt.   Consider purchasing duplicate
copies of materials in these areas as well as in “hot topic” areas such as abortion
and homelessness.


Annually, 2000-2005
a) Review collected Assignment Alerts, Collection Failures Logs, ILL Request


Study, and Circulation Statistics Analysis for any noticeable collection
weaknesses.


b) Contact selector to consider purchasing materials to support school assignments,
including copies for the Reference collection, if needed.


Spring, 2001
a) Continue to expand collection to size given in   Library Building Program    ,


following the library’s collection development standards.
Fall 2001
a) Streamline and update “Mini Apple” brochures to be distributed in Fall 2001.
b) Update the school liaison plan to reflect changes suggested by the survey to the


schools.


5) Evaluation 2000-2005
Annually, June,
a) In a written report to the director, evaluate the effectiveness of the school contacts


for the previous school year and recommend changes that need to be made to the
School Liaison Five-Year Plan.  This report is due by July 1.


Annually, Summer, 2000-2005
a) Make needed changes in School Liaison Five-Year Plan.
b) Review  “Mini Apple” annually for minor changes.


6) Possibilities for the future
a) Promote our library’s web site through school visits


07/00 MAR/MAD
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Letter of Introduction to Preschool
Youth Services
Vernon Area Public Library District


September


Dear Preschool Teacher,


Our library offers various services for the preschools in our area.  One of the services is a
story time visit to your school.  Our staff visits the children once during the months of
November through February.  We bring books to read, finger plays or songs to sing and a
filmstrip to view.  During the month of April we set aside time so that your school can
come to the library for a special tour and program.  This visit is an excellent way to
expose the children to the concept of a library and also to enhance your literature
program.


Since your preschool is invited to bring your classes to the library during the month of
April, we like to display your preschool’s artistic talents during this time.  Space is
limited so we ask that you send a   sampling   of artwork.  To ensure that the artwork is
displayed before the tours begin, we ask that all work be at the library on or before
Friday, March 20.


During the month of November we invite all the preschools to the library for a special
program, which has been graciously donated by the Friends of the Library.  Some of our
past performances have been Mother Goose, Kathleen Gibson (singer), the puppet show
Rumplestiltskin and a magician.  In November the library also sponsors a Preschool Fair.
We provide the facility, publicity for the event and refreshments.  We ask that you bring
any materials you would like to use or handout to publicize your school.


Another service the library offers is the ability to checkout books on a school loan.  To be
eligible for this service, a school must fill out a school institute card.  An up-dated list of
staff authorized to use this card is also necessary. Teachers using the school loan institute
card are eligible to take out 30 items for a six-week period (no renewals).  Please see the
information we have enclosed explaining this procedure.


We hope this letter explains some of our services, and we look forward to working with
you.


Sincerely,







LETTER TO PRINCIPAL
Indian Prairie Public Library District


Dear (principal’s name)


Now that the 2001-2002 school year is beginning we would like to take this opportunity
to introduce our many services to you and your staff. We will be calling you to arrange a
visit and to discuss how we can work together to benefit your teachers and students.


Indian Prairie Public Library has been adding new materials and technologies that will
help your teachers and students meet their educational and informational needs.  Our
Web pages offer new ways to access Library materials, to notify us of upcoming
assignments and to access the Internet.  We know your staff’s time is limited so we
would like to show you and them how these new services can help.  We also invite you
and your staff to call us and arrange teacher or teacher/student tours of the library.


In addition, we would also like to let you know that this year’s Summer Reading Program
was a greater success than last year.  “Get Carried Away with Books” ran from May 14th


through August 11th.  1,960 students (PreK-6th grade) participated in this year’s program,
this is an increase of about 150 students from last year.  A list of the names of the
students at your school who joined the program will be sent to you soon.  We encourage
you to recognize these students for their achievement.


The Indian Prairie Public Library Children’s Services staff is looking forward to working
with you, the teachers and students of our district.


Sincerely,


Suzanne Lippencott
Head, Children’s Services


Monica A. Dzierzbicki
Children’s Librarian







PROCEDURES FOR SCHEDULING AND PRESENTING GROUP TOURS
Indian Prairie Public Library District


Scheduling Tours:


- All requests for group tours (i.e., public schools, private schools,
homeschoolers, scouts, pre-schools, etc.) should be forwarded to the
Children’s Librarian or Department Head for scheduling.


Presenting Group Tours:


- All department staff may be asked to assist in tours
- Depending on the age, size and purpose, tours can include the following:


a. Story or brief Storytime
b. Tour of department
c. Tour of whole library
d. Reference instruction
e. Computer catalog instruction
f. Internet, reference and game computer instruction
g. Library materials scavenger hunt
h. Materials and computer instruction on a specific topic


- Check “Group Visit Policy” (Library Policy 455) and Group Visit Guidelines
for specific details.
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CLASS AND GROUP VISIT FORM
Alsip-Merrionette Park Public Library


NAME OF SCHOOL OR GROUP:   _______________________________________________


CONTACT PERSON:   _________________________________________________________


PHONE:   ____________________________


******************************************************************************


DATE OF VISIT:   _________________________ TIME:   ____________________________


LOCATION OF VISIT:    _______  AT  LIBRARY     OR    OTHER: _____________________


AGE OF GROUP:   _________ NUMBER IN GROUP:   _________


TYPE OF VISIT:


_____   TOUR OF LIBRARY


_____   STORYTIME  (stories, songs, fingerplays) or  BOOKTALK (introduce great books)


THEME:   ____________________________


_____   LESSON IN LIBRARY USAGE, SUCH AS:


_____   LOCATING RESOURCES IN AUTOMATED CATALOG


_____   USING MAGAZINE INDEXES


_____   SEARCHING THE INTERNET


*************************************************************************************


REQUESTING A VISIT IS AS EASY AS 1-2-3!
1.  MAIL FORM TO ADDRESS AT TOP    OR


2.  FAX FORM TO 708-371-5672    OR
3.  E-MAIL INFORMATION TO AMPL@SSLIC.NET







FOR LIBRARY OFFICE USE:


ASSIGNED TO:   _____________________________


MEETING ROOM RESERVATION:   _______


MATERIALS TO PULL:


PROMOTIONAL MATERIALS:


BOOKMARKS  ______ BIBLIOGRAPHIES _______     COLORING SHEET ______


POSTER ______ CURRENT PROGRAM BROCHURE ________







VAPLD


CONFIRMATION OF SCHOOL VISIT FORM
Vernon Area Public Library District


Date


School
Street
City, IL  Zipcode


Attn.:


Dear ,


We are looking forward to visiting with your (insert grade
level) grade classes on:


Thursday, January 31, 2002
at the following times:


9:30 - 10:00 a.m.
10:15 – 10:45 a.m.


The only equipment needed is a display table and a VCR
set up.


Thank you, again, for arranging the class schedule.


Very truly yours,


Name
Youth Services Librarian







SCHOOL TOUR - SCAVENGER HUNT
Indian Prairie Public Library


Write down or collect at least five examples of the following:


USING THE COMPUTER CATALOGUE:


    A Bad Case of the Stripes   by Shannon


A fairy tale


The “Magic Tree House” Series


An audio cassette version of E. B. White’s   Charlotte’s Web


A Biography about Colin Powell on video


A book on Komodo Dragons


USING THE INTERNET COMPUTER:


Find your School Districts website


Name a website where parents can find Internet safety information


Name a search engine


Name a site you could use for homework about planets


Name a site you could find biographies on


What is the name of the site where you could find information on


Arthur & DW, Ms. Fizzle, and ZOOM!







KORTHAUER  PROJECT
Information for Second Grade Teachers
Youth Services Staff
Bensenville Public Library District


Background
The Korthauers were one of the founding families of Bensenville in the mid 1800s. Other
families include the Franzens and the Fischers.


The Korthauer Log House was built in Bensenville in 1844.  Korthauer descendents
expanded the house encasing the original structure in drywall and siding.  In 1989, the owners of
the house decided to tear it down and discovered the log structure.  They offered the structure to
the Bensenville Historical Society if the Society would move it to another site.  The Bensenville
Library offered a site on their property.  Volunteers carefully labeled the logs before removing
them and then properly reconstructed the pieces on the library property.  All restoration work
was and continues to be done by volunteers as time and materials become available.


The German built log houses differed from log cabins in two significant ways.  First, the logs
were planed flat on all sides instead of remaining round.  Second, the log houses had cast iron
stoves rather than large fireplaces for cooking and heating.  The architectural design resembles
the log houses built in the region of Germany where the Korthauer family and other German
families emigrating to Bensenville lived prior to their arrival in the United States.  The timber
frame construction was influenced by the timber frame construction of the Middle Ages.


One of the reasons the German settlers came to this area of the Midwest was its resemblance
to the land and climate area in their German homeland.  In addition, the soil was suitable for
growing flax, which had been a major crop in the old country.


Before the German settlers arrived, the Potawatamie Indians frequented this part of the Great
Lakes. The use of American Indian and German names can be traced backed to the early
influence of both groups.


AT THE LOG HOUSE
Bus Arrival
A “Time Traveler ” will meet the bus at the parking lot entrance to the Library on Wood Street.
When all the children have filed off the bus, the Time Traveler will explain that we are going to
travel back to the time when the Potawatamie Indians lived here.  If they are very quiet and
listen, they can hear the birds singing in the trees and imagine what it was like to walk with an
Indian child through the woods.  We will travel to a Log House of one of the early German
families and spend time with Mrs. Korthauer.


As they “travel,” Indian flute music is played to help set the mood.  The Time Traveler will
lead the children single file to the boardwalk that goes to the Log House.  Mrs. Korthauer will
greet the classes and invite them into her home.


In the House
After the children are settled on the rug mats, Mrs. Korthauer will tell them a little about her
family and then identify various tools and artifacts around the room.  She will show them the
iron pot on the stove filled with cabbage, potatoes, onions and carrots, the staples of a German
meal.


Activities  
The children will divide into their “teams” (as assigned in their classrooms prior this field trip)
for the chores and games.  Mrs. Korthauer will oversee the “butter” group and keep everyone
moving from activity to activity.
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• One group will go upstairs to see the rope bed in the bedroom and take turns fluffing the
feather comforter.  This will require two adults (one at the top and one at the bottom) as the
stairs are very steep.


• A second group will “make butter” by shaking the small jars of cream.
• A third group will plant seeds that will later grow in Mrs. Korthauer summer flower garden.
• The fourth group will play “Hoops and Sticks” outside on the front lawn (on fair weather


days) or “Indian Stones” in the  (on rainy days).  All groups will rotate so that all children
have a chance to do all four activities.


It is imperative that there are two adults with each class.  Three adults (Mrs. K. being one)
will be able to handle each class.  We need one adult upstairs with all groups, one below
assisting with the stairs and overseeing other chores and one adult outside with the games.


Gathering for the Stories
Mrs. Korthauer will lead in singing “Oh, How Lovely is the Evening” (a German round) as
everyone is finishing the activities and gathering to hear her stories.


It is helpful to have a teacher pass around Mrs. Korthauer’s oatmeal cookies (compliments of
District 2's Mary Seilkopf) at this time. The children can munch on them as they settle down and
listen to Mrs. Korthauer.


Mrs. Korthauer will tell the children what it was like to come to America aboard a ship in the
early 1800s.  She will take items out of the trunk and tell a story about each as to why she chose
to bring that item to America.


Then, Mrs. Korthauer will tell a Grimm’s folktale that she heard as a child growing up in
Germany.  The fathers of scientific folklore study, Jacob and Wilhelm Grimm published their
first collection of German tales, [Kinder- und Hausmarchen] in 1812; the second collection in
1815.  The tales were collected from those told by women in the German households.  The tales
would have been heard by Mrs. Korthauer when she was a child.  It wasn’t until 1884 that
Household Tales   was translated into English.


Traveling Back to Present Day
After the folktale, Mrs. Korthauer will see the children to the door.  The Time Traveler will greet
them at the end of the boardwalk.  When all the children are assembled, the Time Traveler will
turn on the Native American flute music and take the children back to the present-day which will
be indicated by turning off the music. The Time Traveler will then lead the children to the library
for more activities.


AT THE LIBRARY
Overview of
When the 9:00 class arrives at the Library, a member of the Youth Services staff will greet them
and lead them to the sofa area.


The10:45 class will go immediately into the meeting room where tables will be set up and
their lunches will be waiting.  They will be ushered into the sofa area at 12:30.


The Time Traveler will ask about their “trip” (who did they see, what happened there, what
did they like, etc).  A Library staff member will tell the children about the letter they will write to
Oma and Opa (their “German Grandma and Grandpa”).  Craft stations will be explained with a
sample (each craft represents an item Mrs. Korthauer brought with her from Germany).  Pictures
will be taken before the children leave the sofa area.


Letter to Oma and Opa (Grandma and Grandpa) 
Using words from a white board as “triggers” (Mrs. Korthauer, planting, quilt, hoops, etc.) all the
children will write a letter to “their grandparents” in Germany.  They will tell about what they
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did and saw while at the Log House.  The letters will be kept in a notebook that they and their
parents can see at the Library.  Each class has its own section complete with a Polaroid picture
taken of the class.  The notebooks from previous years are available for anyone to view.


Scherenschnitte (paper cutting)
Patterns are pre-drawn for the children to cut and glue.


Recipe Book
Pre-printed pages are assembled with front and back covers.  They are “bound” with twine.


Pocket or Handkerchief Doll
Dolls are assembled from pre-cut fabric, cotton balls and twine.


Quilling (paper curling)
Shapes are assembled from pre-cut strips of paper (for child-size hands).


Quilt Block
Colored triangles are assembled on pre-drawn quilt block patterns.


Returning to School
Each child will be given a book bag for her/his finished activities to carry back to school. Names
will be written on the bags in permanent black marker for easy identification.


Buses picking up the students to return to their schools will pull into the Library driveway.
The children can walk directly out of the library and board the buses.


OTHER IMPORTANT THINGS FOR TEACHERS TO KNOW
BEFORE THE  FIELD TRIP


1.  We need a minimum of three adults in the Log House. We can use five adults at the Library 
to help with the craft stations.


2.  Unless there is an electrical storm and torrential rain, the field trip will go on. Rain dates will 
be made for cancelled trips.  We have not been rained out yet, but we have walked in drizzle!


3.  The bus will drop the children off at the entrance to the Library’s parking lot on Wood Street.
4.  The 9:00 class will return to school for lunch. The 10:45 class will bring sack lunches.  Please
put all the lunches in a cardboard box or plastic bag.  The bus driver for the 10:45 class will drop
the lunches off at the library after dropping off the children for the Log House .  That class will
eat in the library’s meeting room from 12:00 to 12:30 before doing the library activities.


Revised 2/02







PROCEDURES FOR SCHOOL ASSIGNMENTS & TEACHER LOANS
Indian Prairie Public Library District, Darien


The Assignment Alert Form:


1. An “Assignment Alert” form should be used whenever…
a. a teacher calls, faxes or emails an assignment or request for materials
b. a student or parent brings an assignment to your attention
c. you notice repeat questions on the same topic or titles
d. high traffic in collection area
e. no more material in collection area


2. Forms can be found in the Children’s Reference Desk 1 file drawer in file
marked “Assignment Alerts”. (See attached copy.  When you are taking the
last form additional copies should be made on lilac paper.)


3. Make sure to fill in the following areas:
a. Today’s Date
b. Staff
c. Assignment
d. School
e. Teacher(s) or Contact persons name and phone number
f. Grade level and number of students
g. Any details available (attach a copy of assignment or worksheets when


available)


4. Staple a copy of the yellow processing form (read “Processing Procedures for
School Assignment Materials) and inform the Children’s Librarian or the
Department Head about the assignment or request for a teacher’s loan.







ASSIGNMENT ALERT
Indian Prairie Public Library District


Today’s Date: _______ Staff: ____


School Assignment
Teachers: please fax or call in the assignment at least one week before giving the
assignment to your class.


Assignment: _______________________________________
Date given: _________  Date Due:________


School:_________________________________ Phone:_____________


Teacher(s):______________________________ Grade level:_________
                  ______________________________ # of students:________
Details of
Assignment:_____________________________________________________________
_____________________________________________________________
______________________________________________________________________
______________________________________________________


Library use only
Teacher Loan


# of titles found:_______  # of titles taken:_________


MAXIMUM # of TITLES THAT CAN  BE TAKEN :________


Teacher Loan____    Assignment shelf________   In stacks (7 day)________


Staff  time needed to gather materials:_______ to process materials:_________


# of staff who worked on the assignment:___________


Recommendations/Comments/Call Numbers (list on back of page)


401 Plainfield Road • Darien, Illinois 60561-4207
PHONE: 630/887/8760  FAX: 630.887.1018
TDD: 630/887-1421
www.indianprairie.lib.il.us







PROCESSING PROCEDURES FOR SCHOOL ASSIGNMENT MATERIALS


1. The Children’s Librarian or Department Head will fill out the processing checklist form and
assign completion of processing to available staff.  (See attached copy. Forms can be found
in the Children’s Reference Desk 1 files in the file marked “Assignment Alerts”.  When you
are taking the last form, additional copies should be made on light yellow paper.) Steps on
form must be checked off as they are completed.


A: 3 and 7-Day Taping---
a. Pull materials for the assignment.
b. Apply appropriate tape (tape can be found in Child 1 desk drawers or in workroom


cupboard) according to the directions on processing form.
c. Tape should be placed on the upper spine of item.
d1. If you have been trained to, change the computer catalog location to “injd” on all


tagged materials.
d2. If you have NOT been trained, place all the tagged materials on a cart and
      leave at the Children’s workroom computer area, with the processing form.
e. Post the assignment on the “Assignment Board” located on the wall by the “boys”


washroom.  Post the school name, grade and title of the assignment.
f. After the materials have had their catalogue location changed, place them on the


assignment shelf.
g. Label the shelf where the items are placed with the name of the assignment. (label


makers are in the workroom cupboard above the computer).


B: Blue Banding ---
a. Pull materials for the assignment.
b. Fill out the blue bands according to the directions on processing form.


(Bands can be found in front of the “Assignment Alerts” file or in the bottom drawer
of the four-drawer file cabinet between the Children’s Librarian and Librarian
Assistants’ desks.


c. Securely fasten the blue band around the front cover of the item with tape.
d. Follow steps d through g from Section A above.


2. After “assignment” due date has past, materials must be de-processed. (Check Assignment
Alerts clipboard for other schools who may be doing the same project. Do not remove
materials.)  The reverse side of the form outlines procedure for removal of materials from the
Assignment shelves. Steps on form must be checked off as they are completed.


STEPS INCLUDE;
A. removing either blue bands or tape
B. removing the label from the shelf(ves)
C. removing the Assignment Board information
D. following step d1 or d2 from Section A above to change location back to “insj”
E. Put the materials on “re-shelving” carts at the end of the corresponding shelves.







ASSIGNMENT ALERT!
Skokie Public Library


Please contact the Youth Services Desk, at 847-324-3149, or Fax us at 847-673-7797,
with the following information , PRIOR to giving your students an assignment. We will
be able to better help your students find the information they need. Please send to the
attention of Louise Barnett.  Thank you!


SUBJECT OF ASSIGNMENT_____________________________________


DATES:  FROM _____ TO ______


School ___________________   Grade _________   # of students _________


Teacher  ___________________   Phone no. ________Ext. _______


Should material be held for library use only?      ___Yes     ____No


Describe the amount and type of materials needed:


________________________________________________________________________







ASSIGNMENT ALERT-TRUMPET YOUR PLANS
Alsip-Merrionette Park Library District


Date:______________________


Teacher:__________________________ Phone at school: _________________


School:___________________________ Subject Area: __________________


Grade Level:_______________________ Number of students involved: _________


Description of Assignment:____________________________________________________
____________________________________________________________________________
____________________________________________________________________________
_____________________________________________________________________________
___________________________________________________________________________


Assignment Due Date  __________________________________


Check materials that may be used for the assignment and give  minimum or maximum
numbers, ie: only one encyclopedia, if applicable:


Books__________ General Encyclopedias ________ Videos  _________


Magazines_________   Internet _________ CD-Roms ________


4 Ways to  ALERT: 1) Call the Youth Services Desk at 371-5666
   2) Fax it to (708) 371-5672
   3) Email us at:   ampl@sslic.net


    4) Mail it to us at:
Youth Services Department
Alsip-Merrionette Park Library District
11960 S. Pulaski Road
Alsip, Illinois 60803







ASSIGNMENT ALERT
Lisle Library District


FAX to 630/971-1701 one week prior to start of assignment or call 630/971-1675 or mail
to Youth Services, Lisle Library District, 777 Front Street, Lisle, IL 60532.  Go online to:
www.lislelibrary.org   and click on the Assignment Alert Form, fill in the information and
click on submit—we’ll do the rest!


Date:____________________________________________


Teacher’s name:________________________________________________


School:_______________________________________________________


Phone number:_______________________ FAX number:________________________


Grade/Subject: ______________________ Number of Students:___________________


Assignment Begins: __________________Assignment Ends: _____________________


Brief description of assignment  (include student’s copy of assignment, if possible)


With proper notification, our staff can put together an assignment shelf of materials your
students can use, but not check out.  This will assure that ALL students will get the
chance to successfully complete their assignments.


Thank you for helping us to better serve your students!







MATERIAL REQUEST FORM


Dear Teacher;


From time to time, you may need to check out materials that extend beyond our loan
restrictions, (usually limited to 3 items per subject).  We ask that you fill out this form
and submit it to the Lisle Library Youth Services department one week prior to your
needing the items.  We will do our best to assist you based on current demands and
subject availability.


Thank you for your cooperation and understanding.


Name_______________________________________________________________


Phone Number______________________________________


School______________________________________________________________


Items or subject area of request__________________________________________


___________________________________________________________________


___________________________________________________________________


___________________________________________________________________


Number of items requested_____________________________________________


Length of time items will be needed______________________________________


We can check these items out to you and have them ready for your pick-up if you provide
us with your library card number.


Library card number___________________________
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Lisle Library District







Teacher Request for Materials
Naperville Public Libraries Date___________


Initials_________


Teacher_____________________________________________________


School______________________________________________________


Grade___________________


Library Card #_______________________________________________


Phone (home)____________________(school)_____________________


Date materials will be picked up________________________________


Materials needed:
(please give a complete description of the assignment, materials requested, formats needed – the
more we know, the better we can meet your needs)


Materials will be checked out for 3 weeks and may be renewed by phone for an additional 3
weeks.  Please note:  videos and magazines circulate for only 1 week!


Naperville Public Libraries
Children’s Services


200 W. Jefferson Ave.
Naperville, IL  60540
(630) 961-4100 X201


*Please allow 7 days before pick-up for materials to be gathered.







TEACHER NOTIFICATION FORM


We tried…………………………


Dear __________________________________


Your student____________________________________, came to the Lisle Library
on_____________________.


We regret that we were unable to give adequate information for the assignment
on_________________________________________


The reason is circled below.


All material on the subject is in use.


Further clarification is needed.


Reasonable search failed to supply suitable material for the assignment.


Due to heavy demand of materials on this subject, the student is limited to ____items.


Other:
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________


If you wish to speak with us please call Youth Services at the Lisle Library District,
(630) 971-1675.  We will be glad to help in any way we can.


Lisle Library District
777 Front Street
Lisle, IL  60532
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SCHOOL LIAISON (K-6th GRADES) FISCAL REPORT


ASSIGNMENT ALERTS requesting…


Materials for Student Check-out  = 114


Materials for Teacher Check-out  = 39*


Materials for In-Library Use Only =   61  


Combined Total = 214


Plus Young adult Assignments handled
Jointly by YA and Children’s Services  =   9


FY Total  = 223


Notes:
• *Includes three known teacher assignments that requested Internet use to complete


the assignment and at least one that directly used the Library’s webpage and
databases.  Considering the webpage revision was not available until after our annual
visit to the teachers, I find this very promising.


• This Fiscal Year showed an increase in Teacher Check-out requests.  Other request
categories nearly doubled from the previous year.


• With the help of one of the Departments’ volunteers, a historical file was created on
Word to track school assignments.  This has allowed the Department to add additional
materials, duplicate copies, and new materials to support those assignments that will
continue to be used by the schools served by Indian Prairie Library.


• October through mid-November and late February through early April remain the
Departments’ heaviest assignment request months.


CLASS VISITS:
Annual class visits to Indian Prairie Library were conducted for twelve (12)
Pre-School, Kindergarten, 4th and 5th grade classes and two (2) classes of Hinsdale South
High School Communications students.  Visits varied from; Children’s and Adult
Department tours, modified Storytimes, Bibliographic Instruction, Hands-on computer
training, library material scavenger hunts and use of requested assignment materials.


The in-library visits are presented by one or two Children’s Department staff, the
Computer Technology Department Head (when available) and myself.


CHILDREN’S STAFF SUMMER READING SCHOOL VISITS:
Letters announcing the Departments annual Summer Reading school visits were sent out
to all eleven public and one parochial K-6th grade school in early April 2000.  All schools
were visited this year.  All Children’s Department staff participated in these visits.  The
end of the year statistics for Summer Reading Club registration showed an increase of
over 200 participants, with a 65% completion rate.







Note I was invited to speak at the end-of-year parents meeting held at Lace Elementary
School for the parents and caregivers of students in Lace and Mark Delay School.  This
program focused on what parents and caregivers can do to help their child to continue to
read during the summer break.  Plans were made to make this an annual joint venture
between the schools and Indian Prairie Library.


FACULTY SCHOOL VISITS:
During September and early October 1999 I visited the teaching faculty at ten of the
Library’s in-district K-6th grade schools.  During these visits non-resident teachers are
offered the opportunity to apply for an Indian Prairie Library teachers card.  Group visits
to the library, Assignment Alert forms and other Library services were also discussed.


At the time of the visit the Library’s revised website was not yet completed and was
unavailable for demonstration. Plans to include it in the 2000-2001 school year
presentation have been made.


PRE-VOCATIONAL EMPLOYMENT:
The Children’s Department was thrilled to again be asked to employ two students from
the Hinsdale South High School Special Needs classes.  Job coaches accompanied both
students.  Salaries for these students are paid by federal government funds.


Dan Para worked Tuesday and Thursday afternoons preparing and shelving the
Department’s magazines, organizing and shelving the book & tape kits, CD-ROMs and
toddler board books.  Dan will be with us again during the 2000-2001 school year.


Lisa Mullins helped three days a week and worked on sorting and shelving videos,
books on tape and several book collections.


ADDITIONAL NEWS:
• The Children’s Department added Textbooks from District #66 to its in-house


textbook collection.


• On April 11th and again in August a Parent/Child (grades 3 - 6) Internet and computer
use workshop was offered at the Library by Dan Kloepper and myself.  Unfortunately
the registration has not met our expectations.  During the Focus Groups this type of
programming was mentioned as the type of programming some of the Focus group
members would like to have offered by the Library.  We will offer this program
again.


• The K-6th grade “Mini-Apple” brochure has been revised to include the Library’s
revised website information and will be used in the fall 2000 teacher visits.


• The Assignment Alert form has been added to the “Teacher’s Services” section of the
Library’s website and is available for teachers to print the form directly from the
page.


• I attended a joint Teacher/School Media Specialist/School Liaison meeting held at the
Suburban Library System.  Plans to make this a regular meeting of area Teachers,
School Media Specialists and School Liaisons were discussed.


Indian Prairie Public Library







Host a School Staff Meeting
We’ve had school staff meetings at our library. They


have been successful; we provide space and a few


donuts and give a short overview of what the library


has to offer. When they are finished, they are given a


short tour of the library.


Library Tour by Power Point Presentation
We made a library tour on Power Point presentation.


This way we can go into the schools and give them a


tour of the library. This works well for those who can’t


come to the library for a live tour on a field trip due to


transportation issues. When the students arrive at the


library for the first time they will feel comfortable with


the surroundings.


Be a Guest at School Functions
Offer to set up a library information table at different


school functions, open house, orientation night, PTA


meetings, book fairs, etc. Have flyers on library hours,


programs, and calendar of events. A drawing for free


books is always a good attention getter.


Be a Judge
Offer to be a judge for special contest and events. This


is a fun one, plus you get to know not only the teachers


and staff but also the students.


School Cooperation
Jackie Weiss
Cahokia Public Library District


   







REACHING OUT TO HOMESCHOOLING FAMILIES:
SERVICES AND PROGRAMS
Author:  Paul Kaplan, Lake Villa Public Library District


Originally printed in Illinois Libraries.
Reprinted with permission from the Illinois State Library.


Illinois public libraries serve an increasing number of families electing to homeschool. Indeed, it
has been estimated that well over a million children are homeschooled in the U.S. These
numbers have had a dramatic impact on library service as traditionally home-schoolers make
heavy use of libraries. Libraries stress their role as instititions of informal education and the
partnership of libraries and homeschoolers seems like a natural one.


The increased emphasis on serving homeschoolers has been the subject of programs at library
conferences too. For instance, “Putting Together the Pieces of the Homeschooling Puzzle” was a
popular program held at the annual Illinois Library Association conference in June 2000. This
author was one of the presenters at this program and it came as little surprise that there were
many creative ideas about homeschooling services from librarians across the state.


At our library we offer a variety of services and programs for homeschoolers. We were fortunate
to recently win two mini-grants to improve and expand our offerings. A FY2000 LSTA Market-
ing mini-grant from the Illinois State Library helped us design a brochure to promote our pro-
grams. A 2000 Innovative grant from the North Suburban Library Foundation (www.nslsilus.org/
Foundation) allowed us to bring in an expert, David C. Brostrom, to advise us on our efforts and
to make a presentation to community and staff. Incidentally Brostrom's book A Guide for Home-
schooling for Librarians should be read by every librarian who wants to expand services to
home-schooling families.


Experts have been helpful but we have learned a lot through trial and error too and we wish to
share our ideas with other libraries. In this article I hope to provide some low cost and easy to
implement ideas for services targeting homeschoolers.


GETTING STARTED WITH HOMESCHOOLERS


HAVE A STAFF CONTACT PERSON
It may seem obvious but it is essential to designate one staff person as the contact for home-
schoolers. Sometimes when responsibilities are divided among many people results become in-
creasingly diffuse. By having a special designatee programs and ideas can be implemented in a
more efficient manner. The homeschooling community too can readily funnel their concerns
through one person rather than through a committee.


One of the key roles for the contact person is to act as an advocate for homeschoolers. There still
exists a great deal of misunderstanding about homeschooling. Many members of the public and
some staff may have negative attitudes towards homeschoolers.


Some librarians have expressed to me their concern that homeschoolers often ask for out of print
titles that need to be obtained through interlibrary loan. It is our role as librarians to promote the
latest and fullest information on a subject and when patrons ask us for dated materials there can
be a slight measure of reluctance. But we should not be judgemental. We can both “give the
patron what he/she wants” and provide additional titles to patrons who may be interested. The
cost of interlibrary loans is another issue. If a library finds that a high degree of interlibrary loans
is becoming too costly then the policy should be reexamined. The new policy would be more
realistic. In either case, every patron should be treated equally.







There are other awkward situations that lead to misunderstanding between homeschoolers and
library staff. Some libraries, for instance, have children enter their school name on the sign up
sheet for Summer Reading Programs. Homeschool children may feel embarrassed entering the
words “homeschool” on the form. (Homeschooling parents have told me that their children may
be gawked at or questioned when they accompany a parent on a daytime errand such as a visit to
the grocery store. “Why arenit you in school?” some adult will blurt out. One can imagine the
increased sensitivity to slighting comments after an experience like this). It is the duty of the
contact person to make the homeschooling family feel welcome and comfortable in the library.


The contact person can change staff attitudes by offering inservice sessions on how to serve
homeschoolers. The program will explore why people homeschool, their methods, philosophies
and techniques and how the library can serve them. The underlying theme of this inservice
program is to stress a positive attitude in serving homeschoolers.


LIBRARY SERVICES
The contact person is in a unique position to take charge of a few great services that homeschool-
ers will surely appreciate. These include:


Every Reference desk should have a homeschooling notebook or binder. The notebook can be
used by both new and veteran homeschoolers. The notebook will have contact information of
local homeschooling experts along with statewide and national organizations. It may also have
a copy of the laws of Illinois regarding homeschooling. At our library we keep the telephone
number of the regional superintendent for our county of the Illinois State Board of Education.
Prospective homeschoolers can receive a packet of information from this office spelling out state
guidelines for homeschooling. Keep in mind that there is a superb directory to help you get
started with your notebook in The Librarian’s Guide to Homeschooling Resources by Susan
G. Scheps.


Librarians might consider starting a pamphlet file of free homeschooling catalogs. It should be
noted that the main expense a homeschooler will incur is through obtaining curriculum. While
libraries do not carry curriculum they can make the decision process easier for homeschoolers
by having catalogs available.


A brochure of library services to homeschoolers should be made. Even if a library offers a mini-
mal number of programs and activities for homeschoolers the resources and materials in a library
are of great interest to a homeschooler. Do you own a homeschooling magazine? If so, mention it
in your brochure. You might also mention where homeschooling collections may be found.
Show how the traditional library services of reference and readeris advisory can be helpful to
homeschoolers. Use plenty of graphics to illustrate your point and donit forget a dab of humor.


A newsletter is a great way to communicate too. Why not devote a small portion of your library
newsletter to information of particular interest to homeschoolers? You might even start a simple
one page newsletter wholly devoted to homeschoolers. At our library we have compiled a large
mailing list of homeschoolers and we send a newsletter out twice a year.


ORIENTATION PROGRAMS
Orientation programs get the message of the library out to homeschoolers. Librarians should
consider offering an orientation program at least once or twice a year. At the orientation program
library staff will talk about some of the services and resources a library offers. Homeschoolers
can ask questions and find out about procedures and policies. Homeschoolers can network with
one another at these meetings too. Keep in mind these few pointers for sponsoring a successful
program:







• Get the word out! Be sure to write up a few paragraphs for the library newsletter.
Homeschoolers are always on the lookout for educational opportunities. News releases to the
local media are essential too. Don’t forget to send a flyer to local religious institutions as many
homeschoolers form support and activity groups through these places. Take advantage of
everyday opportunities to advertise your upcoming program too. A well placed colorful postern
the library is always helpful.


• Pick a suitable meeting room. Many librarians do not have the luxury of choice. The meeting
room may be a small or cramped one but changes can be made to even rooms like these. Always
leave a table with chairs in a corner so that homeschoolers can have their children work while the
adults listen to the presentation. You might have some board books and picture books available
for the younger children. For the overall meeting be sure to set up the tables and chairs in a circle
or square and not theatre style. You will find that the interaction between homeschoolers is often
as informative as what you have to offer. This too leaves them with an opportunity to network.


• Bring a book truck for your presentation. Naturally any presentation should have plenty of
book and materials to show and tell. Don’t take for granted the seemingly obvious reference
tools that may help homeschoolers.


• Annotated bibliographies and handouts are always welcome. You will  notice that home-
schoolers will be steadily taking notes of titles that you mention. Youill make things much
easier by having some annotated handouts available. Be sure to list books that have activities
and exercises.


• Be open to suggestions for new programs. At your orientation program poll the audience and
see what they would like to see at the library. We found out that homeschoolers were interested
in programs on basic research for parent/guardian and child. Research programs would highlight
some of the skills and searching techniques that librarians use on a day to day basis. A simple
research program can focus on the use of the indexes and guides. One librarian told me that she
has had a series of programs on reference resources. A basic almanac, for instance, provides a
treasure trove of information for the novice.


• Don’t forget electronic resources. We have offered a class on homeschooling sites on the
Internet. There are so many great sites now. Or you can do a program on electronic research
sources on the Internet. You can also show the great First Search sites that are provided by the
Illinois State Library.


• Consider offering a book discussion! We have hosted monthly book discussions for the past
three years. We have these meetings in the early afternoon. We have focused on learning about
American history through fiction. Originally our aim was to reach young adults. But we soon
found that our real target age was children ages 8 to 12. We also found that any one child might
have a brother or sister attending the discussion too. Therefore we try to find well illustrated
books that appeal to many ages.


• A tour of the library is fun and educational way to begin or end a program. There may be
home-schoolers who are new to your library. Why don’t you provide a tour at the end of your
orienta-tion. You may even consider a behind the scenes look at how books and materials are
received and cataloged.


SOME FINAL ADVICE
Some of our best programs have come through experimenting. Don't be afraid to try a new
program! Each community is different and results can vary widely. The orientation program is
the simplest way to start. By offering an orientation program you can test to see the level of
interest for homeschooling programs.







But even if you do not offer any homeschooling programs consider a homeschooling service
such as promoting a notebook at the reference desk listing helpful organizations.
We have found that homeschooling families are very grateful for any positive efforts made by
library staff. Most libraries have books and material on homeschooling. Try promoting these
materials through a bibliography or brochure. You should also promote the real day to day work
you do involving reference and readeris advisory. If you have a friendly attitude homeschooling
families are sure to tap into your knowledge and make use of the vast resources your library
contains.


Added material.
Paul Kaplan, is Public Services Coordinator of the Lake Villa District Library.
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What curriculum choices are
available?
Publishers of traditional textbooks for grades
K-12 in all subjects:
² A Beka Books & videos


 (1-800-874-2352) or www.abeka.com
² Bob Jones University Press


 (1-800-845-5731 or www.bjup.com
² Rod and Staff Publishers, Inc.


 (1-606-522-4348)
² Illinois H.O.U.S.E.


www.geocities.com/Athens/Acropolis/
7804/index.html


This homeschool organization has an
alphabetical listing of curriculum providers.


Unit studies for grades K-12 provide
 integrated subject learning:
² Advanced Training Institute of America


(1-630-323-7073)
² Konos (1-972-924-2712) or


www.konos.com
² Sonlight (1-303-730-6292) or


www.sonlight.com


What if I have limited lesson
preparation time?
Worktexts for K-12 that are self-
instructional or require minimal teacher
input:
² Alpha Omega (1-800-622-3070) or


www.home-schooling.com
² School of Tomorrow (1-800-925-7777)


or www.schooloftomorrow.com


Are there any homeschool
organizations?
² The Christian Home Educator’s Coalition
      (1-773-278-0673) or www.chec.cc


CHEC provides information about
political issues affecting homeschooling
and applicable homeschool laws for the
state of Illinois.


² Home School Legal Defense Association
      (1-540-338-5600) or www.hslda.org
      HSLDA offers legal defense and assistance
      to homeschool families who are part of its
      membership.
² Illinois Christian Home Educators


(1-815-943-7882) or www.iche.org
has contacts for local homeschool support
groups.


² Lake Villa District Library has a listing of
contacts for local organizations in our
Homeschool Happenings folder.


 Homeschooling
Helps
Answers to


Homeschooling questions


Lake Villa District Library
1001 E. Grand Avenue
Lake Villa, IL   60046


(847) 356-7711
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Should we homeschool?
To make an informed decision on whether
homeschooling is for you, examine some of
the many resources about homeschooling:
² Home Grown Kids by Dorothy and


Raymond Moore
² The Homeschooling Book of Answers


compiled by Linda Dobson
² The Beginner’s Guide to Homeschooling


by Patrick Farenga
² Homeschooling Almanac
² Homeschooling 101  (Video series)
² Getting Started on Home Learning  by


Rebecca Rupp


Which curriculum should we use?
Choose a curriculum that fits your child/ren’s
learning style, your personality and your
parenting goals. Resource books include:
² The Way They Learn  by Cynthia Ulrich


Tobias
² You CAN Teach Your Child Successfully


by Ruth Beechick
² The Ultimate Guide to Homeschooling by


Debra Bell (Book & Cd-Rom)
² The Big Book of Home Learning by


Mary Pride
² The Christian Home Educator’s


Curriculum Manual by Cathy Duffy
² The Complete Home Learning


Sourcebook by Rebecca Rupp


Are there homeschool
correspondence courses?
Yes! Enrollment is available in these and
other homeschool satellite programs:
² Christian Liberty Academy, Arlington


Heights, IL (1-800-348-0899)  or
www.homeschools.org


² Calvert School, Baltimore, MD
(1-888-487-4652) or
www.calvertschool.org


² Lincoln Christian Academy,
Lincoln, IL (1-217-732-6901) or
www.cwd.com/lca


What if I want to design my own
curriculum?
These homeschool suppliers carry a wide
range of materials for all subjects and grades
to enhance or design your own curriculum:
² The Elijah Company (1-888-2ELIJAH)


or www.elijahco.com
² Christian Book Distributors


(1-978-977-5000) or
www.christianbook.com


² The Book Peddler (1-800-928-1760)
or www.the-book-peddler.com


² Children’s Books (1-864-968-0391)
² The Home School (1-800-788-1221)


or www.thehomeschool.com
² Timberdoodle Company


(360-426-0672) or
www.timberdoodle.com


What other resources are available?
Resources for selecting age appropriate
books for lots of reading pleasure:
² Books Children Love
      by Elizabeth Wilson
² Honey For a Child’s Heart
      by Gladys Hunt
² Read for Your Life by Gladys Hunt


Homeschool magazines have a wealth of
information you can use:
² Practical Homeschooling
     (1-800-436-6322)
    or www.homeschool.com
² Homeschooling Today (1-954-962-1930)


or www.homeschooltoday.com
² The Teaching Home (1-503-253-9633)
      or  www.TeachingHome.com
² Home Education Magazine
      www.home-ed-magazine.com







· Provide catalogs for perusal, such as those from book


publishers, school and craft supplies, multimedia,


and audiovisual distributors.


· Carry magazines such as: Book Links (-),


Copycat (-), Home Education Magazine


(-), Homeschooling Today (-),


The Mailbox (-), The Mailbox Bookbag


(-), Pack-o-Fun (-x), Practical


Homeschooling (-), and Totline (-).


· Be a drop site for publications such as Homeschooling


Parent (www.homeschoolingparent.com).


· Be pro-active and approach families who are using


the library during the day. Find out which local or-


ganizations they are using for support and curricula.


· Be open to co-sponsoring, either by providing a


meeting space, giving tours of the library, or working


together on a program.


Serving Homeschoolers
Lisa Palombi 
Alsip-Merrionette Park Public Library District


   







HOMESCHOOLING BOOKS
Indian Prairie Public Library


PARENT’S COLLECTION (found in the Children’s department)


Parent’s 371.042 Albert, David H.
Albert And The Skylark Sings with Me:  Adventures in


Homeschooling and Community-Based Education   , 1999.


Parent’s 371.042 Boyer, Rick
Boyer Kids First! A Family Education Program    , 1997.


Parent’s 371.042 Dobson, Linda
Dobson First Year of Homeschooling  , 2001.


Parent’s 371.042 Dobson, Linda
Dobson Homeschooling the Early Years: Your Complete Guide


to Successfully Homeschooling the 3-8 Year Old Child   ,
1999.


Parent’s 371.042 Dobson, Linda
Dobson Homeschooling Success Stories: 15 Adults and 12 Young


People Share the Impact that Homeschooling has Made
on their Lives , 2000.


Parent’s 371.042 Griffith, Mary
Griffith
Note: Additional copy located in the
Adult department


Homeschooling Handbook: from Preschool to High
School: a Parent’s Guide , 1999.


Parent’s 371.042 Henry, Shari
Henry Homeschooling, the Middle Years: Your Complete


Guide to Successfully Homeschooling the 8 to 12 Year
Old Child  , 1999.


Parent’s Video 371.042
Homeschooling


Homeschooling 101  , 1993. 2 vols.


Parent’s 371.042
Homeschooling


Homeschooling Book of Answers: the 88 Most Important
Questions Answered by Homeschooling’s Most
Respected Voices , 1998.


Parent’s 371.042 Lahrson-Fisher, Ann
Lahrson-Fisher Foundations of Homeschooling: Building Excellence in


Family-Based Education  , 2001.


Parent’s 371.042 Leppert, Mary
Leppert Homeschooling Almanac , 2000-2003.
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Parent’s 371.042 Morgan, Melissa
Morgan Homeschooling on a Shoestring  , 1999.


Parent’s 371.042 Perry, John
Perry
Note: Additional copy located in the
Adult department


Complete Guide to Homeschooling  , 2000.


Parent’s 372.13 Lambert, Becky Jane
Lambert Beyond Five in a Row   , 1997. 3 vols.


Parent’s 372.13 Lambert, Jane Claire
Lambert Five in a Row   , 1994. 3 vols.


Parent’s 372.19 Hirsch, E.D.
What What Your Kindergartner Needs to Know: Preparing


Your Child for a Lifetime of Learning    (K-6 Series)


Parent’s 649.88 Perrone, Vito
Perrone 101 Educational Conversations with Your Kindergartner


– First Grader  (K-6 series)


CHILDREN’S REFERENCE


J/ Reference 371.042 Scheps, Susan
Scheps The Librarian’s Guide to Homeschooling   , 1998.


J/Reference 372.64 Raines, Shirley
Raines Story Stretchers: Activities to Expand Children’s


Favorite Books , 1989.


J/Reference 372.64 Raines, Shirley
Raines More Story Stretchers: More Activities to Expand


Children’s Favorite Books , 1991.


ADULT (found downstairs in the Adult department)


370.11 Guterson, David
Guterson Family Matters: Why Homeschooling Makes Sense  ,


1992.


370.19
First


A First Dictionary of Cultural Literacy: What Your
Child Needs to Know    ,  1996.


370.192 Glenn, Stephen
Glenn 7 Strategies for Developing Capable Students  , 1998.


371.042 Gorder, Cheryl
Gorder Homeschools: an Alternative , 1996.
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371.042 Gorder, Cheryl
Gorder Home Education Resource Guide , 1996.


371.042 Griffith, Mary
Griffith The Unschooling Handbook: from Preschool to


Highschool: a Parent’s Guide , 1998.


371.042 Hensley, Sharon
Hensley Homeschooling Children with Special Needs  , 1995.


371.042 Pride, Mary
Pride The Big Book of Home Learning  , 1991. 4 vols.


371.042 Things We Wish We’d Known  , 1999.
Things


375.001 O’Leary, Jenifer
O’Leary Write Your Own Curriculum: A Complete Guide to


Planning, Organizing, and Documenting Homeschool
Curriculums , 1993.


500 Trefil, James S.
Trefil Sharks Have No Bones: 1001 Things You Should Know


about Science , 1993.


973 Axelrod, Alan
Axelrod What Every American Should Know about American


History: 200 Events that Shaped the Nation   , 1993.


973 Garraty, John
Garraty 1001 Things Americans Should Know about American


History  , 1989.


ADULT REFERENCE


Reference 371.042
Homeschooling


Homeschooling in Illinois: Information for Parents
Considering the Homeschooling Alternative  , 1996.


PERIODICALS (located downstairs in the Adult department)


Periodical Home Education Magazine ,
1993 – Current.


401 Plainfield Road Darien, Il 60561   5/3/01 KS







Books4HomeSchool
http://www.books4homeschool.com/curric.htm


Lists and reviews of books


Homeschooling and the Public Library
http://leep.lis.uiuc.edu/seworkspace/homeschool/


index .html


Includes suggestions for library activities; Good links


to resources


Homeschool Central
http://homeschoolcentral.com/


New homeschoolers page; Resources for states;


Homeschool Central Mall


Homeschool World
http://www.home-school.com/


Articles (by their writers) (Practical Homeschool


Magazine; Organizations; Events list


Homeschooler’s Curriculum Swap
http://www.theswap.com/


 charge; Free discussion forums; Variety of topics


Homeschooling Conferences and Fairs by State
http://www.sound.net/~ejcol/confer.html


A personal page but she does try to verify the


information. The one for Illinois has a web link to 


an organization. (Illinois H.O.U.S. E. — 


http://www.illinoishouse.org/)


Waterboro Public Library
http://www.waterboro.lib.me.us/homeschool/home.htm


Some excellent resources. See the General Curriculum


Resources


American Homeschool Association
http://www.americanhomeschoolassociation.org/


Pushes Home School Education magazine (It’s al-


ways first link.) It’s still a good site.


National Home Education Network
http://www.nhen.org/


Information for librarians (see what services…)


Home Education Magazine
http://www.home-ed-magazine.com


Articles, information, resources.


Home Oriented Unique Schooling Experience
http://www.illinoishouse.org/index.html


Facts for parents, plus activities and field trip


information.


Home School Internet Resource Center
http://www.rsts.net/home/home.html


A “family-safe” source on curriculum from the


Home School Academy


Home School Legal Defense Association
http://www.hslda.org


Includes state laws relevant to home schooling issues.


ABC Teach
http://www.abcteach.com


Activity sheets for children in preschool and the


primary grades.


Child Safety Web Ring
http://www.startup-page.com


This “Family-Safe Startup Page” includes many refer-


ence and homeschooling links.


Family Fun
http://family.go.com


Online magazine from Disney.


Illinois Standards Achievement Test: Sample Tests.
http://tp1.clearlearning.com/ISBE


Homeschool Web Sites
Marge Tilley, Vernon Area Public Library District
Eileen Stachler, Schaumburg Township District Library


   







Internet Field Trips
http://teacher.scholastic.com/fieldtrp/index.htm


Online resources arranged by subject.


Kids Health
http://kidshealth.org


Health information pertaining to kids and teens.


Learning Page
http://www.learningpage.com


“A huge collection of professionally produced


instructional material.”


Lesson Plan Search
http://www.lessonplansearch.com


Lesson plans on a variety of subjects.


Parents and Children Together Online
http://eric.indiana.edu/www/indexfr.html


Online magazine for families.


Parents Choice
http://www.parents-choice.org


Guide to children’s books, toys, videos, software, TV,


special events.


PBS Parents
http://www.pbs.org/parents 


Resources on health, places to go, things to do.


Sites for Teachers
http://www.sitesforteachers.com


Over  sites with descriptions.


   







                             


The Alsip-Merrionette Park Library and the Grassroots Homeschoolers KSE Club have combined efforts to create a
program for area homeschoolers called USE IT UP, WEAR IT OUT, MAKE IT DO OR DO WITHOUT. We will be
comparing the recycling, reducing, and reusing efforts begun during the World War II era to those which are being


practiced today. The program will begin at 12:30pm.


Each participant will need to bring a completed Survey Questionnaire and one clean, NON-food item that is no longer
being used, such as an old toy, old clothing item, book, magazine, etc (you will be taking this item back home with you).
You may receive the Survey Questionnaire from the Youth Services Desk, or download it from the Grassroots website at


http://GrassrootsHS.tripod.com.


RSVP’s must be turned in by Wednesday, November 21, 2001. For further information, visit the Youth Services or send
an email to GrassrootsHS@yahoo.com.
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Guidelines for Quality Service—Programming. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Created and submitted by Pamela K. Kramer, DuPage Library System, Geneva, and 


Lois B. Schultz, Independent Consultant.


Storytelling in Public Libraries: A Brief History . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Created and submitted by Janice Del Negro, The Center for Children’s Books, Champaign.


Annual Programming Plan Overview . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Overview discussing philosophy, goals, and objectives created and submitted by Colleen Costello,


Vernon Area Public Library District, Lincolnshire.


Library Program Policy. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample policy on programming rational reprinted with permission from the Vernon Area Public


Library District  submitted by Colleen Costello, Vernon Area Public Library District, Lincolnshire.


Annual Program Budget. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample budget form reprinted with permission of the Vernon Area Public Library District


submitted by Colleen Costello, Vernon Area Public Library District, Lincolnshire.


Programming Check List . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample check list of required items for a successful  program reprinted with permission of the 


Des Plaines Public Library submitted by Pat Horn, Des Plaines Public Library, Des Plaines.


Performer Contract Letter . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Cover letter to performer briefly summarizing expectations (included with Program Contract)


reprinted with permission from the Vernon Area Public Library District submitted by Colleen


Costello, Vernon Area Public Library District, Lincolnshire.


Performance or Program Contract for the Youth Services Department. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample contract form reprinted with permission of the Vernon Area Public Library District


submitted by Colleen Costello, Vernon Area Public Library District, Lincolnshire.


Junior Room Program Planning and Evaluation Form . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample planning and evaluation form reprinted with permission from the Downers Grove Public


Library  submitted by Sara Pemberton, Downers Grove Public Library, Downers Grove.


Meeting Room Request Sheet . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample form requesting room and essential equipment for program reprinted with permission


from the Des Plaines Public Library submitted by Pat Horn, Des Plaines Public Library, Des Plaines.


Room Set-Up. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Blank form including descriptions of various room set-ups reprinted with permission of the Vernon


Area Public Library District submitted by Colleen Costello, Vernon Area Public Library District,


Lincolnshire.


Equipment Usage . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample request form for equipment with portion to be filled out after program reprinted with


permission of the Des Plaines Public Library submitted by Pat Horn, Des Plaines Public Library,


Des Plaines.


Graphic Arts Request . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample form requesting artwork reprinted with permission of the Des Plaines Public Library


submitted from Pat Horn, Des Plaines Public Library, Des Plaines.


   







C P


In-House Program Information Sheet . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


FYI form to be distributed to various library staff members reprinted with permission of the 


Des Plaines Public Library submitted by Pat Horn, Des Plaines Public Library, Des Plaines.


Program Registration Procedures . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Blank form with accompanying sample of completed form reprinted with permission of the Vernon


Area Public Library District submitted by Colleen Costello, Vernon Area Public Library  District,


Lincolnshire.


Children’s Program Survey . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample survey for program evaluation reprinted with permission of the Des Plaines Public Library


submitted by Pat Horn, Des Plaines Public Library, Des Plaines.


Program Evaluation . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample program evaluation form reprinted with permission of the Vernon Area Public Library


District  submitted by Colleen Costello, Vernon Area Public Library District, Lincolnshire.


Youth Services Program Report . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample report form to be completed after program reprinted with permission from the Oswego


Public Library submitted by Pat Cederoth, Oswego Public Library District, Oswego.


Meeting Room/Programming Report . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample request form with accompanying definition page reprinted with permission of the


Naperville Public Libraries submitted by Julie Rothenfluh, Naperville Public Libraries, Naperville.


Program Statistics . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample statistical report form reprinted with permission from the Freeburg Area Library District


submitted by Judy Groom, Freeburg Area Library District, Freeburg.


Programming for Preschoolers (Birth through Pre-K) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Suggested programs ideas for the birth though Pre-K child created and submitted by Susan Dove


Lempke, Niles Public Library District, Niles


Where Do You Get a Story? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Tip sheet to find stories created and submitted by Judy Groom, Freeburg Area Library District,


Freeburg.


Storytime Registration . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample blank form for registration reprinted with permission of the Freeburg Area Library District


submitted by Judy Groom, Freeburg Area Library District, Freeburg.


Lapsit Storytime . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample letter for parents reprinted with permission from the Naperville Public Libraries submitted


by Julie Rothenfluh, Naperville Public Libraries, Naperville.


Storytime Planning Sheet. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample planning sheet to organize your storytime session reprinted with permission of the 


Des Plaines Public Library submitted by Pat Horn, Des Plaines Public Library, Des Plaines.


Early Bird Stories . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample storytime handout for parents created and submitted by Pat Cederoth, Oswego Public


Library District, Oswego.


Family Storytime . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample storytime plan including all materials created and submitted by Shelley Sutherland,


Niles Public Library District, Niles.
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The Reading Corner . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample program idea for children going into first grade reprinted with permission of the Oswego


Public Library District submitted by Pat Cederoth, Oswego Public Library District, Oswego


Programming for School-Age Children (K-) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Suggested program ideas for the school-age child created and submitted by Susan Dove Lempke,


Niles Public Library District, Niles.


Battle of the Books—Rules - . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Specific program rules and regulations including Team Instruction Sheet and sample Battle


Questions reprinted with permission of the Niles Public Library District submitted by Peg Ciszek,


Niles Public Library District, Niles.


Park Ridge Reading Patch Club. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Specific program description reprinted with permission from the Park Ridge Public Library


submitted by Wendy Krug, Park Ridge Public Library, Park Ridge.


Magazine Madness . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Program ideas using magazines created and  submitted by Ellen K. Tanner and Teri Whitaker,


Champaign Public Library, Champaign.


Various Programs . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Short program descriptions created and submitted by Colleen Costello, Vernon Area Public Library


District, Lincolnshire and Maureen Hurley, Rolling Meadows Library, Rolling Meadows


Library Services for Parents and Families . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


A recap of the highlights of  NPIN (National Parent Information Network) Illinois Illinet


Library Survey reprinted with permission from the Lincoln Trail Libraries System submitted by


Judy Groom, Freeburg Area Library District, Freeburg. Original survey was funded with LSTA


grant monies awarded by the Illinois Secretary of State to the Lincoln Trail Libraries System.


Other Ideas for Programs Targeted for Specific Audiences . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Descriptions of programs targeted to a specific audience created and submitted by the staff of the


Vernon Area Public Library District, Lincolnshire


Programming for Patrons with Disabilities . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


General thoughts on programming for patrons with disabilities; resources and sample program


created and submitted by Colleen Costello, Vernon Area Public Library District, Lincolnshire and


Maureen Hurley, Rolling Meadows Library, Rolling Meadows.


STAR NET . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Information concerning this organization which provides resources to parents of children with


special needs created and submitted by Pat Kluzik Stauch, Consultant for STAR NET Region II,


Des Plaines.


Showing Movies . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Licensing companies resource list created and submitted by Susan Dove Lempke, Niles Public


Library District, Niles.


Library Cable Network Talent Release-under  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample form reprinted with permission of the Arlington Heights Memorial Library submitted by


Leslie Steiner (Library Cable Network), Arlington Heights Memorial Library, Arlington Heights.


Bibliography for Juvenile Programming . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Bibliography of programming resources  submitted by Colleen Costello, Vernon Area Public


Library District, Lincolnshire and Nancy Kruse, Rochester Public Library District, Rochester.
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Websites for Youth Services Programming . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Bibliography reprinted with permission from the Vernon Area Public Library District submitted by


Colleen Costello, Vernon Area Public Library District, Lincolnshire.


   







   


Guidelines for Quality Service
P
Pamela K. Kramer, DuPage Library System and Lois B. Schultz, Independent Consultant


Fundamental Element #1: Programs
The youth services program includes programming for children, young adults and their


parents or caregivers using a variety of internal and/or professional resources.


Why It Needs to Be Present
Children, young adults, parents, and caregivers need exposure to a wide variety of


activities to enrich their reading and learning experiences and promote the public library 


as a family-oriented community agency.


Fundamental Element #2: Reading Promotion
The youth services program promotes an appreciation of books, videos, film, electronic


resources and other creative expressions as sources of enjoyment.


Why It Needs to Be Present
Children and young adults need exposure to activities that enhance reading skills and an


appreciation of literature in a variety of formats and which expose them to the beauty of


language and oral traditions in a shared setting.


#


#







A century of storytelling in the library oral tradi-


tion is our heritage as youth services librarians.


This heritage includes literary tales memorized


with love and care; folktales from oral and written


sources; personal tales from our own lives; and other


stories that promote love of language and an apprecia-


tion of the power of the written and spoken word.


Storytelling for youth in public li-


braries in the United States has a tra-


dition as old as youth services itself.


They grew up together, storytelling


programs for children becoming an


integral part of the developing phi-


losophy of public library services to


youth.


At the turn of the twentieth cen-


tury, Pratt Institute Free Library in


Brooklyn, New York, and the Car-


negie Library in Pittsburgh, Penn-


sylvania, the two most important


training centers for youth services librarians in the coun-


try, established storytelling as a regular part of library


services to youth. Youth services librarians trained in


both places took their knowledge of storytelling with


them to professional positions across the nation.


Building on the success of storytelling in kindergar-


tens and settlement houses, library storytelling moved


easily into the mainstream of library services for youth.


Anne Carroll Moore gave storytelling a place in the


children’s room of the Pratt Institute Free Library in


Brooklyn as early as . Frances Jenkins Olcott, direc-


tor of children’s work at the Carnegie Library in Pitts-


burgh, formally incorporated storytelling into her pro-


gram plan in . It was into this receptive set of


circumstances that Marie Shedlock, Hans Christian


Andersen interpreter and storyteller, and author of


The Art of the Storyteller, arrived in the United States.


From  to , Marie Shedlock toured libraries in


the United States, demonstrating the art of storytelling


in performances and workshops.


When Anne Carroll Moore (then children’s librarian


at Pratt Institute Free Library in Brooklyn, and later


legendary superintendent of work with children at the


New York Public Library) heard


Marie Shedlock tell stories, she was


immediately struck by the potential


benefits inherent in storytelling in


libraries. When Moore was appoint-


ed first supervisor of work with


children at the New York Public


Library she brought in expert sto-


ryteller Anna Cogswell to develop 


a library storytelling program. By


, that storytelling program had


been established, and Tyler was ap-


pointed first supervisor of story-


telling for the library system.


Storytelling was then (and is now) seen as a rewarding


and unthreatening way to connect school-aged children


to literature and libraries. Programs were established re-


volving around world folktales and accepted “classics”


in the genre of children’s literature. Memorization of


literary tales was standard, and included such noted


authors as Hans Christian Andersen, Oscar Wilde,


Howard Pyle, and Eleanor Farjeon. The storyteller was


to be transparent, that is, a conduit for the tale. The sto-


ryteller’s personality and other traits needed to be sub-


sumed by the story if it was to be delivered effectively.


Storytelling and folktales were also seen as an effec-


tive means for librarians to reach large immigrant pop-


ulations. Storytelling was a way to connect children to


their own and other cultures. It was also a way to ease


Storytelling in Public Libraries: A Brief History
Janice Del Negro
The Center for The Children’s Books


,…always,…


storytelling 


is the bridge 


between listener 


and literature.


   


Storytelling at its best is mutual creation. Through the stories themselves and through the interaction between


teller and listener, traditional storytelling goes beyond the surface child to speak to the inner child, to recreate and


nurture the human spirit.
—Augusta Baker, Storytelling: Art and Technique.







immigrant children into the American mainstream by


connecting them to the public library, a uniquely


American institution.


In the history of library storytelling there are many


names that stand out: Ruth Sawyer, Gudrun Thorne-


Thomsen, Frances Clarke Sayers, and Augusta Baker, to


name but a few. In the years between  and ,


storytelling grew as an integral part of library services


to youth, largely due to the influence of women like


Sawyer and Thorne-Thomsen.


In New York City, librarian and author Ruth Sawyer


(with a strong background in stories from her Irish


nurse and a strong background in folklore from Colum-


bia University) began telling stories in earnest in .


Her influence grew with the publication of the still


classic title, The Way of the Storyteller, in . She was


still telling stories in , at the age of .


In , Gudrun Thorne-Thomsen began telling sto-


ries to children in branches of the Chicago Public Library


located in park recreation buildings. A Norwegian story-


teller of grace and discipline, she demonstrated story-


telling at the University of Chicago’s School of Educa-


tion, lectured at library training schools throughout


the United States, and was a recording artist for the


Library of Congress.


Storytelling as practiced in the children’s rooms of


public libraries inspired interest in folk literature and


intensified the need for stories. It is worth noting that


many of the folktale collections published in the first


quarter of the twentieth century were done by teachers,


librarians, and storytellers.


By , there were storytelling programs in % of


the public libraries in the United States, along with sto-


rytelling outreach services to park districts, schools,


hospitals, and other institutions. (Pellowksi, The World


of Storytelling, p.) Traditional library storytelling


programs were conducted with the express purpose of


connecting the listening child to the story, with the story


acting as a bridge between the child and the book. The


operating theory was that only a few children will find


great literature— classics, folktales, poetry—without


guidance, but, given voice by the storyteller, the litera-


ture will find the child. Effie Power, influential author of


Library Service for Children (), said that the primary


purpose for storytelling in the public library setting is


to interpret literature for children and to inspire them


to read it for themselves. Storytelling was seen as a


valuable method for giving children a love of language


and an awareness of the spoken word. Dorothy DeWit


puts it succinctly: “Through storytelling children attune


their ears to the flow of language, the imagery of words,


the rhythms of speech, and the patterns of reading, long


before they are capable of meeting these through read-


ing print for themselves.”


In the  and , the trend to collect folktales


from many countries, from oral as well as written


sources, gained momentum, possibly stimulated by the


turn of the century influx of immigrants to the United


States, and by the end of World War I. These new col-


lections were rich sources of storytelling material to the


youth services librarians of the era. Public library staff


and budget shortages brought on by the Great Depres-


sion were exacerbated by the staff and budget shortages


brought on by World War II. Storytelling re-emerged


as a vital part of children’s services in the late forties,


fifties, and early sixties, inspired by the leadership of


librarian storytellers such as Frances Clarke Sayers,


Elizabeth Nesbitt, and Augusta Baker. Always, the focus


of storytelling programs was on connecting children


and books, and promoting books and reading.


Frances Clarke Sayers was named to replace Anne


Carroll Moore at the New York Public Library in .


She moved to UCLA in . She was a gifted story-


teller, and a tireless crusader for quality in both chil-


dren’s literature and services to children. Her interview


with Charles Weisenberg, Public Relations Director of


the Los Angeles Public Library, giving voice to her criti-


cism of Walt Disney’s interpretation of folktales is a


classic. (See http://www.hbook.com/exhibit/article


_disney.html, or the December,  print version of


Horn Book magazine.) 


Elizabeth Nesbitt received her certificate as children’s


librarian from Carnegie Library School in , and in


the course of her public service career she became su-


pervisor of storytelling for all the branches of the Carne-


gie Library of Pittsburgh. She was a professor in the


Carnegie Library School, and eventually became an


associate dean. Ms. Nesbitt was known as a compelling


storyteller, whose intense sincerity allowed her to im-


merse herself in the story, taking her listeners with her.


The Elizabeth Nesbitt Room, a special collection of


children’s literature, is housed at the Information Sci-


ences Library at the University of Pittsburgh.


Augusta Baker is one of those names that should be


spelled out in dazzling lights in every single children’s


room in every single library in the United States. Story-


teller, author, compiler, activist, and children’s librari-


an, her influence on storytelling, programming, and


   







collection development policies in public libraries can-


not be underestimated. The stories in her collections


(The Talking Tree, The Golden Lynx, etc.) are fine exam-


ples of the tellable tale, and her book on storytelling


(Storytelling: Art and Technique, with Ellin Greene)


may well be one of the most influential books on story-


telling in libraries ever published.


The Civil Rights Movement raised awareness of eth-


nocentrism in books for youth and inspired a need for


multicultural materials. Folktales were seized upon as


lifesavers in an ocean of mediocre if well-meaning ma-


terials featuring multi-ethnic characters. In the sixties


and seventies, traditional storytelling to school-aged


children took a back seat to audio-visual media, and


the rise in picture book-based programming for pre-


schoolers (and later, toddlers) diffused youth librarians’


focus on traditional storytelling.


In , a survey by Richard Alvey concluded that


traditional storytelling programs for the school-age


child were still being offered in larger library settings,


but that a number of librarians in smaller libraries


were hampered in offering such programs due to staff


and time constraints. However, many librarians across


the country continued to include storytelling to


school-aged children in their program plans, and their


enthusiasm for the art never waned.


Public library history indicates that oral storytelling


was thought to have met its demise many times (in the


, when World War II disrupted homefront rou-


tine; in the , when multimedia was the rage; in the


, when computers took over the world), but to


paraphrase Mark Twain, the reports of storytelling’s


death were greatly exaggerated. The American Story-


telling Revival, fueled in part by its enthusiastic recep-


tion by youth services librarians, in turn helped fuel a


revival of interest in traditional library storytelling for


youth of all ages. School and public librarians, highly


instrumental in the success of the late- storytelling


revival, continued to do what they had always done —


connect children, young adults, and their families to


literature, language, and oral narrative through the art


and craft of storytelling — but now in more public


venues, and in an unlimited range of styles.


Today the public library is in a unique position: it is the


only agency that consistently offers storytelling as a way


of connecting youth and families to books and literature.


Storytelling is seen as a reading motivational tool; a way


to build community; a way to connect children and


books. Storytelling has a memorable, tangible impact


on listeners, whether that impact is life changing, atti-


tude changing, or just mood changing. Janice Harring-


ton, head of Children’s Services at the Champaign Pub-


lic Library and an impressive storyteller, emphatically


states: “No one has ever said ‘I remember that great book


collection you had,’ but they have often said, ‘I remem-


ber that great story you told.’” Harrington notes that


most school and public librarians learn storytelling, by


necessity, on the job. Professional development today is


much more likely to be in the area of technology rather


than storytelling, whatever its benefits, due to the huge


push to get libraries online and to produce a techno-


literate student population.


Still, librarian storytellers tell on. Despite fierce com-


petition for the attention of youngsters, storytelling


remains an undeniable presence in public libraries.


Librarian storytellers are forceful advocates for tradi-


tional literature, telling stories that motivate listeners 


to search out the books from which those stories come.


Sylvia Ziskind, librarian, author, and storyteller said:


“Folktales may well be named the unifyer of races, for


we find the same themes, the very same plots weaving


in and out of vastly different cultures, depicting man’s


beliefs, strengths, and ideals, as well as his foibles and


superstitions.” A strong folktale collection is seen as a


place where minority voices can be heard, literally as


well as figuratively.


Storytelling is a practical public relations tool that


enables librarians to think outside the box, and outside


the building, via outreach programming. And, always,


storytelling is the bridge between listener and litera-


ture. In the past, storytelling was a bridge for accessing


the library collection; now storytelling is a bridge for


accessing the entire community, locally, regionally, and


internationally.


Youth Services librarians today are part of a tradition


of storytellers that stretches back not only to librarian


storytellers such as Augusta Baker, Ruth Sawyer, and


Anna Cogswell Tyler, but beyond them to earliest his-


tory. Bards and griots, troubadours and shanachies, are


as much a part of the library oral tradition as the pro-


fessional women who, in the twentieth century, saw in


storytelling the way to inspire the children in their


charge with folktale, legend, and story. Today, we are


part of a tradition that reaches as far back as “once


upon a time.” In the words of Ruth Sawyer:


There is no book on how to tell stories and what


to tell. It is a call to go questing, an urge to follow 


   







the way of the storyteller as pilgrims followed the


way of St. James in the Middle Ages, not for rich-


es or knowledge or power, but that each might


find something for which his soul had cried out.


—The Way of the Storyteller


Tell on.
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Powers, Effie. Bag O’ Tales. Dutton, .


Ragan, Kathleen, ed. Fearless Girls, Wise Women, and


Beloved Sisters: Heroines in Folktales from Around the


World. W.W. Norton, .


Ross, Ramon Royal. Storyteller. August House, .


Rugoff, Milton. Harvest of World Folk Tales. Viking, .


Sawyer, Ruth. The Way of the Storyteller. Viking, .


Schimmel, Nancy. Just Enough to Make a Story: 


A Sourcebook for Storytelling. Sister’s Choice, .


Sierra, Judy. Flannel Board Storytelling Book. H.W.


Wilson, .


———. Twice Upon A Time: Stories to Tell, Retell,


Act Out, and Write About. H.W. Wilson, .







———. The Storyteller’s Research Guide: Folktales,


Myths, and Legends. Folkprint, .


Tashjian, Virginia. Juba This and Juba That: Storyhour


Stretches for Large or Small Groups. Little, Brown,


; .


———. With a Deep Sea Smile: Storyhour Stretches for


Large or Small Groups. Little, Brown. .


World Folktales. Scribners, .


Storytelling Web Sites
Judy Sierra’s Storyteller’s Guide to Research


www.judysierra.com/storytellersguide.html


The Storytelling Ring


www.tiac.net/users/papajoe/ring/ring.htm


Encyclopedia Mythica: Folklore


www.pantheon.org/areas/folklore/


Illinois Storytelling 


www.storytelling.org/


Tell Me A Story


www.web.net/~story/mbstory.htm


Mythology: Mything Links


www.mythinglinks.org/


Tales of the Punjab


digital.library.upenn.edu/women/steel/punjab/


punjab.html


Tips on Selection and Learning Stories


www.cinenet.net/~mhnadel/story/tips.html


Folklore Research Guide


www.bu.edu/library/research-guides/folklore.html


Better Kid Care: Storytelling


www.nncc.org/Literacy/better.storytell.html


Folk and Fairy Tales: General Background


instruct.uwo.ca/english/e/ft.html


Article on Fairy Tale Justice


www.suite101.com/article.cfm/folklore/


Yale-New Haven Teachers Institute: Folktales


www.yale.edu/ynhti/curriculum/units/ ⁄/


Yale-New Haven Teachers Institute: The Oral Tradition


www.yale.edu/ynhti/curriculum/units/ ⁄/


Yolen, Jane. Favorite Folktales From Around the World.


Pantheon, .


———. Gray Heroes: Elder Tales from Around the


World. Penguin, .


———. Mirror, Mirror: Forty Folktales for Mothers and


Daughters to Share. Viking, .


Sources for the Analysis and Interpretation of


Folk  Fairy Tales


www.folkandfairy.org


Storypower


www.storypower.com


Storytelling and Healing


www.wisdomtales.com/id.htm


Francis J. Child Ballads 


www.contemplator.com/child


Marvels  Tales: Journal of Fairy-Tale Studies


www.langlab.wayne.edu/MarvelsHome/Marvels_


Tales.html


Junior Great Books: The Value of Folktales 


www.greatbooks.org/junior/philosophy/folktales/


shmtl


National Storytelling Network 


storynet.org


NCTE: Stories: Abstract Index


www.ncte.org/profdevel/tucson/abstracts.html


Project Gutenberg


promo.net/pg/


Storyteller.Net 


www.storyteller.net/


Orkneyjar — Orkney Folklore 


www.orkneyjar.com/folklore/index.html


Folk and Fairy Tales: Web Site Links


www.pitt.edu/~dash/folklinks.html


The Story Connection 


www.storyconnection.net/


   







Annual Programming Plan Overview


Philosophy


The program philosophy should complement the Department philosophy and can
be as simple as “good service is provided through good programming.”


Goals


Some goals could apply to any library in the country; others will be specific to your
particular situation.  The goals can include both things that will benefit the library and
things that will benefit the patrons.  Examples include:


• Provide for the educational, social, and cultural needs of the community.
• Encourage relevant new library services.
• Achieve maximum use of library services by all members of the community.


Objectives


Set objectives to carry out these goals.  Examples include:


• Increase use of library materials.
• Increase cooperation between the library staff and the staff at each school in the


library’s district.
• Bring preschool children into the library.
• Provide primary grade children with an awareness of library materials and


services.
• Promote library use by middle grade students.
• Develop new interest in using the library by Junior High students.
• Introduce high school students to materials found in the Youth Services


Department.
• Increase cooperation between the library and other community agencies.


These objectives can be measured by increased circulation, increased numbers of
children at the programs, and increased interaction between the library, the schools,
and other community agencies.







Annual plan


The needs and interest of the community, the high expectations of the parents for
their children, the age levels and availability of the children, and the staff and resources
of the library should be taken into account when putting together an annual plan for
programming.  These programs could include:


For all ages:
• Puppet shows, movies, and musical programs.


For Preschool:
• Story time, Play Groups, and Read-With-Me Book Clubs.


For Primary grades:
• Afterschool Story and Craft programs
• Seasonal parties
• Reading Clubs


For Intermediate grades:
• Creative Dramatics
• Battle of the Books
• National Library Week contest
• Author visits
• Reading Clubs


For Junior High:
• Book discussion group
• Reading Clubs
• Poetry events
• Junior Volunteers


Marketing


Publicity for each program can include announcements in the library newsletter,
press releases, posters, flyers, and displays.  To promote summer programs, visits to
classrooms or school assemblies are effective.


Budget


When planning the programs for the year, it is helpful to establish a budget so the
costs can be anticipated.  Money can be allotted in the library’s annual budget; additional
funding can come from grants, the Friends of the Library, or business donations. A
spreadsheet can be set up to record expenses as they occur.  It is easier to convince the
Administration of the need for this money if there is a plan.







Individual programs


Once the annual programming plan has been established, work on the individual
programs can begin.  A checklist should be created so nothing is overlooked; outside
performers can be contacted and contracts signed; room set-ups are determined; and
publicity is generated. If the program is registered, procedures are in place.


Evaluation


The programs are evaluated as they occur.  They are judged on whether or not
they met the stated objective, relevancy, numbers served, interest shown by the
community, scheduling, staff ease at handling the program, effectiveness of advertising,
and cost.  Forms can be developed for evaluation by the patrons as well as for evaluation
by the staff responsible for the program.  Monthly reports keep Administration abreast of
what is being done.  An annual report should also be prepared to evaluate the year and to
make recommendations for the following year.


Vernon Area Public LIbrary District







Library Program Policy


According to the library district’s Statement of Purpose:


The library will conduct programs of cultural exploration, presenting
opportunities for enjoyment, enlightenment, and the development of taste,
particularly in those intellectual and aesthetic realms in which such opportunities
otherwise would not be available in the community.  Library services may
complement or be in cooperation with the activities of schools, churches, or other
community institutions.


The library strives to provide quality informational and educational programs for people
in the library service area.  Along with the needs and interests of the community, the high
expectations of parents for their children, the children’s age levels and time periods of
availability are all taken into account for planning programs.


Rationale to provide programming comes from the following:


• Promote use of the library’s collection.
• Encourage a love and appreciation for books and reading in people of all ages.
• Provide school age children with an awareness of library materials and services.
• Bring in people unacquainted with the library.
• Enhance the library’s image in the community.
• Provide cultural opportunities for the community.
• Increase cooperation between the library and other community agencies.


Library programs do not endorse any one point of view.  Only presentations by qualified
individuals are considered.  Presenters are cautioned against a “hard sell” approach.  A
list of program attendees will not be made available to program presenters.


Vernon Area Public Library District







Annual Program Budget


Vernon Area Public Library District


10 01 040 Childrens Book Week (November)    $                     -
Promotionals/Materials  $               -
Author  $               -
Prizes  $               -


10 02 040 Holiday/Afterschool Programs    $                     -


Holiday (Columbus Day, October or Veterans' Day, November, Pulaski
Day, March)  $               -
14 Afterschool Programs/Teen Scene/Mother Daughter Book Club  $               -
Promotionals/Materials  $               -


10 03 040 Winter Reading Club    $                     -
Party-2 sessions  $               -
Prizes-18 (3 X 6 weeks)  $               -
Promotionals/Materials  $               -
Prizes  $               -


10 04 040 National Library Week (May)    $                     -
Prizes (4-6)  $               -
Promotionals/Materials  $               -
Program/Contest  $               -
Author  $               -


10 05 040 AA, PSST, STAR, School Visits, Tours    $                     -


AA, PSST, STAR  $               -
School visits  $               -
Tours  $               -
Videos  $               -
Preschool Storytime Orientation  $               -
New Baby Program  $               -
Monday Morning Tots  $               -


10 06 040 Summer Reading Club    $                     -


Party-2 to 3 sessions  $               -
Materials(prizes, stickers, stamps, assemblies)  $               -
Paperback Books  $               -
Weekly prizes-18 (3 X 6 weeks)  $               -
Fun & Then Some and July Jamboree  $               -
Family Fun  $               -
Teen Program  $               -
Junior Volunteers  $               -


10 07 40 Miscellaneous Expenses    $                     -


Puppets  $               -
Display Posters and Bookmarks  $               -
Ellison dies  $               -
Preschool Fair; Camp Fair  $               -
Contingencies  $               -


10 08 40 Read to Your Bunny (includes printing)  $               -   $                     -
Total     $                     -
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Performer Contract Letter


Date


Performer’s Address


Dear Performer,


I would like to thank you for agreeing to come to the Vernon Area Public Library in July
of this year.  I was able to reserve the meeting room for Wednesday, July 10, 2002 at
7:00 p.m.  I am sure this program will be of interest to many families and anticipate a
good turnout for it.


Included with this letter is a copy of our standard contract for you to sign.  Please keep
one copy and return one to me.  I have also enclosed a map of the library’s location.  If
you have any further information to aid in publicizing this event, please send that to me
as well.


When our library newsletter comes out with your program in it, I will send you a copy.
In the meantime, if you have any questions, please feel free to call me.


I look forward to seeing you in July.


Sincerely,


Vernon Area Public LIbrary District







Performance or Program Contract
for the Youth Services Department


Public Library District
Street


City, Illinois Zipcode
(Area Code) Phone number


Program:


Name and Address:


Contact Person: Phone: (   )


Date of Event:


Program Fee:


Date of Payment:


Program Time:


Program Length:


Description of Event:


Age of Audience: Group Size:


Items/Equipment you will bring:


Equipment we will provide:


Library Contact:                                                    Phone:  (   )    -     ext.


Map included.  Please sign and return one copy.  Keep one copy for your records.


Signature: __________________________ Date:  ________________________


Vernon Area Public Library District







   







   







Room Set-Up
Youth Services Program Room


Week of


 Day Program                              Program                  Available                              Set-up
                                                                                  Time                   Set-up Time
Sunday


Monday


Tuesday


Wednesday


Thursday


Friday


Saturday







SET-UP SELECTIONS


1.  PSST (Preschool Story Time) 2.  AA (Afterschool Adventures)


• Two tables across front of room (one on
each side of screen)


• Projector cart in middle at back
• One chair on each side of cart.
• One chair in middle of front.


• Four tables (in two rows running length of
room; one row on each side with area in
middle open)


• Chair in middle of front; chair in back next
to projector.


• Projection cart in middle at back.


3.  S.T.A.R. 4.  Tours


• Four tables (in two rows running length of
room; one row on each side with area in
middle open)


• One additional table in front of room under
screen.


• Chair in front, chair in back next to
projector.


• Projection cart in middle at back of room.


• Chairs: six rows of eight.
• Projection cart in middle of back.
• Two chairs by projector.


5. Afterschool Programs 6.  Special Set-up


Vernon Area Public Library District
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Program Registration Procedures


Registration: Day, Date
Open to the public


Program:  Title                                                    Limit: Specify number of participants
Description of program.


Program Date:  Day, date


Program Time(s):


Registration Requirements:
• 
• 


Procedure for telephone and walk-in registration:


Wait List and Cancellations:
            Wait List:


• 
• 
• 


Cancellations:
• 


Transfers:







HARRY POTTER
Registration: Monday, September 17, 2001


Open to VAPL patrons only
Grades 1 – 8 (CHILDREN ONLY)


Program:  Harry Potter                                     Program Date:  Monday, October 8,
2001


Program Time:  1:30 – 2:30 p.m.


Program Description:  This is a program for VAPL patrons ONLY.  Book reviewer
and dramatist Barbara Rinella will make the Harry Potter books
come alive using her own captivating theatrical style.  Witness
Harry Potter’s early life as a muggle through his first year at
Hogwart’s School of witchcraft and wizardry.


Registration:  Open to VAPL patrons only (1st-8th grades).          LIMIT:  180.


Telephone Procedure:
PRINT all information clearly on envelope.
        Last name, # of tickets, phone #. Please record the VAPL card number in


the
                    comments section.


REPEAT information to patron to confirm.
            CONFIRM date & time of program and number of tickets.


REMIND patron to pick-up tickets at the Y.S.Reference Desk on or before the
day of
                              the program.


REMIND patron that each individual attending must have a ticket.
REQUEST that patron call if unable to attend.
PLACE appropriate tickets into envelope and file alphabetically by last name.


Walk-in Registration and Ticket Pick-up:  Repeat telephone procedure except give
patron his/her ticket, circle “# tickets”, date and initial.
Notes:
Tickets may be picked up at the Youth Services Reference Desk any time prior to the
program.
Completed envelopes will be filed alphabetically by last name.
When tickets are picked up, circle “# tickets” on envelope, date and initial.
Always return envelopes to file box and re-file by family name.


NO WAIT LIST


1.  When all tickets have been assigned, there will be    NO    wait list
2.  Any inquiries about tickets, after all have been given out, should be told to call back
the day
     of the program to see if any tickets are available.


                                                                                                    HarryPotter Reg Procedure(Policies)


Vernon Area Public Library District







   







Programs Evaluation


Date:


Title:


Purpose:


Age Level:


Time:


Limit:


Registration:


Waiting List:


Attendance:


Staff:


Cost:


Publicity:


Description:


Evaluation:


Considerations for Next Program:


Vernon Area Public Library District







   







   







   







Program Statistics


____________ _____ , _____ through ____________ _____ , _____
                     Month                     Day            Year                                     Month                     Day           Year


Make as many copies as you need to report program statistics.
Some items to include in statistics:  Daycare or school visits, scout troops, storytime,
special programs, and parent/child activities.


Program Date Day Time
Child
Under


14
YA Adults Total


Totals


Freeburg Area Library District







Goals and Objectives (purpose)


Before planning programs for preschoolers, take time


to think about ways in which preschoolers are different


from other library patrons. For instance, preschoolers


will be coming with someone, they will be developing


language and vocabulary, and most of them will be pre-


reading. Some possible goals for working with this


group might include:


· Increase preschool visits to the library 


· Help develop appreciation for books and reading 


in preschoolers and parents


· Develop language skills in young children


· Encourage checking out picture books


· Encourage parents to read aloud to their children


The goals can include things that will benefit the library,


and things that will benefit the patrons, both child and


parent. Once you have your goals, list measurable objec-


tives for each one. For instance, if your goal is to increase


preschool visits to the library, then an objective might


be to have  preschoolers visit the library each week.


Goals such as developing a love of reading are more


difficult to assign measurable goals to, but might be


approached in terms of whether or not the family


continues to come to the library for books once the


program is over.


Types of Programs (arranged youngest to oldest


with annotated lists of specific programs and a few


sample programs)


Storytimes
Storytimes form the backbone of service to preschool-


ers in most libraries. Storytime can be as elaborate or


as simple as any individual librarian wants them to be.


All that is really required is an open area large enough


to accommodate your group, stories whether told or


read aloud, and some ways to allow children to move


around and resettle between stories. Everything else is


extra! In fact, while some librarians love pairing stories


with crafts, or like lots of hands-on activity, other librar-


ians feel that the bells and whistles approach implies to


parents and children that stories alone aren’t enough.


There are several different types of storytimes:


• Lapsit or Baby Storytimes 
(for ages birth– months or so)


These typically combine a brief “circle time” with a


period for play and socializing. The circle time usually


repeats songs and action rhymes for several weeks, so


babies begin to anticipate what they should do. Stories


need to be very short, and use books with things babies


will recognize, such as animals, family members, or


transportation. Sound effects help catch the attention of


even little babies, but loud, sudden noises can be fright-


ening. Wherever possible, plan activities that parents or


caregivers can participate in, such as singing songs, or


helping babies make motions. A selection of board


books should be available for parents or caregivers to


check out, to begin forming the habit of checking out


books when attending programs at your library.


• Toddler Storytimes
(for ages  months– years)


Storytimes for this group typically include a parent or


caregiver to help guide the child in participating. It is


also an opportunity to introduce the parents to songs,


action games, and appropriate stories for the age group


which can be used at home. Ideal stories for this age


group include repetition, participation, and large visu-


als. Vary the lengths of stories—young children can


sometimes listen to a surprisingly long story, but not


three long stories in a row. Between stories, use action


rhymes and songs, and always be sure that at the end of


a “wiggly” activity, there is a settling rhyme to follow


such as “Open them. Shut them.” Flannel stories are an


excellent way to vary the rhythm of storytime, and


some stories can be expanded to make enough pieces


so that each child can put one on the board at the right


place in the story. Toddler storytimes are usually -


minutes long.


• Preschool Storytimes
(for ages –)


Programming for Preschoolers (Birth through Pre-K)
Susan Dove Lempke
Niles Public Library District


   







Frequently, libraries make their preschool storytimes


for children only. Adults in the room can sometimes be


distracting, and some families welcome the opportuni-


ty for the child to have an independent experience


(though virtually all libraries require that parents re-


main in the building). However, many libraries allow


parents or caregivers to continue attending to make


children feel more comfortable. Both ways can work


well. By about age  ½, most children are ready to listen


to longer stories. Many storytimes are arranged by


theme, which seems to help children remember the


stories better and gives an opportunity for discussion.


Creative use of props can also help make stories mem-


orable. Children still enjoy participation, and need a


variety of fingerplays, songs, and action rhymes be-


tween stories so that they’re able to settle and listen


once again. Storytelling (telling the story without using


a book) can be an excellent way to develop a group’s


listening skills, and is very helpful in working with


larger groups who may not be able to see pictures in a


book. Storytimes for this age group are usually -


minutes long.


Crafts
Preschool crafts can be some of the most popular pro-


grams at the library, in part because many parents are


happy to have the messes taken care of outside of the


home. Libraries frequently do a craft program on a


particular theme, such as Earth Day (planting seeds;


making paper flowers, etc.). There are three main types


of craft programs:


· Registered programs where a staff member or volun-


teer instructs children on how to make the crafts.


· Drop-in programs where materials are available


between certain hours, with children working


together with a parent or older child with limited


library staffing.


· “Take and Make” programs where the parts of the


craft are packaged for a child to take home and


make, particularly in libraries where space is limited.


Be prepared to intervene when children (and parents)


seem not to understand that they can’t take all of your


feathers or beads for their project. Take advantage of


non-spilling inventions like glue sticks and glitter glue.


Have materials pre-cut and measured out as much as


possible. Finally, don’t forget to add the all-important


phrase to your publicity, “While supplies last.”


Reading Programs
Reading programs for preschoolers are generally


“Read-to-Me” programs. They can be run at any time


of year for any reason, particularly at times when you


may be taking a break from continuous storytime pro-


grams. Most often preschool reading programs are


used in conjunction with a library’s Summer Reading


Program.


Companies such as Upstart offer pre-packaged pro-


grams which are very useful for libraries with limited


resources, but these days it is possible to come up with


very attractive materials using a computer and clip art.


Basically, all that is required for a Reading Program of


any kind is:


· A set of requirements (read  books; read  minutes


per day, etc.).


· A way of recording what is read or time spent reading.


· A reward.


Preschoolers don’t have the patience or understanding


to work their way up to a bigger prize. Rewards need to


be incremental. Smaller prizes given at short intervals


work better. Some libraries create preschool programs


using a picture as the reading log—the child then gets


to place a sticker on the picture at each step. Another


possibility is to have the child earn the chance to play a


game at the library at each increment. Some combina-


tion of tangible reward and fun is best—they like to


walk out of the library with something in their hands.


However glorious your preschool reading program


may be, it is a sure bet that some of the preschoolers


and parents will want to play the game that is avaliable


for bigger kids. You should probably hold firm on what-


ever line you draw. It’s not a bad thing for preschoolers


to see that a cooler game awaits when they are readers.


Contests
Preschoolers have a hard time understanding contests,


since they prefer rewards that are immediate. However,


it’s still fun to participate, and it can be a learning ex-


perience for them that sometimes you win, and some-


times you don’t. Good contests for this age are often


guessing: How many gummy bears in the jar? How


much does the pumpkin weigh? It is probably not a


good idea to run a preschool contest which involves


much work on the preschoolers’ part—for instance,


making a picture—because they won’t comprehend


why their work wasn’t rewarded.


   







Think About Your Audience
· What is the age of your audience?


· How long is he/she able to sit at that age?


· What kind of story is best for this age group?


· Can I just tell any kind of story to any age?


· Why do I have to be careful about what kind of story


I want to tell?


Suggestions
Find a story YOU like. Your audience can tell if you are


enjoying the story yourself. Practice the story several


times so you get a feel for what is happening in the sto-


ry. Look at the audience. You can tell if the story is


working for you by the way the audience reacts to it.


Remember
Some stories just don’t work as well as you think they


should, but don’t give up!


Sometimes you feel like you have to give up a story


because it just doesn’t work with a group. But don’t


forget it since it means something to you – tell it to


someone else.


What If
What if you are doing a story with a group of children?


Use books that have BIG pictures and few words.


What if it is a long story, but the pictures are great?


Look at the pictures and make a simpler story out of it.


How to Set Up a Storytime
· Start with a fingerplay or short song.


· Read a story.


· Get the children up and do an action rhyme or song.


· Try a flannelboard story, puppets, cut-a-story.


· End with a fingerplay.


· If you want to do a craft, show what the craft looks


like. Don’t forget to have everything ready to do the


craft.


Where Can I Find a Story?
There are different sections in the library that can help:


· Teacher and Parent (TAP)


· J . (Literature/classics)


· Easy (Picture books)


· Poetry


· Mother Goose Rhymes 


Traditional Storytelling
Some storytellers practice special stories so much that


they don’t need a book or any props. Audience partici-


pation is a great way to get everyone involved in the


story. Try this: give the audience a special line or sound


to do at specific times during the story.


In her book, Creating a Family Storytelling Tradition:


Awakening the Hidden Storyteller, Robin Moore says,


“Inside each of us is a natural-born storyteller waiting


to be released.” You might be asking, “How can I release


the storyteller that is inside me?” This book has exercis-


es to develop the storyteller in each of us. It can be used


with families at home where there are elementary-


school-aged children. It also can be adapted for chil-


dren of any age, and can be used in the classroom.


Where Do I Begin?
Try some of the well-known stories, such as:


· Fairy Tales Goldilocks and the  Bears


· Tall Tales Paul Bunyan 


· Cumulative Stories The House that Jack built


· Rhymes Mother Goose


Props
Props can be expensive if you buy them from a dealer.


You can make your own props much cheaper and have


fun while you’re doing it! Find a book on how to make


puppets, flannelboard, etc. that have different kinds of


stories and a variety of ideas on how to make the props.


You can make your own flannelboard. Here is what


you will need:


Where Do You Get a Story?
Judy Groom
Freeburg Area Library District


   







· white foam board


·  yard of plain flannel — light blue is good


· lightweight pellon


· coloring books/pictures


· black ink pen


· crayons


The flannel and pellon can be found in a craft or fabric


store. Here is what you do:


· Cover the foam board with flannel. Tape the flannel


ends to the back side of the foam board.


· Pellon comes in different weights. Put a black and


white picture under the pellon. Can you see the picture


clear enough to trace the picture onto the pellon? If so,


you’ve got the right weight. How much pellon do you


need? For a small project start with a yard.


· Trace the picture onto the pellon. Color and then


outline the picture with a black ink pen.


Pass this idea on…it really works!


Potpourri of Stories
Cooper, Cathie. The Storyteller’s Cornucopia. Includes


traditional stories, flannelboard, participation, pup-


petry, read-alouds, and tagboard stories.


Dingwall, Cindy. Storybook Birthday Parties. Favorite


characters are used as the theme of the party. In-


cludes other activities to do, such as songs, projects,


snacks, and story bags.


Chapters are divided by grade-level:


· Preschool-Kindergarten


· Kindergarten-Grade 2


· Grades 3-5


Dubrovin, Vivian. Storytelling for the Fun of It: 


A Handbook for Children. Stories can be told just


about anywhere! Ideas for campouts, slumber par-


ties, classroom programs, in the car, and babysitting


are included. Other chapters include how to tell a


story and how to use props.


Fujita, Hiroko. Stories to Play with: Kids’ Tales Told with


Puppets, Paper, Toys, and Imagination. Includes


origami, puppets, paper and fingerplays.


Garrity, Linda. The Tale Spinner: Folktales, Themes, and


Activities. The folktales come from around the world.


Chapters are divided by type of story with additional


activity pages:


. Beware of Strangers


African-American, Chinese, German


. Turnabout is Fair Play


African, Burmese, Mexican, African-American


. Don’t Believe Everything You Hear


African, Belgian, German, Indian, Russian


. Origin of Thunder


African, Australian, Native American


. Origin of Fire


Eskimo, Native American, Polynesian


. Spinning Tales


Cornish, English, German, Irish


. Cooperation Pays


German, Irish, Puerto-Rican, Slovenian


. Never Give Up (The Cinderella Theme)


African, Appalachian American, Brazilian, Irish,


Italian, Korean, Native American, Norwegian,


Vietnamese


Mallet, Jerry. Sound and Action Stories. Sound and


action stories require the most active physical


responses from listeners.


Raines, Shirley. Tell It Again! Easy- to-Tell Stories with


Activities for Young Children. Eighteen multicultural


stories are grouped by common themes:


· Be Yourself


· Using Your Wits


· Appreciating Differences


· Hearing Music Everywhere


At the end of each story:


· There is a message or moral included in each story.


· Storytelling tips.


· Questions for the storyteller to use.


· Story Activities


· Story Cards


Theme Units Kids Adore: From Ants to Zoos for Grades


K-. Each theme in the book contains a collection of


activities that include language arts, math, science,


social studies, art, and music.


Totten, Kathryn. Storytime Crafts. Themes using differ-


ent countries (Mexico, Germany, etc.) and subjects


(bears, monkeys, etc.). Includes stories, activities,


and crafts.


Fun to Read Stories
Binder, Mark. The Everything Bedtime Story Book:


Familiar Favorites and brand-new classics that will


enchant the whole family.


   







Fingerplays
Gordh, Bill.  Easy Folktale Fingerplays with Cross-


Curricular Activities. Includes stories from other


countries:


Australia Brazil


China France


India Japan


Liberia Mexico


Middle East North America


Poland Russia


Sweden United States


West African/Carribean


   







Storytime Registration


Day of the Week  ________________   Time _______


CHILD’S NAME AGE ADULT’S NAME ADDRESS PHONE


1.


2.


3.


4.


5.


6.


7.


8.


9.


10.


11.


12.


13.


14.


15.
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Lapsit Storytime


(Name)___________________________________ is scheduled for our lapsit storytime
on Fridays, at 9:30 AM.  Programs begin ____________ and continue for six consecutive
weeks.


For many children this will be their first group experience.  Your cooperation and
assistance in the following ways will make it more successful for your child.


1. Visit the library with your child and talk about storytime before the
first program.  Explain that there will be stories, fingerplays, puppets, and
songs, and that you will enjoy them together.


2. Please bring only the child enrolled in the program.  Older or younger
children are invited to join you for our Family Storytime.


3. Children in this age group are easily distracted, and latecomers become the
focus of attention.  Please plan to arrive early.  If you are late, you may join
us by quietly entering the room and finding a place to sit.


4. We will hold each storytime in the story room and will enter together when
it's time to begin.  Let your child choose the place you will sit together, with
your child on your lap or in front of you.


5. If your child becomes disruptive, please step out of the room for a few
moments.  This helps everyone else concentrate and your child focus on your
wishes.  When your child is ready, please rejoin the group quietly.


6. Young children enjoy watching others rather than participating themselves,
especially in situations new to them.  Please do not insist that your child join
in any activity.  If you participate and have fun, your child will soon join you.


7. A storytime handout will be provided each week, listing books, fingerplays
and songs used in the program.  If you miss a week, please be sure to ask at
the next week's program for the handout.


8. After the storytime, there will be about 10 minutes for you and your child to
browse board books and other selected titles in the story room.


Our goal is for everyone to have a good time.  With your help, we can develop and
nurture your child's love of books and the library.  Library staff will be happy to assist
you before or after storytime with the selection of books or other library services.


Naperville Public Libraries
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Family Storytime


This is a sample of a 45-minute Family Storytime serving families with children ages 2-7.


Theme:  Clothes


Opening Song: *  Hello, Everybody, Yes Indeed


Opening Fingerplay: *  I Have Ten Fingers


Book:  Caps for Sale by Esphyr Slobodkina


Action Play:  Who’s Got My Red Caps, Is It You? (give children felt or paper caps of
different colors)


Book:  Froggy Gets Dressed by Jonathan London


Book:  No Roses for Harry by Gene Zion


Action Play:  Jack in the Box


Action Play: Mary Wore Her Red Dress (each child chooses something the child is
wearing)


Book:  The Mitten by Jan Brett


Closing Song: *  This Little Light of Mine


*These are consistent throughout the storytime series.


Niles Public Library District







   


Oswego Public Library District







Goals and Objectives (purpose)
First, think of the ways in which school-age patrons are


different from other patrons. Some possibilities might


be: they are in school during the weekdays; they have


numerous after-school activities; they are learning and


improving skills such as reading; they often like to par-


ticipate in programs independently of their parents.


Then come up with the goals for your school-age pro-


grams that match this particular audience. You may


want to help improve their reading skills; encourage


love of reading; improve library skills. Goals that


benefit the library include increasing circulation of


nonfiction books, and increasing the number of chil-


dren with library cards.


Assign objectives to each goal you make so that you


have a way to measure your success. For instance, if


your goal is to improve reading skills, you might have


as an objective the creation of a Summer Reading Pro-


gram to keep students reading through the summer.


Types of Programs 
(arranged youngest to oldest with annotated lists of
specific programs and a few sample programs)


Story programs
While almost all libraries offer some form of storytime


for younger children, story programs for older children


are more rare, but still greatly appreciated. Often li-


braries come up with a program combining stories


with other activities for primary grade students, and


put it in more of a club format so it doesn’t sound


babyish.


Another opportunity for story programs with older


children is storytelling, especially with an appealing


hook like scary stories for Halloween, or a series of tall


tales, particularly because using the words “scary” or


“funny” will double your attendance at any school-age


program.


Students in upper grades, -, frequently prefer story


programs where the children are the main storytellers.


If you can arrange for their program to be videotaped


by a parent, staff member, or older child, with a special


showing for participants at a later date, this will also


increase your participation.


Reading motivation
• Battle of the Books/Readers Tournament
Battle of the Books began in the s in Chicago as a


radio quiz show developed by the Chicago Board of


Education and Carson Pirie Scott, a department store!


One of the children who participated then grew up to


further develop the program for use in the Urbana, Ill.


schools. Her article in School Library Journal caused 


the program to spread across the United States, but it


all began right here in Illinois. (Books, Battles, & Bees


by Sybilla Avery Cook and Cheryl A. Page, American


Library Association, )


Battle of the Books is a popular school-age program


in part because it is so flexible. At its heart, it always


involves students reading from a prescribed book list,


and dividing into teams that answer questions about


the books. It is sometimes sponsored by a school, or a


school district, or may even be set up by one teacher


within a classroom.


In a public library setting, sometimes the library 


only serves as a resource for the books and a location


for the championship meet — preliminary matches are


held in the schools. Other libraries take a more central


role, selecting the books, writing questions for them,


and hosting the meets. Typically, at a meet, there are


two teams, each answering - questions in turn. A


correct title is usually worth five points, and the correct


author earns an additional one point. Letting the other


team have a chance at a missed question adds both


excitement and tension to the matches, and can add


significant points.


Battle of the Books is a program requiring great


organization and attention to detail. Because of its 


level of complexity and staffing needs, it is probably


best for medium to large public libraries, although


smaller libraries may be able to work jointly with


schools to share responsibility. When the program goes


well, it provides a great structure for offering students


the motivation for reading many excellent books.
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Readers get a chance to compete for the glory of their


school like athletes do, and parents and principals are


often very supportive. This support also represents one


of the Battle’s greatest pitfalls — overly intense parents.


One way to avoid this pitfall is to remind all involved


that just as in sports, referees may sometimes make


mistakes, but “the decision of the moderator is final.”


Questions need to be carefully written. In a list of


books which may range from - (usually with a


two- to three-year rotation, so that some of the books


are replaced each year), books are likely to have things


in common. Therefore, a question such as, “She thought


she would never be happy again. Name the book,”


would probably fit more than one book on the list.


There is a fine art to writing questions which are


specific enough to apply only to one book without


being picky.


Many libraries have Battle lists on their Web sites.


Sample reading lists, rules, and questions are included.


• Reading Patch Club
In any Reading Patch Club, children read a certain num-


ber of books to earn a reading patch, which resembles a


scouting merit badge. The cloth patches can be attached


to jackets, hats, backpacks, and other clothing, as well


as being glued in a scrapbook. Upstart, a division of


Highsmith, offers a good variety of genre patches, and


they can also be special-ordered if they don’t have a


patch that fits a subject you want to include.


Some schools use this as an after-school program to


encourage children to do extracurricular reading. In a


public library, it frequently runs through the school


year, making way for Summer Reading when school is


out. Some libraries keep their program perfectly sim-


ple: students sign up for a patch, and report back when


they have read the required number of books. Other


libraries throw in additional requirements such as


writing a book report for one book, or doing a related


activity like telling the librarian a joke for the humor


patch.


This program is an excellent motivator for children


at an age — grade  or  — when they sometimes hit a


stumbling block with reading. When faced with the


large selection of books in a children’s department, se-


lecting by genre can help limit choices enough to make


them manageable. It also provides a good opportunity


to offer readers’ advisory, and help the child find books


of the right difficulty and length.


• Reading Games
Summer Reading programs are the second type of pro-


gram universally offered by public libraries (Storytime


is the first). They range tremendously in complexity, in


expense, in staffing requirements, and in style, but they


all have three things in common: There is a theme, a


reading requirement, and a reward.


The Theme


In Illinois, many libraries choose to use the state’s


IREAD theme. This allows them to take the benefit of


prepared graphics, activities, bibliographies, and other


materials. The theme is selected over a year in advance,


giving the library time to prepare, and to participate in


the planning process by submitting ideas for the pro-


gram manual.


A good theme will be catchy and memorable, will


have graphic possibilities, and will be a hook to hang


programs on. The best theme will inspire library staff


and get everyone a little excited — staff is always much


more aware of a reading program’s theme than the


public ever is.


The Reading Requirement


Reading through discussions of Summer Reading Clubs


on PUBYAC, the email listserv for public librarians


serving youth and children, you will find that libraries


have tried an unbelievable variety of reading require-


ments. Some of the possibilities include:


· Counting the number of books read


· Counting the number of pages read


· Counting the number of minutes or hours spent


reading


· Weighing the books


· Reading books from assigned areas of the collection
(two fiction, three nonfiction, etc.)


· Selecting material by column, esp. for a multimedia


approach (two books, two videos, etc.)


Each library swears by its method, and all of them work


to one extent or another. Counting the number of


books read is the most traditional, but many libraries


have switched to counting time spent so that children


reading longer books aren’t unfairly penalized over


children racing through “skinny” books.


Monitoring a child’s progress through the summer


depends on how you set up your program. There is


generally some type of reading log, which for younger 


   







children sometimes has a place to put stickers or


stamps. Some libraries use a board game approach,


and children are encouraged to make multiple visits to


the library to check in the books/time they have read,


and to take a turn on the game. Other libraries simply


have the children report back to collect a final prize


when they are finished.


The Reward


A reward can be:


· A sticker


· A stamp on a reading log


· A chance to play a game


· A small piece of candy


· A carnival trinket


· A chance to enter for a big prize


· A ticket to a library program


· A coupon for food at an area restaurant


· A piece of a puzzle


· Their name in the local newspaper or the 


library’s newsletter


· A t-shirt


· A book


It can be anything your library can afford to give, or


that your community is willing to donate. Depending


on staffing, libraries can offer many small, incremental


prizes along the way, which has the benefit of encour-


aging multiple library visits. Just getting a chance to


play on a board game can be enough of a prize for


many children. Some libraries offer a treasure chest for


children to look through when they complete their


reading requirements, while others can afford to give


children their own book to keep.


In general, younger children prefer a small prize to


building up to one large prize. Older children, particu-


larly boys, often favor a chance at a larger prize such as


a bicycle or a trip to a local amusement park or carni-


val. From your library’s point of view, the best prize


may be a T-shirt with your library’s name on it, which


your prizewinner can wear and which will advertise


your summer reading game to the community!


Obviously, the trick for every library is finding the


right match between what they can afford and what


their community desires. You will never attain the per-


fect game which suits every reader’s requirements, be-


cause children are so different, but the ideal game will 


balance ease of use with enough variation to keep older


children interested.


• Other Reading Games
Libraries sometimes like to offer a sort of mini-version


of a Summer Reading program during the school year


to spark reading (and circulation). Some libraries par-


ticipate in the Chicago Wolves’ Read to Succeed Pro-


gram, where the children can earn tickets to a hockey


game, and other prizes.


School year reading programs (other than the Reading


Patch Club above) are usually shorter in length, four-


to eight-weeks, and are frequently much lower mainte-


nance than Summer Reading. They sometimes combine


attendance at special programs with a reading require-


ment, and usually keep the reading requirement easily


attainable so that children can participate and still


finish their homework.


• Book Discussions
Book discussion groups sometimes represent a moral


dilemma for libraries. The good side: it’s a program -


devoted to reading and discussing books with children.


The bad side: the ratio of preparation time to patron


served is usually tremendously high on the side of


preparation side, because to work well, a discussion


group must be kept relatively small. The decision usu-


ally comes down to whether or not your library can


afford the time spent, and whether or not the staff has


someone with a facility for talking about books with


children and drawing out their responses.


Since food is the way to a child’s heart, many book


discussion programs combine eating with discussion in


programs such as “Chat  Chew” or “Chat  Chomp.”


Programs generally meet monthly, with the next


month’s reading passed out at the meeting. Preparation


time involves re-reading the month’s selection, and


coming up with open-ended questions that may spark


a good conversation. Additional book-related activities


sometimes help loosen the group up enough to talk


easily with each other.


Parent/Child book groups have become popular in


recent years. Frequently they are Mother/Daughter


book clubs, but occasionally there are Father/Son clubs


and ones that don’t specify genders. In some ways these


are easier to run, because an adult who signs up for a


book discussion generally is willing to speak, which is


not always the case with children. However, parents can


sometimes dominate these groups, and the facilitator 


   







must be skilled at pulling the young people into the


discussion.


For more information on book discussions and


suggestions for where to find pre-written questions,


consult Feb/March  Book Links for an article by 


the Skokie Public Library’s Anna Healy.


Here are some book discussion tips:


· Choose a book you love


· Plan an ice-breaking activity or question to help 


the kids become comfortable with the group


· Use tie-ins such as music of the book’s period,


or food


· Think about the particular themes a book might


present when writing questions


· Have books on related themes available for checkout


· Consider having an Internet hook-up in the room so


you can look up the author’s web page or answer


questions that might arise


· Let participants have some voice in selecting future


books


• Contests
School-age children tend to love contests. Many of


them like competition, and they are old enough to


understand that they will not always win.


Contests generally fall into two categories: the judged


competition, and the random drawing. Examples of


judged contests would be bookmark designing or other


artwork, construction or building, writing a poem, an


essay, or even a slogan — the possibilities are almost


endless! Contests often celebrate an event like National


Library Week, National Children’s Book Week, or Na-


tional Poetry Month. Another popular occasion for con-


tests is Summer Reading. For a traveling theme, you


could have a Design a Map contest, or for a food theme,


children could create a recipe.


When setting up a judged contest, it is always wise to


include at least one person with expertise in the field
(such as a graphic artist participating in judging a


bookmark contest). It is vital that the contest not be


judged solely by the Children’s Librarian—a group


decision is much easier to defend with disappointed


children and parents alike.


A drawing can be held on almost any pretext. You


can offer children a chance to add their name to the


box or jar for:


· Checking out a book on a particular subject


· Voting for their favorite book


· Estimating how many things are in a container


· Telling you a riddle


· Submitting an entry in a judged contest


Avoid using the word “raffle” in publicity, as some


library attorneys frown on its gambling implication.


• Clubs/Groups for Special Interests
Allowing groups with a common interest to meet at


your library can be both popular and low maintenance.


Many libraries offer space to chess clubs, and some


even sponsor championship matches. Clubs can be as


diverse as your patrons, whether they are interested in


Japanese anime, graphic novels, Magic cards, beadwork


or other crafts. Many potential subjects are of particu-


lar interest to boys, a harder audience to bring into the


library. It’s probably wise to stipulate from the begin-


ning that no property can change hands.


The key to success with these groups is finding a


theme they are truly interested in, and then providing


them space and snacks and getting out of the way,


supervising unobtrusively.


   







Battle of the Books — Rules 2001-2002


1.  The name of the participating school must be registered at the library.


2.  Each school should develop its team from its fourth, fifth, and sixth grade students.
The method of choosing its team is up to the individual school.


3.  A team should have four members plus a timekeeper.  The number of alternates is
unlimited.  Substitution of players may be made only at halftime.  In case of an
emergency, a team may play without four members present.


4.  A match schedule will be set up at the beginning of the program.  The same number of
meets will be given to each school.  All meets will be held at the library on Wednesdays
and this year on Monday November 12.


5.  If a team cannot appear on the date scheduled, at least 24 hours notice must be given
to the library and to the coach of the opposing team.  The library staff will attempt to re-
schedule the meet.  If this is not possible or a team cannot appear on the date scheduled,
the team unable to keep the appointment will forfeit and will receive 0 points for a score.
The opposing team shall take as its score for that meet the average of all scores it has
earned up to that date.


6.  At each meet, the teams can be questioned on any one of the books on the Battle of the
Books list.  Very likely, no team member will have read all of these books, but the most
widely read team will have the advantage.  A complete title plus author list is available at
the library.  The library will furnish the meeting place for all meets, the questions, the
moderator, and a scorekeeper.  Each team must furnish its own stopwatch.


7.  At each meet, each team will be asked 20 questions.  Teams will be questioned
alternately.  Each team will have 30 seconds to answer the initial questions and 15
seconds to answer questions missed by the opposing team.  Team members may confer
but the first response directed to the moderator is the only acceptable answer.  Answers
must be exact.  The author's last name (and first name, if given) must be correct.  First
names must be given when two authors on the list have the same last names.    In case of
joint authorship, the last name of the author listed on the Battle of the Books list is the
one that     should be given  .  The moderator and the scorekeeper are the final authorities on
the acceptability of an answer.


8.  Teams score 5 points for each initial question answered correctly. 1 point is given for
the book's author only if the title was answered correctly.  3 points are given when a team
answers correctly a question that the opposing team missed. 1 point is given for the
book's author for a correct answer on a passed question.  There is one bonus question for
each team in each half of the match.  The correct title on a bonus question is 10 points,
author is 2 points.  A passed question is worth 6 points for the title, 2 for the author.  The
winning school is determined by the highest cumulative total score at the end of the
season.


Niles Public Library District







Battle of the Books
Team Instructions 2001-2002


• A coin toss will determine which team is to be questioned first.


• A team has thirty seconds to answer a question.  Timekeepers begin marking time at
the end of the question.  If the team asks to have a question repeated, the second
reading will be included in their thirty-second response time.


• Give your answer slowly and clearly and loud enough for everyone to hear.  If we
can't hear your answer, we will ask to have it repeated.  The repeated answer will be
included in your thirty-second response time.


• The first response by a team will be counted.  You may want to appoint a captain to
answer all questions.  At the direction of the captain, other team members may
answer.


• If the team misses a question, it passes to the other team.  Teams have fifteen seconds
to answer a passed question.  All questions, even near-misses, pass to the other team.


• Give the title as it appears on the list.  If there is a subtitle on the list, the subtitle must
be included in the response.  The words A, An, and The at the beginning of a title do
not count.  You can miss the initial article and still get it right.


• The decision of the moderator and scorekeeper is final.


Scoring


Correct Title          5 points
                                                  Author                   1 point


Passed Question    3 points
                                                  Author                   1 point


• Each packet contains one bonus battle question that is worth double.


Bonus Question Scoring


Correct Title          10 points
Author                     2 points
Passed Question      6 points
Author                     2 points


You will know that a question is a bonus question because the moderator will ring a bell
and announce that it is a bonus question before reading it.
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Battle Questions for Joey Pigza Swallowed the Key
by Jack Gantos


They say he is “wired bad, or wired mad, or wired glad,” but one thing is for sure—he is
definitely wired.  Name the book.  (page 3)


The moms and teachers are shocked when he blows out Harold’s birthday candle for him.
Name the book.  (page 46)


First, he sharpens the pencils.  Then he sharpens the chalk, and then some Popsicle sticks,
and then his finger.  Name the book.  (page 21)


He thinks it will be fun to drop down onto some bales of hay, but the hay wasn’t at all
soft.  Name the book.  (page 65)


No matter what the question is, the answer is always the same: “Can I get back to you on
that?”  Name the book.


On the field trip to the Amish farm, he eats a whole shoo-fly pie.  Name the book.  (page
61)


When he keeps kicking the chair with his shoes, they give him a pair of bunny slippers to
wear.  Name the book.  (page 39)


He wants to make bumper stickers that say, “Hate is not a family value.”  Name the book.
(page 72)


When he switches the safety scissors for his teacher’s sharp scissors, he trips and there’s
a horrible accident.  Name the book.  (page 74)


His grandma has heard that pink would calm him down, but she is just as wired as he is
so she only gets the room partly painted before she quits.  Name the book.  (page 11)


His mother gives him some good advice:  Whenever you think of something bad, quick
think of something good, and never ever think three bad things in a row.  Name the book.
(page 87)


At the Special Education Center, his new caseworker is nicknamed Special Ed.  Name the
book.  (page 96)


When he gets his new meds, he also gets a new dog that is half Chihuahua and half
Dachshund.  Name the book.  (page 145)
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Park Ridge Reading Patch Club


The Reading Patch Club encourages children to read books, or, in the case of the
non-reader, have someone read to them.  The Club was developed to allow children to
continue to participate in a reading club after summer is over.  Children who complete the
requirements receive a reading patch that can be sewn onto a jacket, backpack, etc.


Each year the Reading Patch Club begins the day after Labor Day and ends the
day before Memorial Day.  Children register at the information desk and choose the patch
they wish to work on.  At that time they receive a reading folder that has a definition of
the category, instructions, and space to list the author and title of each book.  Children
may read library books, books that they have at home, or books from school.  Parents
initial the child’s folder when a book has been read.  When the folder is complete, the
child brings it to the library to receive a patch.


We offer a variety of patches for all ages.  Infants through pre-kindergartners can
earn a “Read-to-Me” patch or a  “We Read Together” patch.  Each of these patches
requires that 50 books be read to the child.  While most of the books are free choice, 15
to 20 of them must be by well-known children’s book authors whose names are listed in
the folders.  Children can earn one of each of these patches every year.


Kindergartners can earn the “Kindergarten” patch.  This patch also has a 50 book-
reading requirement.  Most of the books are free choice, though there are some special
books to read such as an ABC book, a counting book, a book on colors, etc.  Children can
earn one Kindergarten patch.


First graders can earn both  “I Can Read” and “I Can Read More” patches by
reading 20 books on their own.  All these books are free choice.


Students in second through sixth grade can earn patches by reading 8 books per
patch in a specific category.  Currently, we offer 17 different categories.  This age group
can earn one of each of these patches every year.


The Reading Patch Club has created a great deal of community interest and
funding has been received from the Friends of the Library and the local Kiwanis group to
pay for some of the patches.  This program is over 10 years old and continues to be one
of our most popular school year activities.







T his program for K through  was part of a series 


given every Tuesday afternoon during the summer 


of .


Six large tables were set up around the perimeter of


the room. There was an activity at or near each table.


I began the program by inviting the kids to sit on the


floor and look through some magazines I had brought


in. I gave an overview of about  different magazines


that I thought this age group might enjoy. I asked them


what magazines they were getting at home. Most kids


subscribed to computer game magazines. After we


talked about the different magazines, I described what


each activity was at the six tables. I then divided the


group by age and had each age group start with a diff-


erent activity.


I eliminated my plan to read a story from Ladybug,


because the children seemed anxious to get to the ac-


tivities. (Go with the flow).


The activities were:


• What in the World
(from National Geographic World)


This puzzle appears on the back of each issue and


always has a theme. My version had no theme, but 


I expanded the puzzle by having them unscramble


letters to make a secret sentence.


• Who’s That Girl? 
(from American Girl)


Each issue has a feature in which a short biography 


of a famous woman is presented. There is a quiz at 


the end and the reader has to guess the occupation 


of the former girl. I expanded this idea to include a 


Who’s That Boy? My celebrities were Michelle Kwan


and Michael Jordan.


• Chopsticks Contest
(from Chickadee, November )


This was the least successful activity, largely because 


it was too difficult. I first demonstrated how to hold


chopsticks and then how to use them to pick some-


thing up. I held a contest to see who could pick up the


most objects in one minute. Most kids didn’t have the


patience to learn to manipulate the chopsticks.


• Pundles
(from American Girl, Jan/Feb )


Pundles are picture puzzles which when read correctly


are a word or phrase. I made enlarged versions of the


pundles and hung them on the wall. The answers were


hidden underneath.


• Crafts 
Suncatcher (from Lollipops, Jan/Feb ) and Picture


Puzzle (from Your Big Backyard). Each issue of Your 


Big Backyard has a scrambled picture, which one can


cut apart and reassemble to make a picture.


Magazine Madness
Ellen K. Tanner
Teri Whitaker
Champaign Public Library


   







Afterschool Adventures
(Kindergarten  First Grade)


Afterschool Adventures is a forty-five-minute program


for kindergarten and first grade students. It consists of


a related story, craft, and video or filmstrip, and lasts


for a six-week period. The students bring home a com-


pleted craft and activity sheet weekly.


Bookmark Contest
(Kindergarten through Eighth Grade)


Students in kindergarten through eighth grade are


encouraged to depict a favorite children’s book on a


blank bookmark entry provided by the library. All en-


tries are displayed in the Youth Services section of the


library during the month of November to highlight


Children’s Book Week. A graphic artist judges entries


in three different categories, K through Grade two,


Grade three through five, and Grade six through eight.


All entrants receive a participation ribbon. Three win-


ners, who receive rosettes, are chosen from each cate-


gory along with a grand prize winner. The grand prize


winning bookmark is then reproduced and distributed


to the general public during the month of April in


recognition of National Library Week. The grand prize


winning artist receives  copies of reproduced book-


mark and a rosette.


Break for Books
(Second and Third Grade)


This is a -minute program offered twice a year during


school breaks, for children in grades one through three.


Materials included are books, poetry, science experi-


ments, creative dramatics, storytelling, short games, a


take-home craft, and a video. Each child receives a hand-


out giving program details.


Brown Bags and Books
(Sixth through Ninth Grade)


Brown Bags and Books is a summertime, open-forum


program, to discuss science fiction and fantasy books.


This book discussion group is open to children entering


sixth through ninth grade and is held for one hour,


once a week. The children bring their own lunches and


the library supplies pop, chips, and a dessert.


Inkspots
(School Age)


Begun as a one-time program with a guest author,


Inkspots grew into a once-a-month group with authors


acting as mentors. Participating children developed a


logo for the group, published a quarterly newsletter


with articles, interviews, reviews, jokes, art, and photos,


and built their own Web site with an art gallery and lit-


erary page. The Inkspots also contributed articles to


the Library’s monthly newsletter. Participants entered


art and literature contests in magazines. Guest authors,


and occasionally artists, conducted workshops. The


program was the second Friday of the month, : –


 p.m. Snacks were provided.


Internet Searching for Beginners
This program introduces children and their parents 


to the Library Web page, specifically chosen homework


Web sites, and the basics of searching the Internet using


tools such as Google and Ask Jeeves. During the pro-


gram, instructors and participants discuss issues such


as Internet safety and how to evaluate information.


Children in fourth through eighth grades attend the


program, accompanied by at least one parent or care-


giver. The program consists of a lecture/demonstration


for the first forty-five minutes, and time for hands-on


searching during the last fifteen to twenty minutes.


Monday Morning Tots
(Birth to Age Three)


Monday Morning Tots is a drop-in playtime for children


under the age of three and their caregivers. Currently


offered three times a year (winter, spring, and fall), this


hour and a half long program provides an opportunity


for families to meet one another in a community setting.


Although usually conducted each Monday for four


weeks, during the winter months we have increased


our program offering time to three consecutive months
(twelve weeks) due to popular demand. The program


Various Programs
Colleen Costello,Vernon Area Public Library District
Maureen Hurley, Rolling Meadows Public Library


   







room is set up with a display of seasonal, counting, al-


phabet, and storybooks inviting caregivers to embrace


reading time with their children. The library also pro-


vides refreshments (juice boxes) and age appropriate


toys such as soft blocks, stuffed animals, and puzzles,


along with more interactive and educational toys. An


additional table is set up with take-home literature that


appeals to new parents and families with young children.


This may include free baby and toddler magazines, pre-


school information, as well as helpful and educational


book bibliographies and Internet resource lists. Each


program attendee receives a complimentary bag stuffed


with bookmarks, coloring book, and promotional ma-


terials such as the library newsletter and program flyers.


Finally, to encourage repeat attendance, we provide raffle


tickets each week and hold a drawing at the end of each


season for door prizes including bibs, books, and toys.


Outside Performers (All Ages)


When money is available, outside performers can be


hired. They can be brought in for large groups, such as


the summer reading club party, or for small groups like


a poetry slam. There are many people in the State of


Illinois that provide these services. Showcases are a way


to see the performers in person. They are listed in pro-


gram guides and websites, and personal contact with


other librarians is also a good way to find performers.


• Showcases
· Laconi/YSS Harvest of Resources is held every


other year in Northern Illinois.


· Centre East Showcase is held in September in


Skokie, Ill. () -.


· SPRA Showcase is held in November in Elgin, Ill.


Suburban Park and Recreation Association.
() -.


• Web Sites
· Harvest of Resources. www.laconi.org/yss/yss.htm


· A Parade of Programs: Resources for Library


Programming. www.AllianceLibrarySystem.com/


Projects


• Program Guides
· Laconi Harvest of Resources


· Public Library Program Guide 


Parent-Child Book Discussion
(Fourth through Sixth Grade)


The Parent-Child Book Discussion offers a chance for


parents to read books with their children and take part


in discussions which provide both the adult and child 


perspectives. A typical book discussion will include an


introduction of group members, information about


the author, discussion questions, and refreshments.


The groups can be parent-child, mother-daughter, or


father-son. Some book discussions include icebreaker


games, word puzzles relating to the book, or refresh-


ment tie-ins. The leader of the book discussion should


provide open-ended questions rather than factual ones.


Some libraries give complimentary paperback copies 


of the book, and others provide books to check out.


There are many publishers’ Web sites that have discus-


sion questions for particular books. Books such as The


Mother Daughter Book Club by Doreen Dodson are


useful. It is always helpful to meet with other librarians


doing similar programs in order to share questions 


and ideas.


Poster Contest
(Kindergarten through Eighth Grade)


Students in kindergarten through eighth grade are


encouraged to depict a favorite children’s book on a


standard size poster. All entries are displayed in the


Youth Services section of the Library for a month.


A graphic artist judges entries in three different cate-


gories, K through Grade two, Grade three to five, and


Grade six through eight. All entrants receive a partici-


pation ribbon. Three winners, who receive rosettes, are


chosen from each category along with a grand prize


winner. The grand prize winning poster is framed and


permanently displayed in the library.


Reading Club Assemblies
(Kindergarten through Fourth Grade)


(Fifth through Eighth Grade)


Large-group assembly programs at in-district elemen-


tary schools are presented once a year in May, for chil-


dren in Kindergarten through eighth grades, with the


purpose of promoting participation in the summer


reading club. Grade K through fourth Grade assem-


blies consist of a short play related to the summer read-


ing club theme. Grade five through eight assemblies


take the form of a game show. Each child receives a


flyer detailing the reading club procedures as well as


other summer programs. The assemblies last approxi-


mately forty- to forty-five minutes.


   







Library Services for Parents and Families


Information


Be the source for a resource.  Provide the public with information about the library and the
community.  Many people do not know what kind of library and community programs / services
are available to them.


• Keep a resource file of local organizations such as the Rotary Club, Chamber of
• Commerce, Women’s Club, and Friends of the Library.  Include phone numbers.
• Create newsletters or activity guides for families and youth leaders.
• Prepare and distribute booklists or resource guides for parents and families.
• Provide collections/resources at community and childcare sites.
• Provide parenting displays and collections.
• Gather resources for teachers, day care providers, scout, and youth leaders.


Programs / Workshops


The library, the area’s regional Office of Education, college, or a community service group
could offer:


• Family/child intergenerational activities or programs at the library.
• Family literacy programs.
• School/public library cooperative programs.
• Computer/Internet training sessions for children and families.
• A story activity times for children.
• Story hour focused on sign language, or other disability awareness.
• Outreach programs in the community.
• Holiday programs.


Provide Meeting Space


Some groups just need a place to meet.  Of course, the Library Board should approve a
meeting room policy before offering a meeting space.  The library can provide meeting space
for:


• Enrichment classes for children.
• Family literacy programs.
• Parent/family organizations or classes.


Sponsor A Program


Have someone come to the library to do a program.  Do you see any immediate needs?  Talk
to patrons, teachers, etc. to get a better idea of needs.  So often, though, there is a need that is not
noticeable.  Try some programs that haven’t been offered at the library.  There are organizations
that will be glad to share their special services or talents.  The library can sponsor:


• Enrichment classes for children, such as art, sign language, foreign language.
• Parenting classes.
• ESL (English as a Second Language) sessions


Bulleted Items were adapted from a 1999 NPIN (National Parent Information Network) Illinois Illinet
Library Survey.  The survey was part of a Lincoln Trail Libraries System LSTA grant funded by the
Illinois Secretary of State.


Submitted by Freeburg Area Library District







Family programs
The goal is to bring intergenerational groups into the


library for entertainment and education. One objective


can be to bring the child and caregiver together for a


specific program on a continuing basis. Another goal


can be to bring the family in for a one-time production.


The continuing programs can include a regularly


scheduled playgroup, a story time, a story and craft


program, computer classes, or book discussion groups.


The one-time productions can include theater presen-


tations, puppet shows, and musical performances that


appeal to a wide range of ages.


Multicultural programs
The goal is to provide culturally diverse programs to


the community. One objective can be to introduce pa-


trons to a different culture at each program. This can


be achieved by bringing in performers, musicians,


and/or dancers from a specific ethnic group for a one-


time performance. Attending showcases or communi-


cating with other programmers is a good way to learn


about what groups are available.


In a community where there is a large ethnic popula-


tion with English as a second language, it is possible to


develop a series of programs that can be for children


alone or for caregivers and children together. It is help-


ful if a staff member or volunteer speaks both languages.


This is also a good opportunity for outreach to the


community.


Literacy programming
The Public Library Association partnered with the Na-


tional Institute of Child Health and Human Develop-


ment to provide libraries with the programs and mate-


rials they need to inform parents and caregivers about


emergent literacy. These tools can be used to help train


caregivers in ways to help children get ready to read.


The programs and materials can be found at


www.pla.org/projects/preschool/outcome.html.


“Early Childhood and Family Literacy,” Journal of


Services in Libraries, vol., number , winter  is 


an entire issue on the topic of literacy.


Literacy workshop
A literacy program can be created and presented to


families of various ages and backgrounds. It should


emphasize the importance of reading to children. The


objective of the workshop should be 


to expose the participants to various reading methods;


what to look for when choosing a book; and how read-


ing to children at a young age can prevent possible


reading problems in the future. The workshop can also


outline what types of books are geared for various de-


velopmental ages, thus matching the book with the


child. Participants can be given handouts of various


bibliographies of good books and easy-to-implement


reading tips developed by members of ALA.


Other Ideas for Programs Targeted 
for Specific Audiences
Staff of Vernon Area Public Library District


   







A ll public libraries have patrons with disabilities.


ometimes this is a hidden population that needs


encouragement to come to the library. School


districts and special education districts can supply


libraries with the information on numbers of children


and types of disabilities within the library district.


Special arrangements may be needed to accommodate


these children in programs. Many times they can be


part of a standard library program open to all children,


but they may need the assistance of an extra staff mem-


ber, or their caregiver.


Individual programs can be offered to the children 


in special education preschools, elementary, and high


schools. Storytime programs can be adapted to all of


these groups. Outside performers can be hired and


classes invited to the library for the performances.


Sign language interpreters may be necessary for


hearing-impaired children. Interpreters can be contact-


ed at the following locations:


· Central Illinois Center for Independent Living


() -


www.cicil.org


· Chicago Hearing Society/Anixter Center Interpreter


Services Dept


() - TTY, () -


www.chicagohearingsociety.org


· Jacksonville Community Center for the Deaf


() -, V/TTY 


() - V/TTY in Illinois


www.japl.lib.il.us/community/health/jccd


· Lake County Center for Independent Living


() - V/TTY


www.lccil.m.com


· Southern Illinois Center for Independent Living


() -


· William Rainey Harper College


() -, () -, TTY


www.harpercollege.edu


· Registry of Interpreters for the Deaf


() - V, () - TTY


www.rid.org 


Sample program: EXTRAVAGANZA
Once a year, entertainers are hired for preschoolers


who come to the library. One group was Special Educa-


tion students. It consisted of  students who —


because of bussing schedules — had to be at the library


for 2½ hours in the morning and afternoon. During


this time, entertainment stations were setup through-


out the library. There were usually four or five stations,


timed in accordance with the entertainer’s schedule.


The stations were open for  –  minute time slots.


The children rotated from station to station according


to a schedule. Stations included music and large motor


skills, a toy area, crafts, snacks (brought by the students),


and an entertainer.


Programming for Patrons with Disabilities
Coleen Costello, Vernon Area Public Library District
Maureen Hurley, Rolling Meadows Library


   







I llinois STAR NET is a Support and Technical


Assistance Regional Network that provides training,


consultation, and resources to the Early Childhood


community. The work of STAR NET focuses on pro-


viding information to those parents or professionals


whose lives are touched by young children (birth


through eight years), with an emphasis on children


with special needs.


There are six STAR NET offices spread throughout


Illinois. Each office is funded through federal monies


received by the Illinois State Board of Education. Each


STAR NET office works within the geographic area it


serves to identify the needs of parents and professionals.


After identifying the needs, each office works to bring


information, resources, training, and technical assis-


tance to the local area. Some of the ways in which


STAR NET meets the needs of its various communities


are through:


· Sponsoring workshops and conferences


· Providing access to library resources (books,


videos, audiotapes)


· Creating information or resource packets on request


· Collaborating with other local, regional, or state


entities


· Providing funding opportunities through Family


Fellowships, Professional Assistance, or Mini-Grants.


For more information about STAR NET, you can call


the STAR NET office in your part of the state:


· Region I  III serving Northwest and Central Illinois


Counties: () -, ext. 


· Region II serving Northeast Illinois counties:


() -


· Region IV serving Southern Illinois counties:


() -, ext. 


· Region V serving the City of Chicago: () -


· Region VI serving the South Suburban and East


Central counties: () -


Information on STAR NET can be found on the Illi-


nois State Board of Education Web site: www.isbe.net.


STAR NET
Pat Kluzik Stauch
STAR NET


   







A lthough libraries are public service institutions


rather than profit-making enterprises, they are


only entitled to show videos or DVDs for which


they hold public performance rights. The majority 


of videos and DVDs are not sold with these rights in-


cluded, but a few are. They are generally curriculum-


oriented, such as the series from Schlessinger, or made


from children’s books, such as the videos from Weston


Woods.


To show a video or DVD at your library, you must


have a license. Licensing corporations and film studios


actively pursue infractions. A license can be purchased


on a title-by-title basis if you want to show a single


movie, or on an annual basis to get the rights to the


videos from a group of studios. The annual contract


fees are usually calculated based on your total number


of patrons, and they are sometimes willing to negotiate


if they think you may go with another licensing com-


pany. In most contracts, you may only advertise the


name of the movie in-house, but these terms will be


spelled out.


Movie Licensing Companies
· Criterion Pictures: () -;


www.criterionpic.com


List of studios available upon request


· Motion Picture Licensing Corporation:
() -; www.mplc.com


Offers annual licensing for studios including: AVID,


American Portrait, Anime , Arena, Artisan, Best,


Bridgestone, Buena Vista, Central Park, Cinematheque,


Family Entertainment, Family Home Entertainment,


Gateway, Hanna-Barbera, Hollywood, International


Film Forum, Kidmark, LIVE, Learning Corporation,


Lorimar, McGraw-Hill, MGM (pre-), New World,


PPI, Praise, RKO, Scholastic, Showdown, Solar, Sony,


Touchstone, Trimark, Turner, US Manga, Vestron,


Vidmark, Vision, Walt Disney, Warner Brothers,


Xenon.


· Movie Licensing USA
() -, www.movlic.com


Offers annual licensing for studios including: Walt


Disney, Universal, DreamWorks, Touchstone, Holly-


wood, Columbia, Paramount, MGM, TriStar, United


Artists, Warner Brothers, Turner Home, MGM Clas-


sics, Learning Corporation.


· Swank: () -; www.swank.com


Offers one-time licensing for current and recent


releases


Showing Movies
Susan Dove Lempke
Niles Public Library District
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Anderson, Adrienne Wigdortz. Medieval Knight, Read


Me a Book! Latham, MD: Scarecrow, .


Baltuck, Naomi. Crazy Gibberish: And other Story Hour


Stretches (from a Storyteller’s Bag of Tricks). Hamden,


CN: Linnet Books, . 


Bauer, Caroline Feller. Leading Kids to Books through


Crafts. Chicago: American Library Association, . 


Bauer, Caroline Feller. Leading Kids to Books through


Magic. Chicago: American Library Association, . 


Bauer, Caroline Feller. Leading Kids to Books through


Puppets. Chicago: American Library Association,


.


Bauer, Caroline Feller. This Way to Books. Bronx, NY:


H.W. Wilson, .


Bauer, Caroline Feller. New Handbook for Storytellers:


With Stories, Poems, Magic and More. Chicago:


American Library Association, . 


Briggs, Diane.  Programs for Preschoolers: 


The Librarian’s Year-Round Planner. Chicago:


American Library Association, .


Briggs, Diane.  Fingerplays, Stories, and Songs to Use


with Finger Puppets. Chicago: American Library
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Briggs, Diane. Toddler Storytime Programs. Metuchen,


NJ: Scarecrow Press, .


Chupela, Dolores. Once Upon a Childhood: Fingerplays,


Action Rhymes, and Fun Times for the Very Young.


Latham, MD: Scarecrow, .
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Storytime. Vancouver, BC: Black Sheep Press, .
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Reading Activities for Middle School Students. Fort


Atkinson, WS: Alleyside, .


Cullum, Carolyn N. The Storytime Sourcebook: 


A Compendium of Ideas and Resources for Storytellers.


New York: Neal-Schuman, .
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.


Dingwall, Cindy. Library Celebrations. Fort Atkinson,


WI: Alleyside, .
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A How-to-Do-It Manual. New York: Neal-Schuman,


.
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with Special Needs: A How-to-Do-It Manual for


Librarians. New York: Neal-Schuman, .


Fienberg, Sandra. Running a Parent Child Workshop.


New York: Neal-Schuman, 
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Fiore, Carole D. Running Summer Library Reading
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Jay, M. Ellen. Ready-to-Go Reading Incentive Programs


for Schools and Libraries. New York: Neal-Schuman,


.


Bibliography for Juvenile Programming
Coleen Costello, Vernon Area Public Library District
Nancy Kruse, Rochester Public Library District


   







Jeffery, Debby Ann. Literate Beginnings: Programs for


Babies and Toddlers. Chicago: American Library


Association, .


Lohnes, Marilyn. Finger Folk. Fort Atkinson, WI:


Alleyside Press, .


MacDonald, Margaret Read. Bookplay:  Creative


Themes to Share with Children. North Haven, CN:


Library Professional Publications, . 


MacDonald, Margaret Read. Booksharing:  Programs


to Use with Preschoolers. North Haven, CN: Library


Professional Publications, .


Marino, Jane. Mother Goose Time: Library Programs for


Babies and Their Caregivers. Bronx, NY: H.W.


Wilson, .


McElmeel, Sharon L. ABCs of an Author/Illustrator


Visit. Worthington, OH: Linworth, .


Moore, Vardine. Pre-School Story Hour. Metuchen, NJ:


Scarecrow, .


Nichols, Judy. Storytimes for Two-Year-Olds. Chicago:


American Library Association, .


Reid, Rob. Family Storytime: Twenty-Four Creative


Programs for All Ages. Chicago: American Library


Association, .


Rubin, Rhea Joyce. Intergenerational Programming: 


A How-to-Do-It Manual for Librarians. New York:


Neal-Schuman, .


Scales, Pat. Teaching Banned Books:  Guides for Young


Readers. Chicago: American Library Association,


.


Schall, Lucy. Booktalks Plus: Motivating Teens to Read.


Englewood, CO: Libraries Unlimited, .


Spagnoli, Cathy. A Treasury of Asian Stories and Activities


for Schools and Libraries. Fort Atkinson, WI: Alleyside,


.


Warren, Jean. Theme-a-saurus: The Great Big Book of


Mini Teaching Themes. Everett, WA: Warren Publishing


House, .


Warren, Jean. Theme-a-saurus II: The Great Big Book of


More Mini Teaching Themes. Everett, WA: Warren


Publishing House, .


Warren, Jean. Toddler Theme-a-saurus: The Great Big


Book of Toddler Teaching Themes. Everett, WA:


Warren Publishing House, .


Works, Robin. Promoting Reading with Reading


Programs: A How-to-Do-It Manual. New York:


Neal-Schuman, .


Chase’s Calendar of Events. Chicago: Contemporary


Books.


IREAD Manuals.


Copycat magazine.


   







Web Sites for Youth Services Programming


Sources for Finger Plays and Early Childhood Activities:


Fingerplays Index Page
This site has 25 finger plays of which many are old favorites.
http://falcon.jmu.edu/~ramseyil/fingerplayindex.htm
 
Ginger Bear’s Educational Activities, Crafts, Songs and More
This site has finger plays, thinking games, crafts, and “silly body movements”.
http://momsnetwork.com/suites/playfulkids/
 
Women of Wonder Kids Page
This site has activities and finger plays for children.
http://womenofwonder.com/kidspage.htm


Gayle’s Preschool Rainbow
This site is a great resource for preschool ideas by theme.
http://www.preschoolrainbow.org
 
101 Activities to do with Your Toddler
This site has activities, songs and finger plays for children 1 – 3 years of age.
http://www.personal.engin.umich.edu/~ajdrake/toddler/open.htm
 
EFL Playhouse
This is a resource for preschool ideas.
http://members.tripod.com/~ESL4kids/


Sources for Book Talks and Book Discussions:


Nancy Keane’s Children’s Literature Web Page
This site has quick and simple book talks, recommended reading, and book reviews.
http://nancykeane.com
 
Carol Hurst’s Children’s Literature Site
This site has a variety of subject areas concerning using books for children.
http://www.carolhurst.com
 
Author Chats
Read transcripts of live author chats on this site.  Be sure to check the archives.
http://www.authorchats.com/


Multnomah County Library Talk It Up!
Discussion guides by title and great links to other book discussion sites.
http://www.multcolib.org/talk


Teachers at Random
Lots of great teacher’s guides by grade level.
http://www.randomhouse.com/teachers
 
Scholastic
This site has good resources for teachers and librarians.
http://www.scholastic.com







Sources for Crafts: 


The Best Kids Book Site.com
This site has stories, finger plays and craft ideas for a variety of themes.
http://thebestkidsbooksite.com
 
Free Kids Crafts
This site has a wonderful list of web sites for kid’s crafts and a craft index by theme.
http://wwwfreekidscrafts.com


Activity Village
This site is a great resource for crafts, puzzles, jokes and more!
http://www.activityvillage.co.uk/
 
Kathy Ross Children’s Craft Book Author
There is an archive of crafts in this site that could be useful for programming.
http://www.kathyross.com
 
Kindercrafts – Enchanted Learning
This site has craft ideas for preschool, kindergarten and elementary school children.
http://www.enchantedlearning.com/crafts/
 
About.Com Crafts for Kids
This site has crafts, lesson plans, finger plays, and more for every age level.
http://www.about.com/education/


Miscellaneous Sites:


Summer Reading
Good site for how to have a summer reading program.
http://leep.lis.uiuc.edu/seworkspace/summerrdg/summerfini.html
 
Story Arts Online
This is a good resource for storytellers.  Make sure to look at the links to other sites.
http://www.storyarts.org
 
Storytelling, Drama, Creative Dramatics, Puppetry and Readers Theater
This is a list of links for sites for the above.
http://falcon.jmu.edu/~ramseyil/drama.htm
 
A Parade of Programs: Resources for Library Programming
A searchable online database of more than 600 performers, authors, speakers, and groups who
have been recommended FOR Illinois libraries BY Illinois librarians and library staff members.
www.AllianceLibrarySystem.com/Projects


Vernon Area Public Library District
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Guidelines for Quality Service
S 
Y A
Pamela K. Kramer, DuPage Library System and Lois B. Schultz, Independent Consultant


Fundamental Element: Interaction
The unique developmental needs of teens (-) must be addressed in the 


youth services program.


Why It Needs to Be Present
While the fundamental elements which must be in all youth services programs apply 


to programs serving teens, young adults need nonjudgmental listeners, advocates and


supporters in their quest for maturity.


#







O ne of the most difficult decisions an editor or


publisher has to make is whether or not a partic-


ular manuscript really is for teenagers. This ques-


tion is not just anxiety about curse words, tough situa-


tions, or bleak endings. These concerns may enter into


the equation, but almost always in the form of market


questions, not moral ones. A book may be much hard-


er to sell because of some of these red flag issues, but


that does not mean it is a less worthy creation. It simply


may be a work that a house cannot publish. In a very


few cases the staff may have a concern about something


in a text. This is the true exception. The real problem in 


assessing what is, or what should be,


published as a book for teenagers is


that almost anything at all fits that


description.


Teenagers can be reached, moved,


inspired, and instructed by adult


books, comic books, true children’s


books they read while baby-sitting,


and the great works of great thinkers


that they read in AP classes. What in


this great expanse of reading truly is


a book for teenagers, not just a book


teenagers may get something out of


reading? In my experience, librarians — though to an


extent teachers, parents, even editors and authors —


who work with teenagers generally fall into one of two


camps. I’d like to take this opportunity to suggest that


each camp take a new step in its evaluation of YA read-


ing materials.


One faction is the literary-English major-artistic


group. Their fondest hope is that teenagers will develop


a love of reading, by which they really mean reading


fiction. Launched up the reading ladder by YA novels,


young people will move on and up to the great classics,


to Jane Austen, or Toni Morrison, or Maxine Hong


Kingston. The teenagers then will join that subset of


the American population that loves literary and semi-


literary novels. Adults of this persuasion generally are


willing to fudge over, or excuse, language or situations


that might disturb others, as long as the overall literary


quality is, in their opinion, high enough.


The other faction is the morals-role models-life


choices crowd. Their dream is that teenagers, who are


looking for a path, for direction, for ideas to believe in,


and codes of behavior around which to structure their


lives, will find answers in books. They see in books the


chance to reach out to a teenager who may be con-


fused, to inspire one who may be despairing, to give


concrete advice to one who is seeking help. Books,


then, will lead teenagers on past the frightening rapids


of adolescence into a happier, more stable life. This


kind of adult adviser is often more


alarmed about the use of language


and depiction of certain kinds of


situations in books. And yet, books


in which teenagers “speak out,” of-


ten in very direct ways about very


tough matters, appeal far more to


this kind of adult than to the liter-


ary crowd.


The literary types are happy


enough if the book has a “message,”


but that is secondary. The morals


folks are glad if the story is told


“well,” but style matters less to them than what they


consider substance.


I think we can move past both positions. Both


groups want to contain teenagers within the bounds


they have found rewarding, rather than respecting and


encouraging the as yet unbound hungers of the teen-


agers. Reading should open teenagers past the markers


adults accept. The intriguing thing is, written words


can do this not by echoing teenagers’ existing interests,


but by revealing to teenagers interests and passions


they hardly know they have. Our goal should not be to


channel teenagers’ interests, but to expand them as


wide as they can go.


First, we need to open up what we mean by reading


to include Web sites, game instructions, car manuals,


and, most of all, magazines. Books are just a subset of


Selecting Books for the YA Market
Marc Aronson
Carus Publishing


Books are just 


a subset of


teenagers’


true reading


environment.


     







teenagers’ true reading environment. Instead of ignor-


ing all of the materials that do not come bound with


convenient Dewey listings, we must see them as oppor-


tunities. Teenagers enjoy magazines, which generally


have lively design, contemporary ideas and situations,


and target a wide range of interests. Our two fastest


growing subscription bases are for Muse, our moxie,


inquisitive nonfiction magazine and Cicada, our liter-


ary YA magazine.


Second, we need to open up our own approach to


reading. Art in its largest sense is, I believe, about


transformation. The artist sees, hears, dreams, deduces


something, and then is able to render that idea, or


emotion, or character, or situation in a way that makes


it vivid to someone else. That is a tad simplistic, since


the artist may deliberately not want his or her audience


to recognize the original, or may want the static, the


difficulty of really knowing and understanding some-


one else’s experience, to be a part of the final creation.


Still, the heart of art is transforming something the


artist experiences, through a medium he or she con-


trols, into a new but perhaps also recognizable experi-


ence for someone else.


Teenage is precisely the time when a person is having


a whole set of new physical, emotional, and intellectual


experiences, and is trying to make sense of them. The


teenager is transmuting from child into adult. Art is


important to teenagers not because they will then be-


come good art appreciators, but because molting,


shucking off one skin, one self, and finding a new one,


is what they are doing every day. Teenagers should be


exposed to as many forms of literary art, fiction, and


nonfiction as possible. If adults view their role not so


much as one of building fans for new novels but as one


of supplying a kind of magic balm (a transmuting po-


tion, that most will not feel at all, some will feel as a


mild pleasant sensation every so often, and a few others


will find as a secret echo of their innermost self) then


they will be on the right track.


The morals group is right about some things.


Teenagers are examining their beliefs, their lifestyle,


and looking for answers: emotional answers, relation-


ship answers, and also philosophical, religious, and


moral answers. Just as I urged the art crowd, I urge the


morals people to go further. Don’t just try to pass on


the preset conclusions we’ve settled for; celebrate this


hunger, this yearning, this beginning-of-the-quest sen-


sation that hits some teenagers like a lightening bolt.


They must surpass us, go further in their questioning


than we have. If we try to end their search just as they


begin it, we deprive the world of their curiosity, their


passion, their commitment. Just as the art crowd has to


risk encouraging readers to like materials they them-


selves do not appreciate, the morals folks need to trust


teenagers to be seekers.


A YA book is one that offers art and ideas in a fash-


ion that communicates especially well to teenagers. A


book a teenager should read, is any book.


     







I love it when a plan comes together.”


– Hannibal Smith, “The A-Team”


In that great mid-s television show “The A-Team,”


our heroes were always trapped in some situation where


all the odds were against overcoming the massive obsta-


cles placed in front of them. Then, each member of the


team — Face, Hannibal, Mad Dog, and Mr. T — would


use his unique skills to create a makeshift machine which


would spring them from their predicament and lead


them to achieving their objectives,


and always in less than one hour.


That was the A-Team of the s.


The various YA teams (often a team


of one) of the early st century face


just as many obstacles, including the


normal suspects: lack of money, staff,


support, and space. Yet, those obsta-


cles can be overcome by following


the A-Team’s example: building the


machine/creating a young adult serv-


ices plan.


Developing such a plan is one of the 


key competencies identified by the Young Adult Library


Services Association in its “Young Adults Deserve the


Best” document. To provide young adults with excellence


in services, the young adult librarian will be able to:


· Develop a strategic plan for library service to young


adults.


· Formulate goals, objectives, and methods of evalua-


tion for a young adult program based on determined


needs.


· Design and conduct a community analysis and needs


assessment.


· Apply research findings for the development and


improvement of the young adult program.


· Design, conduct, and evaluate local action research


for program improvement.


This type of planning sadly is not the case in most public


or school libraries in relation to young adults. Long-


range planning normally is limited to facilities, not the


services which emerge from those buildings. Annual


plans are done in some, but not nearly enough, libraries


serving teenagers. Services come first. The bricks and the


clicks and the books are the tools used to build those


services. Too often libraries allow resources to determine


which services they will offer, rather than first asking


which services best meet the needs of young adult cus-


tomers, and then developing the appropriate resources


to implement those services and to allow young adults


to thrive in our school and public


libraries. Librarians often tend to


focus too much on the tools we


have rather than the structures we


want to build.


The library and business litera-


ture is filled with tomes document-


ing the ins and outs of strategic


planning; there is no need to rehash


those here. Instead, beginning with


a vision which describes expected


behaviors and outcomes of users, the


planning process becomes a series of questions. If this is


the vision we want to achieve, then what steps must be


taken to reach that vision? The plan first must pose the


question, in many cases asking a simple one, which tin-


kers with the bottom line: “Why have we always done it


this way?” By posing the questions, librarians, serving


young adults in school and public libraries, not only


can challenge basic assumptions, but also can begin to


solve problems creatively. That is what so much library


planning really develops into after a while. If we want to


achieve this vision, then what are the obstacles which


stand in our way and how can they be overcome? If one


obstacle is the resistance of other staff or administration,


then what concrete to-do steps need to be taken to over-


come that obstacle? In most cases, the obstacles relate to


the capacity of the organization to meet certain goals.


Capacity does not mean just resources (“We don’t have 


Outstanding Outcomes: 
Planning for Results in Young Adult Services
Patrick Jones
Author and Consultant


Planning


library services 


never occurs 


in a vacuum.
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enough staff”), but rather means the organization’s


ability and ambition to achieve. Such a process begins not


with answers, but with questions which might include:


· What are the desired outcomes for the Library? 


· What are the desired outcomes for young adult users?


· What are the desired outcomes for the community? 


· What are the obstacles to reaching these outcomes?


· What will increase the capacity of the organization


so it may reach these outcomes? 


· What is the purpose of this plan? 


· How do services to young adults support the Library’s


(or the School’s) overall Strategic Direction? 


· What is/has been the timeline for developing and


implementing this plan? 


· How will information be gathered from young adults,


staff, members of the community, and interested


partners? 


· What are the responses required to develop quality


services to young adults in the short, near, and long


term which reflect the needs of young adults? 


· How do we achieve outstanding outcomes:


· through managing resources? 


· through developing collections? 


· through utilizing technology? 


· through youth involvement? 


· through partnerships and cooperation? 


· through paid staff and volunteers? 


· through our spaces and facilities? 


· What will be the results of these short, near, and


long-term tasks?


· How will we measure the success of these tasks? 


· What issues need more study? 


· What resources are required? 


· What are the next steps? 


The process begins not by asking, “What do we need to


do?” but by asking,“What is our vision of the Library?”


Looking beyond that, what is the vision of the outcomes


for youth? Simply, that teens grow up healthy by build-


ing assets in order to become caring, competent adults.


The Search Institute Web site (www.search-institute.org)


provides data on development assets.


Any planning process must not be tilted toward servic-


es to young adults, but, rather, to designing services with


young adults. This process, in order to meet the needs of


young adults in school and public libraries, must em-


brace the core value of youth involvement. This is crucial


to the planning process because it requires that adults


recognize that young adults can make a positive contri-


bution, and that adults respect the right of young adults


to participate in decisions on matters that affect them.


There are many ways to involve youth in the planning


process, from informal one-on-one conversations to


formal focus groups put together with the help of a


marketing research team. Surveys certainly should be


utilized to gather information. Teens also may be in-


volved as volunteers in the distribution, collection,


compilation, and analysis of the survey data. The sur-


veys should allow an optional space for young adults to


list their names, phone numbers, and e-mail addresses


if they wish to provide more information. These young


adults then could be interviewed through e-mail, or


invited to a forum at the library to expand their ideas.


Formal focus groups may be used.


There are other methods for collecting information


from teens and providing them with a chance to gener-


ate and share ideas. Organized teen groups, which meet


in public libraries or school libraries, could be asked


questions which inspire them to think of different di-


rections for the library. School classes, such as those in


service learning that are dedicated to working with the


community, could provide input. Any or all of these


methods sends a clear message to young adults that


their contribution is important. This type of planning


process is taking the development asset message to


heart by showing teens that they are valued by their


community and have opportunities to contribute to


others by participating in a planning process.


Planning library services never occurs in a vacuum.


The focus on planning for results in both school and


public libraries has brought forth excellent models and


ideas for developing services for young adults. In both


environments, serving the needs of young adults has to


be positioned in the overall success of the institution.


The direction for services to young adults is guided first


by the needs of teens, but, to gain necessary support, it


also must mirror the path of overall library planning.


The capacity of a library to actually meet these goals, or


fulfill these service responses, certainly varies by funding,


size of library, and amount of administrative support.


Yet, the quality of the services which can be delivered


depends only on establishing a clear vision, following


core values, responding to the real needs of teenagers,


     







and developing service responses which achieve the de-


sired results of increasing learning, achievement, and


healthy youth development.


For more information on young adult service plans,


see Planning Library Services to Young Adults: Directions,


Assets, and Outcomes, by Patrick Jones and the Young


Adult Library Services Association. ALA Editions, .


     







A lthough widely regarded as a nearly dead genre in


the early s, young adult literature rallied


magnificently in the decade that followed to be-


come one of the most vital areas of publishing. Indeed,


the many lively trends informing this now robust field


suggest it is a literature enjoying its second golden age


(the first having taken place in the s).


There are many reasons for this remarkable revival,


but one of the most important is the upward spike in


the teenage population that began in , following a


fifteen-year decline. Seemingly overnight, young adults


became — and will remain through the year  — 


one of the fastest growing segments


of the American population. At the


same time that their numbers were


increasing, so, too, were teens’ dis-


posable incomes, turning them into


the demographic darlings of both


Madison Avenue and the publishing


industry.


For the first time, in the mid-s,


young adults began buying hardcov-


er books in significant numbers, a


phenomenon that has since led to the


discovery of young adult literature by 


super bookstores and “virtual” bookstores such as


Amazon.com and BN.com. The teen as consumer is 


the subject of a fascinating book by Peter Zollo, Wise


Up to Teens: Insights into Marketing and Advertising to


Teenagers (nd edition, New Strategist Publications,


). In a sense, this is a case of old wine in newly de-


signed bottles. It is important to remember that it was


Madison Avenue’s first discovery of teenagers as con-


sumers that sparked the emergence in the s of the


very concept of young adulthood as a separate and dis-


tinct stage of American life. Forty years later, in the


s, the shrinking of the institutional market (i.e.,


libraries and schools) for hardcover young adult books


led publishers to develop paperback formats and to


market them directly to teenage consumers who were,


at the time, industriously shopping at chain bookstores,


a new fixture of America’s, by then omnipresent, malls.


More recently, market considerations have driven


another of the most interesting current trends: the ex-


pansion of the age range embraced by that phrase


“young adult.” When first applied to literature in the


s, “young adult” meant high school age readers.


This concept then “youthened” in the late-s and early-


s to mean “middle school age readers.” This trend


was underscored in  by ALA’s Young Adult Library


Services Association’s formal definition of “young


adult” as “ to  year olds.” However, with the revival


of the literature that began in the mid-s, publishers


— to foster sales — began striving


to expand their potential market


for the “new” young adult litera-


ture. And so today many publishers


regard “young adults” as readers


who range from the age of ten to


the ripe old age of twenty-five! In


practice, this means there are now,


in fact, not one but three young


adult literatures: one is for ten- to


fourteen-year-olds; one is for the


traditional twelve- to eighteen-


year-olds; and the third is for what is


called “the crossover market,” readers who are roughly


fifteen or sixteen to twenty-five years of age.


The emergence of the crossover market has sparked 


a third — and tremendously exciting — new trend: the


emergence of a truly literary young adult literature.


This field now is filled with books that are cutting edge


in content, experimental in form, and mature in the


complexity of their characterizations and the weight of


their themes — books like Walter Dean Myers’ Monster,


Stephen Chbosky’s The Perks of Being a Wallflower, and


Chris Lynch’s Freewill.


Further accelerating this trend has been the creation


of YALSA’s Michael L. Printz Award, presented annual-


ly to the author of the best young adult book of the


year. The term “best” is defined solely in terms of liter-


ary merit. Similarly, other Printz Award terms are


Trends in Contemporary Young Adult Literature
Michael Cart
Author and Editor


…young adult…


literature


has become 


the literature 


…of the moment…


     







linked to newly important trends. Consider, for exam-


ple, that the award may be given not only to a novel but


also to a work of nonfiction. Young adult nonfiction


(or what is now called informational books) began to


come of age in the mid-s with the emergence of nar-


rative or literary nonfiction, written by authors such as


Russell Friedman, Rhoda Blumberg, Jim Murphy, James


Cross Giblin, Milton Meltzer, and, more recently, Marc


Aronson, Jennifer Armstrong, and Elizabeth Partridge.


The recent creation by ALA’s Association for Library


Service to Children (ALSC) of the Sibert Award for best


informational book of the year is another indicator of


this trend. It also is an indicator of still another trend:


the blurring of the lines between young adult and chil-


dren’s literature. Consider that the first Sibert Award


was presented to young adult author and editor Marc


Aronson for his book Sir Walter Ralegh and the Quest


for El Dorado. Interestingly enough, that same year the


Newbery Medal — for the most distinguished children’s


book — was presented to Richard Peck for his middle


school age novel A Long Way from Chicago, while a New-


bery Honor was awarded to Joan Bauer for her young


adult novel Hope Was Here. No wonder many observers


predict that, inevitably, the year will come when the same


book will win both the Newbery and the Printz awards.


Speaking again of the Printz Award and trends, the


award also can be given: to a work first published in


another country (provided an American edition has


been issued during the period of eligibility); to a work


of poetry; to a collection of short stories (either an an-


thology or a collection by an individual author); or to a


graphic novel or work of graphic nonfiction (like Judd


Winick’s Pedro and Me, another young adult book that


received a Sibert Honor Award).


Let us examine each of these trends in turn, starting


with what might be called “the internationalization” of


the form. Though young adult literature — like jazz


and the Broadway musical — was originally a uniquely


American art form, increasingly it has become a staple


of other countries’ literary output. It is no exaggeration


to say that YA literature has come of age in England,


Ireland, Canada, Australia, New Zealand and, to a less-


er extent, in Germany, France, and Scandinavia. British


author David Almond’s Kit’s Wilderness won the second


Printz Award and Philip Pullman’s The Amber Spyglass


recently became the first book for young readers ever


to win the prestigious Whitbread Prize.


As for poetry, it is in a golden age of its own. Of par-


ticular importance here is the emergence of theme-


driven anthologies of poetry for young adults. Some


examples are Liz Rosenberg’s Roots & Flowers: Poets


and Poems on Family, Patricia Vecchione’s Truth & Lies,


and Naomi Shihab Nye’s What Have You Lost? Single-


author, theme-driven collections are also of increasing


importance and include such titles as Paul B.


Janeczko’s That Sweet Diamond, Naomi Shihab Nye’s 


 Varieties of Gazelle: Poems of the Middle East, and


Marilyn Singer’s Footprints on the Roof: Poems about


the Earth. The poetry trend that has captured the most


attention, however, is the newly emergent novel in


verse, books like Sonya Sones’ Stop Pretending and


What My Mother Doesn’t Know, Karen Hesse’s Newbery


Medal title Out of the Dust, and her more recent Wit-


ness, Virginia Euwer Wolff’s National Book Award win-


ning True Believer, and Angela Johnson’s Running Back


to Ludie. The publication last year of Marilyn Nelson’s


Boston Globe-Horn Book Award (and National Book


Award finalist) title Carver: A Life in Poems extended


this trend to book-length nonfiction.


Meanwhile, the short story is another literary form


that is enjoying a golden age. There are several impor-


tant trends in this field. First is the emergence of collec-


tions of theme-driven anthologies of original, commis-


sioned short stories, a form pioneered by Don Gallo.


His recent On the Fringe, stories about teens living on


the margins of society is one example. Other examples


include James Howe’s The Color of Absence: Twelve Sto-


ries about Loss and Hope, and my own Love and Sex:


Ten Stories of Truth. Second, a number of important


single author collections are appearing. These include


Walter Dean Myers’ th Street, Chris Lynch’s All the


Old Haunts, and Graham Salisbury’s Island Boyz. A


third trend is the blurring of the border between short


story and novel. This trend is evident in such recent


books as E.R. Franks’ Life Is Funny, Bruce Brooks’


Dolores: Seven Stories about Her, Chris Lynch’s White-


church, Ellen Wittlinger’s What’s In A Name? and, in-


deed, Richard Peck’s already mentioned A Long Way


From Chicago, which has, as its subtitle, A Novel in


Stories.


The advent of a generation of children of the new


visual age is revolutionizing the way books are being


designed for young readers (for more about this, see


the excellent book Radical Change by Eliza Dresang,


published by H. W. Wilson in ). Particularly im-


pacted is the field of the informational book. Led by


the pioneering efforts of British publisher Dorling


Kindersley, other publishers have begun producing


     







beautifully illustrated informational books with images


that have become as important as text in conveying


information. At the same time, picture books — tradi-


tionally published for children in grades K- — are


undergoing a transformation. Thanks to the collabora-


tive genius of Lane Smith and Jon Scieszka (The Stinky


Cheese Man, Math Curse, etc.), picture books have be-


gun developing crossover appeal to young adult read-


ers. At the same time, the informational picture book


has become a similar draw for older readers, especially


those who are reading below level or for whom English


is a second language (think of Diane Stanley’s picture


book biographies, for example).


One of the most exciting of the visual trends is the


emergence of the graphic novel. Rooted in the comic


books of the s and ’s (especially action/adventure


tales of superheroes), this genre began a dramatic mor-


phing into a new kind of art form in the late-s with


the novel-length graphic story The Dark Knight Returns


(), a Batman tale for a visually sophisticated new


age of teen readers. The subsequent publication of Art


Spiegelman’s Maus and Maus II, graphic accounts of his


father’s World War II Holocaust experiences, further


heralded the dawn of a new kind of artistically mature


“comic.”


Interesting things are happening, as well, in genre


fiction (i.e., plot-driven, popular reading, category


fiction). Although teens always have enjoyed reading 


this type of fiction, critics generally have regarded it 


as “disposable” literature or junk food for the mind.


Happily, this, too, is changing. A major step toward


dignifying science fiction, for example, was the 


presentation of the Margaret A. Edwards Award for


lifetime achievement in young adult literature to Anne


MacCaffrey, the first science fiction writer ever to win


this prestigious prize. Fantasy, of course, has become


the hottest genre of the moment, thanks in large part 


to the Harry Potter phenomenon, which has created a


great demand for literary fantasy. One of the salutary


side effects of this demand is the rediscovery of such


extraordinary talents as England’s Diana Wynne Jones,


who has been quietly doing remarkable work in this


field since .


Finally, young adult historical fiction is flourishing.


This is a true departure for a literature that traditional-


ly has been regarded as work limited to contemporary


realism. But, then, young adult literature always has


been filled with surprises. Like young adults them-


selves, young adult literature always has been about


self-discovery and redefinition, about testing — and


pushing back — boundaries and parameters. Lively,


ever-changing, relentlessly innovative, young adult lit-


erature has become the literature of the moment, the


most creatively exciting place in all of contemporary


publishing.


And that is a trend to treasure.


     







A ccording to demographic reports over the last


several years, the number of teenagers will grow


steadily and peak at almost  million by the year


. This crop of teens will surpass the original “baby


boomer” teens of the s. These teens’ needs are as


important as the children and adults we serve regularly.


So, how can you be a teen advocate and create a library


environment that will keep your teens coming back?


The most important elements are attitude and em-


pathy. Do you genuinely like teens? Can you remember


what you felt like when you were a teen? Many teens al-


ready feel that librarians are not friendly and don’t like 


them. How we treat our teens today


may very well affect how they feel


about libraries in the future. Can we


afford to alienate them? Teens need


to be treated with the same respect as


any other patrons. My philosophy is


to see each teen as an individual and


interact with the human being be-


hind the tattoos, cheerleading uni-


forms, braces, and black nail polish! 


Get to know the teens in your


community. What works for teens in


one library, may not work in another 


depending upon the type of community your library


serves.


To advocate for your Young Adults may take some


trial and error. I have had a great deal of success at the


Algonquin Area Public Library District and feel teens


are very welcome here. We have an incredibly support-


ive Board of Trustees and a Director who is open to my


suggestions and always willing to provide funding and


reasonable guidelines. Try some of the following to


start opening up your library to the teen community!


Create a Young Adult Area in Your Library
We recently moved into a new building with a planned


space for YA. We have shelving for teen magazines,


graphic novels, teen nonfiction, two paperback spinner


racks, and lots of shelving for fiction and face-out display


areas. The space is located in a secluded corner near the


music CDs, magazines, and AV section. There is a large


bulletin board for my “Teen Spotting” (used to post


newspaper articles about local teens), display READ


posters, and a digital photo collage of the Eclectic Café.


There is one OPAC, a table with two chairs, two end ta-


bles, and six comfy chairs with a great view outside.


Contact Your Local High School Librarian 
or Media Center and Principal
Becoming a visible and constant presence in the local


high school facilitates needed communication between


teachers and public librarians. While


working at the high school library


and at the public library I developed


contacts that continue to benefit


both of us. Our new location is


within walking distance of the high


school and I regularly provide addi-


tional research opportunities for


classes, including an “After Hours @
the Library” for AP English classes.


This takes place on a Sunday night


with a Pizza and pop snack after-


wards. I publish a quarterly newslet-


ter, hosted a teacher in-service (on library resources)


for the English Department, volunteer as a judge at the


science fair once a year, chaperone dances, and provide


books on interlibrary loan for special projects. At our


Grand Opening Celebration, we invited the marching


band to play several selections and the National Honor


students stuffed , goody bags! The Madrigal singers


are invited annually for a public concert. The graphic


arts teacher had his class create bookmarks for our


summer reading program and we printed and distrib-


uted the finished product. We had great participation


and creative designs.


Collaborate with Community Businesses for Donations
To provide artwork for the new library, I contacted the


local photography studio to help take pictures of teens


Teenagers: The Best Is Yet to Come
Virginia Freyre
Algonquin Area Public Library District


Let’s provide a 


place teens can feel 


comfortable,


understood,


important, and heard.


     







reading or participating in the community. Interesting


Developments, Inc. agreed to create four or five " 


" framed photographs for display in the Young Adult


area. I contacted several teens from the two local high


schools to serve as our models. Our first photograph is


a teen reading stories to her cat. Another teen will be


reading a car manual while working on his car. Anoth-


er teen will be reading music while playing an instru-


ment. This is still a work in progress. Local businesses


have donated food coupons, movie tickets and sport-


ing event tickets for our summer reading programs.


Our local comic book store is my resource for graphic


novels. I always recruit a teen to come with me to


choose titles for our collection. Between the teen and


the comic book store manager, I have additional


knowledge and expertise.


Offer Programs Specifically Designed for Young Adults
The Eclectic Café is a monthly poetry coffeehouse for


high school students. I started it with the help of a young


English teacher, who writes poetry and plays in a rock


band. Teens have been coming to the Eclectic Café for


almost four years with an average attendance of  a


month! Real coffee, soda, brownies, fruit, and taco dip


help energize these teens to read their own poetry, play


music on instruments ranging from electric guitars to


a tin whistle, sing a capella, lip sync, tell stories, and do


comedy routines. Floor cushions, tablecloths, candle-


light, and graffiti posters put teens at ease and in the


mood to share their gifts. We have had a poetry contest


with prizes and posted the winning poems on our Web


site. Teens collaborated with another librarian to create,


produce, and show a film and music slide show. The


Rhythm Rockets swing band kicked off our summer


reading program and I invited teens to show patrons


how to dance. One teen saxophone player was even


given the opportunity to play with the band.


Start a Teen Advisory Council
This is still in the planning stages. We are working with


the high school National Honor Society to provide them


with another avenue for community service during the


school year. We are looking forward to their input and


hope to start this fall.


One YA librarian cannot be the only person serving


the teenage patrons. It takes the effort of the entire li-


brary staff, board of trustees, and public to understand


that teenage behavior patterns are a normal part of


their growing up. Teens today really appreciate our


help, expertise, and guidance in finding what they need


for personal use, work, or school. My work at the high


school, raising my own teens, and living in the town


where I work has made me a familiar face for the teens


who visit the library. I have a ready smile and like to


put them at ease before they even ask a question. I am


an enthusiastic YA Librarian who tries to encourage at-


titude changes among co-workers by accentuating the


positive attributes of the teens and responding equally


to the requests of teenagers and those of other patrons.


This isn’t your grandmother’s library anymore! Let’s


provide a place teens can feel comfortable, understood,


important, and heard.


Ten Commandments for Teen Relations
. Smile at Teens


They may forget that “grouchy librarian” image.


. Speak to Teens


They are often afraid to ask for help.


. Call Teens By Name


If they know you know them, they will be less likely


to cause trouble.


. Be Friendly and Helpful


Approach teens first. Give them your name. Offer


your assistance when they have any questions.


. Be Interested in Teens 


Get to know them and they will share their lives,


loves and dreams!


. Be Kind 


It is tough being a teen sometimes. Would you want


to be one again?


. Be Generous with Encouragement


Because they are often “critical” of themselves, a few


compliments go a long way.


. Be Considerate of Teens’ Feelings


Teens are often self-conscious and easily embarrassed.


Be aware of their voice tone and body language.


. Be Thoughtful of Teens’ Opinions 


Really listen to them. They are very idealistic and


still learning!


.Be Cool


Don’t judge teens by their clothes, hair, and choice of


music or reading material. Be happy they came to the


library!


This is my adaptation of the “Ten Commandments in


Human Relations,” a handout distributed in  by


Professor Davis at Dominican Univeristy, River Forest, IL.


     







Schaumburg Township District Library
Job Description


Job Title:  Reader Services/Teen Advisory Coordinator Librarian
Department:  Popular Services
Reports To:   Director of Popular Services
FLSA Status:  Exempt
Classification:  Librarian II
Prepared Date:  January 11, 2001
Approved By:  Judy Napier/Mike Madden
Approved Date:  July 1, 2001


SUMMARY
The Librarian is responsible for assessing and fulfilling the patrons' need for
information or materials.  This is accomplished by (1) using the resources available
in the Library; and/or (2) requesting information or materials from or referring
patrons to the appropriate department, service, or outside agency.  The vital role of
the Librarian is that of guidance, direction, and instruction; this does not include
performing in-depth research or analysis for patrons.  The Librarian is also
responsible for weeding and adding to specific areas of the circulating collection and
for satisfying public service requirements.  The Librarian II focuses additional
attention to managing a specialized area.


The Reader Services/Teen Coordinator Librarian is responsible for providing
reference assistance to patrons in the Library's fiction collection and coordinates
Adult Programs related to the fiction collection.  The Reader Services/Teen
Coordinator Librarian is also responsible for selecting materials for the Teen and
adult paperback collections, coordinates all teen programming, supervises the student
volunteer program, and assists in the public relations for Teen and Reader Services.


ESSENTIAL DUTIES AND RESPONSIBILITIES
Public Service
•  Provide patron assistance at the Reader Service Desk.
•  Coordinate Summer and Winter reading programs for Teens; assist with the


Adult Reading Program.
•  Coordinate adult and teen author visits.
•  Maintain the Teen Advisory Board and Teen Writing Club.
•  Keep apprised of Teen trends through YALSA booklists and outside teen groups.
•  Keep apprised of trends in the Reader Services area through Readers' Advisory


group meetings.
•  Maintain a system for employees to provide input and ideas relating to the Teen


Programs.
•  Assess patrons needs effectively and efficiently, either in person, over the


telephone, or in writing.
•  Develop strong research skills and techniques to help patrons to the fullest degree


possible
•  Work with all age groups effectively.
•  Give information, based on a primary source from a reliable authority; never give


personal opinion.
•  Serve as "Person in Charge" of Library, in the absence of director and department


heads and when he or she is the senior person in the Library.
•  Manage and complete special projects, as requested.


Professional Development
Collection:
•  Select materials for the Teen collection at the Central Library location and


advises the Branches on selections for their Teen collection.
•  Promotes the Teen collection through Teen Reader' Choice, displays, bookmarks,


etc.







•  Select materials for the Adult paperback collections, assess collection suitability
of donated paperbacks.


•  Maintain working knowledge of the Library's reference tools and materials, the
online catalog, and the Internet.


•  Instruct patrons in the use of the Library's reference tools and materials, the
online catalog, and the Internet.


•  Maintain working knowledge of the Library's circulating collection.


Community:
•  Perform community outreach for adult readers and Teens, including:  conducting


booktalks, participating in Teen Advisory groups in the community, and
attending charity events.


•  Supervise the SHARE student community service workers program.
•  Stay informed about the names of officials, organizations, clubs, businesses,


schools, social agencies, etc, in the greater Schaumburg area.
•  Maintain working knowledge of the services and practices of the North Suburban


Library System.
•  Keep apprised of the offerings of neighboring public and special libraries, their


strengths and weaknesses.


Other Duties
•  Write and coordinate public relations materials for Reader Services and Teen


programs, including:  preparing information for Library publications; writing and
sending out the Teen newsletter, and promoting Reader/Teen programs in the
community.


•  Maintain professional involvement in the library science industry.
•  Refine or enhance reference skills by reading professional literature and


attending seminars, workshops, and professional meetings.
•  Assist with the weeding and collection development of the reference and non-


circulating collections, as requested.
•  Attend meetings and training as required or requested.
•  Abide by the Standards of Excellence for employees and policies and procedures


of the library
•  Treat all patrons and employees fairly and with an open mind; maintain patron


and employee confidentiality.
•  Communicate clearly in English, either in person, on the telephone, and in


writing.
•  Cope with the stress of the job and get along with coworkers.
•  Maintain the ability and patience to understand and make yourself understood by


non-English speaking patrons.
•  Other duties as assigned.


SUPERVISORY RESPONSIBILITIES
Directly supervises one employee.  Carries out supervisory responsibilities in
accordance with the organization's policies and applicable laws. Responsibilities
include interviewing, hiring, and training employees; planning, assigning, and
directing work; appraising performance; rewarding and disciplining employees;
addressing complaints and resolving problems.


QUALIFICATIONS
To perform this job successfully, an individual must be able to perform each essential
duty satisfactorily. The requirements listed below are representative of the
knowledge, skill, and/or ability required. Reasonable accommodations may be made
to enable individuals with disabilities to perform the essential functions.


EDUCATION and/or EXPERIENCE
Master's of Library Science degree (MLS) from an ALA accredited school or
university.  Working knowledge or word processing, spreadsheet, and database
applications is required.







LANGUAGE SKILLS
Ability to read, analyze, and interpret general business periodicals, professional
journals, technical procedures, or governmental regulations.  Ability to write reports,
business correspondence, and procedure manuals.  Ability to effectively present
information and respond to questions or complaints from managers, board of
directors, business community members, and patrons.


MATHEMATICAL SKILLS
Ability to calculate figures and amounts such as discounts, interest, commissions,
proportions, percentages, area, circumference, and volume.  Ability to apply concepts
of basic algebra and geometry, fractions, percentages, ratios, and proportions to
practical situations.


REASONING ABILITY
Ability to define and solve practical problems, collect data, and deal with a variety of
concrete variables in situations where only limited standardization exists. Ability to
interpret a variety of instructions furnished in written, oral, diagram, or schedule
form.


CERTIFICATES, LICENSES, REGISTRATIONS
No certificates, licenses, or registrations are required for this job.


PHYSICAL DEMANDS
The physical demands described here are representative of those that must be met by
an employee to successfully perform the essential functions of this job. Reasonable
accommodations may be made to enable individuals with disabilities to perform the
essential functions.


While performing the duties of this job, the employee is regularly required to use
hands to finger, handle, or feel.  The employee frequently is required to stand, walk,
sit, reach with hands and arms, and talk or hear.  The employee is occasionally
required to climb or balance and stoop, kneel, crouch, or crawl.  The employee must
frequently lift and/or move up to 10 pounds and occasionally lift and/or move up to
25 pounds and push up 200 pounds.  Specific vision abilities required by this job
include close vision, color vision, and ability to adjust focus.


WORK ENVIRONMENT
The work environment characteristics described here are representative of those an
employee encounters while performing the essential functions of this job. Reasonable
accommodations may be made to enable individuals with disabilities to perform the
essential functions.


While performing the duties of this job, the employee is occasionally exposed to
outside weather conditions.  The noise level in the work environment is usually
moderate.
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I f you have no desire ever to be on a committee or to


be an officer of a library organization, if you have


brilliant ideas all your own, and if all the librarians


you need to know are in your place of work, then you


don’t need to network. If, however, you want to be a


part of library organizations, in this case YA organiza-


tion, and if you want to learn new ideas and meet new


people, then you might want to consider different ways


to be active in your profession.


Waiting around for someone to ask you to be a part


of something may mean years of waiting. As great as


systems consultants and organization officers are, they 


may not know what you have to offer


unless you tell them or show them.


Merely filling out the committee form


on YALSA’s Web site, joining the or-


ganization, and attending workshops


does not guarantee you will get a re-


sponse. Paperwork and computer files


can get put aside, or lost, or forgot-


ten. You are one among many. Busy


officers, or others responsible for se-


lecting speakers and committee


members, may rely on those they


know or on those who offer help


rather than seek someone else out.


The best way to network is to go to meetings and


conferences. New librarians usually first meet with local


groups from their library system. This assures recogni-


tion of members at conferences. They then can intro-


duce you to others they have known from their years of


experience. Talk to people. Introduce yourself to those


whose names you recognize from electronic mailing


lists or who have written books or articles you have


read. Introduce yourself to speakers. Talk to those sit-


ting next to you.


When you feel comfortable, join organizations. It can


be costly so you may want to focus on one group. A


school librarian from Illinois serving -th grade stu-


dents probably can not afford to join YALSA, SCBWI,


ISLMA, ILA, ALA, ALSC, and AASL. Choose the


groups that benefit you the most or those where you


want to have an active role. If you ever want to serve 


on a committee that requires membership in an organ-


ization, you will most likely want to begin as a member


of that association. This is key for book award commit-


tees. It is beneficial to be a part of as many groups as


you can afford. Focus on your specialties. If you only


want to attend a conference that is a few dollars more


for non-members, or if your library pays for the con-


ferences, spend your money on groups you want to


participate in more actively. If you are a speaker, your


admission fee may be paid. Some associations may


only select speakers who are mem-


bers, as it is less costly for them.


Look for associations in related


areas, such as education.


If no one has been asking you to


be a part of a workshop, or serve as


an officer in an organization, make


sure you tell the people who are re-


sponsible for assigning or nominat-


ing that you’re interested. Approach


those who plan workshops and


inform them of your talents, new


projects you’ve been working on,


and interests. Write proposals for conferences, or ask


others to join you in developing a program. Approach


committee members, who may be planning workshops,


and tell them of your specialties. Check organizational


Web sites for information on submitting proposals.


The more things you submit the better your chances


are of getting something accepted. If you are not select-


ed, it may not be a rejection of your proposal. It may


just not fit the conference topic that year, or the inter-


ests of that year’s selection committee.


The best way to get others to know who you are is to


publish articles or book reviews, whether in national 


or local publications. The more reviews you write, the


more your name gets out there. People who read these


journals will begin to recognize your name. The people


you meet this way will introduce you to others. If at


Professional Development for YA Librarians 
or for Networking
Jennifer Bromann
Lincoln-Way Central High School


The important 


thing is to continue


to be where young


adult librarians 


will be.


     







first you are not accepted as a reviewer, keep trying.


You usually do not get paid, but you get free books and


an opportunity for others to see your name. Librarians


often respect the opinions of specific reviewers. Investi-


gate the many publications for youth librarians to learn


their specific needs and focuses. Respond to e-mails on


calls for papers. If something is not needed or accepted


now, it may be used later. Consider all your ideas as


potential articles.


It has been said that electronic mailing lists can bene-


fit you or destroy you. Be careful what you write. Write


enough, but not too much. Always check to whom you


are sending a message. This is a great way to become


familiar with those in your field, what they know, and


what their interests are, as well as a place to ask ques-


tions, share ideas, and discuss literature. Check ALA’s


division Web sites to locate subscription information.


Ask others on those sites, check archives, or use a


search engine to locate other listservs.


Everyone approaches professional development diff-


erently. You may want to meet people for ideas, to move


up in an organization, or to get to know people for fu-


ture employment or assignments. I started as secretary


of the Suburban Library System’s Children’s Librarians


Association of the South Suburbs and volunteered to


be on several committees. Although I had filled out the


form on YALSA’s Web page to be on a committee, I was


never contacted. In fact, two years had gone by without


any contact. It was not until I had an article published


in School Library Journal that I got a call from someone


representing a publisher who wanted me to write a


book on the same topic. Not many people remember


who writes what they read, but meeting people intro-


duced to me by publishers has helped me get to know


others in the YA community.


The best opportunity I had for networking was at 


an ALA conference in San Francisco. I stopped by the


booths of the people who had published my book. I


met them and their colleagues at luncheons and din-


ners. As a reviewer for VOYA I was invited to a recep-


tion where I approached those who had written nega-


tive comments about my writing. This led to a better


understanding of each other. I also approached many


people who had sent submissions for the book I had


published. After that I decided to ask people on YALSA


about joining a committee and I finally got an assign-


ment. Soon another one followed.


Locally, I became a member of the Society of Chil-


dren’s Book Writers and Illustrators, a national organi-


zation with local chapters. Although it is mostly for


writers of children’s fiction, there are those who write


professional materials as well as those who do not write,


or have not yet been published. This is a great way to


meet local authors and go to inexpensive meetings


with editors, publishers, and agents. Even if it does not


benefit you as a writer, it can benefit you as a librarian


by giving you insight into what the publishers are doing


and what is popular. I continue to work on committees,


write library literature, and present workshops, paid


and unpaid.


It all depends on what you want to get out of your


profession. Going to meetings, workshops, and confer-


ences as a presenter or spectator is always beneficial for


gathering new ideas for programming, for books, and


for relating to teenagers. It allows you to take an active


role. Remember, this may not just come to you. You


may have to ask and to volunteer. You may have to con-


tinue to ask and continue to volunteer. The important


thing is to continue to be where young adult librarians


will be.


     







FACT SHEET  Contact:  ALA Public Information Office


312-280-5041/5044
pio@ala.org


Young Adult Library Services Association
The Young Adult Library Services Association (YALSA), with more than 3,500 members, is a division of
the American Library Association (ALA), the oldest and largest library association in the world.
Founded in 1957, the goal of YALSA is to advocate, promote, and strengthen service to young adults,
ages 12 through 18, as part of the continuum of total library services, and to support those who provide
library service to this population.


Based in Chicago, YALSA is a member-driven organization.  The association exists to provide a
diverse program of continuing education, publications, and youth advocacy for its members and others
interested in the advancement of library service to young adults.


YALSA Publications
All YALSA members will receive a subscription to “Young Adult Library Services.” The journal serves
primarily as a vehicle for continuing education for librarians working with young adults, as a showcase
for current practice in this specialty, and as a spotlight for significant activities and programs of the
division. YALSA also publishes an on-line newsletter, YAttitudes.


YALSA Online
www.ala.org/yalsa offers information about YALSA membership, programs and activities.  A “for
members only” section offers exclusive annotated lists of recommended books, videos and
audiocassettes, sneak previews of award-winning books, audio speeches by award winning authors,
special subject bibliographies, and YAttitudes. YALSA-BK is one of several popular discussion lists
used for communication and dissemination of information by members.


YALSA Awards
Annual awards include the Margaret A. Edwards Award, given to an author for lifetime achievement in
writing for young adults, and the Michael L. Printz Award, given to an author for excellence in young
adult literature.  The Alex Awards are given to ten authors of adult books that will appeal to young
adults.


YALSA Grants
YALSA annually offers members grant opportunities that total $32,000.  They include the Great Book
Giveaway Competition, Book Wholesalers, Inc. Collection Development Grants, Baker and Taylor
Conference Grants, the Frances Henne/VOYA Research Grant, and the Sagebrush Corporation Award
for a Young Adult Reading or Literature Program.


For more information, contact the YALSA office at 800-545-2433, ext. 4391, or send e-mail to
yalsa@ala.org.


Reprinted with permission of YALSA
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How To Participate in YALSA
IV. - 5


HOW TO PARTICIPATE IN
THE YOUNG ADULT LIBRARY SERVICES ASSOCIATION -


AN INFORMATION SHEET FOR NEW, CONTINUING,
AND POTENTIAL MEMBERS


• The goal of the Young Adult Library Services Association is to advocate, promote , and strengthen service to young adults as
part of the continuum of total library services in all types of libraries--school, public and institutionalBand to support those
who provide service to this population.  If you would like to join YALSA, look at our web site at http://www.ala.org/yalsa or
contact the YALSA Office for a membership application and information.


• To learn more about YALSA, current programs, committees, or officers, check the ALA Handbook of Organization and read
Young Adult Library Services (YALS), the YALSA journal.  As a personal member of YALSA, you will receive YALS as well
as American Libraries .  In addition, we have included a list of YALSA committees and what they do as a part of this
information sheet.  Information about YALSA can also be found on the YALSA section of the ALA website at
http://www.ala.org/YALSA.


• If you would like to serve on a YALSA Committee, familiarize yourself with the work of the committees.  Check the
information below as well as the ALA Handbook of Organization for a description of each committee's function.  Complete a
"Committee Volunteer Form" (available from the YALSA Office or at http://www.ala.org/yalsa/yalsainfo/commvol.html) and
return it to the YALSA Office.  Introduce yourself to the YALSA Officers and Committee Chairs at the Midwinter and Annual
Conferences, and let them know of your interest.  The YALSA President and Vice-President/President-Elect make all
committee appointments.  Appointments for selection committees (e.g., Best Books for Young Adults, Selected DVD=s and
Videos for Young Adults) are made in the Fall; the balance of YALSA committee appointments is made in the Spring.


• To obtain YALSA Publications, request an "AASL/YALSA Publications Checklist" from the YALSA Office or the YALSA
website, and an ALA Graphics Catalog and a Publications Catalog from ALA Editions. 


• To receive information, assistance or advice on any aspect of library service to young adults, contact the YALSA Executive
Director, Deputy Executive Director, Program Officer, or the Administrative Assistant at ALA Headquarters (1-800-545-2433
x4390) or via e-mail (YALSA@ala.org), YALSA Officers, or the Chairperson of the YALSA Committee whose work relates to
your area of interest.


CURRENT YALSA COMMITTEES, DISCUSSION GROUPS AND TASK FORCES


ALEX AWARDS  - To select from the previous year=s publications ten books written for adults which have special appeal for young
adults, ages 12 through 18. Committee size: 9 plus one consultant from Booklist. (Formerly the Adults Books for Young Adults Task
Force)


BEST BOOKS FOR YOUNG ADULTS - To select from the year's publications those adult and teenage books significant for young
adults; to annotate the selected titles.  Committee size: 15, plus an administrative assistant and a consultant from the staff of Booklist.


DIVISION AND MEMBERSHIP PROMOTION - To develop and pursue an aggressive and continuous campaign to recruit
and retain members for the Young Adult Library Services Association, to promote the Association to our professional colleagues
and to key partners as defined in the YALSA Strategic Plan, and to select annually two librarians (one from a school, one from a
public library) who work directly with young adults to receive the Baker & Taylor/YALSA Conference Grant.  Committee size: 9.


EXECUTIVE   - To act for the Board of Directors between Board meetings on items that require interim action; to review agendas
for the Board meetings and to make recommendations to the Board regarding items reviewed and under consideration by the
Board; to review YALSA activities and programs and recommend division priorities in relation to activities.  Committee consists of
the YALSA President, Past President, Vice President, Fiscal Officer, and Councilor.


INTELLECTUAL FREEDOM - To serve as a liaison between the division and the ALA Office for Intellectual Freedom and all
other groups within the Association concerned with intellectual freedom; to advise the division on matters pertaining to the First
Amendment of the U.S. Constitution and the ALA Library Bill of Rights and their implications to library service to young adults,
and to make recommendations to the ALA Office for Intellectual Freedom for changes in policy on issues involving library service
to young adults; to prepare and gather materials which will advise the young adult librarian of available services and support for
resisting local pressure and community action designed to impair the rights of young adult users.  Committee size: 8.







-2-


LEGISLATION - To serve as a liaison between the ALA Legislation Committee and the division; to inform and instruct
librarians working with young adults of pending legislation, particularly that which affects young adults, and to encourage the art
of lobbying; to recommend to the YALSA Board endorsement or revision of legislation affecting young adults which might be
proposed or supported by the ALA Legislation Committee.  Committee size: 7.


LOCAL ARRANGEMENTS  - To handle YALSA local arrangements for the ALA Annual Conference, in close cooperation with
the division president and YALSA staff.  Committee size: to be determined.


MARGARET A. EDWARDS AWARD - To select a living author or co-author whose book or books, over a period of time, have
been accepted by young people as an authentic voice that continues to illuminate their experiences and emotions, giving insight
into their lives.  The book or books should enable them to understand themselves, the world in which they live, and their
relationship with others and with society.  Committee size: 5, 3 to be elected.


MEDIA SELECTION AND USAGE - To study and promote the use of media with the exception of videos and DVD=s (covered
by the Selected Videos and DVD=s for Young Adults Committee) as related to libraries; and to prepare or have prepared selected
lists of materials on additional formats of current interest.  Committee size: 9.


MICHAEL L. PRINTZ AWARD - To select annually the finest book for young adults, based solely on literary quality. 
Committee size: 9 (4 to be elected) plus 1 consultant from the staff of Booklist.


NOMINATING - To prepare the slate for annual elections of YALSA Officers and directors and in so doing, provide for
representation of types of libraries, special interest, and geographical locations of the division membership.  Committee size: 3.


ORGANIZATION AND BYLAWS  - To revise the Bylaws in order to clarify them and, when necessary, to recommend revision
and amendment to improve them for the effective management of the division, for the achievement of its stated objectives, and to
keep them in harmony with ALA Constitution and Bylaws; to study and review committee functions, recommending changes in
committee structure; to advise on the organization manual; and to make recommendations on other organizational matters. 
Committee size: 9.


OUTREACH TO YOUNG ADULTS WITH SPECIAL NEEDS - To address the needs of young adults who do not or cannot
use the library because of socioeconomic, legal, educational, or physical factors; to serve as a liaison between these groups and
their service providers, and to identify and promote library programs, resources and services that meet the special needs of these
populations; to promote the Sagebrush Award for a Young Adult Reading or Literature Program and solicit applications; and to
select annually, when a suitable winner is indicated, the recipient.  Committee size: 10.


OUTSTANDING BOOKS FOR THE COLLEGE BOUND - To prepare a revised and updated edition of the Outstanding Books
for the College Bound booklist every five years.  Committee size:  15, plus one liaison from ACRL.


PARTNERSHIPS ADVOCATING FOR TEENS (PAT) - To explore, recommend, initiate, and implement ways of working with
other organizations that work for youth.  Committee size: 7.


POPULAR PAPERBACKS FOR YOUNG ADULTS - To annually prepare one to five annotated list(s) of approximately twenty-
five recommended paperback titles, selected from popular reading/genre themes or topics.  Committee size: 15 plus an
administrative assistant if requested.


PRECONFERENCE PLANNING COMMITTEE - To plan, organize and implement the program to take place at the Annual
Conference.  Committee size:  to be determined.


PROFESSIONAL DEVELOPMENT - To create and maintain a professional development plan that responds to the needs of
librarians serving young adults; to implement, evaluate and revise this plan as necessary; and to maintain a liaison with the ALA
Committee on Education and other related ALA units.  Committee size: 7.


PROGRAM CLEARINGHOUSE  - To review, facilitate, coordinate and evaluate the planning for all conference and non-
conference program proposals; and to make overall recommendations to the YALSA Board on the package of programs. 
Committee size: 7.
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PUBLICATIONS - To develop a publications program in the areas of young adult services and materials; to identify potential
authors and topics to be covered; to oversee and coordinate the YALSA publications program; to regularly review all YALSA
publications in all formats and make recommendations to the YALSA Board regarding those needing revision or elimination. 
Committee size: 6.


PUBLISHERS' LIAISON - To create a better understanding between publishers and librarians in the library=s use of materials
with teenagers, in order that such materials be supplied more effectively; and to select annually two YALSA members who work in
a public library and who work directly with young adults to receive the Book Wholesalers Inc./YALSA Collection Development
Grant.  Committee size: 10.


QUICK PICKS FOR RELUCTANT YOUNG ADULT READERS  - To prepare an annual annotated list of recommended books
appropriate for reluctant young adult readers.  Committee size: 11 plus one administrative assistant and one consultant from the
staff of Booklist.


RESEARCH  - To stimulate, encourage, guide, and direct the research needs of young adult library service; to compile abstracts
and disseminate research findings; and to judge applications for the Frances Henne/VOYA Research Grant.  Committee size: 7.


SELECTED DVD=S AND VIDEOS FOR YOUNG ADULTS - To select videos and digital video discs especially significant to
young adults from those released in the past two years; to prepare an annotated list for publication in Booklist, School Library
Journal, the YALSA web site, and other appropriate publications; and to present an annual showcase of selected items. 
Committee size: 13 plus one administrative assistant and one consultant from the staff of Booklist.


SERVING YOUNG ADULTS IN LARGE URBAN POPULATIONS DISCUSSION GROUP - To provide a person-to-person
avenue of communication and networking for librarians serving young adults in large urban systems who attend ALA
conferences, with networking and communication continuing between conferences with the use of ya-urban, an electronic list. 
Committee size: 1 convenor.


STRATEGIC PLANNING - To make recommendations to the YALSA Board for the division strategic plan; to monitor and
evaluate the existing strategic plan, and to make recommendations to the Board for updating the plan.  Committee size: 5 plus the
chair of the Organization and Bylaws Committee and the Past President as liaisons.


TEACHING YOUNG ADULT LITERATURE DISCUSSION GROUP  - A discussion group for YALSA members who teach
literature for young adults and/or are interested in teaching literature for young adults, to provide a forum for the exchange of
ideas, syllabi, and information.  Committee size: 1 convenor.


TECHNOLOGY FOR YOUNG ADULTS - To provide a forum for learning and discussion on automated and technology
systems; to liaise with other groups and organizations on technology issues; to promote the use of technology media as a whole
and suggest ways to use these media with young adults; to promote the use of technology and automated systems among young
adults; and to advocate equal access.  Committee size: 7.


TEEN READ WEEK WORK GROUP - To provide recommendations for each annual Teen Read Week to the ALA/YALSA
staff; to assist in the selection of a slogan, the drawing up of a timeline, the creation of new items added to the tip sheet and web
site, and to recommend promotional activities and products.  Group Size: 7, including at least two members from the previous
year.


TEEN WEB SITE ADVISORY COMMITTEE - To maintain the TeenHoopla web site, keeping the design and content fresh
and relevant; to select and maintain links to other web sites; and to provide a mechanism for young adults to interact with
YALSA, local schools, libraries and each other.  Committee size: 13, including no more than two virtual members, plus the
YALSA Webmaster and a member of the Intellectual Freedom Committee serving as liaisons.


YOUTH PARTICIPATION - To establish guidelines and/or procedures to involve young adults in the decision-making process
which directly affects their access to information and library service at local, state, and national levels; and to provide continuing
education and public professional awareness of youth participation.  Committee size: 7.
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For Further Information Contact:


Young Adult Library Services Association
American Library Association


50 East Huron Street
Chicago, Illinois  60611


(312) 280-4390 or 1-800-545-2433 ext. 4390
YALSA@ala.org


fax - (312) 664-7459
www.ala.org/YALSA


__________________________
h:/handbook/Howtopartic.iv5.wpd - 10/22/03


Reprinted with permission of YALSA
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Michael L. Printz Award Committee Policies and Procedures
VIII.-17


AMERICAN LIBRARY ASSOCIATION
YOUNG ADULT LIBRARY SERVICES ASSOCIATION


POLICIES AND PROCEDURES


MICHAEL L. PRINTZ AWARD COMMITTEE


Charge 


To select from the previous year's publications the best young adult book, "best" being defined solely in terms of literary
merit. The Committee may also name as many as four Honor Books.


Committee Members


The Committee shall consist of a chair, eight members, a consultant from the staff of Booklist, and an administrative assistant
if requested.  Beginning in 2002, the Chair and four members will be appointed by the Vice President/ President-Elect of
YALSA. The remaining four members will be elected by the membership of the Association.


Members serve terms beginning immediately after Midwinter and ending after Annual the following calendar year.  All
members are required to attend all Printz Committee meetings held during the selection process.  In the event a member is
unable to complete her/his term, the President of the Association shall appoint a replacement from among the members of the
Best Books for Young Adults Committee.


The chair is a voting member of the committee with all the rights and responsibilities of other members.   In addition, the
chair presides at all meetings of the committee and serves as a facilitator of both discussion and committee business. As such,
the chair must serve as a list owner of an electronic discussion list created through the YALSA office solely for use by the
committee, and take responsibility for list maintenance.  The chair has sole responsibility for any contact with publishers.


In consultation with the Chair, the Vice President/President-Elect may appoint an administrative assistant for the term.  The
administrative assistant is not a voting member. 


The Editor/Publisher of Booklist magazine, the Printz Award's sponsor, will appoint a consultant to the Committee from
among the magazine=s Books for Youth staff. This consultant may participate fully in all book discussions but may not
participate in voting.


Calendar


The Committee will observe the following calendar:


February: The chair sends letters of welcome to committee members. Letters will include a calendar and a
copy of these policies and procedures.


May: By May 15 the chair will have assembled and sent to committee members a list of all nominated
titles.


June: Annual Conference: The committee will meet in three closed sessions to discuss all nominated
titles.
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September: By September 15 the chair will have assembled a second list of titles nominated since Annual and
will have sent them to committee members.


December: December 1: Final date for submission of field nominations.  December 15: Final date for
nominations by committee members.


January:  January 1: Chair will send list of all titles nominated since September 15 to members.


January/ February: Midwinter Conference: Committee will meet in three closed sessions to select a winner and honor
titles (if any).


June Annual Conference:  Committee will plan, organize and implement a program highlighting the
winner titles and authors.


Eligibility 


The award-winning book may be fiction, non-fiction, poetry or an anthology.


As many as four honor titles may be selected.


Books must have been published between January 1 and December 31 of the year preceding announcement of the award.


To be eligible, a title must have been designated by its publisher as being either a young adult book or one published for the
age range that YALSA defines as "young adult," i.e., 12 through 18. Adult books are not eligible.


Works of joint authorship or editorship are eligible.


The award may be given posthumously provided the other criteria are met.


Books previously published in another country are eligible (presuming an American edition has been published during the
period of eligibility.)


If no title is deemed sufficiently meritorious, no award will be given that year.


The chair is responsible for verifying the eligibility of all nominated titles.


Unlike the Margaret A. Edwards Award, the Printz Award does not require the attendance of the winning authors at the awards
ceremonies.  However, it is understood that authors will be encouraged to attend.


Criteria


What is quality? We know what it=s not. We hope the award will have a wide AUDIENCE among readers from 12 to 18 but
POPULARITY is not the criterion for this award. Nor is MESSAGE. In accordance with the Library Bill of Rights,
CONTROVERSY is not something to avoid. In fact, we want a book that readers will talk about.


Librarianship focuses on individuals, in all their diversity, and that focus is a fundamental value of the Young Adult Library
Services Association and its members.  Diversity is, thus, honored in the Association and in the collections and services that
libraries provide to young adults.


The book should be self-contained, not dependent on other media for its meaning or pleasure. The book should not be
considered in terms of other works by the author but as complete in itself.


Having established what the award is not, it is far harder to formulate what it is. As every reader knows, a great book can
redefine what we mean by quality. Criteria change with time. Therefore, flexibility and an avoidance of the too-rigid are
essential components of these criteria (some examples of too-rigid criteria: Arealistic hope@ B well, what about Robert
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Cormier=s Chocolate War or Brock Coles= The Facts Speak for Themselves?  AAvoiding complicated plot@ B what about
Louis Sachar=s Holes? AOriginality@ B what about all the mythic themes that are continually re-worked? We can all think of
other great books that don=t fit those criteria.)


What we are looking for, in short, is literary excellence.


All forms of writing B fiction, nonfiction, poetry, art, and any combination of these, including anthologies B are eligible.


The following criteria are only suggested guidelines and should in no way be considered as absolutes. They will always be
open to change and adaptation. Depending on the book, one or more of these criteria will apply:


Story Voice Style
Setting Accuracy Characters
Theme Illustration Design (including format, organization, etc.)


For each book the questions and answers will be different, the weight of the various criteria will be different.


The ALA press release announcing the winner should stipulate why the title has been chosen for its literary excellence.


Confidentiality


As all nominated titles must be kept confidential; there will be no announcements of nominated titles.  All committee
meetings and discussions, including electronic discussions, are closed to YALSA membership and the general public.


Nominations


Committee members may nominate an unlimited number of titles.  However, each nomination must be made in writing on an
official nomination form (available from the YALSA Office at YALSA@ala.org, and online from the YALSA website at
www.ala.org/yalsa). Each nomination should include the following information: author, title, publisher, price, ISBN, and an
annotation specifying those qualities that justify the title for consideration.  Nominations from committee members need no
second.


Field Nominations


Field nominations are encouraged. To be eligible, they must be submitted on the official nomination form.  Nominations
made by non-YALSA members (including young adults) will only be accepted with the co-signature of a committee member. 
All field nominations must then be seconded by a committee member, and periodically the chair will send a list of field
nominations to committee members for this purpose.  If, within thirty days, no second is forthcoming, the title will be
dropped from consideration.  Only those titles that have been nominated (and seconded if field nominations) may be discussed
at Midwinter and Annual Conference meetings.  Furthermore, all nominated titles must be discussed.  Publishers, authors, or
editors may not nominate their own titles.


Straw Votes


At the discretion of the chair straw votes may be conducted periodically. The sole purpose of such votes is to guide discussion
by revealing levels of support for individual titles.


Voting Procedures


Members must be present to vote. Proxies will not be accepted.  Following discussion, balloting will begin. Paper ballots
will be used and tallied either by the chair or her/his designee(s).  On each ballot each member will vote for her/his top three
choices. First choice receives four points; second choice receives three points, and third choice receives two points. Members
are reminded that, at this point, they are voting for the winner, NOT for honor titles. A separate ballot will be conducted for
honor titles. To win, a title must receive five first-place votes and must also receive at least five more points than the







second-place title. If no title meets these criteria on the first ballot, any title receiving no votes is removed from consideration
and a period of discussion of remaining titles follows. A second ballot is then conducted. Balloting continues in this fashion
until a winner is declared.


Honor Books


All nominated titles are eligible for honor book consideration. Following the selection of a winner, a straw vote is conducted.
 Any title receiving no votes is removed from consideration. A formal, weighted ballot will follow.  Based on the results of
this ballot, the committee will decide if it wishes to name honor books and, if so, how many.


Annotations and Press Release


The committee is responsible for writing a press release and annotations for the winning title and honor books. Both the
annotations and the press release will include discussion of the literary merits of the titles.  The annotations and press release
must be written prior to the Monday awards press conference.   


Relationship with Publishers


Committee members should not solicit publishers for free personal copies of books.  If members are offered or receive
unsolicited copies of books from publisher(s), they may be accepted.


Committee members should not solicit publishers for favors, invitations, etc. If members receive these, however, they will use
their own judgment in accepting.  Publishers understand that such acceptance in no way influences members= actions or
selections.


Reprinted with permission of YALSA







Committee Volunteer Form
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COMMITTEE VOLUNTEER FORM
YOUNG ADULT LIBRARY SERVICES ASSOCIATION


If you are interested in serving on a YALSA Committee, please complete this form and return it to:  YALSA/ALA, 50 East
Huron Street, Chicago, IL  60611, or fax it to 312/664-7459.  This form is also available online at
http://www.ala.org/yalsa/yalsainfo/commvol.html  .


Date: ________________________


Name, Title, and Institution: Preferred Mailing Address:


                                                                                                                          


                                                                                                                          


Telephone (work):                                                                          Telephone (home):                                                                                  


FAX:                                                                                                    e-mail :                                                                                                           


ALA Member  yes  no     years:                   ALA Membership No.               YALSA Member   yes  no    years:          


Professional Experience  (list previous position(s) and locations, most recent first):


                                                                                                                                                                                                                                                             
                                                                                                                                                                                                                                                             
                                                                                                                                                                                                                                                             


Professional Activities:
ALA and YALSA State and Regional Associations


                                                                                                                          
                                                                                                                          
                                                                                                                          
                                                                                                                          


YALSA Committee Preference  (see ALA Handbook of Organization, or AHow to Participate in YALSA@ on the YALSA web
site -     www.ala.org/yalsa     - for information on YALSA Committees):


                                                                                                                                                                                                                                                             
                                                                                                                                                                                                                                                             
                                                                                                                                                                                                                                                             


Can you regularly attend the ALA Midwinter and Annual Conferences:  Yes             No         


If yes, please note that the president may appoint a replacement for a committee chairperson or member who has missed two
consecutive meetings (Midwinter and Annual) of the committee, pursuant to the ALA Policy Manual.  This policy does not
apply to virtual members.


If no, would you consider serving as a virtual member?  Yes            No        
(Virtual members do not have to attend conferences, but instead do their committee work electronically.)


Please add any additional information you feel would assist division officers in making committee assignments. 
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N othing says that you welcome and respect teens


more than an attractive space in your facility


where they can hang out and talk.


Getting teen input on the space is the best way to en-


sure that it will appeal to that age group. Schaumburg


Township District Library experienced some growing


pains after moving into a , square foot building


in the fall of . No staff members were really allocated


to teen services before the move, and the Teen Center


was remodeled within ½ years of moving into the new


facility to accommodate patron demand and increased


services.


The Teen Corridor in the new build-


ing only contained some chairs,


books, and magazine spinner racks.


The chairs were cool, but there were


only four sets of three connected


chairs. Therefore, unless teens came


together, only four teens were likely


to sit there at the same time!


A designer was hired to develop the


area, with the approval of the Teen


Advisory Board and the library board.


The library board would not approve


the new Center until they heard the 


specific wishes of the Teen Advisory Board. The TAB


picked a sports theme, complete with Astroturf, locker


shelving, team jerseys, and ticket window display cases.


Fake turnstiles under the Wrigley Field-style signs were


chosen to welcome patrons to the Teen Center. The


TAB picked the name to resemble the United Center.


Pictures can be seen on the library’s Web site: www.stdl


.org. A half-circle bulletin board on one end of a shelv-


ing unit is used to display program information.


We selected furniture (with an eye for durability and


bright primary colors) from Richard Winter Associa-


tions, a company at the Chicago Merchandise Mart.


Three round tables were chosen, and board games


chosen by the TAB were embedded in the tops. Teens


can pick up the pieces for those games at the Readers


Advisory Desk around the corner. Four armchairs and


twenty black desk style chairs fill the space. There is also


a CD listening audio-dome in one corner that works


like a jukebox. Two computers have fun teen CD-ROMs


like The Sims and Tony Hawk Skateboarding. Teens can


sign up for these at the Readers Advisory Desk as well.


The area had to be closed for almost two weeks to be


remodelled in March . Not one teen commented


on not having access to the books! Only staff and adults


complained about not being able to cut through the


Teen area to get from Youth Services to Adult Fiction.


Every sized budget can be employed to make simple


and inexpensive positive changes to a library teen


space. Be sure to check out VOYA’s monthly articles on


Dream Spaces; lots of those are


about having a great space on no


budget.


· Use what you have — if you can’t


put teen nonfiction with teen


fiction, or separate teen things


out in any way, make bookmarks


and pathfinders. Many video


stores do this — “Librarian’s


Choice” under a certain author,


or “If you liked this book, look


_________ for more like this.”


· Bulletin Boards: display junior or senior high art


prominently.


· Compile teen reviews in their own writing on a show-


er ring, a Rolodex, or a binder to browse. Have a raffle


from reviews turned in by the teens, and use the slips


to generate a mailing list for programming as well.


· If noise is a problem, get some screens — these can


be used as bulletin boards. This is what STDL did at


each end of the Teen Center.


· Hang things up to attract attention: old CD’s, cloth-


ing advertising book titles or programs, teen-made


banners, etc.


· Funky lighting (disco balls, spotlights)—these things


can be found at discount stores and are an attractive


as well as a fun way to highlight a display of books or


a teen space.


Teen Spaces
Amy Alessio
Schaumburg Township District Library


Every sized budget can


be employed to make


simple and inexpensive


positive changes to a


library teen space.


     







· Cheap plastic face-out displays — Demco has some


that clip on to shelves, making the display of graphic


novels and/or magazines easy and space-saving.


· Let teens check out a portable CD player to use while


in the library.


· Designate tables to be used for chess or other games


at certain times.


· Designate a quiet space, preferably far away from the


teen area. This should alleviate some complaints.


Branches and small centers could offer a table in a


corner cordoned off with some bookshelves.


The Teen Coordinator office at STDL is in the Teen


Center. It is a small room that was designated as a piano


storage room when the building was built. Two cameras


in the Teen Center send images to the Readers Advisory


desk around the corner. In the meantime, an average of


 teens hang out in the TC nightly, and some adults


try to go in there, too! Teen input made the difference


between having a hallway and having a well-used


recreational and educational center.


     







T he library’s teen collection, just as the children’s


collection and the adult collection, is central to all


you do. Programming relates to it and is supported


by it. Good reference service is impossible without it.


Teen patrons who prefer self-service will only come if


you build a collection that supports their life questions


and their recreational reading needs.


There are several important questions that will de-


termine how your collection works and grows. As you


go through these questions you will find a framework


for your collection that will influence your buying and


de-selection (weeding) decisions.


Who Do You Serve?
What does your teen patron base


look like? Are they diverse, or do they


represent one ethnic or religious


group or particular orientation? What


ages are they? Will you serve twelve-


to eighteen-year-olds in your teen


section or will you narrow it in some


way? What are their interests, their


information needs? What kinds of


physical and/or economic access do


they have?


Answers to these questions will help you decide what


formats to purchase, the scope and depth of your col-


lection, your philosophy of weeding, and your strategy


for keeping your collection as useful as possible.


What Are They Looking For? 
What Are They Interested In?
One of the ways libraries support teens is by supporting


their major occupation: school. Providing resources in


support of homework is very important. In general, li-


braries are known for their commitment to enhancing


and augmenting resources provided by schools. Do you


want to collect textbooks? This can be helpful for stu-


dents who may have lost them or cannot afford them


in the first place. It can be useful to have a text on hand


when an assignment is due and the student is unclear


about what is expected. On the other hand, textbooks


are expensive and take up space. If you decide to add


these to your collection, you may want to see if the


school(s) will provide them to you in exchange for the


service of having them on hand. You may need to sac-


rifice other collection components to house them.


Not every teen coming through your doors will be


interested in homework help. Another important func-


tion of a teen collection is to help young adults look for


answers to life questions, personal identity issues, and


hobbies. Occasionally they may need or want to locate


sensitive information without adult/parental escort.


Having a good range of contempo-


rary nonfiction materials makes it


possible to support this need. Be


sensitive to what you hear them


talking about, what you see them


reading/browsing, and what the


larger culture has available for


teens. These are good indicators 


of what you should buy. Having 


a teen advisory group that gives


suggestions for new materials and


evaluates your current collection 


is an excellent way to make sure


your collection is especially user-friendly.


It is important not to forget teen fiction readers.


A strong and diverse collection should support recre-


ational reading in both fiction and nonfiction areas.


What Already Exists in Your Collection?
What do you have in your collection that can be


identified in some way as being for teens? Do you have


books in a juvenile area or adult area that could either


be labeled as “Teen” or moved to a dedicated teen sec-


tion? This is a quick way to establish credibility because


young adults see that you are interested in their infor-


mation tastes. For libraries with small book budgets,


moving or identifying titles may change how teens see


what already exists. Labeling can cut down on the


‘noise’ of all those books on a shelf and make ‘their


Young Adult Collection Development
Cindy Welch
YALSA


The best way 


to proceed is to 


get to know 


your users.


     







books’ immediately noticeable.


This question also speaks to the depth and/or breadth


of your collection. Do you have the space, budget, and


user statistics to collect everything on every teen topic,


or do you need to be selective? Knowing your users will


tell you if what you have is sufficient or if you need to


seek out additional information on a topic.


Another issue that needs to be addressed is whether


the material should be circulated or not. While it is


handy for reference librarians to have access to certain


information, consider how teens will use the material.


Do they need time to read and ruminate? Do they


have a chance to photocopy if needed? Should you


purchase two copies of something to allow for both


kinds of use?


What Formats Will You Collect?
Young adults are a sophisticated audience with varied


tastes and interests, but there are a few things they agree


on. Magazines are a primary source of reading material,


and teens increasingly expect to find more than just


books at a library. What does this mean for your collec-


tion? Rather than collect only books, and only hard-


cover books at that, you need to consider your audience.


You should have a variety of magazines, music CDs,


videos, and books on tape in addition to books. Graph-


ic novels are gaining popularity and paperbacks are


generally preferred to hardcovers.


When you make decisions about formats, consider


the purpose of your collection. If you are buying home-


work support materials that will see heavy use and will


be expected to last several years, it makes sense to invest


in library-bound or hardcover books. If you are address-


ing recreational reading or life questions, you may want


to make other choices. For example, knowing that teens


prefer paperbacks to hardcovers may move you to make


different purchasing decisions. Is the book an award


winner? Do you always want to have one available no


matter what? Perhaps you should purchase both a pa-


perback and a hardcover of the title to insure that one


stays available longer. Libraries across the country have


also been experimenting with things such as electronic


games (for computers and such things as PlayStation®),


sports equipment and e-book readers.


Electronic information is also a format to consider.


For homework support and life questions, you may need


to compare an electronic product like a database or CD


to a book. When you examine electronic products, the


evaluation criteria are the same as they are for books:


is it authoritative, comprehensive, easy to use, and does


it fill a hole in your collection? Will the print copy be


cheaper, more useful, or do you need the material in


more than one format? Consider access. Do you have


enough equipment to make it accessible to those who


need it? How you answer these questions will deter-


mine what you buy.


De-Selection and Refreshing Your Collection
Teens, like everyone else, like things new and shiny.


The same thing is true of your collection. If you never


add anything new and never replace the well-loved


items that are worn out, why should teens bother to


look at what you have? There are two ways to address


this problem.


The first way is regular weeding, which should be


done for both condition and content. As professionals,


we have a duty to make certain that books on our


shelves reflect current and correct information. Science


and math are particularly important areas to examine


regularly. You should also weed for condition. Make


sure you throw away books with torn pages, missing


covers, and the old buckram covers that tell you noth-


ing about the book. These books don’t pull their weight


in a collection because teens would prefer not to take


them home. If you have limited shelf space then it


becomes even more important to notice what needs


replacing.


The second way to evaluate your collection is to


consider what purpose it serves. Is it a popular contem-


porary collection meant to reflect only current trends?


Paperback series may fall into this category. Once the


popularity fades, and if you feel they have no archival


value (local interest, awards, author-notoriety), they


should be discarded or replaced with whatever is the


new interest. If you feel the material has lasting or sig-


nificant value, like Printz or Alex Award winners from


YALSA, it should be treated differently. A collection


typically has both types of materials and the weeding


and purchasing plan should cover both.


Making a Collection Development Plan
Every collection needs guidelines and a collection


development statement is a good way to insure that 


the collection is cared for consistently. The collection


development statement should describe your users,


what you intend to provide for them, and the formats


you will use to satisfy their information needs.


A collection development plan should also include


     







weeding guidelines and budget considerations like a


commitment to retrospective purchase (books pub-


lished in previous years) in addition to buying current


materials.


Where Do I Start?
If you are building a young adult collection from scratch,


it can be a little overwhelming. Don’t despair, there are


good guides available. The following list suggests a few


of the many resources you can use to get started. If you


are evaluating or refreshing your collection, you already


understand that it is an ongoing project.


As you read professional journals, look at publisher


advertisements. These will tell you about upcoming


materials. You can call any publisher and request that a


catalog be sent to you. If you work with a vendor to


supply your materials, check to see if they offer a web-


page or new material notification services such as


newsletters. Ingram, Baker  Taylor, BWI, Bookmen,


and Follett are among those who do.


For special formats such as graphic novels and mu-


sic, utilize local resources. Work with a comic book


store or talk with the sales staff at a teen-centric music


store. The same thing goes for popular movies. Talk to


video rental places to see what teens are interested in.


Don’t forget about professional conferences and


workshops. Check with your library system and your


peers to see what to attend. At conferences where there


are exhibits, choose some comfortable shoes and cruise


the aisles to talk with book and electronic resource


vendors. They will be happy to supply you with all the


information you need to make good purchasing and


retention decisions.


Join a listserv that focuses on what you are interested


in acquiring. There are specific groups, such as the one


for graphic novels, and general groups that cover a


multitude of materials.


The best way to proceed is to get to know your users.


Invite a few teens to advise you during the selection


and de-selection process and be prepared to bask in the


circulation statistics!


Basic Collection Development Information
Connecting Young Adults and Libraries, nd edition, by


Patrick Jones. Neal-Schuman Publishers, .


Do It Right! Best Practices for Serving Young Adults in


School and Public Libraries, by Patrick Jones and Joel


Shoemaker; introduction by Mary K. Chelton. Neal-


Schuman Publishers, .


Managing Young Adult Services: A Self-Help Manual,


by Renée J. Vaillancourt. Neal-Schuman Publishers,


.


Professional/Trade Journals
VOYA (Voices of Youth Advocates)


Sources are evaluated both on popularity and quality.


Booklist


Provides reviews of YA materials and also offers


adult titles of interest to teens.


School Library Journal


Indicate ages, to help you extend the reading level of


your collection.


Web Sites
YALSA (www.ala.org/yalsa)


Offers lists of popular paperbacks, best books and


videos of interest to teens.


Reading Rants (http://tln.lib.mi.us/~amutch/jen/)


Produced by a librarian, this site provides a fresh


look at teen books.


Electronic Resources
Library Journal


Provides a yearly roundup on databases and CDs as


well as monthly evaluations of individual products.


Listservs
YALSA-BK


For a good general discussion of books, music, and


magazines for teens. To subscribe, send an e-mail to:


listproc@ala.org. Leave the subject line blank. For the


message type “Subscribe YALSA-BK” then type your


first name and last name.


Graphic Novels Listserv


For librarians who are starting or enhancing a


graphic novel collection. To subscribe, send a blank


e-mail to: GNLIB-L-subscribe@topica.com.


     







W hat are the differences in doing reference for


young adults, as opposed to children or adults?


Practically nothing. Reference work is reference


work, no matter whom you are helping. Why then


should we address this topic? Because while the refer-


ence work itself is not all that different, the audience it


is intended for is.


First of all, young adults are definitely not kids any-


more (and they will be very happy to tell you so)!


However, they are not really adults, either. They defi-


nitely have more complex homework needs, but they


are not yet into the realm of adult reference, which may 


include obscure tax laws or small


business research. Young adults typ-


ically are more independent, striving


to do things on their own. But some-


times they still need a little help find-


ing the information they need. In


other words, everything about these


teens (bodies and social skills in-


cluded) is in limbo.


In the following pages, I will pres-


ent four scenarios of reference and


the young adult. Each scenario holds


its own challenges, and I will follow 


up each one with some techniques that may help you out


of a similar situation.


Scenario #1: The Reluctant Soul
The Subject: Peter R.


Age: 


You first see Peter in the stacks, looking confused and


frustrated. He is pulling books off of the shelves, flipping


through them, and then putting them back. There seems


to be no method to his madness. His head is down and


his eyebrows are scrunched together. You start to ap-


proach him. He sees you and starts to eye you, challeng-


ing you to move closer, but at the same time he is barely


able to contain the desperation. You can almost hear his


reluctant inner-voice calling out, “Please save me!” So


you hesitantly reach out with a “Are you finding what


you need? Is there anything you would like me to help


you with?” Success! He has taken the bait! His stance 


is starting to loosen up, and he is almost able to look 


you in the eye. Then comes his response — a shoulder


shrug, a foot scuffle, and a mumble (probably something


incoherent). But do not despair; you have gotten past


the hard part. He is now willing to — gasp! — ask for


your help!


Peter is typical of a lot of young adults in that he


doesn’t want to ask for your help. In one sense, you


need to respect his desire for independence. In fact,


there may even be a reason why he is not reaching out


to you. Perhaps he has had a bad


experience in which a librarian or


teacher made him feel awkward or


inadequate? Maybe he thought that


he really knew what he was doing.


Whatever the case may be, you are


also in the spot where you certainly


don’t want him to go home empty-


handed. So what can be done?


Once you have finally wrested the


question from him, what you need


to do is respond appropriately.


Rule to Remember: Do not 


make him feel inadequate for not being able to find


the information on his own. While I know that we all


want to show-off our fact-finding talents, we also


need to be sensitive to our young patron here. What 


I usually do is pause for a moment, act like I have


never thought about the answer to that question be-


fore (even if I have a million times), and then say,


“Hmmm. That is a tough question. I can see why you


had a hard time finding the information. But, I do


have a few places I think we can look.” That way, you


still get to show your professional side, but you are


also making him feel okay about having asked for


your help in the first place. In other words, you are


being a nice and friendly person. Sounds too simple,


right? Well, you would be surprised how some


teenagers get treated.


Reference for Young Adults (Grades 6 through 12)
Anne Grisenthwaite
Hinsdale Public Library


“Treat them the same”


as you would 


“anyone else.”


They deserve your 


respect and attention.


     







Scenario #2: Lazy Susan
The Subject: Susan J.


Age: 


Susan wanders into your department because she has 


an assignment on cathedrals due. (Susan’s teacher called


you last week and told you about the project, so you al-


ready have a whole bunch of books set aside.) You find


out from Susan that she needs information about a


cathedral in the south of France and she tells you the


name of it. “Great!” you say, “We have all of these books


pulled for the assignment. Let’s look through them and


see if we can find anything.” You start flipping through


the indices, piling up books left and right, when suddenly


you realize something is wrong. Susan is just standing


there, watching you work your behind off, and frankly,


she’s looking a little bit bored. “Wait a minute here” you


think to yourself, “I’m doing her whole darn project! 


You would think that this lazy kid could lift a finger or


two to help me out!”


Well, you have every right to be mad! This girl is tak-


ing advantage of you — or is she? In truth, there are


probably two possibilities here. Number  — she really


is lazy and really does expect you to find all the infor-


mation for her, or number  — she actually does not


know how to use a table of contents or index and


therefore cannot help you look.


How could that be? She is in high school; she should


know these things by now. Didn’t her teachers, par-


ents, or school librarians teach her anything? The an-


swer: not necessarily. In fact, you may even be her reg-


ular librarian. Have you ever taken the time to teach


her how to do it? Let’s face it; at one time or another


all of us have been swamped with reference questions


while at the service desk. We are all guilty of just open-


ing the book to the proper page, and shoving the book


at the kid and saying, “Here is a whole chapter about


what you need. Okay, who’s next?” Did this teen learn


anything about how you got there? Probably not!


While this sometimes cannot be avoided, try to re-


member to take the time to walk your patron through


the steps.


What do you do when the kid really is lazy? In that


case, try to emphasize working as a team. Say, “We found


some good information in this first book. Let’s look


through the rest of these books together. I’ll look


through the indices of these five, if you look through


these four.” That way, she knows that you are not going


to walk away and leave her stranded, but at the same


time, she also knows that you have caught on to her


lack of enthusiasm to help you. When it comes to


teenagers, do not be afraid to be firm.


Scenario #3: A Gaggle of Gigglers
The Subjects: Erica, Lanie, Elizabeth, and June


Ages:  and 


You notice a group of four girls hanging out in your


young adult area (or wherever they tend to congregate)


and they are being really loud. Besides laughing, talking,


and goofing around, they are definitely not doing their


homework, and to top it all off they’re probably eating or


drinking when they know they’re not supposed to. So you


have to walk over and say the dreaded, “Hey girls? I need


you to settle down, okay? Next time I have to come over


I’m going to have to split you up. Got it?” There, you said


it. But now here comes the real problem. While observing


the girls, you notice that one of them is having trouble


with her homework and you realize she may actually


need your help with something. Oops! You’ve just spent


the last few minutes yelling at her; she certainly doesn’t


want to come to you now for help. What do you do?


The ideal solution is to have somebody on the staff


(security monitor, etc.) whose job it is to discipline


kids after school. That way, you are completely separate


from that aspect of working with teens, and you don’t


have to be the bad guy. However, we all know the reali-


ty of that happening is slim to none, and that discipline


will probably always be a part of your job. So you will


have to do what most of us do, which is to yell at kids


one minute and try to help them the next. In other


words: you need to have a short-term memory, and in


all honesty, a teen functions almost solely on one! Most


kids bounce back just fine from you yelling at them,


mostly because they know they were doing something


wrong. So, if a kid approaches me for help after we’ve


had an incident, for all intents and purposes, I just start


from scratch. Instead of saying, “Oh, I see you’ve finally


decided to settle down and get some work done,” you


might want to say something like, “Hi. Was there some-


thing you needed help with?” And don’t forget to smile!


You’re not mad at the teen for who she is, just how she


was behaving. And chances are, once you help her find


what she needs, she will settle down and get to work.


Scenario #4: Call for Reinforcements!
Subject: Thomas P.


Age: 


Thomas, an honors student, approaches you with a very


complex and detailed question, something along the lines


     







of, “I need to write a twenty-page paper on the lifestyle


and clothing of serfs living in th century Poland. And I


need pictures.” Gulp! Gee, you never really thought about


this question before, where do you even start? After ten


minutes and forty reference books, you realize you need


more help. What do you do?


Before you send the teen away empty-handed, be


sure you enlist the help of all the departments in your


library. If you work in youth services, call your adult


reference desk. If you work in adult services, call your


youth services desk. Since you are familiar with differ-


ent areas of the library, together you will have a pretty


good knowledge of your entire reference collection.


When you are enlisting the help of another depart-


ment, be sure to bring the teen over to that desk. Don’t


just point in the general direction of reference and say,


“If you go over there, they can help you.” I usually walk


the teen over to the department myself, and introduce


him. “This is Thomas, and he is working on (insert


your reference question here). These are the places we


have looked already. What else can you think of ?” Then,


if you are able, stay with him for just a few minutes.


Once you get the feeling that he is comfortable with


the new person, tell him that you will continue to work


on his question back in your own department, and ask


him to check back with you before he leaves. That way,


he gets the feeling that you are still invested in his prob-


lem, and you feel comfortable that you have put him in


good hands.


These are only examples of how you may want to ap-


proach some of the problems. Everyone has his or her


own techniques, and what works for one person may


not work for another. Whatever the case may be, the


most important thing to remember is that teens need


special treatment. They are currently at odds with a lot


of adults (teachers, administrators, parents, etc.) and


this is your chance to show them that we still think they


are important people. Throughout the professional lit-


erature related to teens and libraries, you will find the


statement, “Treat them the same as you would anyone


else.” They deserve your respect and attention. Here is 


a word to the wise: someday their taxes may be paying


your salary!


     







Why is Readers Advisory Service for 
Young Adults Important? 
Librarians need to reach out to teens. They are past the


point where their parents will bring them to the library.


We need to encourage them to be independent library


users and to remember the library as a source for infor-


mation and entertainment among so many other op-


tions — the Internet, the mall, the TV. One of the best


ways to do this is to concentrate on developing readers


advisory services for this age group. Most librarians in-


teract with teens while helping them with homework


assignments. At that point teens have no choice but to 


be at the library, working on topics


that do not necessarily interest them.


The help they receive from the librar-


ian is just part of the assignment.


Readers advisory, on the other hand,


can be an unexpected delight whether


a teen is an avid reader or not. When


an adult expresses interest in, knowl-


edge of, and respect for young adult


literature, teens feel a connection and


will be encouraged to share their


thoughts and preferences and, most


importantly, to come back for more.


Parents who are concerned about 


what their children are reading also appreciate library


staff with knowledge in this area.


What Methods of Readers Advisory Work Best?
A combination of active and passive RA works best


with this often difficult-to-approach age group. This


ensures that as many teens as possible will benefit from


the library’s services. Some teens appreciate being ap-


proached in the stacks, some find it intrusive and


would rather browse an eye-catching display on their


own. Some teens think that reading programs with


prizes are fun, some think they are terribly uncool. All


teens seem to appreciate having an area of the library


to call their own, stocked with materials that appeal to


them. A core collection and a YA area sends a message


to teens, parents, and staff that the library cares about


this age group.


Make sure that all staff members working the refer-


ence and/or readers advisory desks have at least the


most basic training in RA for teens. It’s especially help-


ful to have one or two excellent books, that you have ac-


tually read and can talk about, to recommend quickly


to teens who come to the desk looking for a good read.


One good experience can lead to return visits, whereas


one bad experience could keep a teen, and probably all


of his or her friends, away from the desk for good.


An important resource for the Mount Prospect Pub-


lic Library is the Teen Advisory


Board. It meets monthly to talk


about books, ideas for program-


ming, etc. This not only helps the


librarians get to know these partic-


ular teens as individuals, it provides


great insight into what teens want


from the library.


Booktalking in the schools, where


teens are a captive audience, is a


great way to encourage readers as


well as to attract the attention of


teens who would otherwise never


consider using the library.


Programming, whether literary or non-literary, helps


to remind teens that the library can be a destination


spot, a fun place to get together with others their age.


Successful programs at MPPL have included Red Cross


Certified Babysitting clinics, tie-dye workshops, Yoga,


chocolate-making, scrapbooking — anything active,


hands-on, or food-related seems to work especially


well. The library can sneak in RA when teens least


expect it by having relevant books available at each


program and even including a brief booktalk at the


beginning or end of the program.


Does Readers Advisory Service Make a Difference?
The Mount Prospect Public Library cited a % increase


in signups for the  YA summer reading program.


Readers Advisory for Young Adults: 
Reasons, Methods, and Results
Rose Allen and Carrie Bissey
Mount Prospect Public Library
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This increase was attributed to booktalking in the


schools. The Library also cited a % increase in YA


fiction circulation in .


     







I shut the book and glance out at the seventh grade


class with a smirk on my face.


“Noooo, don’t stop!” says a girl from the back of


the room, clad in a hot pink T-shirt with the word


Angel printed in glitter across the front.


“She always does that, leaves us hangin’,” a boy whis-


pers in a conspiratorial tone to his new classmate.


“I’ll give you a quarter for that book right now,” the


talker from the third row throws into the mix.


When the bribes start, I know I’ve got them hooked.


Since I began booktalking I’ve been offered anything


from a few dollars, to candy, to promises of good 


behavior in the library. If you serve


young adults in your library, the best


way to introduce them to your col-


lection is through booktalking. Once


you get into a classroom for a book-


talk, you can begin instigating bribes.


After all, your goal as a booktalker is


to create so much enthusiasm for the


book, teens may start offering out-


landish things to get it in their own


hands fast. There are many ways to


generate this kind of response. It’s


time for you to go booktalking.


These kids don’t look like the kids I went to school with,


you think as you lug your bag of books into the crowd-


ed busy classroom. Oh great, they are coming back from


lunch, and have a glazed and crazed look in their eyes.


How on earth are you going to get their attention fo-


cused on books? Simple. Give teens a way to connect


with the characters in the books you’ve brought. Try to


begin each booktalk with some kind of question or in-


teresting statement. Once you have the teens engaged,


it is easy to set up the situation of the character(s) in-


volved. Here are some examples using questions to get


teens hooked right from the start of your booktalk.


How many of you are pyromaniacs? Use with The


Watsons Got to Birmingham,  by Christopher Paul


Curtis.


How many of you have at least two siblings who are


older than you are? In this book you would be illegal.


Use with Among the Hidden by Margaret Peterson


Haddix.


What if everyone over the age of  disappeared? Use


with Shade’s Children by Garth Nix.


The next important part to stimulating a bribe is to


read out of the book. If teens hear for themselves the


actual words the author has written, and like the words,


they will be more inclined to check


out the book. They already know


it’s got at least one good part! As a


booktalker your job is to connect


teens with words, and what better


way than to read words directly to


them? When choosing a passage to


read, pick something you find in-


teresting, disgusting, provoking,


humorous, scary, bizarre…you get


the picture. And if possible, leave


your audience with a cliffhanger.


Shut the book and wait for the


groans…and bribes.


When booktalking, you have the opportunity to


touch many teens’ lives, and introduce them to our


wonderful profession. This is where you can find out


what they are reading and tell them something about


yourself. The more comfortable they are with you, the


more chances you will have to enrich their reading


lives. Most important of all, enjoy your time with the


young adults. Have fun! And don’t be surprised when


you inspire YOUR first bribe! 


I’ll Give You a Dollar: Booktalks That Inspire Bribes
Tasha Squires
Fountaindale Public Library District
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G raphic Novels, the nom de guerre that allows us 


to include comic books in library collections, can


be a great addition to young adult collections for


several reasons. A few of the usual justifications for add-


ing these books include: kids won’t read; if they do read,


they will only read simple-minded, corporate-owned,


licensed characters soon to be featured in a major mo-


tion picture at the mega-plex; anything these kids will-


ingly read is fine; Graphic Novels aren’t the same as


comic books.


Some of these things are true. It’s true that some young


adults won’t read — anything — and some will only 


read known, pre-digested, character-


driven material based on movies and


television programs. The entertain-


ment industry has raided the comic


industry regularly for recognizable,


marketable characters. Superman is


practically a franchise. Superman not


only leaps tall buildings, but formats


as well, having starred in radio, ani-


mated cartoons, motion pictures,


and a fistful of live-action television


series.


Reading a Graphic Novel involves


the same reading skills used when reading a conven-


tional novel. But reluctant readers and less skilled read-


ers may not be attracted to Graphic Novels because


additional reading skills are needed as well — reading


between frames, or reading the gutters.


Finally, some Graphic Novels are just comic books:


collected stories linked together by a theme, common


plot, or featured character, sort of a Greatest Hits ap-


proach to anthologizing. Some of the best work from


established comic books has been collected this way,


adding strength en masse and showing the growth, or


evolution, to the field of comics. Original Graphic


Novels, works written and drawn with the intention of


being published in this format, are joined on the shelf


by these “greatest hits” collections, as well as reprints of


serialized episodes called “story arcs.”


Comic book publishers’ spin and librarians’ justifica-


tions aside, Graphic Novels are a valuable part of a YA


collection for the following reasons:


. Broad appeal through the widest possible cross-


section of genres;


. Reinforcement of reading skills and creation of the


new skill “reading the gutters”;


. Inspiration to create, either by imitation or some


other new direction of creative endeavor.


Graphic Novels are no longer the world of one-size-


fits-all, Spandex-clad meta-humans. Super heroes are


still king, but there are Graphic Novels for nearly all


tastes—nonfiction, fantasy, science


fiction, horror, even adaptations of


operas. The variety of themes and


genres expand incredibly and some-


times intersect each other, resulting


in a character like a space pirate


whose bloodline runs back to th


Century Japan (Space Usagai). The


cross-pollinated fiction is matched


strength for strength by a handful


of masterfully told epics with


crossover appeal — in one family


friendly series the comedic surface


appeals to younger readers, while older readers will be


pulled into the gothic tale of the heir of a lost kingdom
(Bone).


Other creators, raised on equal parts Archie, super


heroes, Peanuts, and ’s underground comix, spin


street-wise stories reflecting observations of their own


lives with art inspired by their tutors. The Hernandez


brothers’ (Love & Rockets) masterful blend results in


unlikely combinations such as a punk-rock Veronica


recalling her childhood adventures “remembering”


herself as a short, blocky Peanuts style kid. Nonfiction


readers can choose from highly personal autobiogra-


phies that tread the same dysfunctional ground as


NPR’s “This American Life,” or the classic war comic


format twisted to tell of personal struggles from the


Middle East or Sarajevo.


It’s Not Your Mother’s
Lance Anderson
Hinsdale Public Library


Young adults with


undiscovered talent


may find an outlet
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The surface impression of a comic book’s page may


be the following: simple sentences enveloped in bal-


loons incorporated into a primitive drawing. Narration


needed to clarify the action is supplied via yellow-


shaded text boxes inside the comic panel. It is easy to


assume a reader could follow the plot by only reading


the dialog balloons, or catch the action by scanning the


pictures. But the words and pictures are symbiotically


dependent on the page and borders. Time and space


exist in the blank spaces between the panels. These


spaces, or “gutters,” create transitions between plot and


subplot elements, and allow for the passage of time,


character movement, or changes in visual perspective.


In a few panels and gutters the following information


can be delivered:


. Establishing panel — figure with right arm cocked,


left hand stretched into foreground;


. Same figure, right arm extended straight into fore-


ground with ball or rock just beyond fingers;


. Ball or rock in extreme close-up;


. CRASH;


. Re-establishing panel—building with broken window.


Experienced comic book readers “read” the action be-


tween panel one, getting ready to throw, and panel two,


letting it fly. Likewise, they understand panel five as the


immediate result of all the previous panels, and not a


change of setting. The text explains the timing and mo-


tivation. So, a full reading of a comic page requires fol-


lowing the graphic, textual, and spatial information on


the page as one.


The germ for this last comment comes from Neil


Gaiman, creator of the Sandman series of Graphic


Novels. In a recent radio interview he was asked why


Graphic Novels should even be created in this age of


cheap multimedia. He replied something along the line


of, “paper and pencils are even cheaper than the least


expensive home video camera” and “you can control


casting and special effects — anything is possible.”


Motivated young adults are looking for the means to


express themselves creatively, but sometimes the true


vehicle for the expression is too expensive. Frustrated


future filmmakers and graphic novels are two friends


who may not have met yet.


Super heroes are still the most common Graphic


Novel genre, especially from major publishers, but


alternatives are available and increasing in number 


and quality. Break away from the notion that equates


Graphic Novels with the long underwear crowd and


you may attract other segments of your patron base —


adults and young adult women.


Young adults with undiscovered talent may find an


outlet in your Graphic Novel collection. Your selections


could inspire future filmmakers, playwrights, cartoon-


ists, video game designers, and visual artists.


Add Graphic Novels to your Young Adult collection.


Let the kids read ’em. They’re only comic books. They


won’t rot their brains.


     







Magazines
Why? I felt there was a need to update and expand our


magazines for preteens and teens. I thought, “What


better way then for them to evaluate the selections


themselves?”


What has been the result? The students take the mag-


azines off the shelves more often and


tend to be found sitting and brows-


ing in the collection. The magazines


might not get checked out as much as


we’d like, but they are being used


more than before the selection was


updated.


School Surveys
Why? I was doing some weeding and


cleaning throughout our junior col-


lection and noticed many books


hadn’t left the shelves in quite some 


time. Why? Were they too old, not eye catching, not in-


teresting? All of the above. Then the question came to


me, “Who reviews these books?” Adults. How do they


know what kids like? So when doing classroom visits 


I would ask students to write down what they would


like to see in the library, or something they like to do


for fun (this would help with updating the nonfiction


section.)


What has been the result? I started purchasing books


and titles of things that the students had an interest in


and they started checking out more


books and became more interested


in other things we had to offer.


Most kids who like to read, like


fiction. Chapter books don’t have


many illustrations. Kids who don’t


like to read don’t like chapter books


because they have no visuals. When


you have a child who doesn’t like to


read, and you offer or show that


child books on things that the child


has an interest in, the child will


show excitement and be eager to


take a look. Children just need to be taught that the li-


brary has fun things, too. I feel it doesn’t matter what


kids read, just give them something they like.


Some Good Ideas for YA Collections
Jackie Weiss
Cahokia Public Library District


It doesn’t matter


what kids read,
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W orking with teens will bring exposure to teen


issues and problems. Members of the Teen Ad-


visory Board at Schaumburg Township District


Library have been involved with attempted suicide, van-


dalism, substance abuse, and other problems. Very few


librarians have professional training in crisis situations,


so it helps to learn who the other professionals in your


community are who work with teenagers and to begin


to work with those professionals. Not only will you


have expert assistance to rely upon, it will bring a new


element to your programming when you team up for


special events. Networking in the community will also


help you promote your programs to


new audiences.


Find out if your community has a


network for professionals working for


teens. If not, start one by sending out


letters to the park district, schools,


churches with youth groups, police


stations, government agencies, arts


centers, malls, YMCA, counseling


centers, etc. inviting them to join.


The Community NETwork for


Teens was formed through STDL to


help promote teen programs through-


out Schaumburg Township. In addition to a directory


of Township Teen agencies and services, the NETwork


developed a cooperative teen summer program called


Teen Invasion. Each agency thought of activities teens


could participate in during the summer in order to


earn points. Teens who earned  points were eligible


for the grand prize drawing of  for Woodfield Mall


and other prizes. (All agencies donated towards this.)


Woodfield Mall contributed over , in prizes, in-


cluding a , scholarship contest on “How I Spent


My Summer.” Points were offered for finishing the


library summer reading program, for park district pro-


grams, and many more activities. Basic activities such


as going to movies, the pool, museums, and more also


garnered points, making the program appeal to a wide


range of teens.


Here are some other ideas for reaching teens in the


community:


· Compile a list of agencies — including the library —


that serve teens. Include contact information for the


public. Distribute copies of these to the agencies list-


ed, and to local malls. Attend as many meetings of


school administration or governmental groups that


involve teen issues as you can, to help promote your


programs and make contacts.


· Invite agencies to give you handouts about upcom-


ing programs and post them (in your library) where


the teens will see them. If you have


room, display copies for teens to


pick up. This is also good to do


with the high school and junior


high newspapers. See if your Web


site can link to community agen-


cies, and if their sites can link to the


library site.


· Make displays that coincide with


agencies’ programming. Before


Prom and dances, lots of agencies


have programs discussing drunk


driving and other issues. Set up 


a display of books relating to the topic to help promote


these programs. Offer the agencies library book lists


to hand out.


· Teen Read Week is a great time to invite other agen-


cies to promote library services to teens. Put together


a “kit” of handouts, posters, and bookmarks (as your


time and budget allow) for teachers or community


agencies working with teens.


· Do you get paperbacks or other teen books and mag-


azines donated? These materials may be given to ju-


venile detention centers, city teen centers, any places


teens like to go.


· Become a site for high school or community service


volunteers that have required hours. Volunteers are


great to help with programs for younger people.


Reach Out to Teens
Amy Alessio
Schaumburg Township Library District
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· Offer lists of job training resources and interviewing


tips for juvenile justice agencies, or offer a program


on that topic.


· Have library programs announced on the school PA


systems, and in the student papers.


· Hang student art in the library.


· Have a career fair jointly with the school or commu-


nity colleges.


· Make coupons offering extra credit for open mike/


coffeehouse programs and mail them to teachers,


encouraging them to use them.


· Co-host a program with another agency (they can


possibly hold more teens in a gym, auditorium, etc.)


and promote it to teens with coupons at the check-in


desk.


· Make a simple newsletter (highlighting library


services) for teachers and other teen professionals.


The time and effort spent on networking with other


professionals who work with teens in your community


will pay off exponentially through promotion of your


programs and through the contacts you will make.







H ey, You! Yeah, the librarian reading this. Do you


know a lot of teenagers who don’t come to the


library because it’s “dorky” or “uncool”? Well,


we’ve got a solution for you: Form a YA Group — a


Young Adult Group. The Eisenhower Library did, and


it’s one of the best things the library’s ever done — in


our opinion, anyway.


We are a great group of teens who actually enjoy


coming to the library. On Thursdays from : p.m.


until  p.m., we’re at the library talking, creating, and


laughing. When the meetings start, we get the business


side of the group done. We discuss what each of us 


needs to work on for the next meet-


ing, what’s coming up, and what else


we need to get done before the night


is over. After the business side is done,


we like to relax. We hang out, like any


other group of friends. Some of us


do homework, some listen to music


and dance, others sit and chat. Each


member of the group is his/her own


person. We have our own personali-


ties and respect each other. We all at-


tend different schools in the com-


munity. All of us, diversified as we are,


make up a great group.


On a more personal note, we recently decided on


group positions. Our leader, the librarian who supports


us and listens to everything we have to say, didn’t really


have a title. We gave her the position “Queen Ruler”


just to remind us that even though we do all of the


planning and participation, we are still dependent on


adults and libraries. She lets us be ourselves and helps


us solve problems when we need assistance, no matter


what the problem may be.


A member of the group recently made a “YA Group”


shirt for everyone in the group. We’ve decided that every


time we hold an event for the community, we’re going


to wear our shirts proudly. Each shirt has the member’s


name and “YA Group” on the back.


As a group, we do numerous activities for the com-


munity. Our monthly coffeehouses are something every-


one can enjoy. We sing songs, read poetry, and play


games for the kids. Each member also brings refresh-


ments to be served at the coffeehouses. The water car-


nival and rock concert we hosted this past summer were


great ways to beat the heat. We had great turnouts and


tons of fun! Around Halloween, we do many activities


for all to enjoy. Two years ago, we had a haunted house,


held in… you guessed it, the library. How? All of us


with our creative minds and our ability to be able to sit


down, work with each other, and compromise, did just


those things. Our creative minds came up with a spook-


tacular haunted house that scared


everyone, even the toughest people


around. The money we made was


sent to a library in South America


that had just been destroyed by a


terrible fire. Last year, we decided to


do something different. The YA


Group held “The Six Days of Hal-


loween.” Each day was something


different. A different member of the


group was in charge for that day.


Urban Legend Night and Feel the


Brains were just two of the six days.


Currently, we are working on our first V-Show. “V”


stands for Variety. This V-Show is going to be our first


attempt at being a theatre group. Theatre is something


we all enjoy. In the fall, we plan on putting on a play.


We haven’t decided which play we’re going to be doing,


but I’m sure all of us will decide on a great one, that we


all like and that the community will enjoy.


In the “Young Adult” section of the library, we have a


new revolving shelf. The main part of it was being used,


but the sides were bare. We came up with the idea of


putting up favorite books of the YA Members. Each


member comes up with a list and finds the respective


books to place on the side of the revolving shelf.


The YA Group has so much fun when we’re together.


The Young Adult Group also has fun working with the


community and the Eisenhower Library. Don’t let


Hey You!
Ashley Gronek and Wanda Mae Suba
Eisenhower Public Library District
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anyone tell you that teens go to the library only to work


on homework or projects. This YA Group is one that


gets people of all ages involved in interactive activities,


theatrical performances, and educational programs.


Teens go to the library to have fun, meet great people,


and make memories that will last them for the rest of


their lives.







D on’t think poorly of me, but I freely admit to be-


ing a “Survivor” junkie. I’m right there every


week when tribes compete for rewards through


physical, emotional, and psychological challenges. A


Teen Advisory Board and its Young Adult Librarian go


through various challenges and can achieve tremen-


dous rewards along the way. Although each library will


be unique in its operation of a Teen Advisory Board,


this article will detail the basic ways a Board can be cre-


ated and run successfully.


The Challenges
Selection of the right librarian
Whether your title is “Children’s Ser-


vices Librarian,” or “Adult Services


Librarian,” or you are the designated


“YA Librarian,” the biggest challenge


in creating any type of teen pro-


gramming will be your attitude. Ask


yourself the following questions: Do


I like teens and enjoy working with


them, despite their immaturity? Am


I willing to be patient, kind, caring,


and respectful to them? Am I deter-


mined to be an advocate for teen serv-


ices and programs even when those in authority may


not see the value? If the answers are yes, then you have


just passed the first challenge.


Administrative support
Before you can go any further, you must get your Ad-


ministrator on board. Do some research and present


copies of many articles that demonstrate why keeping


teens active in the library and reading during adoles-


cence is necessary to the creation of adult readers. Once


he or she agrees with your proposal, the rest of the li-


brary will follow naturally. Talk with your Administra-


tor, and the Children’s and Adult Services librarians to


decide upon the age range for this group. Some li-


braries open their teen programs to Grades -, while


others may narrow them to junior high or high school.


Funding
Funding goes hand in hand with administrative sup-


port. Once the “Powers that Be” are convinced that


your library cannot exist without teen programs and


specifically a Teen Advisory Board, you then can dis-


cuss funding. If you don’t already have a budget for 


YA programming, convince the administrator to give


you one. Do not give up until you have an agreement.


There is no excuse for not providing for this age group.


Teen Advisory Boards are not expensive to run. Your


group may branch out with activities as time passes,


but initially, you can get by with a bit of money to pur-


chase pop and snacks. If you wish 


to stretch your programming budg-


et, you can do several things. Ask


your “Friends of the Library” group


to donate money. Solicit local busi-


nesses to supply you with pizza or


gift certificates. Consider having


fundraisers. Your Teen Advisory


Board could hold car washes or


think of other creative ways to 


raise the funds needed for their


meetings.


Publicity and promotion
Of course, you will do the basic promotion with book-


marks and posters that we all do. Also, contact the local


school Library Media Specialists and Language Arts


teachers to see about personally talking to the students.


If that won’t work, request that they speak to promis-


ing students about the Teen Advisory Board. Try doing


a general survey at your library and in the schools.


With the permission of the schools, leave an option on


the survey for students to write their names and phone


numbers if they would like to join the library’s Teen


Advisory Board. Your numbers will be low at the be-


ginning. It takes at least two years to get a healthy Teen


Advisory Board going. Do not mistakenly buy into the


idea that the criteria for success are in high numbers of


participants. Eventually, word of mouth will be your


Running a Teen Advisory Board
Karen J. Siwak
Tinley Park Public Library
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best form of publicity. Mentioning on your posters and


bookmarks that you will be serving food and pop is al-


ways a big draw for any teen program. If you can afford


pizza, you will have nice results.


Surviving Within Your Tribe
Role of the Teen Advisory Board
Discuss the focus of the Teen Advisory Board with your


group. What kinds of things are the participants inter-


ested in? Volunteering within the library? Providing


teen program ideas? Taking part in book/short story


discussions? Publishing a teen newsletter with members’


poetry, short stories, book reviews, etc.? Collection


Development and Weeding? Crafts? The Teen Advisory


Board can pick and choose among these and other ac-


tivities. As your group changes, doubtless the roles and


activities will alter as well. When your focus is program-


ming, blend your own interests with the interests of the


group for a winning combination. You and your Board


will both be excited about the programs you finally


decide upon.


Time and place
Experiment with the day, the time, and the frequency


of meetings. A one and a half hour meeting once a


month, on a weekday afternoon has been successful in


my own library. Any meeting room you have is fine,


but one with soundproofing would be a plus. Contact


each member a day or two before each meeting with a


postcard and/or phone call and/or e-mail for a needful


reminder.


Level of formality
Decide how formal you would like the group to be.


I have found that a higher degree of formality is suc-


cessful because participants are clearly aware of their


limits and stay within the boundaries that staff has set.


Teens fill out applications to join the group. Officers


are elected anonymously once per year to run the


meetings. A schedule is set up so that teens will feel


comfortable knowing what to expect at each meeting.


The following typically occurs at our meetings: the


president calls the meeting to order and welcomes new


members; the secretary reads the minutes; the presi-


dent leads a discussion of new business; special officers


make their reports (if any); and the scheduled activity


for the day, such as a craft or program planning takes


place. A less structured approach may be better for a


different YA librarian or Teen Advisory Board.


The rewards
How do you reward your Teen Advisory Board? Try


some of the following:


· Set up special programs that are exclusively for the


Teen Advisory Board, such as an overnight Lock-In


or an annual field trip.


· Promote a sense of ownership in the library. Exam-


ples of this would be to let the Teen Advisory Board


choose the name of their newsletter or to select the


artwork for the YA area of the library.


· Attempt to raise each member’s self-esteem by allow-


ing members to suggest ideas for improvement in the


library and in turn taking all suggestions seriously


(even the unfeasible or ridiculous ones). Laugh in


private if you must. The YA Librarian will need to


veto certain ideas, but must always do so with kind-


ness and diplomacy. If possible, use part of an un-


usual suggestion to formulate another solution. After


you do use an idea, remind teens that you have acted


upon their suggestions.


· Do favors for as many of your members as possible.


Write letters of recommendation and do all that you


can to help students get the volunteer hours they


need for school, etc.


· Provide opportunities for friendship with other like-


minded teens through fun activities.


· When members deserve praise for a job well done,


acknowledge them before their peers on the Board.


Voting Out Members, or… Graduation
Unlike “Survivor,” we hope to retain most of our mem-


bers until they graduate from high school. Take this as


a final opportunity to reward members with a small,


personal gift. If funds permit, a special party or outing


in honor of the graduates is lovely.


In the end, libraries have “Survivor” beat, since not


just a single person “survives.” Each member of the


Teen Advisory Board, the YA Librarian, and the library


in general are winners. The members of your Teen Ad-


visory Board will have had the opportunity to con-


tribute their ideas and talents to the community. The


library will have benefited by having access to a group


that it may collect direct feedback from and call upon


when volunteers are needed. Library programs for


teens will benefit by having a core group bolstering at-


tendance and excitement about programs by word of


mouth. Finally, there is great satisfaction for the YA Li-


brarian in knowing that he or she has had a small role in


assisting teens through a very awkward and difficult







phase of life by being a listener and confidante, as well as


a positive role model. Whether or not the members of the


Teen Advisory Board realize it, we are teaching them to


value the library, the books in it, and the staff who run it.


     







M ost librarians agree that it is important to have


a summer reading program aimed directly at


teens. It will encourage this notoriously under-


served population to keep on reading. It can be hard,


though, to pique the interest of this group when they


are right at the age when time commitments and peer


pressure can deter them from a relationship with


books. So, what can a librarian do? Here are some sug-


gestions to consider:


Having Teen Appeal
You want your reading program to be as teen-appealing


as possible. The best way to do this is


to get input about the different as-


pects of your program (theme name


and concept, prizes, etc.) from actual


teens. This can be done by informally


talking to teens that you know or by


forming a teen advisory board (if


your library does not already have


one) to help with the program plan-


ning process. Some people might say


that the type of teen that would join a


library board would not necessarily


be representative of teens in general.


This may be true, but they still have a better under-


standing of what is currently hip in the teen scene than


your typical librarian.


Theme Selection
Unless your library is using a theme that transcends


age barriers, it is best to go with a theme that is differ-


ent from your children’s reading club. Teens do not


want to be associated with anything too babyish. If you


are having trouble thinking up theme ideas, you can


look through catalogs such as DEMCO, Upstart, and


ALA Graphics for inspiration. You can also join library


listservs such as PUBYAC and find out what themes


other librarians have found to be successful. If you


have a teen advisory board, have them brainstorm


theme ideas and vote for their favorites. If you do


decide to use the same theme as your children’s depart-


ment, use different graphics or stay away from graphics


all together and just use the theme name in a cool font.


Decorations
If you have a separate teen area, decorate it to go along


with your theme. It’s a great way to promote the club


and make teens aware that something out of the ordi-


nary is taking place. Involve teens in the making and


hanging of the decorations. At the Downers Grove


Public Library, we have our teen board help with the


decorating. The year the young adult theme was “Read


’Til Your Eyes Pop Out,” our teen


board helped make papier-mache


eyeballs that were hung from the


ceiling with slinkies. When the teen


board chose the theme “RIP: Read


in Peace,” they decorated the teen


area to look like a haunted grave-


yard. Of course, the key to decorat-


ing for teens is to stay away from


decorations that are too cutesy.


Registration
Some teens do not necessarily want


others to see them registering for a reading club, in case


they are thought of as being bookish or nerdy. To help


deal with this, at the Downers Grove Public Library we


leave out in the teen area a pile of the reading club


folders (booklogs). These include all the instructions


needed for completing the club. This way the teens do


not need to officially register at a work desk to join the


club. They only need to approach us when they have


finished a prize level. Of course, if teens do come to the


desk asking to join the reading program, we will give


them the folders and explain the club. Not having a for-


mal registration process does mean that we do not


have an ongoing count of the number of registered


participants in the club. But, by keeping track of how


many folders are taken from the teen area (knowing


that some are taken just for scrap paper and such), we


Teen Summer Reading Programs
Lori Craft
Itasca Community Library


A good, general 


…rule-of-thumb… 


Keep it simple and


understandable!


     







have a general range. At the end of the summer, we


keep statistics on how many teens completed the club.


Booklogs
You can purchase booklogs to use from catalogs like


DEMCO, Upstart, and ALA Graphics, or make your


own. If you purchase pre-made booklogs, be sure to at-


tach a copy of your club’s rules to them. One thing we


do at Downers Grove to make our booklogs more in-


teresting is sponsor a Summer Reading Club Folder Art


Contest. Teens submit entry forms with original black


and white artwork interpreting the club’s pre-chosen


theme. The winning teen’s art entry then appears on


the front cover of the Young Adult Summer Reading


Club Folder (booklog) that is given out to every young


adult club participant. The winner also receives a 


gift certificate. Contest entry forms are made available


at the library and are also sent to the local junior high


and high school art teachers. The contest runs prior to


the start of the summer reading club, so that we have


enough time to scan the artwork into the mock-up of


the club folder and have the folders printed. The con-


test itself generates interest, but it also reminds the


teens that the summer reading club is on its way.


Prizes
It is especially important to get teen input on the prizes


you award in your program. Avid readers will read for


the intrinsic value, but your middle-of-the-roaders 


need a worthy incentive. Is there a local teen hotspot


that would give the library coupons? What is the latest


teen craze in your area? When we asked our teen board


about prizes that would get them to read, we were sur-


prised when they said they would rather have a chance


at winning a big prize than a guaranteed small prize of


little value. Using the teen board’s input, our reading


club now is set-up so that a teen receives a free paper-


back book after reading five books. For every addition-


al five books read, the teen can choose a raffle chance


to win one of three bigger prizes. These bigger prizes


are around  in value and tend to be gift certificates


to places like Best Buy or Borders, where the winners


could buy music, books, or computer games. To help


fund your prizes, you can ask local businesses and or-


ganizations for monetary donations.


A good, general rule-of-thumb when planning teen


summer reading programs is: Keep it simple and un-


derstandable! If your club is too confusing or convolut-


ed, teens won’t want to waste their time. Have your


club’s rules clearly spelled out in writing. If a teen has a


question about one of the steps involved in completing


your club, they may just drop out instead of admitting


that they do not understand the process. The most im-


portant thing, as the person planning it all, is to have


fun! You cannot expect the teens to be excited about


your teen summer reading program, if you are not


excited too!


     







T he primary goal for starting a volunteer program


for middle schoolers was to offer a program that


would attract this age group to the library. This is


one of the hardest groups to get to participate in youth


library programs. Another goal was to establish a rap-


port between this reluctant user group and the library


personnel. A side benefit was that we interacted on a


personal level with summer reading participants.


In , we started with  middle schoolers that


were finishing sixth, seventh, and eighth grade. We now


are using  students each summer. We have learned


many things about a junior library volunteer program.


The most important things we have


learned have been the importance of


organization, preparation, and a good


sense of humor. We have tried to es-


tablish a program where: the stu-


dents feel they contribute in a mean-


ingful way; they have opportunities


to work and they teach younger stu-


dents (they love this aspect); they


have a loosely structured program


with clearly stated expectations; and


they can still socialize as they work.


Their primary job is to help at the


summer reading tables by signing reading logs, giving


out prizes, and talking to participants about the books


they have read.


We begin preparing publicity and recruiting in Feb-


ruary. Flyers and posters are made for the library. Let-


ters and flyers are sent to the middle schools and former


JLVs late in March. Applications and parental consent


forms are printed. Applications are filled out and new


JLVs are scheduled for a -minute interview. This takes


place from the end of April to mid-May. This helps the


supervisor meet the new students and gives her the time


to make sure everyone knows what is expected. All JLVs


then have a choice of one of the two orientation meet-


ings to attend. At orientation we review the new reading


logs and proper customer service. They also get their


nametags and JLV T-shirts that they wear when working.


Meanwhile, the staff is thinking up projects that need


to be done that summer. Each project is written up in a


step-by-step description and given to the supervisor of


JLVs. These projects are used when JLVs are not work-


ing the summer reading table. Since we all take turns


supervising JLVs for two-hour shifts, we use these writ-


ten directions and ideas to keep them busy. Four JLVs


sign up for each two-hour shift. One pair works the


reading table the first hour, while the other pair does


assigned projects. At the end of the first hour, the pairs


change places. Projects can be anything: cutting out


nametags, dusting shelves, washing books, pulling spe-


cific books, counting game pieces,


helping with programs, looking up


Internet sites, or preparing props


for programs. In the last couple of


years we have been fortunate to


have other departments help us find


assignments for the JLVs. They work


for the Circulation Department, do


adult Internet sign-up, reserves,


technical services, and even meet


the bookmobile in their neighbor-


hood. A group always marches in


the th of July parade!


Scheduling can be a nightmare. It seems to work best


when students schedule themselves. We put out sign-


up schedules for two weeks at a time. JLVs sign up for


times that are convenient for them. They also have re-


minder notes to write down their times. We want four


students per two-hour shift in our department. If they


are working in another department, or come in for


special help time, they sign up on separate schedules.


They are responsible for their times and are expected


to call if they can not make it to the library.


At the end of the eight weeks we have a pizza party


where we talk about our experiences (always some in-


teresting stories). We eat, play games, and give the JLVs


volunteer certificates and gift certificates of  to the


local bookstore. We are fortunate to be funded by the


Friends of the Library each summer.


A Summer Junior Library Volunteer Program (JLVs)
Marsha Balster
Arlington Heights Memorial Library


The time we 


spend with this 


eager age group 


is well spent.


     







This program is intensive during the summer, but


the rewards are many. JLVs donated , hours of time


to the library during the summer of . The energy


and enthusiasm the JLVs bring to the summer reading


program energize both staff and participants. Their


laughter and conversations are always a joy. The time


we spend with this eager age group is well spent. They


come back during the school year just to say hi and see


what new books we have, and occasionally help with


special projects or programs. We might be preparing


some future children’s librarians. Who knows?


     







H ighland Park Public Library’s youth volunteer


program is a job-training program, which is


offered every summer for young people entering


th, th and th grade. The program teaches the values


and skills which are necessary in any job. All volunteers


attend an orientation session, which includes a tour of


the department, an explanation of the duties of the vol-


unteer, and a discussion of what is expected of them.


We stress:


· Responsibility — Each participant is expected to


speak for herself instead of depending on others. We


expect each child to meet with us to set her schedule,


call us if she is going to be late or miss a day, and


reschedule any hours missed. We usually do not take


messages from parents.


· Punctuality — Each child is expected to be on time


· Quality of work — Because many of the tasks in a


library require concentration, our volunteers work


one-hour shifts. A file is kept for each volunteer. A


staff member makes an entry each time the volunteer


works, listing tasks, accuracy of work, whether the


child can now accomplish the task unsupervised, or


noting what help is needed to be more successful at


the task.


· Behavior — Because our volunteers work one-hour


shifts, there are no breaks. We discuss how to handle


friends who come to “visit” while the volunteer is


working.


Youth Volunteer Program
Stephanie Sedik
Highland Park Public Library


     







T here are many books available on college financial


aid. They range in focus from explaining funding


to identifying revenue sources. Unfortunately, these


valuable print sources can be buried deep within the


reference section to be found only by the truly ambi-


tious. Patrons may also have difficulty determining


which are the best resources. One of the first steps in


making these books visible and accessible to the public


is to create displays and actively promote the collection


to young adults. If your budget will permit, it is helpful


to have extra circulating copies on hand so teens can take


the books home and go through them at their own pace.


One of the best ways libraries can


help young adults with financial aid


procedures is to host a financial aid


night. I decided to have this program


in January because parents and stu-


dents are at the beginning of the fi-


nancial aid process. I invited Carlos


Cisneros, the director of financial aid


at a local community college, to speak


to an audience of college-bound stu-


dents and their parents. My purpose


was to provide a forum where people


could learn about financial aid and 


have the opportunity to ask questions. I promoted the


program with a press release in the local paper, adver-


tised in the library newsletter, and faxed fliers to all of


the local schools and houses of worship. Fliers also


were distributed within the library building.


Turnout
Turnout for the financial aid night was better than


expected. Mr. Cisneros gave a presentation, explaining


the purpose and the necessary steps of filing for aid.


He also did a line-by-line review of the FAFSA (Free 


Application For Student Aid) form, pointing out com-


mon mistakes made when filing. At the end of the pres-


entation, parents were able to ask questions about their


individual situations. I displayed a variety of financial


aid resource books, along with the FAFSA forms and


other government publications on student aid. The en-


tire program, including a question and answer period,


took about  minutes.


Web Site Picks
An excellent follow-up for attendees is the financial aid


information section on our home page: www.flint.lib


.mi.us/fpl/resources/collegestudent/


finnet.html. Using Adobe PageMill,


I created a link to the FAFSA form,


allowing visitors to file this form


electronically. They can also link to


free scholarship search services


such as FastWeb (www.fastweb


.com). Links to great resources for


minorities may be found there.


These include the United Negro


College Fund at www.uncf.org and


U.S. News and World Report at


www.usnews.com/usnews/edu/


dollars/dshome.htm. At www.scholarsite.com, visitors


can quickly search approximately , financial aid


opportunities using general criteria; it isn’t necessary to


enter personal information. The bilingual site also


offers an option for full Spanish text.


Librarians play an important role in preparing stu-


dents for higher education. The library is an ideal loca-


tion to access information about financial aid. Promot-


ing the library as a financial aid resource center enables


students and their parents to get the most out of the


process with a minimum of hassle.


Financial Aid Night Program
Kevin Scanlon
Canton Public Library


Librarians play 


an important role 


in preparing 


students for higher


education.


     







T he Mokena Community Public Library District has


a Teen Coffeehouse group, which meets weekly for


an hour and a half while school is in session and


two times during the Summer Reading Program. The


Teen Coffeehouse has been going on since April 


and continues to grow in popularity.


This group currently consists of - energetic fourth


through eighth graders. The coffeehouse is structured


in a leisurely way. The members sign in when they enter


the Teen Center. There are always handouts for them to


read, usually a bit of information on what we are going


to do that day. The library always provides popcorn,


cookies, and drinks.


These are some of the projects that


we have done in the Coffeehouse:


· Read and discussed Sadako and the


Thousand Paper Cranes by Eleanor


Coerr. We talked about WWII and


the atomic bomb that was dropped


on Hiroshima. We learned how to


fold origami cranes and then pro-


ceeded to fold , of them. These


origami cranes were then sent to a


fourth grade teacher in Hiroshima


and he presented our origami cranes


on the th anniversary of the bombing of Hiroshima,


August , .


· Collected mittens, hats and scarves for the local area


FISH organization for the winter holiday.


· Read and discussed The Lord of the Rings by J.R.R.


Tolkien. The members were presented with copies of


the trilogy to keep. These books were donated by the


Friends of the Library. Each person was given a Hob-


bit name (see the Web site: www.chriswetherell.com/ 


hobbit/default.asp). When the children finished the


first book in the trilogy, there was a The Lord of the


Rings feast. Children tried their hand at completing a


-question quiz. The winner received as a prize the


official The Lord of the Rings movie T-shirt. The Mar-


cus movie theatre in the area donated the prize.


· “Christmas and Santa Claus Around the World” was


a big success this year. Each person was given a coun-


try and researched its culture, customs, and Christ-


mas rituals. They used all the reference resources in


the Library. The following week they presented their


reports to our Reference Librarian, Mr. Switt, who is


Jewish. In turn, Mr. Switt told the


student about the customs and


rituals of Hanukkah.


Some of the projects that we will


be doing in future weeks are:


· Forming a KnitTEEN Club,


where the students will be learn-


ing to knit.


· Poetry writing in March.


· Poetry SLAM in April for Poetry


Month.


· Newbery Award booktalks. Teams of four teens will


choose a Newbery Award book and present a book-


talk to the group, complete with visuals (props,


posters, and handouts).


This program has continued to draw in more and


more students. The important things to remember are:


food, fun, and keep them busy!


The Teen Coffeehouse
Kathy Wierzbicki
Mokena Public Library


The important


things to remember


are: food, fun,


and keep them 


busy!


     







T he Brown Cow Café is offered every other month


on the third Friday from :-: p.m. The cafe is


for -th graders. It is basically an open mic pro-


gram. It takes place in our community room, which we


had lit with battery-operated candles, and rotating col-


ored globe lights.


Everything is cow related. We put salty snacks in


troughs on round tables. There is a stool and mic with


lights at the far end of the room for the performances.


We set out a cart with books of poetry, readers’ theater,


and Chicken Soup books for those who want to read.


Paper and pencils are provided for poem writing.


The emcee begins the program by calling up the first


participant. After that they usually go up on their own.


Every participant receives a prize at the end of the


evening (a candy bar). Door prizes are also given at the


end. The winners are drawn from registration cards


filled out at the beginning.


Anniversary programs include entertainers hired by


the library, e.g. songwriters. Every program is conclud-


ed with a MOO treat (brown cow, cokes and milk, etc.)


The Brown Cow Café
Maureen Hurley
Rolling Meadows Library


     







Y ou’ve got them. They’re coming in all the time.


They’ve got spiked hair, purple nails, black lips,


and tongue piercings. Or not.


They’re looking for books with titles like How to


Book an Independent Tour; Cutting a Demo in Your


Garage; Writing Rock Lyrics that Kick Butt; and Let’s


Make a Music Video.


They travel in packs —“Yeah, man, this is the band”


— or skulk through the stacks like lonely poets. And


you’ve got an untapped program sitting in the s.


Why not put on a rock concert?


What you’ll get:


. A pretty inexpensive program


that’ll draw teens from miles


around.


. People to do publicity and flyers


for free, and a ready-made squad


to distribute them.


. A showcase for local talent that may


hit it big some day. Remember,


Cheap Trick started in Rockford!


. An interesting (to say the least)


program.


Last summer, on one of our ° days,


we held a two-band rock concert in our parking lot —


which, with all that asphalt, must have reached ° at 


p.m. We hired one local band that changed its name


three times during negotiations, and they found an


opening act. Their fee was whatever the house brought


in (in this case, ) split between the bands. We also


sold pop and chips.


The back of the parking lot was blocked off with


chairs from the meeting room. The YA Group, who


sponsored the event, sold tickets and stamped hands to


keep out those who hadn’t paid. The band with the flex 


cords got there late, the show started an hour past the


promised time, and the ticket holders hung with us and


sweated. But when the music started — very punk and


pretty damn loud — we had a parking lot of black and


leather clad kids forming baby mosh pits and skidding


in and out on skateboards.


The setup:


. Call your local officials to check laws and to make


sure they know what’s happening.


. Let the neighbors know. We put flyers on every door


in a one block radius and only got one call complain-


ing about the noise.


. Check with your insurance 


agent and your lawyer to make


sure you’re covered in case of


accidents.


. Hire one or two local kids to be


bouncers. We paid  apiece.


Don’t let them abuse their power.


Ours mostly read magazines in


the shade.


. Find out who the band leader is


and pay only him. We paid one


lead singer that we were later told 


wasn’t actually in the band (what was he doing up


there singing, then??) and he tried to abscond with


the money.


. If it starts to rain, which of course it did, let the band


decide when to call it quits. Unless their judgement is


terrible and tornadoes are imminent.


. Enjoy the music. And have fun.


You really can do this.


Where’s the Mosh Pit?
Penny Blubaugh
Eisenhower Public Library District 


…you’ve got an…


untapped program


sitting in the s.


Why not put on a


rock concert?


     







A Comic-Con is simply a Comic Convention:


a large exhibit where comic creators, artists,


publishers, vendors, and fans all get together.


Professional Comic-Cons are usually held at hotels


or conventions sights and charge admission. There are


booths that represent any and all interests in comics,


graphic novels, and assorted related topics (anime,


merchandise, movie tie-ins, and card games).


The McHenry Public Library has hosted a Comic-


Con/Graphic Novel Night during Teen Read Week for


the past three years. We usually have over  students


and fans attending. The Con is scheduled for one hour 


but it always runs over and we have to


end it at library closing time.


The Comic-Con grew out of the li-


brary’s work with the community.


Initially, we formed a close relation-


ship with the local comic book store,


and then began working with the lo-


cal high school art teachers. When


talking to one of the art teachers, we


learned that one of his students was a


working comic creator. The creator


still lived in the area and was so tak-


en with the idea of a Con at the library,


that he brought two more creators with him. We later


learned about two more local artists.


Here’s what our library Comic-Con consists of:


. The local comic book store appears as a vendor. The


store has given out discount coupons and free comic


books in the past. Mainstream bookstores (like Bor-


ders) that carry a number of graphic novel titles also


could be invited as vendors.


. Local comic creators are invited to come, and the li-


brary gives them an honorarium. We now have five


creators who come and they really enjoy it. They sit


at tables, give away autographed drawings to the


teens, sign books, answer questions, and usually end


up drawing pictures for the kids to take home.


. The library works with the local high school art


teachers, who come to the Con and give extra credit 


to students who come. This results in a large crowd


of teens initially but they thin out and we wind up


with kids truly interested or “won over” who stay to


the very end. Normally the Con runs overtime and


we have to politely show everyone the door. The


teachers like to have their students talk to people


who are “working artists.”


. The McHenry Public Library has had a Teen Anime


Review Board for nearly  months now. As anime is


not rated by United States movie standards, every


anime film that goes into the library collection is


pre-screened for content. The Review Board also


rates and reviews the films. For the


Comic-Con, the Anime Review


Board mans a table where they


show anime films on a VCR. They


talk to fans about what the library


owns and what they like. Any ani-


me fan/expert could do this. Your


local comic book store might be


able to provide names, or even an


employee, who could do the job.


Anime fans are a small but dedicat-


ed group and they love to meet


other fans.


. The library has a booth, which displays graphic


novels and comic books that are available at the


library.


. Food is always a good idea and we serve pop and


pizza or snacks. While this sounds expensive, the


program has the highest attendance of any on-site


library sponsored event.


How did we get all of this to happen? It’s a kind of


complicated process of networking. Try the following:


. Always begin by working with the local comic book


store. The owner of the local comic book store is the


one who gave us the name and address of our first


creator.


. Go to local professional Comic-Cons. Talk to the


artists, find out who lives locally, or who can give you


Hosting a Comic-Con/Graphic Novel Night at Your Library
Jane Halsall
McHenry Public Library District


It’s not an 


easy thing to do,


but it’s one of


the best things you


can do for teens.


     







the names of other local creators.


. Do your homework. Sometimes you can find cre-


ators on the web and e-mail them. Don’t go after 


the really big names since they usually charge good-


sized fees to appear. You want artists on their way up,


independents, or self-publishers.


In our case, one small bit of information led to anoth-


er, one helpful person led to a more helpful person, and


it all just fell into place — which is not to say that we


didn’t work hard to set it up. But we could have worked


just as hard and had it fail.


The first year we had our Con, it was very crowded


(someone called the police because of all of the teens 


in the library parking lot). We had to go outside and


assure the police that the teens were supposed to be


there. When the large number of attendees assured our


success, we started to talk to the creators about holding


the Con somewhere else. They said that the really neat


part of it was that it was in the library. So we kept it


here and just tried to manage the crowd better.


It’s not an easy thing to do, but it’s one of the best


things you can do for teens. Remember, if you give


teens what they like, (and provide food) they will


come. But before you undertake this kind of event,


look at the community and begin working within that


community to understand what interests local teens.


     







J ohn, a high school student, has a younger sister,


Nicole. Nicole, home from school, decides to read


John’s journal. She looks for John’s box of letters,


pictures, stories, and the book with “JOHN” printed in


gold on the cover. Nicole opens the journal. “Two


months!” she exclaims, “What’s going on? Stuff has


happened since then, and he still writes stories, he’s


told me so.”


Nicole finds a slip of paper with a web address. Nicole


puts everything away, and goes into her room. “I won-


der what this site is,” she says. When she types in the


address, up pops a screen she’s never seen before.


“John’s LiveJournal?” Nicole reads,


“What’s that?” She reads further.“It’s


his journal!! Why is it on the Inter-


net?” Done with the journal, she


bookmarks the site. “Now, I don’t


have to wait until he’s gone to find


out what’s been going on in his life,”


she says grinning.


Computers are the things to have.


They can do almost everything, from


business to talking with friends, this


includes writing a journal. This is a


good thing for young adults. Young 


adults lead busy lives and rarely have time to sit down


and write in a diary or journal. They think very highly


of this new way of writing.


Journaling has been done for years. The difference


between then and now is that it’s no longer done man-


ually. There’s no diary or journal, no special pen to write


with, no hand cramping. There’s nothing for a sibling


to search for in your room. There’s nothing to hide.


Writing down thoughts and feelings was once thought


of as something private, but not anymore. Feelings and


thoughts are now shared on the Internet for all to read.


Being a young adult means living a busy life, going to


school, being involved in extracurriculars, and relating


to family and friends. There’s just not enough time in


the day to sit and write in a journal, much less go


through the trouble of hiding the aforementioned


journal. Young adults want things to be simple. When


they’re at a computer researching or typing a paper,


why not take ten or twenty minutes to update an on-


line journal? 


One young adult says that with everything in her life,


she really has no down time. When she’s at her com-


puter, it’s easy to use her online journal. Her friends


like her journal because they can keep up with what’s


going on in her life.


Livejournal.com and deadjournal.com are two of


many sites where young adults have journals. Once cre-


ated, a journal is on the Internet for anyone to read. All


they need is a username. Hypotheti-


cally, if someone has chosen “soccer-


baby” as their username, and their


journal is at deadjournal.com, the


web address to their journal would


be http://www.deadjournal.com/


users/soccerbaby. Anytime friends


or family members want to know


what’s going on, they get on their


computers, type in the addresses,


and read.


“What’s this?” asks Nicole, click-


ing on John’s name. “Whoa. Cool.


It’s like an AOL Profile, but shorter.” Nicole clicks on


another name. “Twain’s LiveJournal,” she reads “What’s


that?” She realizes it’s the story John’s writing. At the


bottom of the entry, she sees “ comments.” Clicking


on that brings up another screen. “Other people like his


story, they say so. I want to do this.” Nicole comments


on John’s story. “I wonder what he’s going to say when


he reads it.”


Anything can be put into journals. Poems, quotes,


and songs, are just a few examples. Many young adults


write short stories, or ongoing soap operas. They have


creative minds.


One young adult has four journals. Her first journal


is used to post what she calls the “Dumaphlangees of


the Day” and some journal entries. What exactly are


the Dumaphlangees of the Day? Love poems, love


Online Journaling
Wanda Mae Suba
Eisenhower Public Library District


“You don’t have 


to worry about


running out of


pages. It’s all on 


your computer.”


     







quotes, daily improvements on life, friend poems, and


songs. She updates this journal whenever she can.


Another journal is an actual journal. She writes


down what she feels, what she’s been up to, and what’s


she’s going to do. This is also where she shares poems,


song lyrics, and funny pictures.


A third journal is used to write her soap opera. Read-


ers log onto deadjournal.com to see what her charac-


ters are up to next. She tries to make her characters as


well developed as possible.


Her fourth journal is her frustration journal. Here


she writes what is bugging her. This journal isn’t pleas-


ant to read. However, she feels that once she writes it


down and posts it, her frustration disappears.


Later, Nicole goes online. John and his girlfriend are


having problems. Now she understands why John hasn’t


been in the best mood. “I’m glad it wasn’t because I


commented on his story,” she says to herself. She com-


ments, telling him that everything is going to be okay.


Next, she goes to the “Twain” journal and sees that


there is one more comment. The comment was from


John to her. He thanks her for reading, is glad she liked


it, and asks her why it took so long for her to find his


journals.


That night, Nicole asks John how to create her own


journal. “It’s really easy. I’ll show you after dinner. How


does that sound?” he asks.


When asked about journaling, young adults respond-


ed with enthusiasm. “The concept of getting your ideas,


dreams, rants and raves reviewed by the most univer-


sally random type of audience is amazing. The Internet


houses people with opinions of all styles,” shared one


LJ (live.journal.com) user.


Another LJ user stated, “You don’t have to worry


about running out of pages. It’s all on your computer.”


“It’s a place to write stuff you would never be able to


tell anyone,” said one DJ (deadjournal.com) user.


Who has these journals? Everybody.


Nicole and John are so busy with soccer practice,


games, student government, and homework, they


haven’t really had time to spend together. However,


they’re still as close as ever. How? They read each oth-


er’s journals and give each other advice. And to think


that this bond would have never happened if young


adults were stuck doing things the old way.


     







Program Ideas –


These were selected with an eye toward programs that did not require big bucks for an
author/speaker, and to give you a feel for the breadth of YA programming.


Resume Workshop: Help...Can I Really Do It Myself?
This workshop for teens and adults provides information to help develop a first resume or
polish an existing one. Participants will learn about the three types of resumes and how to
write a resume (including design and content elements, what to say and how to say it, and
using resume books to find all your skills). This workshop is for job seekers, career changers,
promotion seekers, and high school and college graduates. The presenter, Trish Allen, has
experience as a career counselor, college job placement director, resume consultant, trainer,
and sales representative. Registration is required.
Wednesday, Oct. 3, 7 p.m.


Stage Combat and Oozing Wounds
Jackie Chan and Lucy Liu. Donald Preston, certified teacher with The Society of American
Fight Directors, teaches the techniques of stage combat. You'll also look like you were in a
fight. Tessie Bundick, professional makeup artist, uses illusions and special effects to help
you create bruises, cuts, abrasions and oozing wounds.
Thursday, Oct. 4, 7-9 p.m.


Journaling: Opening The Writer's Heart
Deep in the heart of every writer, ideas are waiting to be discovered. Journaling is one way
for beginning and intermediate writers to bring those heartfelt thoughts to the surface and
explore what matters most. In this workshop, especially for teens as part of Teen Read Month
at Hennepin County libraries, participants will test journaling as a way to discover writing
ideas, and learn how regular journaling can help develop better discipline for writing.
Instructors are Maureen Millea-Smith, Edina librarian who holds a Master of Fine Arts
(MFA) in Writing from Hamline University
Saturday, Oct. 6, 1-3 p.m.


Think the Improv-able
Teens learn comedy improv acting and storytelling techniques, while playing games like
TV's "Whose line is it anyway?" If you like to act, like to pretend, like to have fun and be
funny, you will love this program. Snacks will be served after the program.
Saturday, Oct. 6, 11:30 a.m.-1 p.m.


2 Grrrls: Making Art Work for You in the "Real World"
Middle school and high school students are invited to come and find out how these local
grrrls translated their love of art into a successful company. This program presents the story
behind 2 Grrrls: how they moved from creating art in a garage to an internationally-
recognized company with millions of dollars of annual revenue.
Monday, Oct. 8, 7 p.m.


What You Need to Know about Buying a New or Used Car
Ron Borg, sales manager for Bill Mason Chrysler Jeep, Excelsior, gives a brief overview of
the information teens need to know to buy a new or used car. Borg will bring samples of
required paperwork and will answer questions from the audience. Friends of the Excelsior
Library serve refreshments at this Teen Read Month event.
Monday, Oct. 8, 7 p.m.







Cash for College
Colleen Harris from the Minnesota Higher Education Services Office offers advice on the
seven ways to pay for college, how to access financial aid, and how to create a financial plan
for college. This is a FREE workshop open to teens and/or adults.
Monday, Oct. 8, 7-8:30 p.m.


Teen Read-Aloud and Readathon
Teens ages 12 - 15: bring a younger child ages 3-8 and read storybooks and poems to them.
The event concludes with a video and a raffle for free books. This event is in celebration of
Teen Read Month at Hennepin County libraries.
Tuesday, Oct. 9, 7-8 p.m.


Poetry Open Mike Night
For teens in 7th grade and up: Are you the next Edna St. Vincent Millay, e.e.cummings, or
Allen Ginsberg? Share your favorite poem, listen to others, and enjoy a beverage at the Open
Mike Night at Dunn Bros. café. Groovy books will be available that evening at a Teen Book
Sale. Friends of the Ridgedale Library are program sponsors and Dunn Bros. Coffee is a
collaborator.
Thursday, Oct. 11, 7 p.m.


Guys Read!
Guys in grades 8 and up are invited to participate in this book discussion group led by
Hamline University student Adam Engler. Beginning Oct. 1, guys can call 952-847-5825 for
the booklist and to sign up.
Saturdays, Oct. 6-27, 11 a.m.


Mother/Daughter Book Discussion Group
This book discussion group is for girls in grades 8 and up and their moms or other adult
females. Beginning Oct. 1, girls and moms can call 952-847-5825 for the booklist and to sign
up.
Saturdays, Oct. 6-27, 1 p.m.


Reprinted with permission from the Hennepin Public Library







What are Passive Programs? 
Passive programs are self-directed activities for teens to


enjoy on a drop-in basis. Traditional examples include


the following: trivia quizzes, word puzzles, book review


forms, and scavenger hunts. As the Internet is an ideal


host for self-directed programs, some libraries have


added book review forms to their web pages.


Why Should I Do Passive Programs?
These low-key activities are a fun and convenient way 


to highlight special events such as Teen Read Week and 


holidays. Also, they can draw attention to a particular area


or genre such as a trivia contest based


upon a new graphic novel collection.


Drop-in activities recognize that


teens lead busy lives; one-time events


may be impossible to work into their


schedules. Additionally, some librar-


ians use contests as collection devel-


opment tools. For example, a section


of a contest’s entry form may ask for


prize preferences. After the contest, li-


brarians use a list of these teen pref-


erences for purchasing decisions. Pas-


sive programs such as book reviews 


allow teens to learn from each other without the poten-


tial awkwardness of face-to-face interaction.


I Don’t Have Much Space. 
What Types of Supplies Do I Need?
Passive programs can be as elaborate, or as simple, as


their designer determines. Most activities need some


sort of sign advertising the contest or quiz, a container


for entries, and a box for completed forms.


A small display may include an  ½" x " sign taped


to a bookend, a contact paper-covered coffee can to hold


blank forms, and a cardboard box covered with wrap-


ping paper with a slit cut in the top for completed ones.


A “door” fashioned on the bottom facilitates form re-


moval and allows the box to be reused for other contests.


A more elaborate effort may include using a section of


wall space for posters and signs with a table or book-


case below to feature books and other library materials


as well as the supplies needed for the activity.


Posters could be simply taped to office doors or


walls. Large posters could be mounted onto foam core


which is available at craft supply stores. Gluing card-


board easels onto the foam core allows these posters to


be displayed on table tops. These easels are available


through school supply catalogs.


Where Can I Get Ideas? 
National and regional initiatives provide themes. The


Young Adult Library Services Asso-


ciation, a division of the American


Library Association, sponsors a


yearly Teen Read Week in October.


Recent themes for Teen Read Week


have been Reading Rocks (),


Take Time to Read (), and


Make Reading a Hobbit (). The


Teen Read Week home page acts as


a clearinghouse for all types of pro-


gram and promotion ideas. Librari-


ans should look at Teen Read Week


sponsors for additional inspiration.


Bob Cassinelli, at Gail Borden Public Library in Elgin,


Illinois, looked at a list of Make Reading a Hobbit spon-


sors from the Teen Read Week home page. The appear-


ance of World Wrestling Federation Entertainment,


Inc. sparked his creativity. While many libraries fo-


cused on the J.R.R.Tolkien book and other fantasy ti-


tles, his passive program presented pictures of different


WWF stars and asked teens to “Identify These Lords of


the Ring.”


National electronic mailing lists such as PUBYAC


and YALSA-BK or system-wide lists (i.e. North Subur-


ban Library System’s YLAWIRED) are good places to


share ideas. In , Shari Hetzke, the Secondary


School Services Specialist at Arlington Heights Memo-


rial Library in Arlington Heights, Illinois, posted an


idea for a Take Time to Read contest in which teens


Passive Programming
Jennifer Bueche
Gail Borden Public Library District


Passive programs 


are not 


staff-intensive 


over a long period 


of time.


     







were asked to put books, movies, songs, and television


shows in chronological order.


Personal contact with young adult and children’s


librarians is very valuable. As a group, librarians are


very generous with sharing ideas. Jennifer Bueche,


from Gail Borden Public Library, called Ms. Hetzke for


additional information. Ms. Bueche used the Arlington


Heights Memorial Library game as a basis for her own


shorter version.


Magazines and newspapers can help generate ideas.


For example, the “Take ” fun and games section of


Rosie offers new visual games and word puzzles each


month. Often, a Rosie game will ask readers to identify


celebrities from just snippets of photos. Ms. Bueche


created a similar game; her “Eye-dentify the Celebri-


ties” contest asked teens to name people by just looking


at their eyes. Her poster, created with enlargements


from celebrity magazines, included teen movie and


pop music stars.


Library Web pages and newsletters describe current


programs. While it may be too late to incorporate a


new idea into a current programming year or month,


clip it for a file of “future programs.” Other ideas may


come from unusual sources. A craft show featured


magnetic paint, a medium that turns any surface into a


perfect vessel for Magnetic Poetry® kits.


I Don’t Have a Lot of Time. 
Who Makes All These Things?
Passive programs are not staff-intensive over a long


period of time. However, one must create the signs,


design contest entry forms, and pull together other 


supplies. A team effort is often a good approach. For


example, Mr. Cassinelli is a wrestling fan; he knew


which wrestlers were best to feature in his contest.


After he collected the photos, the graphic artists at 


Gail Borden Public Library made a tabletop poster.


Ms. Bueche created the entry forms and gathered other


supplies. Libraries with smaller staffs may want to ask


teen shelvers or teen advisory boards for game ideas,


assistance in identifying current teen movie, and music


favorites or help with judging. Librarians can save time


and effort over many contests by covering cans and


cardboard boxes with fun papers that are not tied to a


specific theme. Gail Borden Public Library has covered


small soup cans (for pencils) and large coffee cans (for


entry forms) with a timeless black and white checker-


board contact paper.


Any Other Advice?
Combining a contest with book review forms can be


successful. For the “Eye-dentify the Celebrity” Contest,


teens were asked to rate a favorite book. These ratings


were then displayed along side the Reading Rocks poster


from ALA.


The ability to learn from past contests is a key com-


ponent to creating successful passive programs. The


first book-based trivia quiz Ms. Bueche created at Gail


Borden Public Library was comprised of  “match the


book to its description” questions. The length was too


intimidating for her teens. Learning from this experi-


ence, the Make Time to Read quiz was much shorter.


Also, as her largest participation has occurred with


visual games, she will focus on those.


     







Reading Rocks! Read for the Fun of It!
Teen Read Week Oct. 17-23, 1999


Complete the two easy steps and you could win
a movie pass to the Casino Cinema!


Step 1:  Look at the eyes...name as many as you can!


Step 2:  Rate a Book! This portion will be snipped off and placed
in the Young Adult Area.


Check out what other teens are reading!







Reading Rocks! Read for the Fun of It! Teen Read Week 1999


Follow these two easy steps and you could win a movie pass to the Casino Cinema!*


Look at the eyes….name as many as you can!


1. 8.
2. 9.
3. 10.
4. 11.
5. 12.
6. 13.
7. 14.


Name: ________________________________________    Phone: _______________________


GAIL BORDEN  PUBLIC LIBRARY
200 North Grove Avenue,  Elgin, Illinois 60120     (847) 742-2411


TDD (847) 742-2455       FAX (847) 742-0485


************************************************************************


Title: _____________________________________________________________________________________


Author: ___________________________________________________________________________________


Ratings:
***** Fantastic! The Blair Witch Project Award of Excellence!
**** Better than Felicity, but not better than Buffy.
*** It’s got a good beat, and you can dance to it.
** If you’re desperate for a school book report, read this.
* Waste of a tree.


My first name: ___________________________ My grade: ___________


*Movie passes to be awarded by a drawing of all correct entries. Enter more than once, but always complete both steps.
One pass per person, regardless of number of entries.







Time It Right Contest


Simply put these lists in chronological order using
1-5 with "1" being the oldest.


Don’t forget your name and phone number!
Put completed forms in the box.


If your entry is drawn, you will receive a READ poster
featuring the celebrity of your choice.


Songs
____ With Or Without You


U2


____ Surfin’ USA
The Beach Boys


____ Genie in a Bottle
Christina Aguilera


____ Smells Like Teen Spirit
Nirvana


____ We are the Champions
Queen


Books
____ Holes by Louis Sachar


____ Hatchet by Gary Paulson


____ The Face on the Milk Carton by
Caroline Cooney   (original printing)


____ The Outsiders
S.E. Hinton


____ I Know What You Did Last
Summer by Lois Duncan
(original printing)


TV Shows
____ Friends


____ Flintstones (original run)


____ Buffy the Vampire Slayer


____ Beverly Hills 90120


____ Charlie’s Angels


(Turn over for the Movie category…)







Movies
____ Star Wars: Episode I—


The Phantom Menace


____ I Know What You Did Last Summer


____ Toy Story


____ Wizard of Oz


____ Breakfast Club


Name: ______________________________


School: ____________________ Grade: ____


Phone Number: ________________________


“Time It Right Contest”


Celebrating
Teen Read Week 2000







Adolescents at Risk: A Guide to Fiction and Nonfiction 


for Young Adults, Parents and Professionals.


Kaywell, Joan F. Greenwood Press 


... .


Against Borders: Promoting Books for a 


Multi-Cultural World.


Rochman, Hazel ALA


... .


Best Books for Young Adults: The Selection, the History,


the Romance.


Carter, Betty ALA 


... .


Connecting Young Adults and Libraries: 


A How-To-Do-It Manual.


Jones, Patrick Neal Schuman Pub 


... .


Do It Right!: Best Practices for Serving Young Adults 


in School and Public Libraries.


Jones, Patrick Neal Schuman Pub 


... .


Exploding the Myths: The Truth About Teenagers 


and Reading.


Aronson, Marc Scarecrow Press 


... .


The Fair Garden and the Swarm of Beasts: 


The Library and the Young Adult.


Edwards, Margaret ALA 


... .


From Girls to Grrrlz: A History of [Women’s] Comics


From Teens to Zines.


Robbins, Trina Chronicle Books 


... .


From Romance to Realism: 50 Years of Growth 


and Change in Young Adult Literature.


Cart, Michael HarperCollins Publishers 


... .


Hangin’ Out at Rocky Creek: A Melodrama 


in Basic Young Adult Srvices in Public Libraries.


Wilson-Lingbloom, Evie Scarecrow Press 


... .


Picture This: Picture Books for Young Adults: 


A Curriculum-Related Annotated Bibliography.


Matulka, Denise Greenwood Press 


... .


Serious About Series: Evaluations and Annotations 


of Teen Fiction in Paperback Series.


Makowski, Silk and  Scarecrow Press


Dorothy Broderick (Editor)


... .


Sizzling Summer Reading Programs for Young Adults.


Kan, Katharine ALA 


... .


A Baker’s Dozen of Resource Tools for YA Librarians
Penny Blubaugh
Eisenhower Public Library District 


     


For more good stuff, go to the YALSA Web site at: www.ala.org/yalsa/profdev/index.html







SELECTED ELECTRONIC LISTS AND WEB SITES
FOR LIBRARIANS SERVING YOUTH


YOUNG ADULT LIBRARY SERVICES ASSOCIATION


WEB SITES:
WWW.ALA.ORG/YALSA - Features information about YALSA.  Includes descriptions of its programs, services, awards, and


its policies and procedures.


WWW.ALA.ORG/teenhoopla - More than 100 links to the best online resources for homework help, health questions, sports,
games, arts, entertainment, music and more.  Teens can also interact with the site, suggesting
web site links and voicing opinions.


WWW.ALA.ORG/teenread - Tips, suggestions, program ideas and resources for participating in Teen Read Week, a national
literacy initiative for young adults, ages 12-18.  Ordering information for Teen Read Week
products, including posters and bookmarks, is included.


ELECTRONIC LISTS:
PRINTZ-L
Purpose: A closed list for the Michael L. Printz Award Committee to facilitate their work.


Uses: Disseminate information about the committee organization and guidelines
Submission of nominated titles
Discussion of nominations


YAGALLEY
Purpose: A closed list for the members of the “Galleys for Teens” Project.


Uses: Communication between participating reading groups and publishers
Discussions to determine project procedures
Voting


YALSA-BD
Purpose: A closed list for the YALSA Board of Directors to facilitate the process of conducting YALSA business.
Uses: Information about meetings and agendas


Documents that need action between meetings
Voting


YALSA-BK
Purpose:  An open list for book discussion.  Subscribers are invited to discuss specific titles, as well as other issues concerning young
adult reading and young adult literature. It is also an opportunity for subscribers to learn what has been nominated for Best Books
for Young Adults,  Popular Paperbacks for Young Adults and Quick Picks for Reluctant Young Adult Readers and to discuss those
books.  Cumulative lists of nominations for the lists will be posted by each of the committees.  Subscribers will have the same
opportunity as observers who attend ALA conferences and meetings to voice their opinions about nominated books.  From time to
time nominations for other YALSA lists may also be posted.  Young adults are especially welcome to subscribe and to discuss books
they are reading, especially those who belong to book discussion groups. 


Uses: Discuss books for young adults
Discuss titles nominated for the YALSA lists
Discuss issues concerning young adult reading
Discuss issue concerning young adult literature


To subscribe: Send message to listproc@ala.org
Leave the subject line blank.
In the body of the message type:  Subscribe YALSA-bk (your first name and  last name)







YALSACOM
Purpose: A closed list for committee chairs,  committee members and the Board of Directors to facilitate the process of conducting
committee business.  Committee chairs are automatically added to this list upon appointment.


Uses: Conference information and schedules
Weekly briefing for committee chair orientation
Communication between the Board and committees
Communication between committees


YALSA-L
Purpose:  An open list to provide news and information about ALA and YALSA to subscribers and to provide subscribers a channel
of communication for feedback to ALA and YALSA.


Uses: Announcements about YALSA activities and programs
Information about YALSA and ALA
Announcements about ALA activities and programs
Questions from subscribers about YALSA and ALA programs and activities.


 Discussion among subscribers about YALSA and ALA issues


To subscribe: To subscribe: Send message to listproc@ala.org.
Leave the subject line blank.
In the body of the message type:  Subscribe YALSA-L (your first name and  last name)


YA-TRAIN
Purpose:  A closed list available only for the use of Serving the Underserved Trainers.


Uses: News about SUS trainers and training sessions
Discussion about training techniques and resources
Exchange of information about what works and what doesn’t
Provide tips and techniques for trainers
New developments and information from YALSA


YA-URBAN
Purpose: to provide a channel of communication for all staff members in large urban public library systems who serve young adults.


Uses: Networking
Exchanging ideas
Discussing common problems and seeking solutions
Improving service to young adults in urban library systems


To subscribe: Send a request to subscribe to YALSA@ala.org


YA-YAAC
Purpose: To allow teen library advisory groups and the librarians who coordinate them in school and public libraries to share
information and ideas.  All those groups with e-mail addresses or fax numbers that are included in the National Youth Participation
Database are subscribers of YA-YAAC.  The Youth Participation Committee is also included.


Uses: Networking
Exchanging ideas
Discussing common problems and seeking solutions
Encouraging youth participation in library activities


To subscribe: To subscribe:  Send message to listproc@ala.org
Leave the subject line blank.
In the body of the message type:  Subscribe YA-yaac (your first name and  last name)


There are other lists not listed above that have been established for the use of specific committees.  Additional electronic lists may
be established by request to the YALSA office: YALSA@ala.org.


h:wpwin/email/LISTDESC.FLY - 8/00
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Appendix 1: Policies
C P


Collection Development Plan . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Formal statement on serving the needs and expectations of the community citizens with excepts


from the young adult and childrens’ overviews. Reprinted with permission of the Naperville Public


Libraries submitted by Julie Rothenfluh, Naperville Public Libraries, Naperville.


Materials Selection Policy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample policy including Reconsideration Form reprinted with permission from the Freeburg Area


Library District submitted by Judy Groom, Freeburg Area Library District, Freeburg.


Materials Selection (Collection Management) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Policies developed for managing a collection reprinted with permission from the Naperville Public


Libraries submitted by Julie Rothenfluh, Naperville Public Libraries, Naperville.


Reference Service . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample policy reprinted with permission from the Freeburg Area Library District submitted by


Judy Groom, Freeburg Area Library District, Freeburg.


Equipment and Computer Use Policy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample policy including Acceptable Use form reprinted with permission from the Freeburg Area


Library District submitted by Judy Groom, Freeburg Area Library District, Freeburg.


The Urbana Free Library Internet Policy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample policy including On-Screen Internet Policy reprinted with permission from The Urbana


Free Library submitted by Barb Lintner, The Urbana Free Library, Urbana.


Public Access Computers. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample policy including Internet User’s Agreement form reprinted with permission from the


Naperville Public Libraries submitted by Julie Rothenfluh, Naperville Public Libraries, Naperville.


Quincy Public Library Policy on Use of LAN/Internet . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample policy reprinted with permission of the Quincy Public Library submitted by Judy Decker,


Quincy Public Library, Quincy.


Unattended Children Policy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample policy reprinted with permission by the Naperville Public Libraries  submitted by 


Julie Rothenfluh, Naperville Public Libraries, Naperville.


Unattended Children Policy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample policy reprinted with permission by the Freeburg Area Library District submitted by 


Judy Groom, Freeburg Area Library District, Freeburg.


Library Policy on Unattended Children and/or Disruptive Behavior. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample policy reprinted with permission from the Quincy Public Library submitted by 


Judy Decker, Quincy Public Library, Quincy.


Conduct Ordinance . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Sample Policy describing appropriate behavior reprinted with permission from the Freeberg Area


Library District, submitted by Judy Groom, Freeburg Area Library District, Freeburg.


   







C O L L E C T I O N 
D E V E L O P M E N T  P L A N 


I N T R O D U C T I O N 


A C K N O W L E D G E M E N T S 


THIS DOCUMENT IS THE PRODUCT OF THE STAFF OF THE Naperville Public
Libraries.  The following staff members contributed to this document: Amy Girmscheid,
Kay Rinella, Terry Rettberg, Bobbie Rudnick, Alan Willis, Sue Hartman, Peggy Curran,
Donna Pistolis, Jodi Sapita, Betty Wampach, Marsha Hanson, Monica Biegel, and Julie
Rothenfluh.


P U R P O S E 


THE PRIMARY PURPOSE OF THIS DOCUMENT IS TO PRESENT a formal statement
concerning how the libraries attempt to serve the needs and expectations of the citizens of
the Naperville communities. The second purpose of the document is to outline the
methods and philosophies of material selection and, accordingly, to act as an information
resource for selection librarians, public services staff and others interested in the
collection.


D E S C R I P T I O N 


THIS DOCUMENT IS DIVIDED INTO TWO MAIN SECTIONS, one for each of the
library collections: Adult Services Department and Children’s Services Department. Within
each section, specific portions of the collection are described. Adult Services is divided by
the Dewey Area for non-fiction materials, genre for fiction and format for AV materials.
Included in this section is a description of the young adult collections. Young Adult
nonfiction materials follow the same selection criteria as adult nonfiction materials. The
Children’s Services entry is divided by nonfiction, fiction formats and AV formats.


N A P E R V I L L E  P U B L I C  L I B R A R I E S 







L I B R A R Y  D E S C R I P T I O N 


THE NAPERVILLE PUBLIC LIBRARIES currently consists of two facilities, the Nichols
Library and the Naper Boulevard Library. The Nichols Library, located in downtown
Naperville, houses a collection of 385,000 items. It houses a dynamic and diverse
reference and circulating collections. The collections include a variety of formats, print,
video, DVD, CDs, audio and electronic databases and are developed to meet the varied
informational needs of Naperville patrons, from children’s needs to the adult research
level. The Naper Boulevard Library, located in southeast residential Naperville, houses
150,000 items. Naper Boulevard Library houses a smaller reference and circulating
collections focusing on popular materials. In order to serve the growing Naperville
community, the Libraries are planning for the construction of a new, 73,000 square foot
facility in the southwest sector of the city. The focus will be on popular materials and
technology.


C O M M U N I T Y  O F  N A P E R V I L L E 


NAPERVILLE'S POPULATION IS APPROXIMATELY 130,000, making it the third largest
city in Illinois. Naperville is located in the far western suburbs of the Chicago metropolitan
area. The estimated average income exceeds $87,000 and the average home is worth over
$300,000. The community consists primarily of upper middle class families. Over 30,000 of
the populace are Baby Boomers, between 35 and 50 years of age. The religious makeup is
primarily Christian, but Judaism, Hinduism, Buddhism and Islam are all represented.


The Naperville community serves nine middle schools, four high schools and one
college along with four satellite colleges. The business community is diverse with
representation from major research and technology businesses such as Lucent, Nalco,
Tellabs and from governmental research centers such as Argonne National Laboratory and
Fermi National Laboratory.







S E L E C T I O N  P R O C E S S 
S E L E C T I O N  G U I D E L I N E S 


SELECTION IS A DISCERNING AND INTERPRETIVE PROCESS, involving a general
knowledge of the subject and its important literature, a familiarity with the materials in the
collection, awareness of the bibliographies of the subject, and recognition of the needs of
the community.


1) Criteria: Literary merit; enduring value; accuracy; authority; social
significance; importance of subject matter to the collection; timeliness;
popular demand; cost; scarcity of material on the subject and availability
elsewhere; quality and suitability of the format.  Other considerations may
be applicable in specific subject areas. Selectors should choose materials
that will build a well-rounded collection to include varying viewpoints and
opinions and to meet patrons' needs.


2) Tools: Professional journals; trade journals; subject bibliographies;
publishers' catalogs and promotional materials; reviews from reputable
sources; lists of recommended titles; electronic resources; and vendor
information. Purchase suggestions from patrons are also an important
source.


Standard review sources include but are not limited to the following:
Booklist, Bulletin of the Center for Children's Books, Chicago Tribune Book
Section, Horn Book, Kirkus Reviews, Klaitt, Library Journal, Publishers
Weekly, School Library Journal, VOYA, Wilson Library Bulletin.


More specialized review sources may be mentioned in their respective
collection development profile.


3) Goals: Materials are selected in conjunction with the mission of the
Naperville Public Libraries and the goals stated in the policy statement of
the Materials Selection Policy #261.


4) Scope: Materials selected for the Libraries collections are intended to meet
the cultural, informational, educational, and recreational needs of the
residents of Naperville. The scope of the collection is intended to offer a
choice of format, treatment, and level of difficulty so that most individual
library user needs can be met and service given to individuals of all ages,
within current budget parameters and constraints. The Libraries encourage
the use of interlibrary cooperation to better serve the needs of its clientele
by expanding available resources. The collection scope is intended to
provide supplemental materials only for individuals pursuing educational
programs and a beginning point for those seeking more advanced
information or materials. The emphasis is on acquiring materials of wide-
range interest to the general public. For instance, history materials at all
levels are purchased because the general public is interested in them. The
collection is not archival and is reviewed on an ongoing basis to meet
contemporary needs.







1) Format: Materials are purchased in the most appropriate format for Library
uses. Books are generally purchased in hardcover editions because of their
durability. However, paperback editions may be purchased, and are
preferred in cases where the hardcover is extremely expensive and the title
would either be used infrequently or is of an ephemeral nature.
Paperbacks are often purchased as added copies of popular titles to meet
patron demand and as a part of the paperback collection. Library editions
are purchased for heavily used titles in the Children's Department because
of their durability.


Formats include print, audiovisual materials and ebooks. The Libraries
recognize the place for non-print formats in the collection as legitimate
educational and recreational resources for the community it serves. The
Libraries monitor the development of new formats and, within budgetary
and technical limitations, add these to the collection.


2) Treatment: Treatment most frequently describes the style and, indirectly,
the intended audience of a work: popular, scholarly, and humorous are
some of the categories used. Treatment may be appropriate or
inappropriate for the subject and the intended audience, but it is
something that is judged on a title-by-title basis. A variety of treatments are
desirable for many subjects.


3) Level of Difficulty: The range of difficulty starts with board books and easy
nonfiction, and progresses through graded readers to college level books
and beyond. Materials intended for professionals in a field are bought
when general introductory and intermediate level materials already exist in
the collection, or when these levels are included in the same work.


4) Archival: The term, archival refers to the holding policies of part or all of
the collection. At the Naperville Public Libraries, current usefulness is the
determining factor in how long material is kept. There is no attempt to be
complete in terms of historical coverage.  Old editions are withdrawn
when new ones are received or when the contents is incorrect or out of
date. The present amount of use an item receives outweighs future use. No
extraordinary effort is made to preserve or protect the last copy of any title
in the collection.


________________________________________________________________________


GIFTS


________________________________________________________________________


GIFTS TO THE COLLECTION CAN MADE IN THE FORM of money or
actual materials. Gift plates and letters of acknowledgement are appropriate
stipulations by a donor, but any other requirements will not be honored. All
gifts become part of the general collection and should not require special
circulation procedures. Gifts of books and other library materials are gratefully
accepted by the Libraries with the understanding that they will be considered
for addition to the collection in accordance with the Materials Selection Policy.
The Libraries reserve the right to sell or otherwise dispose of gift materials not
added to the collection.







WHEN A PATRON OFFERS TO GIVE BOOKS, hardcover and/or
paperback, or AV materials to the Libraries, the following guidelines apply.
Any materials donated to the Libraries become property of the Libraries and
may be added to the collection according to its collection management
guidelines. All donations must be outright and unconditional. Items not added
may be offered for sale or transferred to other institutions. Donations include
books, audio books, CDs, and videos in good condition. Magazines, journals,
home videos, books which are moldy, have loose, missing or defaced pages,
or have no covers are not accepted. If there is a question about these
guidelines or a special situation, the patron should be referred appropriate staff
or the Deputy Director.


I N T E R  L I B R A R Y  L O A N 


INTERLIBRARY LOAN SERVICE IS PROVIDED TO our patrons for their
convenience. This facilitates our patrons in obtaining materials that are not currently
available in our collections or no longer in publication. This service may involve a
nominal fee. The purpose of this service is to supplement the NPL collections and
provide information to our patrons in a timely and effective manner.


M U L T I P L E  C O P I E S 


MULTIPLE COPIES ARE PURCHASED ON A REGULAR BASIS. The typical copy
ratio is two copies for Nichols and one copy for Naper Blvd. Multiple copies are
ordered to meet patron demand at each library facility. Once patron demand reaches
four holds to one copy ratio, additional copies are ordered accordingly. The ratio used
for audiovisual items is six hold to one copy.


S T A N D I N G  O R D E R S 


Standing orders are agreements with vendors for the automatic shipment of
predetermined titles by certain authors or specific series, editions, publishers, lists, etc.
Standing orders, particularly for fiction, reference materials, and serial titles, have been
established with various vendors that provide numerous formats. Many nonfiction and
audiovisual items are also obtained through standing order.


Many of the reference print titles are now available electronically and may be
supplemented accordingly.


M E N D I N G  &  B I N D E R Y  G U I D E L I N E 


WHEN A BOOK IS RETURNED DAMAGED OR IN POOR CONDITION, circulation
staff will send it to corresponding departments for review. Staff will determine the
need to replace, mend, rebind or withdrawn from the collection.


Care is exercised and very selective decisions made in sending books to the
bindery. In many cases, it is more cost efficient to buy a replacement or to buy a
newer item on the same topic. Mending is conducted under the following
circumstances:







! Plastics covers needing replacement;


! Spine label, genre label, label-lock replacement;


! Broken spines are taped or glued when the binding is broken in no more than
two places;


! Disconnected covers are re-taped only once;


! No more than 5 loose pages are glued in;


! Torn or damaged spines are taped once;


!  Mass Market Paperbacks: Staff performs basic triage, i.e. tape covers, pages,
etc. No extraordinary means will be taken to mend a paperback. Once minor
mending is conducted, the book will circulate until discarded.


Some books are un-mendable and are discarded according to the following
criteria:


! Bindings broken in several places;


! Numerous loose pages due to dried-out glue or broken stitches;


!  Missing pages or parts of pages. Obtaining photocopies of the missing pages
and gluing them in is not cost-effective;


! Wet, stained, smelly or chewed materials;


! Items that have been extensively written in or highlighted;


! Anything that has been repaired once.


Re-binding is reserved for titles that cannot be replaced or would be too costly to
replace. In judging which books should be sent to the bindery, the following
guidelines are followed:


! Out-of-print books which are of high value to the library collection;


!  One volume of a set which is still in good condition and importation to the
collection;


! Expensive books which are important to the collection;


! Books that are popular and circulate well.


Books that do not go to the bindery include the following:


! Mass marker paperbacks;


! Books which have already be rebound;


! Older books that have yellowed or brittle paper;







! Books which have an inside gutter of less that 1/2" and/or outside margins less
than 3/8";


!  Ephemeral materials; time-dated materials (medical books, tax books) which
are close to being out-of-date; materials which are automatically withdrawn
after a set number of years (travel books such as Fodor's, Frommers, etc.);


! Books for which there are duplicate copies;


! Any book presently in-print, unless very expensive;


!  Out-of print books should be judged by the general weeding guidelines; if
there a newer titles on the same subject and the book is not a classic,
withdraw it rather that rebind;


! Books with a substantial number of pages missing.


Books that cannot be repaired or rebound according to the above guidelines
should be withdrawn from the collection.


The following new items are automatically sent to the bindery, even before
processing:


! All spiral bound adult nonfiction;


! Comic Books;


! Adult nonfiction paperbacks with glossy pages;


! Adult reference donations, which are not properly bound.


________________________________________________________________________


WEEDING


________________________________________________________________________


WEEDING, OR DE-SELECTION, IS CONDUCTED ON A REGULAR BASIS. The
Libraries use the CREW method for de-selection:   C  ontinuous  R eview,   E  valuation, and
W   eeding. The responsibility for de-selection of library materials rests with the
professional library staff assigned to specific subject areas. With the centralization of
selection and acquisition processes, the staff mentioned above is expected to maintain,
(i.e. weed, replace, etc.) the collection on a regular basis.


More specific weeding guidelines can be found in the Weeding Plan.







C H I L D R E N ’ S  D E P A R T M E N T S 
D E P A R T M E N T A L  O V E R V I E W 


THE NAPERVILLE PUBLIC LIBRARIES YOUTH SERVICES DEPARTMENTS serves the
children of Naperville from infancy through grade five, as well as parents, teachers and
other youth caregivers. Secondarily, services are available to middle school students
(grades 6—8) when materials best meet their needs.


The purpose of the collections is to provide print and non-print materials for the
informational and recreational needs of its users.  The collections features current, high-
demand, high-interest materials, fiction and non-fiction. Print materials include books,
both circulating and reference, and periodicals. The Youth Services Departments subscribe
to more than 60 periodicals of interests of children and their caregivers. The no-print
collection, AV and electronic, includes cassettes, compact discs, CD Roms, videos, books
on tape, e-books, and Internet access.


The staff strives to connect users with materials either on site or by phone, fax, or
Internet. The Naperville Public Libraries Youth Service Departments provide a collection
that supports the library mission to make a positive difference in the community by
providing excellence in library service.


N O N F I C T I O N 


Collection Overview: The nonfiction collection consists of materials that meet the
informational and recreational needs of children and is divided into two sections: easy
and juvenile. Easy books are for children through second grade, juvenile books
through fifth grade. These collections are shelved separately; however, they are to be
inter-filed in order to make the books more accessible to patrons. The collection is
particularly strong in fairy tales, Ancient Egypt, sports, and biographies.


Influencing Factors: The nonfiction collection is heavily used to complete homework
assignments. Topics such as Ancient Egypt, the Middle Ages, the Civil War, science
projects, biographies and making musical instruments are common assignments. Other
highly requested subjects include dinosaurs, crafts, Illinois history, and animals.


There are many active scouting groups in the area. For this reason, the library
maintains a collection of Boy Scout merit badge books, as well as handbooks for other
scouting groups.


Selection Plan: The standard selection tools are used, and publishers’ catalogs consulted to
fill gaps in the collection.


Retention & Weeding: Regular weeding, based on use and condition of material, is
conducted. Content is examined for inaccurate or outdated information and replaced
with newer material when appropriate.







Development Plan: The continued weeding of the collection is a primary goal. A
nonfiction collection that has both depth and breadth, with accurate and timely
material is essential. In particular, books on disabilities, bilingual books, and scouting
books are examined.


Prepared by Marsha Hanson, 2000.


E A S Y  B O A R D  B O O K S 


Collection Overview: The board book collection is geared for babies and toddlers.  These
books have cardboard pages, which make them durable. Many board books deal with
basic concepts, such as counting and colors.  Stories in this collection are simplified
and may be adapted from picture books. A board book is identified by a blue dot on
its spine.


Influencing Factors: Board books with pull tab, pop-ups, or lift-the-flaps are generally not
purchased.


Selection Plan: Board books are not regularly reviewed in journals. Publisher's Weekly has
the most consistent listings of new board books, although it does not review them.
The most comprehensive collection of board books is found in the Bookmen's Board
Books catalog, published twice a year.  Publisher's catalogs are also used to select new
board books.


Retention & Weeding: The board book collection is weeded regularly.  Due to the fact
that very young children handle these books, pages get bent, corners are bitten, and
covers are eaten.   It is a necessity to maintain this collection and discards those titles
no longer in circulating condition.


Development Plan: Heavy usage results in the continual maintenance of the board book
collection as a popular collection of books for younger patrons.


.


E A S Y  F I C T I O N 


Collection Overview: The easy fiction collection consists of picture books. These
storybooks have an emphasis on illustration.  The majority of easy fiction titles are
read aloud to children.


Influencing Factors: Easy fiction titles are mainly used for recreational use. Many titles may
also supplement educational curriculums. Books with pull-tabs, pop-ups, or lift-the-
flaps are not purchased due to their fragile nature. In most cases books based on
television characters are not selected. Paperbacks are rarely purchased.


Selection Plan: Standard selection review journals are consulted. Patron suggestions are
considered.  Award winning titles, particularly Caldecott award-winning and honor
books, are automatically purchased, as are titles by established authors.







Retention & Weeding: Easy fiction titles circulate as long as they are in good condition
and continue to circulate. Worn copies of classics may be retained if the title is no
longer in print.


Development Plan: The easy fiction collection is maintained as a popular collection of
titles that meets the needs of the community.


E A S Y  R E A D E R  F I C T I O N 


Collection Overview: This collection is intended for those beginning to read, usually
through grade two. These titles may contain word lists, controlled vocabulary, large
print, and short chapters. Many of the publisher series within this collection have
reading levels indicated on the books. The focus of these books is on the text rather
than the illustrations.


Influencing Factors: Titles from established series and authors are in demand. Books that
deal with phonics are especially popular. Due to the heavy use of this collection,
paperbacks are not purchased.


Selection Plan: Easy readers are not consistently reviewed in journals. Booklist is the most
comprehensive review source, publishing easy reader reviews in certain issues
throughout the year. Approximately ten easy reader series are on standing order and
received automatically.


Retention & Weeding: Books are kept as long as they are in good condition and continue
to circulate.


Development Plan: This collection should be maintained as a high-demand collection,
focusing on a variety of beginner reading levels.


J U V E N I L E  F I C T I O N 


Collection Overview: The J Fiction collection consists of titles meeting the educational and
recreational needs of students in second through fifth grade. Every effort is made to
provide books, both contemporary and classic, on a variety of topics and themes. All
major genres, such as mystery, adventure, sports, science fiction and historical fiction
are represented. Multiple copies of books that have won children's literary awards,
including the Newbery and Rebecca Caudill Awards are purchased.


Mystery, science fiction and large type books have special labels on the spine. At
Nichols, selections of popular paperback series books are shelved separately. At Naper
Blvd., all series books are shelved separately.


Influencing Factors: Since the goal of the library is to provide high quality books, the
majority of selection is based on reviews. However, books that are in high demand are
also purchased. For this reason, books that are recommended by patrons are always
considered for purchase. Multiple copies of books on the Battle of the Books list are







purchased. Popular paperback series are also purchased, although they are not always
reviewed.


In order to meet the needs of the growing number of patrons with special needs, we
are continuing to develop our large type collection for young readers.


Selection Plan: Standard library sources are consulted in the selection of new books.
Publisher's catalogs are perused in order to identify upcoming titles of popular
authors.


For older titles, Best Books for Children and other bibliographic resources are
consulted.


Since popular paperback series' are generally not reviewed, B&T and BWI catalogs are
used. We do not buy books based on television characters unless there is some
literary value or high patron demand.


The number of copies bought depends on the review and the needs of the patrons.
The ratio between NID and NAPER BLVD is three to one. When a book has a
favorable review in a journal, two copies are bought for NID and one copy for NAPER
BLVD. When it is a starred review, NID gets three copies. The ratio increases to five
and two for popular authors and Rebecca Caudill books; it increases to ten and five
for extremely popular authors and for the Battle of the Books.


Since large type books go out of print quickly and the selection of titles is limited, this
collection is a priority. We generally buy one copy of children's titles that are available
with the exception of those titles that are not owned in regular print. For titles in high
demand, two copies are purchased.


Retention & Weeding: Weeding is done regularly based on use and condition of material.
Titles are replaced, as needed based on demand. Books in poorer condition are
retained if have proven popularity and replacement is not possible. In depth, weeding
is done yearly. Regular maintenance weeding is done throughout the year.


Development Plan: The fiction collection is maintained at the current level to meet patron
interest and demand. An effort under way to meet the diverse recreational needs of its
patrons and to replace worn titles with new copies.


S P E C I A L  C O L L E C T I O N 


Collection Overview: This collection contains materials intended for use by adults -
parents, teachers, and childcare providers.  Areas of emphasis include:


1) books dealing with educational needs of children (enrichment activities,
programming aids);


2) books on parenting and child development; bibliotherapeutic materials specifically
designed for an adult to use with a child (such topics include divorce, sexual
abuse, death);







3) current and older, but still useful, editions of bibliographic reference works (A to
Zoo) or readers' advisory materials (Books Kids Will Sit Still For);


4) books offering suggestions for entertaining children (activities, crafts, family
outings);


5) books related to children's literature or literary figures.


Influencing Factors: Childcare providers and teachers researching activities for the children
in their care heavily use this collection.  We are also seeing more use by home
schoolers looking for materials to assist them in preparing lesson plans, presenting
information and planning activities.  Many parents look for parenting information
while here with their children.  For that reason, some materials may duplicate holdings
in the adult nonfiction collection.  We will also consider the needs of adults and
students looking for information on children's literature and children's authors.
Materials to support staff in their programming activities are also considered.


Selection Plan: Review sources include the standard selection tools for children's materials
(School Library Journal, etc.) and catalogs of publishers specializing in parenting and
teacher resources (Fearon, Free Spirit, Mailbox, etc.), as well as suggestions from
patrons and staff.


Retention & Weeding: Books are weeded based on condition, usage and currency.


Development Plan: This collection is undergoing extensive evaluation. We have
eliminated the fiction and easy nonfiction sections of the collection, integrating them
with the regular circulating collection. Money has been earmarked to update the
collection in an effort to reverse the downward trend in use of the collection. The
focus of the Special Collection will be to contain materials for adults or for adults to
use with children. Currently, only Nichols library houses Special Collection materials in
a separate location. Consideration will have to be given on how to handle this for the
third site.


S T O R Y  H O U R 


Collection Overview: The story hour collection is for staff use. These books are not
available to the public.  The story hour collection is utilized in library programs. The
majority of the books in this collection are duplicates of titles in the Libraries'
circulating collection. In order to preserve classics that are no longer published, last
copies of titles may be placed in this collection. A story hour book is labeled with an
orange sticker on its spine.


Influencing Factors: Books in this collection should have mass appeal, in both story and
illustrations.  Books with pull-tabs, pop-ups, and lift-the-flaps may be purchased for
this collection, due to their non-circulating status. The most heavily purchased story
hour books are intended for a preschool audience.


Selection Plan: Review journals are used to select items for the juvenile story hour
collection. Staff suggestions of books are also a major factor in selection for this area.







Retention & Weeding: Unless a book gets damaged or a newer version of an existing title
is published, the juvenile story hour collection is a permanent one that is not weeded.


Development Plan: The juvenile story hour collection should be maintained as a large
collection of titles with programming appeal.


R E F E R E N C E 


Collection Overview: This collection supports the reference needs of children through 5th


grade.  Professional materials for librarians, teachers and parents are included,
especially in the area of children's literature and readers' advisory.


Influencing Factors: This collection contains materials that meet children's personal
interests as well as materials to assist them with school assignments. Some topics of
heavy use may duplicate materials in the circulating collection (state books, ancient
cultures, American history, and holidays).  Materials to support staff as well as
educators and parents are considered.


Selection Plan: The standard selection tools are used for the reference collection. Many
items are on standing order (World Book Encyclopedia, almanacs, Something About the
Author) to ensure that the latest edition is in our collection. Works in the circulating
collection that are heavily used for assignments may also be purchased for the
reference collection.


Retention & Weeding: Weeding is done at least yearly to remove out-dated materials.
Older editions, especially of encyclopedias, almanacs and collector's guides, are
moved to the circulating collection. Some bibliographic and reader's advisory tools
may be moved to the Special Collection.


Development Plan: Attention must be given to online and non-print resources that are
appropriate for children.


A U D I O  V I S U A L 


S O U N D  R E C O R D I N G S 


Collection Overview: The current collection is mostly popular children's artists, movie
soundtracks and holiday music.  Our CD collection is growing; the collection does
house cassettes, but cassettes are no longer purchased.


Influencing Factors: Use of cassettes has decreased; use of CDs has increased dramatically.
We purchase mostly popular music and patron requests are always considered.


Selection Plan: Standard review sources are considered, along with publishers' catalogs
(Kimbo, Educational Music). Grammy nominees and award winners are purchased.







Retention & Weeding: Currently, condition is the main factor in weeding; use is also
considered.


Development Plan: We will continue to purchase CDs as the preferred media over
cassettes. We will continue to focus on popular children's performers, soundtracks and
holiday music.


K I T S 


Collection Overview: There are currently two types of kits in our collection: the traditional
book and audio cassette (or CD) kit and the multimedia kit containing audio, video
and book (Hooked On Phonics, Muzzy foreign language instruction). Most are the
traditional kits, mostly fiction, but also nonfiction.


Influencing Factors: The book/cassette collections are heavily used by beginning readers
and during vacation travel times. Preference is given to titles for which we already
own the book.


Selection Plan: Selection is made primarily from publisher's catalogs (Weston Woods,
Regent, Spoken Word) and reflects the print collection.


Retention & Weeding: Damaged items are weeded and considered for reorder based on
use.  Items with low circulation may also be weeded.


Development Plan: We will continue to replace worn and damaged items and monitor use
and space considerations. More book/CD kits are appearing, but do not yet match the
numbers of book/cassette kits available. We will continue to evaluate the new format.


V I D E O / D V D 


Collection Overview: This collection contains fiction and nonfiction videos/DVDs that
meet the educational, information and recreational needs of children from birth
through 5th grade.


Influencing Factors: Our video collection is very heavily used. There is constant demand
for what is new on the market, the latest theatrical releases, as well as television
shows. Patron requests are always considered.


Selection Plan: Standard review sources are used for selection, as well as catalogs from
Library Video and Midwest Video. We purchase multiples of most popular titles.


Retention & Weeding: Damaged items are weeded and considered for replacement based
on use.  Space is becoming a factor as well, in which case circulation will be taken
into consideration.


Development Plan: While we attempt to meet the demands for current materials, no
attempt is made to represent every child's television or cartoon shows currently
available. Preference will be for those with educational value. Educational series that
may be unavailable elsewhere are considered.  As space becomes an issue, fewer
multiple copies will be purchased of individual titles.  Our DVD collection is new and
its use will be evaluated.







A U D I O  B O O K S 


Collection Overview: Our audiobook collection consists mostly of unabridged versions of
juvenile books, for readers from 3rd through 5th grade.  The Book on CD collection is
new in FY 2000/01.


Influencing Factors: Use of this collection has been increasing.  As with our kits, many
travelers use them. More titles that are juvenile are becoming available and are
available sooner.


Selection Plan: Standard review sources will be considered, as well as publishers' catalogs
(Listening Library, Recorded Book).  We currently have a Standing Order with
Recorded Books. This collection reflects the print collection.


Retention & Weeding:Items are currently weeded for condition or low use.


Development Plan: We are looking to purchase duplicates of popular titles (award
winners, Battle of the Books or Rebecca Caudill titles) and more nonfiction titles. Titles
are now shelved separately. This will be monitored and evaluated.


P E R I O D I C A L S 


Collection Overview: There are currently two periodical collections in Children's: titles for
children and a Special Collection section for adults.  Materials support recreational,
informational and educational needs of children through 5th grade, their parents,
teachers, and care providers.


Influencing Factors: Periodicals meet the need for current information and recreational
reading. Use of children's periodicals has increased in the past few years, as opposed
to the decreased use by adults. Use measured by circulation is a major factor in
deciding whether to maintain a title or not. At this time, Naper Blvd. cannot have a
title that Nichols does not have. This may need to be reconsidered with the addition
of the third site.


Selection Plan: Standard selection tools will be used, as well as previewing sample copies
and considering patron and staff suggestions.


Retention & Weeding: Back issues of titles are kept for 5 years. Magazines may be
withdrawn based on condition. Use as measured by circulation is the major factor in
deciding whether to maintain a title. Replacement copies of only the most popular
magazines are sought.


Development Plan: Titles are evaluated based on circulation. Titles with low circulation
may be discontinued. As long as use of periodicals remains high, no alternatives will
be sought.







S O F T W A R E 


Collection Overview: There are currently two collections of juvenile software - programs
for the computer lab server and the circulating CDROM collection. Programs cover
such educational areas as reading skills, science, math, and social sciences. Programs
are purchased for ages through 5th grade.


Influencing Factors: The circulating CDROM collection allows patrons access to a variety
of educational programs. Use of the computer lab is high and has been observed to
be the main purpose of a library visit for some. We now need to consider programs
for the server that are intended for network use, rather than individual use, in order to
provide better service in our lab.  Educational value has always been a major factor in
selection, but entertainment value is also important.


Selection Plan: School Library Journal regularly reviews software. The magazine Choosing
Software for Children, housed in our Special Collection, is also consulted, as well as
Children's Software Revue, and catalogs from Library Video and Educational
Resources.


Retention & Weeding: Items that are damaged will be weeded. At this time, there is heavy
use of the CDROM collection. As that changes, circulation may also be a determining
factor when weeding.


Development Plan: Emphasis will be placed on programs that are both IBM and MAC
compatible.  Reference programs may be purchased for the lab server, but not for
circulation. An eye will be kept to new developments in the field (DVDROM).
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MATERIALS SELECTION POLICY


FREEBURG AREA LIBRARY DISTIRCT, FREEBURG


The purpose in building a collection is to make available to all people who enter the library as
comprehensive an assemblage of recorded knowledge as possible within the limits of funds
available and the needs of the community.


The library recognizes that the needs of the community are of primary importance in selection
and because the community is a conglomerate of individuals, each individual's needs will be
considered in conjunction with the majority of the present and potential patronage.  A diverse
collection is important, but no more so than the individual's select needs within the whole of the
community.


An effort is made to include information representing all sides of controversial issues as such
material becomes available. The criteria for the selection of controversial materials are the same
as for any other materials. Controversial materials have no distinguishing labels and are shelved
in the general collection.


Responsibility for the reading choices of children rests with their parents or legal guardians.
Selection for the adult collection will not be inhibited by the possibility that materials may
inadvertently fall into the hands of children. An open shelf policy will be followed at all times.


I.    Statement of Purpose  
This selection policy defines the standards and outlines the responsibility for materials
selection for the Freeburg Area Library District.  Within these guidelines, the librarians
use their professional judgment to determine the materials which best meet the objectives
of the Library and the needs of its patrons.


II.    Objectives in Materials Selections  
The general objectives in materials selection are to carry out the Library's goals of
providing the community with a variety of significant media to meet their informational,
educational, and recreational needs.


III.    Responsibility for Selection
Overall responsibility for collection development rests with the Library Director who
operates within this framework of policies determined by the Board of Library Trustees.
Typically, the Library Director delegates or shares this responsibility with designated
members of the staff.  However, all members of the staff and patrons may recommend
titles for consideration, and recommendations for materials from citizens of the
community should be encouraged.


Suggestions for materials to be purchased are always welcome from any Board member
or library staff member, and patrons are encouraged to make suggestions by filling out a
"Materials Request Form" card at any of the service desks.


All requests are given serious consideration and the patron will be informed of the
Library's decision. An attempt will be made to borrow through interlibrary loan any
requested item which is out of print, or that the Library determines does not meet the
criteria for purchase.
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MATERIALS SELECTION POLICY


IV.    Criteria for Selection   
The general criteria considered in selecting materials include: 1) significance and
permanent value to the existing collection, 2) qualifications of author or producer, 3)
suitability of subject and style for intended audience, 4) quality of format, 5) currency or
timeliness if applicable, 6) demand by patrons, 7) price, 8) attention given to the item by
reviewers and general news media, 9) availability of materials in other libraries, and 10)
technical quality of non-book materials.  In selection, consideration will be given to the
work as a whole. No work shall be excluded because of specific passages or pieces taken
out of context.


V.    Selection Tools  
Because it is impossible for librarians to examine all items being considered for purchase,
they depend on reliable selection aids. The librarians regularly depend on the reviews
found in standard sources. Other selection aids such as “Notable Book” lists chosen by
the American Library Association, National Book Awards lists, Pulitzer Prize lists and
published lists of bestsellers may also be used as required.


VI.    Scope of Collection   
Through careful selection, the Library strives to maintain a diverse collection of quality
materials, including items of contemporary significance and permanent value, as well as a
selection of materials concerning social issues and ephemeral items. Circulating materials
are supplemented by a variety of  reference materials for in-house use.  Because the
Library serves a public embracing a wide range of ages, educational back-grounds, and
reading skills, it will always seek to select materials of varying complexity.


VII.    Statement of Specific Policies in Selected Areas  
Materials for Children and Youth


The Freeburg Area Library District subscribes to the following policy:  “Free
Access to Libraries for Minors”: an Interpretation of the    Library Bill of Rights  
(as adopted by the ALA Council, 1981). At the Freeburg Area Library District,
children and young people have access to all parts of the Library; however,
collections in Youth Services serve children and young people from first through
eighth grades and collections in the Children's Center serve preschool and
kindergarten children and their parents and caregivers.


Materials appropriate for the interests and needs of the ages served are chosen for
these collections.


Collections in Youth Services include beginning readers, junior non-fiction,
junior fiction, young adult fiction, periodicals, and non-book materials. The
young adult fiction collection is selected especially for the needs and interests of
7th and 8th graders. It contains some duplication of classic titles found in both
the adult and junior fiction collections, but is also strongly stocked with those
titles that deal with the contemporary scene as it concerns 12 to 14 year-olds.
Young people in the 7th and 8th grades are expected to use non-fiction materials
throughout the Library in preparing school assignments or for any other reason.
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VII.    Statement of Specific Policies in Selected Areas  


Materials for Adults
The materials in Adult Services are selected primarily to serve the needs of adults
and high school students; consideration is also given to the non-fiction needs of
the middle school students. The collection includes reference and circulating
non-fiction books, fiction books, and non-book materials.


A.  Fiction
The fiction collection provides books for a wide range of interests of the
general reading public, including classics, titles representing periods and
styles of writing, current titles of a lasting nature, and those titles meeting
popular demand for recreational reading.


B.  Business Section
The Library purchases standard business directories and reference
materials as well as popular circulating items which are of interest to the
general public.


C.  Genealogy
The Library maintains a small circulating collection of books on the
basics of genealogical searching which are of value to the general public.
The non-circulating collection is more extensive and consists primarily
of indexes, bibliographies and verification tools, and listings of sources
for vital records in particular states and foreign countries.  Histories of
individual families are purchased only if they are of unusual national or
local significance.  Microfilm of the U.S. Census records as well as
books and other special materials for this immediate geographical area
are purchased as they become available.


D.  Blind and Physically Handicapped
Any juvenile or adult who cannot read or handle conventional printed
matter because of a physical disability is eligible for services of the
Homebound Delivery Service, specially selected library resources such
as large print or audio cassettes, support services of Inter-library Loan
through the Library System, Talking Books, or special materials
supported by the Library of Congress.


E.  Foreign Language Materials
Materials in foreign languages are considered as community needs
change.  Individual needs for foreign languages not purchased by the
library may be served by requests through interlibrary loan.
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MATERIALS SELECTION POLICY


VII.    Statement of Specific Policies in Selected Areas  
Materials for Adults


F.  Literacy
Materials in the Literacy collection are selected to serve the needs of new
adult readers and persons for whom English is a second language. There
is heavy emphasis on materials teaching the basics of the English
language and grammar, materials on coping with everyday life situations,
and other high-interest, low reading-level fiction and nonfiction.


G.  Textbooks
Although the Library tries to serve students' needs as much as possible,
textbooks are not purchased unless they are the best source of
information on a given subject.  The library policy is to purchase
materials which will also supplement and complement the curriculum
offerings of the public and private schools within the library.


Non-Book Materials
The criteria for and the methods of selection of non-book materials are listed in
Section IV.


Non-book items purchased by the library for in-house use or for circulation may
include pamphlets, study prints, art prints, computer software, microfilm,
compact discs and cassettes, recordings of books on cassette, cassette/filmstrip
and cassette/book kits, games, toys, puzzles and puppets.


The videotape collection rental fees collected are used for the purchase of new
videotapes and maintenance of the videotape collection.  The acquisition of a
variety of non-book materials is under constant evaluation and is subject to
change.  Cost of items, budget, use, and availability of new items are the
determining factors in selection.


VIII.    Complaints  
Strong objection to any library materials must be made in writing according to
“Procedures for Handling Complaints about Library Materials” provided at the end of
this section.  Examination and reconsideration of materials, if necessary, will be handled
as outlined in these procedures.  A copy of these procedures as well as forms for
registering complaints may be obtained in the department where the material in question
is housed, or in the Administration office.


The Freeburg Area Library District subscribes to the provisions of the    Library Bill of
Rights   and the    Freedom to Read Statement   as adopted by the American Library
Association. These documents are considered a part of this policy. All individuals have
the right to choose which library materials they will use. However, no one has the right to
restrict the freedom of others to read whatever they wish.  No book or other material in
question is automatically removed from the collection because of an objection to it.
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IX.    Collection Maintenance  
A.  Duplicate Copies


The number of copies purchased varies with the expected use of any item. As
extensive use for individual titles is demonstrated, duplication to meet the
demand is implemented.


B.  Weeding
In order to maintain the best possible collection of materials, a continual weeding
process takes place. Items are discarded if they are outdated, if they no longer
circulate, if there are more duplicate copies than needed, or if they are in poor
physical condition.


A complete weeding of the entire collection is accomplished every five years.
Items discarded are plainly marked and may be donated to the Friends of the
Library for sale.


X.    Revision of Selection Policy   
Because the needs of the community change, this materials selection policy is revised as
needed and/or is reviewed at least every three years.


PROCEDURES FOR HANDLING COMPLAINTS ABOUT LIBRARY MATERIALS


1. If patrons wish to file a complaint about library materials, Form I, Complaint About Library
Materials, should be completed. This form stays on file with the Department Head. The
Department Head will examine the material, as well as critical reviews of the material.
Repeated complaints about specific works or materials in general will generate a
reconsideration of a specific work and/or selection policies.


 
2. If patrons wish to have materials reconsidered (as opposed to filing a complaint without


definite action), they may fill out Form II, Request for Reconsideration of Library Materials.
 
3. When Form II is completely filled out and returned to the library, the appropriate Department


Head will review the complaint and the material to determine whether the item should remain
or be removed from the collection. The Director should be informed of the complaint and of
the decision.


 
4. The Department Head will write a letter to the patron who initiated the complaint, outlining


the above procedures and announcing the disposition of the material in question. The letter
may also include a statement inviting the patron to the library to discuss the matter with the
Department Head and Library Director.


 
5. After an interview with the Department Head and Library Director, a patron desiring further


action can make a request in writing for a hearing before the Board of Library Trustees, who
have final authority.
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FORM I


COMPLAINT ABOUT LIBRARY MATERIAL


Material:______________________________________________________________________


Date:________________________________________________________________________


Name:_______________________________________________________________________


Address:______________________________________________________________________


______________________________________________________________________


Telephone:____________________________________________________________________


Complaint Represents: ________Individual ___________Organization


Reason for Complaint:___________________________________________________________


_____________________________________________________________________________


_____________________________________________________________________________


_____________________________________________________________________________


Signature:_____________________________________________________________________


Took Form II: _______Yes_________ No


Date Form II Returned:__________________________________________________________
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FORM II


REQUEST FOR RECONSIDERATION OF LIBRARY MATERIALS


Author:_______________________________________________________________________


Title:________________________________________________________________________


Publisher


or


Distributor:____________________________________________________________________


Request Initiated by:_____________________________________________________________


Address:______________________________________Telephone:_______________________


City: _______________________________________Zip code:__________________________


Request represents:_______ Individual


       _______ Organization, list name_________________________________


       _______ Other, list name_______________________________________


1. Have you read or viewed the entire work? _____________________________________


If not, what parts?_________________________________________________________


2. To what in the material do you object? (Please be specific; cite pages or sections)


____________________________________________________________________


_______________________________________________________________________


3.  What good or valuable features do you find in the material?_______________________


_______________________________________ ___________________


4. What do you believe is the theme of this work?_________________________________


______________________________________________________________________


Wh a t  do  yo u f e e l  m i g ht  be  t h e  r e s u l t  of  r e a d i ng  or  v i e w i ng  t hi s  m a t e r i a l ?                                                     


                                                                                                                                                                                    


                                                                                                                                                                                    
H a ve  yo u r e a d a ny r e vi e w s  of  t h i s  m a t e r i a l ?                              
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F O RM  I I 


RE Q U ES T  F O R RECO N S I D ERA TI O N  O F  LI BRA RY  M A T ERI A L S  -  P A G E  2


I f  y e s , s p e c i f y :                                                                                                                                                            


                                                                                                                                                                                        


D o  y ou t hi nk  t h i s  m a t e r i a l  w oul d b e  m or e  a pp r op r i a t e  f o r  a  d i f f e r e nt  a g e  g r o up?   P l e a s e  e x pl a i n :            


                                                                                                                                                                                    


Wh a t  w o ul d  y ou l i k e  t he  l i br a r y  t o  d o a bou t  t hi s  m a t e r i a l ?                                                                


                                                                                                                                                                                    


                                                                                                                                                                                    


                                             


Ca n you  r e c o m m e nd ot he r  m a t e r i a l  t ha t  w oul d c on ve y  a s  v a l u a b l e  a  p i c t ur e  a nd / or  pe r s pe c t i v e  of 


t h e  s ub j e c t  t r e a t e d?                             I f  ye s , pl e a s e  s pe c i f y:                                                                                 


                                                                                                                                                                                    


                                                                                                                                                                                    


Date:                                                         Signature                                               
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Naperville Public Libraries, Naperville


260 MATERIALS SELECTION
The Board of Library Trustees shall establish, and review at least biennially, a written
policy for the selection of library materials and the use of library materials and facilities. No
employee may be disciplined or dismissed for the selection of library materials when the
selection is made in good faith and in accordance with the written policy required to be
established pursuant to this section.  (75 Illinois Compiled Statutes 5/4-7.2)


261 GENERAL POLICY STATEMENT ON THE SELECTION OF MATERIALS
As a source of information and recreation open to all, the Naperville Public Libraries
collect and distribute print and nonprint materials that educate, enrich, entertain, and inform.
Within financial constraints, the Libraries provide a general collection of reliable materials
that embraces broad areas of knowledge and interest, including both basic works of
permanent value and timely materials on current issues. The selection of library materials
is based on the needs of residents of all ages.


The Libraries seek to maintain a balanced materials collection reflecting differing points of
view on controversial subjects. Materials are selected on the basis of the content and style
of the work as a whole, not by random passages. The Libraries seek to maintain the
democratic principles expressed in the Library Bill of Rights, and the Freedom to Read and
Freedom to View statements (See Appendix I).


261.1 General Selection Factors
1. Adherence to the Library Bill of Rights.
2. The needs of the individual and the community.
3. The specific merits of each work.
4. The existing collection, budget, and services of the Libraries.
5. The availability of materials from reciprocal borrowing, interlibrary loan, and


other sources.


Criteria for specific types and formats of materials are detailed in Sections 263
through 268. The ordering of criteria within a list does not imply a ranking of
importance.







y


MATERIALS SELECTION (COLLECTION MANAGEMENT)


___________________________________________________________________________
Approved:  January 8, 1986 Page 2 Revised:    Sept. 21, 1994
Revised:     September 20, 1989 Revised:     April 1, 1998
Revised:     September 18, 1991 Revised:     March 2000
Reviewed:  September 1, 1993 Approved:   April 5, 2000


261.2 Format
As new formats become available and viable, any work formerly collected in one
format may be supplemented or replaced by a different format for the benefit of
patrons and the Libraries.


261.3 Quantity
The Libraries attempt to respond directly to the amount of use the community
makes of a particular item or collection. Multiple copies may be purchased where
appropriate.


261.4 Textbooks
The Libraries seek to support school libraries, not duplicate them. Textbooks are
generally not purchased unless they are a basic source of information or a classic in
the field. Libraries make space available to house current and non-circulating
textbooks provided by local schools.


261.5 Paperbacks
Paperbacks are a medium of choice for many readers, and the Libraries attempt to
respond to that preference. Factors that may prompt the selection of paperbacks
include:
1. Patron requests, convenience, and appeal (circulation, best-seller lists).
2. Available only in paperback.
3. Duplicates needed to satisfy demand.


261.6 Foreign Language Materials
Foreign language materials may be purchased in addition to language learning
materials in support of school curriculum.


261.7 Rare Items
Rare items, or those requiring special curatorial or conservation services, are not
collected.


261.8 Research
The Libraries strive to meet the research needs of the general public, but are not
academic research facilities. Materials that have outlived current usefulness will be
withdrawn. Older editions are not collected unless they are a basic source of
information or a classic in the field.


261.9 Funding
Assignment of funds for materials’ purchase is based primarily on public demand
as expressed through use. Funding may be assigned to a specific area because of
age, appearance, condition, or inadequate subject coverage.


261.10 Donations, Gifts, and Endowments
All materials donations will be evaluated for acceptance by staff. Donations must
be outright and unconditional.
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The staff will determine which materials to add to the collection. Those items not
added may be offered for sale, utilized for promotional purposes, or transferred to
other institutions. Unsuitable items will be discarded.


Monetary gifts may be accepted for library-related items and the donor may
recommend a subject area or format. The Libraries will attempt to honor the
donor’s wishes if the recommendations are consistent with the materials selection
policy and available space. A gift plate acknowledging the donation will be placed
as deemed appropriate. Contributions toward subscriptions must be made with
funds to cover a five-year commitment. Funds received with no instructions for
disbursement by the donor will be put in the Gift/Memorial fund. The Board will
review endowments for acceptance. Selections purchased from these funds will be
made by recommendation of the staff.


262 RESPONSIBILITIES FOR MATERIALS SELECTION


262.1 Library Director
The final responsibility for the selection of materials rests with the library director,
who operates within the framework of policies determined by Naperville Public
Libraries Board of Trustees. This responsibility is shared in its execution by the
Assistant Director for Public Services and Library Managers.


262.2 Staff Members
Collection Development Coordinators select library materials based on their
knowledge of the community’s needs and the scope of the collection. Collection
Development Coordinators study various sections of the collection and select items
for purchase. It is the responsibility of the Assistant Director for Public Services
and assigned Coordinators to see that collections are developed and maintained.
Staff and people in the community who are experts in various fields may be
consulted for advice. Requests made by the public are considered. Collection
Development Coordinators will be consulted in the event of citizen concerns.


262.3 Statement of Concern About Library Materials
1. Citizen concerns about a title will be referred to the appropriate department


head. The request will then be discussed with the citizen to determine how it
will be resolved.


2. If the response given by the staff member is not satisfactory to the citizen,
referral will be made to the library manager, Assistant Director for Public
Services or library director who will review the request and respond.


3. Citizens not satisfied with the response, and wish a review by the library board
will be given the "Request for Reconsideration of Library Materials" form.
(Appendix II).  The completed form will be given to the board president who
will place the request on the agenda of the next regularly scheduled board
meeting and notify the requesting party of the meeting date. The board will then
review the request and respond to it.
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263 SELECTION OF MATERIALS FOR ADULTS


263.1 General Objectives
Materials in the adult collection are selected primarily for use by mature readers.
Books in the adult fiction collection are selected primarily for readers 18 years of
age and over; separate fiction collections are maintained for children and young
adults. Differences in education, interests, age, and special needs are considerations.
The adult and young adult nonfiction collections are combined to offer access to the
widest possible range of factual information. A separate nonfiction collection is
maintained for children.


263.2 Criteria for Selection of Adult Fiction Books
1. Patron requests and appeal (circulation, best-seller lists).
2. Opinions of professional reviewers.
3. Reputation of author.
4. Literary merit.
5. Style of writing.
6. Relation to existing collection.
7. Physical suitability for library use.
8. Price.
9. Reputation of publisher.


263.3 Criteria for Selection of Adult Nonfiction Books
1. Patron requests and appeal (circulation, best-seller lists).
2. Opinions of professional reviewers.
3. Scope and authority of subject matter.
4. Relation to existing collection.
5. Qualifications of author in subject field.
6. Textual features such as illustrations, indexes, bibliographies.
7. Literary merit.
8. Physical suitability for library use.
9. Reputation of publisher.
10. Price.
11. Date of publication.


264 SELECTION OF LIBRARY MATERIALS FOR YOUNG ADULTS


264.1 General Objectives
Major emphasis in young adult services is placed on the need for a variety of
materials, for reference information, for recreation, for school assignments, and for
continued education. Titles in the children's or the adult collections may be
duplicated in the young adult collection when appropriate. The young adult
collection is governed by the same selection criteria as those set forth for the adult
collection. The young adult collection is selected specifically to serve users from the
6th through 12th grades, and a reading and interest level of ages 12 to 18.
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The general objectives of selection for young adults are:
1. To assist their transition from children's to adult materials.
2. To guide their development as critical readers, viewers, and listeners.
3. To broaden their knowledge of the world.
4. To awaken their curiosity about many fields of human endeavor.
5. To increase their knowledge and enjoyment of various media, and to help them


become lifetime readers and users of libraries.


264.2 Specific Criteria for Selection of Young Adult Materials
1. Materials about the physical changes that take place during adolescent years are


included; they are placed on open shelves and are readily available.
2. Young adult materials are not selected solely for literary merit. These materials


also serve a purpose as bridges to transfer young adults from children's to adult
works.


265 SELECTION OF LIBRARY MATERIALS FOR CHILDREN


265.1 General Objectives
Children’s Librarians select materials to meet the informational, educational,
recreational needs and interests of children from birth through 5th grade. Titles in
the children’s collection may be duplicates of titles in the young adult collection.


265.2 Criteria for Selection of Children's Materials
1. Suitability for age level.
2. Patron requests and appeal (circulation, best-seller lists).
3. Opinions of professional reviewers.
4. Accuracy of information.
5. Content.
6. Literary or artistic merit.
7. Quality of illustrations.
8. Organization and format.
9. Relationship to the existing collection.
10. Physical suitability for library use.
11. Price.
12. Date of publication.


266 SELECTION OF PRINT MATERIALS OTHER THAN BOOKS


The same objectives and criteria for book selection also apply to other print material.  The
following format considerations apply.


266.1 Pamphlets
Pamphlets are collected only when needed to augment other collections.


In addition to general information special collections can be maintained such as:
1. Pamphlet materials of current and/or historical value related to Naperville,


DuPage County, Will County, and Illinois are collected.
2. Career information is available.
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3. Generally, paper copies are made available only for Illinois schools, or out-of-
state schools that are nationally recognized.


4. Annual reports, travel brochures, etc.


266.2 Periodicals
Periodicals are purchased to keep the materials collection up-to-date on current
issues and to provide material not in book form. Periodicals are used by the public
for reference, information, and general reading and by the library staff for selection
and professional development. Principles governing selection include community
interests, accuracy, objectivity, accessibility through indexes, reference needs,
representative points of view, entertainment value, price, and space requirements.


266.3 Newspapers
Newspapers are acquired to meet the general or specific information needs of the
community. These may be local, national, or international in scope.


266.4 Government Documents
Government documents are collected on a selective basis and generally limited to:
1. City of Naperville.
2. DuPage and Will Counties.
3. State of Illinois.
4. U.S. government.
5. United Nations.
6. Townships in the City of Naperville.
7. School districts and other governmental bodies operating within the service area


of the Libraries.


266.5 Maps
Individual maps may be acquired in limited numbers to meet the informational
needs and general interests of the community, and to supplement those available in
atlases. All types of maps may be made available. Criteria for selection include:
1. Patron requests and appeal.
2. Not available in an atlas or other source.
3. Accuracy.
4. Clarity.
5. Physical suitability for library use.


266.6 Music
Print music is purchased in bound volumes only; loose sheet music is not collected.


267 SELECTION OF NONPRINT MATERIALS
The selection objectives and criteria used for print materials apply to nonprint materials.
These materials provide for alternative learning styles. The following format
considerations apply.


267.1 Visual
Formats may include VHS, DVD and new technologies. The Libraries make no
attempt to compete with commercial sources. Selection criteria include:
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1. Patron requests and appeal (circulation, best-seller lists).
2. Opinions of professional reviewers.
3. Artistic merit (awards received, historic importance).
4. Scope and authority of subject matter.
5. Relation to existing collection.
6. Production quality.
7. Physical qualities suitable for library use.
8. Reputation of producer/publisher.
9. Price.
10. Date of publication.
11. Availability.


267.2 Audio
Formats may include CDs, cassettes, and new technologies. Criteria for selection
include:
1. Patron requests and appeal (circulation, best-seller lists).
2. Opinions of professional reviewers.
3. Artistic merit (awards received, historic importance).
4. Scope and authority of subject matter.
5. Relation to existing collection.
6. Production quality.
7. Physical qualities suitable for library use.
8. Reputation of producer/publisher.
9. Reputation of performer.
10. Price.
11. Date of publication.
12. Availability.


267.3 Electronic Resources
Categories include CD-ROMs, subscription data bases, educational games,
applications programs and Internet. Selection criteria include:
1. Patron requests and appeal.
2. Opinions of professional reviewers.
3. Relevance to community interests.
4. Ease of use.
5. Quality of documentation.
6. Hardware compatibility.
7. Manufacturer's support.
8. Features.
9. Relation to existing collection.
10. Physical qualities suitable for library use.
11. Reputation of producer/publisher.
12. Price.
13. Date of publication.
14. Availability.
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267.4 Multimedia Formats
Multimedia is selected with a combination of criteria applicable to print and
nonprint materials.


268 SELECTION OF REFERENCE MATERIALS
The reference collection is comprised of non-circulating resources, both print and non-
print. This core collection provides access to information needs as well as backup to
circulating or out of print materials.


Criteria for selection include the following as well as all previous selection criteria
1. The information should be clearly presented and arranged.
2. The resource should be adequately indexed.
3. Illustrations, charts, and graphs should be easily understood and accurate.
4. Cooperative collection development will be considered, particularly when the


title is expensive and highly specialized.
5. The cost of replacement precludes adding the title to the circulating collection.


268.1 Selection of Materials for Special Collections
The local history collection focuses on 20th century print materials. Artifacts or
original materials are not collected. The Libraries are unable to accept or provide
storage for materials requiring conservation or preservation treatments. Acceptance
of materials will be subject to review by the Libraries. The Naperville Heritage
Society (NHS) may assist in an advisory capacity. Gift agreement documents,
transferring total ownership and copyright, must be signed by donors. See also the
Donations, Gifts & Endowments Policy (265.5).


Local history and genealogy often overlap. The responsibility of the Libraries to
provide information and resources for Naperville's history will normally take
precedence. The collection relating to genealogical research is developed for the
nonprofessional, beginning researcher of family records. Works aimed to instruct
individuals in the process of performing genealogical research are collected in the
general collection, but no attempt is made to compete with or duplicate existing
collections which are reasonably accessible to patrons.  Materials may be referred to
NHS for consideration for their collection.


268.2 Professional Collection
Materials are purchased for use by the staff for professional growth and
development.


268.3 Parents and Teachers
A special collection about children, childhood, and children's literature is maintained
in the Children's Room at the Nichols Library for parents and teachers. Those
materials selected are chosen in accordance with the criteria for selection of adult
materials (263) and/or children's materials (265).
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268.4 Large Type
A collection of large type print materials is maintained for readers unable to read
standard type. It is selected in accordance with the criteria for the selection of adult
materials (263), young adult materials (264), or children's materials (265), as
appropriate.


268.5 Other Materials
Other materials may be collected to meet the needs of special programs or
populations as authorized by the library board or director. Unless specific criteria
are provided, these materials will be purchased in accordance with criteria
established for similar collections in other areas.


269 GENERAL POLICY STATEMENT ON COLLECTION MAINTENANCE
All collections are periodically evaluated by staff to ensure that they are clean, in good
repair, do not contain obsolete or misleading information, and are still useful to the public.
This process is an integral part of collection management. Titles may be weeded
(withdrawn), retained, transferred, updated, altered in format, rebound, reclassified, or
duplicated as justified by need.


269.1 Weeding Criteria
In general, the same criteria for the selection of materials     apply to weeding. 
Materials that fall into the following categories may be withdrawn:
1. Outdated or inaccurate information.
2. Superseded editions.
3. Items that are worn, soiled, aged, badly marked, or in disrepair.
4. Seldom used titles.
5. Unnecessary copies.
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APPENDIX II
NAPERVILLE PUBLIC LIBRARIES


Request for Reconsideration of Library Materials


Title  __________________________________________________ Call #:________________
Print _____________  Nonprint _____________  Please Specify ________________________
Author/Artist __________________________________________________________________
Publisher ________________________________________ Copyright date ________________
Your name __________________________________________ Phone ____________________
Are you familiar with Naperville Public Libraries selection policies? _____________________
If not, the Policy Manual is available at all service desks.


Did you read/hear/view the entire work? ___________________________________________
What is your specific objection?  (Please cite examples.)
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
_____________________________________________________________________________
Why should this item be reconsidered?  Please be specific. _____________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
Please list any reviews you have heard or read. ______________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
Do you officially represent a group?  Please name it. __________________________________
______________________________________________________________________________
Additional comments? ___________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________


Your signature ________________________________________ Date ____________________


Director's signature ____________________________________ Date ____________________







REFERENCE SERVICE
Freeburg Area Library District, Freeburg


The Freeburg Area Library District serves a diverse public with unique individual needs
and levels of ability to conduct research independently.  At times of peak activity within the
library, it is mandatory that rules for providing reference assistance be established.  The most
recent standards document, Serving Our Public:  Standards for Illinois Public Libraries provides
the model for this reference policy.


The board of trustees and library director Freeburg Area Library District encourages staff
of all levels to pursue continuing education opportunities which will enable them to better meet
the needs of the library’s patrons.   All staff members receive in-house training regarding
appropriate responses to patron questions, including reference questions.  This training includes
reference interviewing techniques, reader’s advisory service, and bibliographic instruction.  All
staff members are taught to treat each question asked with respect insofar as the level of
assistance required and the topic of the question.  Names of users and the transactions which
occur between users and the staff are confidential and not discussed outside a professional
context.


Reference service and materials are available to all persons who reside within the
jurisdictional boundaries of the library regardless of the age, race, sex, social or economic status
of the patron.  Reference service and materials are available during all hours the library is open
and is provided in response to all forms of inquiry including but not limited to patrons in the
library, the telephone, telefacsimile, and TTY.  The reference questions of patrons visiting the
library are given the highest priority.  All requests for information receive an answer or status
report within one working day.  Questions which cannot be answered with on-site resources are
referred to another agency.  Such referrals are verified and/or mediated by library staff.


In the instance of legal, medical, investment, or tax reference questions, the staff may
only guide the patron to the material available on the topic of interest.  The staff may not evaluate
or interpret the information provided nor may the staff define the meaning of terms, offer
investment advice, select income tax forms or serve as a surrogate for a professional in any of the
fields listed above.  If all materials within the library are beyond the understanding of the patron,
the patron will be advised to consult with their professional from the above listed fields for
additional information or advice.


  Reference materials regardless of format may not be removed from the library.
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EQUIPMENT AND COMPUTER USE POLICY


FREEBURG AREA LIBRARY DISTRICT, FREEBURG


The Library reserves the right to limit, refuse, and/or ban any patron from using the
library equipment and computers.  Use is limited to patrons in good standing, i.e. all fines have
been paid, all overdue materials have been returned, any lost materials have been paid for, and the
patron must have a current local library card.


A parent or legal guardian must accompany and supervise the child under the age of 12 when
there is a need to use library equipment such as the typewriter or Internet.


Children ages 9 and over can use the computer to search for books without a parent or guardian.


Computer Reservations for equipment or computer use can be made at the circulation
desk and without them usage is on a “first come, first served” basis.  The user must present
his/her library card to one of the circulation staff who will then put the user’s name on the log if
there are no outstanding fines, etc.


All patrons shall check in at the circulation desk prior to use to avoid conflicts with
reserved times.  If a user has not logged in at the circulation desk, that user will be required to
give up the usage if a patron who has checked in or made a reservation is waiting.


In addition these rules apply for library computer (non-Internet) use:  Usage is limited to
half-hour blocks, however the patron may continue to use the computer in 15 minute intervals
until another patron wishes to use it.  If a patron is more than 15 minutes late for a reserved time,
the computer becomes open.  If a patron is less than 15 minutes late the allocated time will not be
extended to reflect the tardiness.


The library reserves the right to limit computer time after school to 15 minute blocks
instead of half-hour blocks since there are only 2 patron terminals.


Copyright laws forbid duplication of copyrighted software.  The Library may restrict the
use of personal software on library computers.  Library software shall not be copied and must be
returned to the circulation desk before use of another software product.


There is a charge of $1.00 as a deposit on data disks borrowed from the Library.  The
library does not allow patron disks to be used.  After a computer session, the patron must return
the disk to the circulation staff.  The deposit will be returned to the patron if the patron no longer
needs to use the disk, otherwise, the library will store a patron’s data disk for 3 months so that the
patron can work on the disk as needed.  If after 3 months, the patron wants his deposit back, the
staff will delete saved information on the disk.


If a patron brings in a data disk, it cannot be put in the library computer.


There is also a charge of 15 cents per page of printing from a library computer.
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PUBLIC ACCESS TO ELECTRONIC INFORMATION NETWORKS


ELECTRONIC NETWORKS AND THE LIBRARY’S MISSION
Libraries make it possible for citizens to have access to the information they need to
make informed decisions. As a member of the Illinois Library and Information Network
(ILLINET), the Freeburg Area Library District is committed to networking which
represents good public policy by maximizing the use of the resources of all types of
libraries. Every library user benefits from expanded access to information beyond the
four walls of a single library building.


The Freeburg Area Library District and all ILLINET libraries use electronic information
networks such as the Internet for a variety of purposes:


1. access to shared automation systems that provide bibliographic access to the
collections of the local library and libraries in the region and across the state


2. access to the wealth of information resources available via the Internet
3. access to general and specialized shared licensed databases available to


ILLINET member libraries through regional and statewide cooperative
programs.


Internet electronic mail service is available to patrons in libraries that elect to offer this
service. In many areas of Illinois, regional community information networks are
operational and offer library patrons access to Internet electronic mail and related
services.


RELATIONSHIP TO OTHER LIBRARY POLICIES
The Freeburg Area Library District’s Policy for Access to Electronic Information
Networks is part of the library’s overall policy structure and should be interpreted in
conjunction with other existing policies. Copies of all library policies are available upon
request from a library staff member.


“GLOBAL” VERSUS “LOCAL” RESOURCES
Most resources available via the Internet and other electronic information networks are
“global” resources rather than “local” resources.  The library does not and can not control
the information content available through global resources such as information obtained
from outside sources via the Internet. Internet resources enhance and supplement
resources that are available locally within a library. Library users must be aware that this
library does not exercise control over information obtained via the Internet and must keep
in mind the following points when evaluating information obtained via the Internet:


“GLOBAL” VERSUS “LOCAL” RESOURCES
Information obtained via the Internet may or may not be reliable and may or may not be
obtained from a reliable source.


Information obtained via the Internet may or may not be accurate.


Information obtained via the Internet may or may not be current and up to date.


1. Links to information on the Internet may not always be valid, and particular
information sites on the Internet may sometimes be unavailable and this
unavailability often occurs unpredictably.


2. Certain information obtained via the Internet may be considered
controversial by some library patrons.
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PUBLIC ACCESS TO ELECTRONIC INFORMATION NETWORKS (CONTINUED)


The Freeburg Area Library District urges library patrons to be informed consumers and
carefully evaluate information obtained via the Internet. Library staff may be available to
assist patrons in making judgments about the reliability or currency of certain types of
Internet information sources, but are unable to provide definitive analysis of particular
sources due to the extremely large variety and volume of information available via the
Internet.


This library is not responsible for damages, indirect or direct, arising from a library
patron’s use of Internet information resources.


LIBRARY PATRONS’ RIGHTS
Library patrons have certain rights with respect to use of electronic information networks
such as the Internet.  This library will work with other libraries in the Illinois Library and
Information Network to preserve and protect these rights, subject to limitations imposed
by licensing and payment agreements with database providers.


Library patrons have the right to confidentiality and privacy in the use of electronic
information networks to the extent possible given certain constraints such as proximity of
other patrons and staff in public access settings.


Library patrons have the right to equitable access to electronic information networks.


Library patrons have the right to access and read all library service policies and discuss
questions with appropriate library staff.


PATRON ASSISTANCE AND INSTRUCTION
The Freeburg Area Library District’s staff may provide assistance to patrons in the use of
electronic information networks as time and staff knowledge permits. Printed and online
documentation and instructions are available at or near points of service. Formal
instruction in particular aspects of electronic information network use may be available.


USE OF EQUIPMENT AND NETWORKS
The Freeburg Area Library District requires that library patrons using electronic
information networks such as the Internet do so within the guidelines of acceptable use.
The following activities are unacceptable:


1. use of electronic information networks for any purpose which results in the
harassment of other users,


2. destruction of, damage to or unauthorized alteration of the library’s computer
equipment software, or network security procedures,


3. use of electronic information networks in any way which violates a Federal
or State law,


4. use of electronic information networks in any way which violates licensing
and payment agreements between [this library] and network/database
providers,


5. unauthorized duplication of copy protected software or violation of software
license agreements,


6. violation of system security,
7. behaving in a manner that is disruptive to other users, including but not


limited to overuse of computer equipment which serves to deny access to
other users.
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PUBLIC ACCESS TO ELECTRONIC INFORMATION NETWORKS (CONTINUED)


CHILDREN’S ACCESS TO ELECTRONIC INFORMATION NETWORKS
The Freeburg Area Library District supports the right of all library users to access
information and will not deny access to electronic information networks based solely on
age.   Children under the age of 12 must be accompanied by a parent or legal guardian to
use the Internet.


This library recognizes that the electronic information networks such as the Internet may
contain material that is inappropriate for children. Parents are expected to monitor and
supervise their children’s use of the Internet. Library staff are unable to monitor
children’s use. Parents are encouraged to discuss with their children issues of appropriate
use and electronic information network safety.


LIBRARY PROCEDURES RELATING TO ELECTRONIC NETWORKS
This library has developed certain procedures to assist staff and patrons in the use of
electronic information resources. These procedures include (but are not necessarily
limited to) the following:


1. time limits for access to allow use of resources by the maximum number of
library patrons,


2. cost recovery for printouts using the library’s computer equipment,
3. priority usage for accessing the library’s online catalog,
4. specific instructions for downloading including compliance with virus


protection measures,
5. restrictions on the use of personal software on library computer equipment,
6. a registration and use agreement form which must be completed prior to


usage.


BREACH OF POLICY
Violation of any aspect of this policy may result in the loss of library privileges.
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ELEC TR O N I C  I N F O R MA TI O N  N ETWO R K S  R EG I S TR A TI O N  A N D  U S ER  A G R EEMEN T


NAME (PLEASE PRINT)


______________________                                                                                              
Last First


REGISTRATION AND USER AGREEMENT


1. I have read the policies concerning the use of the Freeburg Area Library District's


Internet computer and agree to abide by the policies.


2. I agree to pay any repair or replacement costs of equipment or software damaged by


myself or by minors for whom I am responsible.


3. I understand that copyright laws restrict duplication of copyrighted software, and I


will follow all copyright laws.


4. I understand that if I fail to abide by the FREEBURG AREA Library's Internet


policies, I will lose eligibility for use of this service.


5. I understand and acknowledge that the Internet contains material of a controversial


nature including pornography, obscenity, inflammatory or dangerous material, and


that FREEBURG AREA Library has no control over the Internet and assumes no


responsibility for the content, quality, accuracy, currency or appropriateness of any


Internet resources.


Signature:                                                                                                                                                       


Library Card ID or Barcode Number:                                                                                                         


Date:                                                                                                                                                               


FOR PATRONS UNDER THE AGE OF 18:


As the parent or guardian of                                                                                                                         
I give permission for my child to use the Internet computer(s) at the Freeburg Area Library
District, with the understanding that I am responsible for monitoring my child's appropriate use of
this service and that I am responsible for any damage that may occur and that I have read,
understand and agree to the above statements.


PARENT OR GUARDIAN SIGNATURE:                                                                                                              
DATE:                                                           


   







The Urbana Free Library Internet Policy


1. GENERAL POLICY
The Urbana Free Library views the Internet as a resource that helps fulfill the Library’s mission
to meet the informational, educational, and recreational needs of the citizens of the City of
Urbana.


Internet access for all users of The Urbana Free Library is available on
selected public workstations.


2. LIMITS ON LIABILITY
People accessing the Internet at the Library do so at their own risk.


a. Content
The Urbana Free Library is not responsible for the content of Internet resources, which may
be inaccurate, unreliable, out-of-date, offensive, or unavailable.


b. Damages
The Library is not responsible for any damages its users may suffer as a result of using the
Internet, including but not limited to loss of data resulting from delays or interruptions in
service, corrupted files downloaded at Library workstations, or actions taken on the basis of
misinformation.


c. Financial obligations
The library is not responsible for financial obligations its users incur as a result of using the
Internet.


3. STAFF ASSISTANCE


a. Training
The Library's staff assist users with basic Internet use as time permits but do not offer in-
depth personal instruction.


b. Information requests
Although staff are not available to offer in-depth Internet instruction, they are available to
help users find needed information.  Library staff use their best judgment in selecting
information sources, which in addition to the Internet include the Library’s collections of
books, periodicals, CD-ROM databases, and other resources, bearing in mind that the
Internet is sometimes not the best source of information.


c. Plug-in software
Plug-in software allows certain Internet features to be utilized on the Library workstations.
The Library will consider user requests to upgrade or load specific programs or versions.


4. USE BY MINORS


a. Parental responsibility
As with other print or audio-visual materials, the Internet contains some material that may be
inappropriate for viewing or reading by children.  It is the responsibility of the parents or
legal guardians of minor children to supervise their children’s access to Internet resources in
the Library.


b. Age restrictions
When using the Internet, a child under the age of 8 must be accompanied at the workstation
by a responsible person, age 14 or older.


   







5. PATRON CODE OF CONDUCT
Users of the Internet are expected to act in a considerate, ethical, and
responsible manner.


By using public Internet workstations at The Urbana Free Library, users agree
to refrain from disruptive, damaging, or criminal behavior, including but not
limited to the following:
• Sending or displaying offensive messages or pictures
• Using obscene language
• Harassing, insulting, or attacking others, on the Internet or at the workstation
• Disobeying Internet or Internet site "rules of conduct"
• Accessing another individual's personal materials, information, password, or files
• Damaging computers, computer systems, or computer networks
• Modifying software or programs installed on Library Internet workstations
• Installing personal software on Library workstations
• Violating copyright laws
• Engaging in activities which violate any local, state, or federal law
• Intentionally wasting limited Library resources


6. RESTRICTIONS ON SPECIFIC WORKSTATIONS


a. Adult
Users with relevant disabilities are given priority on Internet workstations assigned to the
Library’s Assistive Technology site.


b. Archives
Workstations in the Archives are restricted to users accessing genealogical and local history
resources.


c. Children’s Department
Workstations in the Children’s Department are intended for use by children. These
workstations are limited to children in grade 6 and under, or adults accompanied by children
in this age range.


Accessing E-mail and chat rooms, and downloading to personal floppy disks, are not permitted
on workstations in the Children’s Department.


7. POLICY ENFORCEMENT


a. Reasonable use
The Library staff are specifically authorized and instructed to develop such rules and
procedures as are necessary to insure the fair and reasonable use of Internet resources,
including but not limited to reservations, limits on duration of use, number of persons sharing
a workstation, printing, etc.


b. Staff oversight
The Library staff are specifically authorized and instructed to inspect and/or observe the use
made of Library Internet equipment and resources for purposes of enforcement of Library
policies and procedures.


c. Revocation of privileges
The Library staff are specifically authorized and instructed to suspend or permanently
terminate Internet access for users found in violation of Library policies or procedures.


   







8. USER ACCEPTANCE
Library users are required to accept a brief on-screen version of this section (IV-J) of the
Library’s Policy Manual before connecting to the Internet.


Barb Lintner, Director of Children's Services, The Urbana Free Library 4/27/02


   







On-Screen Internet Policy


In order to proceed, each user is required to read and accept the Internet Access/Use Policy of
The Urbana Free Library.


A copy of the complete policy [Section IV-J ; adopted 14 July 1998] is available in each
department. A brief version follows:


The Library is not responsible for the content of information found on the Internet or for any
damage or financial obligations resulting from Internet use.


Library staff will assist users with basic Internet use, but cannot offer in-depth instruction.


A parent or legal guardian is always responsible for Internet use by a minor child. In addition,
children under the age of 8 must be accompanied at the workstation by a responsible person, age
14 or older.


The Library does not permit disruptive, damaging, or criminal behavior, including but not
limited to sending or displaying offensive messages or pictures; violations of copyright;
unauthorized access to files or software; damage to equipment; or violations of local, state, or
federal law.


The Library staff are specifically authorized and instructed to establish rules and procedures
necessary to insure fair access to the Internet for all Library users.


The Library staff are specifically authorized and instructed to inspect and/or observe use made of
the Internet. Internet privileges may be suspended or permanently terminated if a user fails to
abide by Library policies or procedures.


If you accept the Library’s Internet Access/Use Policy, you may access the Internet by clicking
I ACCEPT.


Last updated 23 May 2000
URL: http://urbanafreelibrary.org/


Barb Lintner, Director of Children's Services, The Urbana Free Library 4/27/02


   







NAPERVILLE PUBLIC LIBRARIES Policy No. 255


SUBJECT:    PUBLIC ACCESS COMPUTERS  


The Naperville Public Libraries offer public access computers as an information resource to be
utilized in the fulfillment of the libraries’ mission and roles as stated by the Library Board in
Policy No. 010.  Selected public access computers offer patrons access to the Internet.


The Internet enhances the Libraries’ existing collections with electronic resources creating a
gateway to the world of information.  This resource contains material that may be inaccurate or
of a controversial nature.  The library does not monitor nor control the content and cannot be
held responsible.


Use of the public access computers is limited to NPL cardholders and registered reciprocal
borrowers who have signed an agreement form. Like library cards, user agreements are non-
transferable.  Users must adhere to the library public access computer procedures.


Parents are required to sign the User Agreement for children under the age of 18. NPL provides
computers with limited Internet access in the Children’s areas.  Limited Internet access may not
block all material that users might find offensive.  Children whose parents have signed the User
Agreement have access to all computers, including those providing unlimited Internet access.
Parents may wish to supervise their children’s Internet sessions.  Children under the age of 8
must have a parent/guardian present at all times while using the Internet.  Adults will be given
preference in adult areas and children will be given preference in children’s areas.


Public access computers may be used only for legal purposes.  Illegal or prohibited acts may
include but are not limited to: unauthorized copyright use, viewing obscene material, violating
copyright or software licenses, attempting to/or damaging library equipment/software/software
configurations, compromising system security, using chat rooms/MUD’s, libeling, slandering,
misrepresentation, solicitation, and harassment.  Use of personal software on public access
computers is limited to workstations in the Nichols Library computer lab.


Illegal/prohibited use of the public access computers will result in suspension of computer
privileges and may lead to loss of Library privileges.  Illegal acts may be subject to prosecution
by local, state or federal authorities.


Failure of any user to follow the terms of this policy will result in the loss of library privileges,
disciplinary action, and/or appropriate legal action.


Approved:  March 18, 1998; Effective:  April 1, 1998
Reviewed & Revised:  8/00, Approved 8/16/00
Reviewed & Approved:  2/21/01
Reviewed/Revised/Approved: 10/17/01


   







INTERNET USER’S AGREEMENT
(Policy No. 255)


The Naperville Public Libraries offer public access computers as an information resource to be utilized in the
fulfillment of the libraries’ mission and roles as stated by the Library Board in Policy No. 010.  Selected public
access computers offer patrons access to the Internet.


The Internet enhances the Libraries’ existing collections with electronic resources creating a gateway to the
world of information.  This resource contains material that may be inaccurate or of a controversial nature.  The
library does not monitor nor control the content and cannot be held responsible.


Use of the public access computers is limited to NPL cardholders and registered reciprocal borrowers who have
signed an agreement form.  Like library cards, user agreements are non-transferable.  Users must adhere to the
library public access computer procedures.


Parents are required to sign the User Agreement for children under the age of 18. NPL provides computers with
limited Internet access in the Children’s areas.  Limited Internet access may not block all material that users
might find offensive.  Children whose parents have signed the User Agreement have access to all computers,
including those providing unlimited Internet access.  Parents may wish to supervise their children’s Internet
sessions.  Children under the age of 8 must have a parent/guardian present at all times while using the Internet.


Public access computers may be used only for legal purposes. Illegal or prohibited acts may include but are not
limited to: unauthorized copyright use, viewing obscene material, violating copyright or software licenses,
attempting to/or damaging library equipment/software/software configurations, compromising system security,
using chat rooms/MUD’s, libeling, slandering, misrepresentation, solicitation, and harassment.  Use of personal
software on public access computers is limited to workstations in the Nichols Library computer lab.


Illegal/prohibited use of the public access computers will result in suspension of computer privileges and may
lead to loss of Library privileges.  Illegal acts may be subject to prosecution by local, state or federal authorities.


Date: _____________________________ Library Card Number: _____________________________


User’s Name: _______________________________________________________________________


Address: ___________________________________________________________________________


Phone: ____________________________________________________________________________


I have read this agreement and understand the terms of this document.  I agree to abide by the terms of
this policy.  My signature is legally binding.


Signature: __________________________________________________________________________


Parent’s/Guardian’s Signature: _________________________________________________________


   







QUINCY PUBLIC LIBRARY
POLICY ON USE OF LAN/INTERNET


1. All adult or young adult users must have a valid driver’s license, valid library card, or
other form of photo identification, which will be presented to the Reference Librarian
before using the Local Area Network/Internet computers. Students may present a valid
Student Body ID card. Users must be at least 13 years old.


2. Computers in the Children’s Department are available for use by children younger than
13. An accompanying adult must operate the computer for a child under ten years of
age. A parent or responsible adult must be present with any child on the Internet. If the
adult leaves, the child may no longer access the Internet.


3. LAN/Internet computers may be reserved and used in one-hour segments. If the user
does not claim his reservation within fifteen minutes of the scheduled time, staff may
reassign the computer to another person. Users may remain a second hour if there are no
other reservations, or others waiting. In fairness to others, no individual will be permitted
more than two hours of computer time in a single business day. Computers may be
reserved no more than one day in advance.


4. One computer is available in the Illinois Room for genealogical research only. An
additional computer is available in the Reference area for word processing only. Both are
subject to all additional provisions of this policy.


5. Public Access Catalog computers that have Internet access are available for brief Internet
searches or checking e-mail. Each person must have an active library card and a pin
number, which has been registered at the Circulation Desk, to receive up to fifteen
minutes of access. Persons from out of town may request a guest card from either the
Circulation or Reference desk.


6. The Local Area Network and access to the Internet are provided for cultural, educational,
and informational purposes.


7. Only Quincy Public Library owned software that has been designed for LAN use may be
used in the computers.


8. Only one person may use each computer at a time. Others may be allowed to watch with
permission of the staff member on duty.


9. Quincy Public Library supports the ALA Bill of Rights in regard to use of the LAN/
Internet.


10. Quincy Public Library is not responsible for the information or images users find on the
LAN/Internet. Parents are responsible for information accessed by their minor


   







children. All children under age 18 must have an Internet Parental Consent Form on file
(over age 12 filed in the Reference Department, under age 13 filed in the Children’s
Department). Any child violating these provisions will lose Internet privileges for a
minimum of three (3) months and a new Consent Form must be signed. Consent Forms
must be signed in person at the Library. An adult violating any provision of this policy
will lose Internet privileges for a minimum of three (3) months.


11. Not all the information available via the Internet is accurate, current, or complete. Users
are encouraged to exercise critical judgement in evaluating the validity of information
accessed via the Internet. The Library assumes no responsibility for any damages, direct
or indirect, arising from its connections to the Internet.


12. Persons may not use the library computers for illegal activities, commercial business,
harassment, or to access pornography. Persons may not use library computers to
participate in chat lines.


13. Users are responsible for complying with copyright laws and software licenses.


14. Users may not alter the software or hardware or attach equipment to the Library’s
hardware.


15. Persons misusing the equipment or violating library policies may lose their computer
privileges. Users are responsible for paying damages caused by abuse of the equipment
or software.


16. A printer is available for public usage. Persons are responsible for depositing 15~ per
page into the coin box by the printer, to cover the costs of toner and paper.


17. This policy, as it pertains to the Children’s Department, will be reviewed quarterly. The
policy as a whole will be reviewed periodically.


Adopted March 12, 1996
Revised October 8, 1996
Revised November 18, 1997
Revised February 9, 1999
Revised August 10, 1999
Revised May 8, 2001
Quincy Public Library
Board of Trustees


   







Approved:  8/19/92 Revised & Approved:  7/12/00


SUBJECT:      UNATTENDED CHILDREN    


PURPOSE:


To insure the safety and well being of children using the Libaries.


SCOPE:


Children age 14 and under using the Libraries.


GENERAL STATEMENT:


The Naperville Public Libraries welcome and encourage the use of its services and facilities by
children.  Staff members are committed to helping children find materials which meet their needs,
providing a welcoming environment and planning and presenting programs that enrich, inform
and entertain.  However, library facilities are not designed or licensed to provide childcare.


Any public place may be dangerous for a child who is left unattended even for brief periods of
time.  Staff members cannot know or be responsible if children are leaving the building with
responsible caregivers or with strangers.  When a child is left at the Library without a parent or
adult, the child’s boredom, fatigue or fear may lead to behavior that disrupts the services the library
staff provides for them and for others.  The Libraries encourage parents and adults to consider the
safety and well being of their children and the needs of other library users of all ages.


PROVISIONS:


1. Parents are responsible for their children in the libraries, whether or not the parent is
present.


2. Children under age 8 must be attended by a parent, another responsible adult, or caregiver
(age 14 or older) at all times in the Libraries.


3. Children whose behavior is disruptive may be asked to leave the building.  (See Policy No.
310 - General Rules of Conduct.)  Disruptive children under age 8 who are unattended will
be handled according to the unattended children procedures.


PROCEDURES:


A. An unattended child found frightened or crying in the building should be reassured by a
staff member.


B. If the child’s adult cannot be found in the immediate area, the child should be taken to
the Children’s Reference Desk, if on the Lower Level, or the Switchboard on the
Upper Level at Nichols or to the Children’s Reference Desk at Naper Blvd.  Inform at
least one other staff member that you are assisting an unattended child.


   







Approved:  8/19/92 Revised & Approved:  7/12/00


UNATTENDED CHILDREN (cont’d) Page 2


C. Staff at the appropriate location should ask the child her/his name and that of her/his parent
or caregiver.


1. If the parent or caregiver is in the building:


a. Page the parent or caregiver.


b. Upon reuniting the child with the parent or caregiver, express the libraries’
concern for the welfare of children and explaint he libraries’ policy.


2. If the parent/caregiver is not in the building:


a. Contact the person in charge of the building.


b. With the child’s help, obtain the parent’s name and telephone number.


c. A library staff member should stay with the child until the parent can be
located, through the circulation database or telephone book.


d. Call the parent.  Inform her/him of the libraries’ policy and request that the
parent pick up the child.


e. If the parent cannot be located or does not respond to phone request within
thirty minutes, the person in charge shall call the police and ask that they
assume responsibility for the child.


f. If the library is closed, the person in charge shall call the police within 15
minutes and ask that they assume responsibility for the child.


g. If the library is closed, two staff members (person in charge and building
monitor) will wait with anyone under 14 years of age inside the library
building until the parent or police arrive.


h. Library policy will be explained and a copy of the written policy will be
given to the parent.


i. Under no circumstances will a library staff member take a child out of the
library building, take the child home, or stay alone with a child.


   







UNATTENDED CHILDREN


FREEBURG AREA LIBRARY DISTRICT, FREEBURG


Parents are responsible for the behavior of their children while they are in the Library.  The Freeburg
Area Library District staff is committed to help children with activities related to the Library.  However,
Library staff cannot, nor is it their responsibility to serve as baby-sitters, teachers or disciplinarians.


Violations of this policy are grounds for suspension of library privileges.  Whenever advisable, the
Library will notify the parent of incidents involving an unattended child.  [Form follows]


Children under the age of 9 must be accompanied and directly supervised at all times by a parent or other
responsible caregiver.


When the safety of an unattended child is in doubt, or the parent or responsible caregiver cannot be
located, or if the Library is closing, Library staff is authorized to call the police and stay with the child
until the police arrive.


From time to time the Freeburg Area Library District schedules or provides programs which are designed
and suitable for attendance by children without parental supervision.  Such program announcements will
so indicate and if no indication is included then supervision is required.  When so indicated, if the parent
or caregiver intends to be absent, they must leave word at the circulation desk as to their whereabouts and,
if possible, a phone number where they or a responsible adult can be contacted.


Children ages 9 and older may use the Library unattended by an adult, subject to other Library rules and
policies concerning behavior, conduct and demeanor.


UNATTENDED CHILDREN AFTER HOURS


In the event a young person is still at the library 15 minutes after the library closes to the public,
the police will be called to pick up the young person.  Attempts will be made during that 15 minutes to
reach parents but in no instance will staff take young people home.


UNATTENDED CHILDREN PARENTAL NOTIFICATION LETTER


Dear                                                ,


The Freeburg Area Library District has recently experienced an incident involving your
child,                                                                                         , where they were on Library grounds
unattended by you or a responsible caregiver.  A copy of the Library’s policy on Unattended
Children is enclosed here for your attention.  We ask that you review this policy and make every
effort to follow it.  We do not wish to suspend Library privileges for you or your family, but the
safety of children as well as the proper operation of the Library is our first responsibility.  If you
have any questions regarding this policy or its enforcement, please contact the undersigned.


Very Truly Yours,


Library Director


   







LIBRARY POLICY ON UNATTENDED CHILDREN AND/OR
DISRUPTIVE BEHAVIOR


POLICY STATEMENT   : Parents are responsible for their children’s behavior while the children
are in the Library. Parents who leave children under the age of nine in the Library must
make sure that these children are accompanied by another person, nine years of age or
older. Disruptive children, nine years of age or older, will be asked to leave the Library
after receiving one warning.


CHILD UNDER NINE YEARS OF AGE LEFT UNATTENDED
1. If it is determined that a child is lost or has been left unattended, a staff member


should bring the child to the person in charge of the department where the child
has been found.


2. The staff person should try to identify and locate the parent or responsible older
person by:
a. Walking around the Library with the child, looking for the parent or older


person.
b. Paging the child’s parent or the older person, if this name is known; if the


name is not known, paging by using the child’s name, if the child’s name
is known.


3. The staff member should explain clearly and finally, when the parent or older
person is located, what the Library policy is on unattended children.


4. If the parent or an accompanying older person is not found in the building,
staying with the child until the parent can be located through searching the
database, phone book, or city directory.


5. Under no circumstances shall a staff member take the child out of the building.


II.     DISRUPTIVE      BEHAVIOR   
1. DISRUPTIVE ATTENDED CHILDREN UNDER AGE OF NINE


a. Staff members will ask children who are being disruptive to behave. This
constitutes a warning.


b. If the children’s disruptive behavior continues, a staff member will inform
the parent that their child is disturbing others.


c. If the parent refuses or is unable to control the child, the family will be
asked to leave.


   







2. DISRUPTIVE UNATTENDED CHILDREN UNDER AGE OF NINE
a. The staff member will ask the child to correct his or her disruptive


behavior.
b. If the child persists in being disruptive, he or she will be told to sit quietly


at the table closest to the circulation desk in the Children’s Department.
c. A staff member will try to obtain the child’s and parents’ names and will


attempt to locate the parent(s) within the building. If the parent is located,
the staff member will explain that the child is being disruptive and inform
him or her of the Library policy. If the parent refuses to discipline his or
her child or is unable to control the child, the family will be asked to
leave the Library.


d. If the parent cannot be located within the building, the staff member will
attempt to contact the parent through using the database, telephone
directory, or city directory. When the parent has been contacted, he or she
will be informed that the child is being disruptive, will be informed or
reminded of the Library policy, and will be told that he or she must pick
up the child immediately. If he or she is unable to come immediately to
the Library, the parent will be told that the child will be detained at a table
close to the circulation desk in the Children’s Department until he or she
is picked up. The parent will also be informed that the police will be
summoned if the child behaves disruptively in the future.


e. If the parent cannot be contacted within a reasonable time, or if the
Library is closing, the police will be summoned.


3. DISRUPTIVE CHILDREN, AGE OF NINE AND OVER
a. If a child who is nine years old or older misbehaves, a member of the


Library staff will inform the child that he or she is causing a disturbance
and warn him or her that if the disturbance does not cease, he or she will
be asked to leave the Library.


b. If the disruptive behavior continues, a staff member will tell the youngster
to leave the Library immediately. The staff member will watch to insure
that the youngster does indeed leave the building.


c. Whenever a child over the age of nine is ejected from the Library, the
Administrative Librarian will    write  to the child’s parents and inform them
of the disruptive incident and of the Library’s policy.


Adopted December 10, 1996
Quincy Public Library
Board of Trustees


   







CONDUCT ORDINANCE


Freeburg Area Library District, Freeburg


The Freeburg Area Library District is dedicated to providing access to knowledge and
information through reading, writing and quiet contemplation, and providing for patrons the right
to use materials and services without being disturbed or impeded and providing patrons and
employees with a secure and comfortable environment.


The Public Library Act provides the Board of Library Trustees with the general power to carry
out the spirit and intent of the Act in establishing and maintaining the Library and providing
library services, and the specific power to “exclude from the use of the library any person who
willfully violates an ordinance or regulation prescribed.”


The Board of Library Trustees of the Freeburg Area Library District establishes its conduct
ordinance as follows:


Section 1.
A patron who engages in any activity that materially disrupts the use of library facilities,
collections or services by patrons or materially disrupts the ability of the staff to perform its
duties shall cease such activity immediately upon request by library personnel.


Section 2.
In such instances involving minors, identification will be requested and the incident may be
reported to the parent or guardian.


Section 3.
If, following a request, the patron fails or refuses to comply, or responds to the request in an
abusive fashion, he or she will be required to leave the library premises immediately for the
balance of that calendar day.  If he or she fails to leave, the police will be summoned.


Section 4.
Library personnel will record instances in which patrons are required to leave the library in a
ledger maintained by the Library for that purpose   This is under INCIDENT REPORTS.


Upon the second recorded instance in which a patron is required to leave the library premises
within a thirty-day period, the Director shall bar the patron from use of library premises for a
period of thirty days.


Parents or guardians of minors will be notified in writing after the second recorded instance in
which a minor is required to leave the Library and advised of the consequences of any further
recorded instances.


Section 5.
Parents wishing to appeal such action may do so upon written request to the Board of Library
Trustees.


Section 6.
In the event a patron barred from the use of the Library attempts entry to the Library during any
such period of exclusion, the police will be summoned and informed of the prior action.


   







Section 7.
In the event the patron persists in abusive conduct or disruptive behavior following such a period
of exclusion, the Director shall report to the Board of Library Trustees of such conduct to
consider a long-term period exclusion of that patron.


Section 8.
This Ordinance shall take effect immediately upon enactment and approval according to law and
be in full force and effect thereafter, a copy shall be posted within three days of enactment at the
Library and the secretary shall maintain a certified copy in the official records of the Library
available for public inspection.
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Illinois Library Systems Fact Sheet


Library Systems in Illinois have , member library agencies:


·  Academic Libraries


·  Public Libraries


·  School Districts


·  Special Libraries 


Library Systems are funded by grants from the Secretary of State’s office through funds appropriated by the Illinois


General Assembly.


Library Systems support shared computerized catalogs of over . million resources for , libraries.


Library Systems provide physical delivery of over  million materials annually.


Library System members shared more than  million resources with other members.


Library Systems offered , continuing education and training events to over , participants in .


Library System professional staff advise local librarians and governing officials on topics such as telecommunica-


tions, expansion of library service, management, Internet access, marketing, technology resource sharing, universal


service discounts (E-Rate), and many others.


Library Systems support information access to the resources in all member Illinois libraries for the citizens of Illinois.


Library Systems support online public access catalogs for  libraries and . million citizens of Illinois.


Library Systems support telecommunications networks that link local libraries and provide Internet and dial access


to information in shared catalogs.


Library System members share over . million resources through reciprocal borrowing annually.


Library Systems provide Internet access to over , member libraries.


Library Systems help save tax money by supporting cooperative library service that improves services to the citizens


of Illinois.


-


    







Alliance Library System (ALS)


Alliance Library System


Pekin Business Center (See Web site for other service centers)


 Brenkman Drive


Pekin, IL 


www.alliancelibrarysystem.com


Reprinted from Alliance Library System’s Basics Manual


 – 


The Alliance Library System (ALS) is a partnership of nearly  academic, public, school district, and special/


corporate library members, working together to strengthen resource sharing, library development and to provide


continuing education/training. On July , , the Alliance Library System was established, the result of a merger


of the Corn Belt, Great River, Illinois Valley and Western Illinois Library Systems, each of which was founded in


. The planning for the “birth” of the Alliance Library System occurred during  and  under the leader-


ship of first a Transition Board and then an Interim Board of Directors, elected by the membership of the four


founding systems.


The Alliance Library System is an organization based on the principle of participatory governance, with maximum


participation of the membership an expectation and a reality. ALS is governed by a fifteen member Board of Direc-


tors elected from the membership, a thirty-two member Advisory Council, comprised of representatives from the


various membership constituencies, and a number of standing committees and task forces.


The Alliance Library System delivers a broad program of member library services through four service centers
(Bloomington, Galesburg, Pekin, and Quincy), located throughout the , square mile regional service area


with a population of ,.


In the Spring of , the Alliance Library System began a year long strategic planning process. Working with con-


sultant Sharon Wiseman, the Alliance Strategic Planning Design Team, comprised of representatives of the Board


of Directors, Advisory Council, membership, staff and the Director, developed a strategic planning process and


implementation strategies.


The Alliance Strategic Long Range Planning Futures Search Conference was held on May ,  at Eureka College


with over one hundred members engaged in determining the most desirable future for our system. Participants


identified and considered those issues, opportunities and challenges that are shaping the current situation in mem-


ber libraries and that are most likely to influence the future. The concept of a Search Conference, a relatively new


method being utilized by organizations engaged in long range planning, was selected because it is grounded in the


belief that members of an organization can more effectively determine their future in a large, highly interactive ses-


sion with ideas exchanged in a structured but rapid-fire, synergistic method. Written comments were also solicited


from the Alliance members who were unable to attend the Search Conference.


The Design Team analyzed the results of these initiatives to formulate the mission, vision, values, and the future


strategic pathways of the Alliance Library System. In September , six focus groups were held throughout the


Alliance Library System with fifty members commenting on and confirming the Alliance roles and “Our Desired


Future” statements. Upon further refinements, the Strategic Pathway to Excellence was presented to and approved


by the Alliance Library System Executive Board at their September ,  meeting.


In , the Alliance embarked on the second strategic planning process to determine membership needs and


    







priorities for both the Alliance Library System and it’s LLSAP, the Resource Sharing Alliance,  through


. Facilitated by Consultants Sharon Wiseman and Jimmy Thomas, a series of search conferences were held.


The Alliance Design Team reviewed the outcomes of these membership “speak-out/speak up” sessions revised the


ALS mission, vision and values statements and determined the future strategic pathways for the Alliance. The new


Alliance Strategic Plan was implemented in the design of the  ALS Plan of Member Library Services.


On an annual basis, with the input of the Alliance Advisory Council and Executive Board, the staff updates the


Operational Plans and designs the Alliance Program of Member Library Services including performance initiatives.


A majority of these initiatives are developed in response to the Alliance Strategic Pathways and are designated in


the Program of Service. At the Completion of each fiscal year, an evaluation of the Program of Service is conducted.


The results of this process are then utilized in the development of the membership services program for the next


year.


MISSION
The Primary mission of the Alliance Library System is to encourage and facilitate interlibrary communication,


education, and resource sharing within its diverse multitype library membership.


The Alliance Library System through innovative professional leadership promotes creative service approaches,


cooperation, and problem solving among its members. This professional partnership fosters pride, determination,


and a sense of ownership between its constituent libraries and system staff. ()


    







Chicago Library System (CLS)


Chicago Library System


 S. Michigan, Suite 


Chicago, IL 


www.chilibsys.org


Reprinted with permission of the Chicago Library System


CLS VISION STATEMENT
CLS is the catalyst for the innovative, the creative, and the cutting edge to transform service for the Chicago


library community.  ⁄


CLS PURPOSE
CLS improves and develops libraries and library services through innovative and high quality service that


results in libraries enriching lives.  ⁄


CLS MISSION
The mission of the Chicago Library System is to provide cooperative system services for the large and diverse


community of libraries in Chicago; to facilitate the sharing of resources among libraries for the benefit of all;


and, to develop library services beyond the scope of the individual member libraries. 


CLS CORE VALUES


· Libraries enrich lives 


· Our strength is in diversity of types of libraries we serve and in people who work in them and use them 


· Staff committed to enrichment; growth of libraries 


· Education and individual development 


· Excellence (integrity, honesty, consistency, fairness)


· Best service for customers/customized service  ⁄


OUR STRATEGIES INCLUDE:


EDUCATE – CLS will utilize its Strategic Learning Center to teach, explore, model, recruit, and mentor


librarians for the future.


ADVOCATE – The collective voice of the membership, the Board, and staff is the unified voice for Chicago’s


libraries. CLS will help our members amplify their individual voices.


LEAD – CLS will innovate, be creative, and cutting edge to transform services offered for the Chicago library


community.


EMPOWER – Create robust libraries and library services by supplying critical services, making CLS viewed 


as indispensable to the membership.


MARKET: tell the CLS story – Tell the story of libraries and create effective change strategies for their


organizations. Tell the story of Chicago’s libraries to recruit librarians to work in the city.


    







DuPage Library System (DLS)


DuPage Library System


 S. First Street


Geneva, IL 


www.dupagels.lib.il.us


Submitted by Pam Kramer


The DuPage Library System was organized in June  under the provisions of the  Illinois Library System Act.


Called the DuPage County Library System, it consisted of the public libraries of Addison, Bensenville, Glen Ellyn,


Itasca, Lombard, Nichols (Naperville), Roselle, Villa Park, West Chicago, Wheaton and Wood Dale. In , Alice E.


McKinley became its first director. When several Kane County libraries joined the system in , the word “county”


was dropped from its name.


Through a Library Resources Enrichment Grant, in , DLS began collecting multimedia, including mm films


and cassette tapes. It was at this time the circulating collection of framed art prints and original art was started.


In , DLS moved from the Wheaton Public Library to  S. First Street in Geneva. In the mid-s, library sys-


tems began to admit academic, special and school libraries as affiliate members and in DLS all system members


agreed to participate in a multitype interlibrary loan network known as ILLINET. In , DLS contracted with


CLSI to begin building an automated union catalog of members’ holdings. Six public libraries joined the effort at


that time.


In , the Illinois Library Delivery Service (ILDS) was organized which provided the first statewide van delivery


service and enhanced the resource-sharing capabilities of DLS. By the mid-s, Interlibrary Loan services were


moved to the DLS headquarters and back-up reference was contracted for with the Suburban Library System. An


addition to the Geneva headquarters was built in -. Also in , the DuPage Library System converted to a


multitype library system thus providing academic, special and school members governance rights and seats on the


Board along with public library representatives. In , Betty McKinley retired and Alice Calabrese became the


second executive director of the system.


In , MAGIC (Multitype Automated Group in Consortium) was established. The database is the DuPage Library


System-sponsored automation program that represents the holdings of eleven public library sites, one academic


library, six school libraries, and the DuPage Library System. In , when Alice Calabrese moved to the Chicago


Library System, Pamela Feather became the executive director. In , then Secretary of State/State Librarian


George Ryan announced a % cut in system funding. DLS, like all of the systems, began to review the core services


which it offered and significant staff and program cuts occurred. But on the positive side,  saw the establish-


ment of Voices of Vision, the regional Talking Book Center at DLS. In , Live and Learn funding from the Illi-


nois State Library helped to relieve some of the austerity being experienced by the system. MAGIC transitioned to


LIBS + software in , as CLSI merged with GEAC. In , DLS held its first Internet workshop and early in


,  libraries contracted with DLS for Internet access through netIllinois. Also in , in anticipation of a new


century of services, DLS created the Millennium Service Award given to a library that developed new and creative


ways to meet the challenges of the future. To date, eight different libraries have received the award. In , several


library automation systems were interconnected through a wide area network, and dial-up access was also provid-


ed (LANDL project). In  the MAGIC database migrated to Dynix. The DLS Web site was also created in .


The late-s saw a second building project that renovated meeting space and created a technology-training lab


which houses computers and videoconferencing equipment. In addition, DLS began delivering training and pro-


fessional development using video-conferencing and satellite technology. DLS collaborated with College of DuPage


    







to begin offering the Virtual LTA program using these technologies.


At the end of the year , Pamela Feather retired and Shirley May Byrnes became the fourth Executive Director


of DLS. In , DLS switched its Internet access to the Illinois Century Network (ICN) and helped many of its


members make the transition as well. Because of the ICN, DLS discontinued providing dedicated Internet access to


its members; however, it continues to provide dial-up access, e-mail accounts, and Web site hosting.


As DLS enters the st century, new emphasis has been placed on continuing education and training, enabling net-


working, and facilitating resource sharing in a multitype library environment. All of the special collections such as


the business videos, costumes and Bi-fokal kits were distributed to member libraries and the extensive art collection


was sold. The revenue from the sale of the art collection is the foundation of a scholarship fund created by the


Board. In , DLS partnered with area schools to promote students’ interest in reading in TeamRead, a project


funded by an LSTA grant. In , like the other regional library systems, DLS received Lighting the Fire grant


money, also LSTA funding, which the system granted to members for unique projects emphasizing community


partnerships to enhance services in the areas served by the recipient libraries.


In , the DLS Board adopted a new mission statement developed by a committee representative of system mem-


bers. The mission of the DuPage Library System now states: “The DuPage Library System, the leader of a diverse


member-driven organization, acts as the catalyst for connecting and developing members, facilitating change, ad-


vocating excellence and enhancing local services.” As we move into the st century, the DuPage Library System un-


der its latest long range plan continues to work to facilitate enhanced services for the patrons of member libraries


through advocacy, support and consulting services and a wide array of learning opportunities for librarians and


trustees.


—Compiled, May 


    







Heritage Trail Library System (HTLS)


Heritage Trail Library System


 Earl Road


Shorewood, IL 


www.htls.lib.il.us


Submitted by Mary Spevacek


The Heritage Trail Library System is a multitype library system formed in  when the Burr Oak and Starved


Rock Library Systems merged. Library systems were established and organized in  under the authority of the


Illinois Library System Act. The Heritage Trail Library System serves the libraries in Grundy, Kankakee, Kendall,


LaSalle, Putnam, and portions of Bureau, Cook, DeKalb, DuPage, Kane, Lee, Marshall and Will counties. The Sys-


tem presently serves  libraries, including  public libraries,  academic libraries,  special libraries and 


school libraries. Heritage Trail is funded by an annual area and per capita grant and grants for special projects as


appropriated by the Illinois General Assembly. The System is governed by a Board of Directors consisting of 


voting members chosen by the library members in accordance with System Bylaws. System Headquarters employs


a staff of , including  full-time professional librarians.


Services provided by the System and available to member libraries include:


INTERLIBRARY LOAN of books and periodical articles through the Heritage Trail database, neighboring system


databases and ILLINET, the Illinois Library and Information Network, linking the libraries of the  Illinois library


systems.


ONLINE CATALOGING AND CIRCULATION SERVICES , titles and over . million items, fully cataloged


in standard MARC format. Twenty- six libraries using  terminals access the database via dedicated data lines.


Offline libraries access the database via  number toll-free dial access and place interlibrary loan requests directly


online. Direct connection to the Internet via database terminals is also available. The System provides extensive


training in the use of its database services and consulting in all areas of library automation.


CONSULTING SERVICES AND CONTINUING EDUCATION for library staff in library administration and


planning, library automation, cataloging, reference services and youth services.


NEWS of meetings, workshops and activities of interest to librarians through monthly newsletters and other


announcements.


DELIVERY SERVICE of library materials to libraries throughout the ten-county area.


RECIPROCAL BORROWING agreements which enable public library borrowers to check out materials from all


public libraries in the Heritage Trail Library System, and most public libraries throughout Illinois.


    







Lincoln Trail Libraries System (LTLS)


Lincoln Trail Libraries System


 W. Interstate Drive


Champaign, IL 


www.ltls.org


Reprinted with permission of the Lincoln Trail Libraries System


Our Mission
Lincoln Trail Libraries System advocates, collaborates, and facilitates education and cooperation to empower


information agencies to improve and expand access to and delivery of information resources.


Our Vision
Lincoln Trail Libraries System is committed to excellence in library service through empowerment of library


information partners and citizens.


Values
…that guide the work of member library staff and staff of Lincoln Trail Libraries System are:


· Responsibility for information service.


· Individual Contributions of well-trained staff.


· Customer Service provided by all staff.


· Confidentiality and Privacy of all individuals.


· Intellectual Freedom for all individuals.


· Innovation for enhancing information access.


    







North Suburban Library System (NSLS)


North Suburban Library System


 W. Dundee Road


Wheeling, IL 


www.nsls.info


Submitted by Allison Gruber


NSLS is a consortium of over  academic, public, school and special libraries serving north suburban Cook, Kane,


Lake, and McHenry counties. It is one of  systems funded by yearly grants from the Illinois General Assembly and


the Office of the Secretary of State.


NSLS began in , after Illinois enacted the Illinois Library System Act. Immediately after being established,


NSLS initiated services: a Union Catalog, Interlibrary Loan, and delivery services. Reciprocal borrowing among


public libraries and Infopass access to academic, school and special libraries soon followed.


NSLS’ beginnings were as a public library system but in the early s, discussions began over the importance of


making library systems multitype. Soon, the Illinois Library System Act was amended to accommodate the need


for multitype systems. NSLS began including nonpublic libraries as affiliates; first academic libraries, then school


libraries in , and special libraries in . In the late-s, nonpublic libraries became official members of NSLS.


After becoming multitype, the NSLS universe enlarged from one of  public libraries (the founders) with holdings


of ,, volumes to a cooperative of more than  members and affiliates with total holdings of over


,, volumes.


In , NSLS embarked upon the journey toward becoming a Learning Organization. The Learning Organization


culture has allowed NSLS to better serve members and to increase innovation. An LSTA grant was received in the


late s that allowed several NSLS member libraries to also undergo the work redesign involved in becoming a


Learning Organization.


Over the years, NSLS has become increasingly “E” or “Electronic.” In , NSLS listservs began to change the way


members communicated with one another. In , NorthStarNet (NSN) a community information network and


FirstSearch became part of the services offered through NSLS. In , Digital Past began digitizing collections of


historical documents held by NSLS member libraries. “What’s New in Libraries?” the Tele Award winning cable ac-


cess program highlighting NSLS member libraries and their services launched in . One of NSLS’ most recent


“E-projects” is Answers Unlimited, a -hour virtual reference desk where users can ask a librarian live online any


time, day or night.


Last year alone, NSLS served  communities, delivering over one million items to member libraries and offering


nearly  continuing education opportunities to member librarians and library staff. Each year, NSLS continues


to build upon continuing education opportunities, expand and develop its services, and grow to meet the changing


needs of member libraries and their constituents.


    







Northern Illinois Library System (NILS)


Northern Illinois Library System


 Morsay Drive


Rockford, IL -


www.nils.lib.il.us


Submitted by Jane Lenser


The Northern Illinois Library System was accepted as an Illinois System in January,  and held its first meeting


on January , . There were twenty-three public libraries in eight counties as original members. The System


was housed in space leased from the Rockford Public Library.


By , the System had  public library members and provided bookmobile and van delivery service, materials


processing as well as the traditional services of interlibrary loan, reference, centralized purchasing, continuing edu-


cation, consulting, and automation. The audiovisual service was newly introduced at this time.


Jack Chitwood, Director of the Rockford Public Library, also served as the first Director of the System. He remained


Director until Lila Brady was hired in August, . The System moved to its present location at  Morsay Drive


in Rockford in September, .


Many other changes occurred as membership grew and technology began to significantly impact how the services


were delivered to members. One of the most visible changes occurred in July,  when NILS became a multitype


system with the implementation of the multitype by-laws.


Lila Brady retired in , and Dr. Patricia Lund began as Executive Director in May, . Pat Lund and the Board


responded to the  financial crisis and restructured the System. As a result, the System and its members set de-


livery, resource sharing, automation, and continuing education as the services needed most.


Pat Lund resigned in early , and in August of that year, Marlene Deuel assumed the directorship of the System.


Marlene’s contribution to the System’s development included the original planning and preparation for renovation


of the System headquarters in . The first phase of this plan was to build an automation and equipment room to


house the ever-expanding development of new technologies and this was completed in .


Following Marlene Deuel’s unexpected death in August, , Jan Eakins Jones took over as Director in . With


the assistance of construction grant funding from the Illinois State Library, the System headquarters was complete-


ly remodeled. Two computer training labs, a video-teleconference room, and two small meeting rooms were added


to the Education Center portion of the building. A grand opening was held in October, . 


The System’s membership currently includes  members who serve approximately , citizens in eleven


counties in northwest Illinois.


    







River Bend Library System (RBLS)


River Bend Library System


PO Box 


Coal Valley, IL 


www.rbls.lib.il.us


Submitted by Judy Hutchinson


The River Bend Library System (RBLS) was established as a cooperative public library system in  and became a


multitype library system in . The RBLS headquarters is located in Coal Valley, near the Quad-Cities, a bi-state


metropolitan area on the Mississippi River in western Illinois. RBLS serves parts of Bureau, Henry, Rock Island,


and Whiteside counties. In addition, RBLS affiliates Iowa libraries located primarily in the Iowa Quad-Cities and


nearby communities. RBLS has all types of member libraries located in Illinois, special and academic affiliate


member libraries in Iowa, and cooperating public libraries located in Iowa. RBLS staff manages the local library


system automation project, Quad-LINC, Quad-Cities Libraries in Cooperation, which is a shared, bi-state, multi-


type circulation system and online union catalog which has been in operation since . Quad-LINC includes the


holdings of  online member libraries and  union list members, representing % of all the library collections in


the RBLS service area.


    







Rolling Prairie Library System (RPLS)


Rolling Prairie Library System


 W. Eldorado Street


Decatur, IL 


www.rpls.ws


Submitted by Bev Obert


Rolling Prairie Library System began serving public libraries in central Illinois in July of  as a full member of


the state network of library systems under the  Illinois Library Development Act. Rolling Prairie’s birth, however,


began in October of  as a pilot project using Federal Library Services and Construction Act funds and other


state grant monies. Under the name Rolling Prairie Libraries, it was incorporated as a not-for-profit corporation in


. The first members of the System were the Decatur Public Library, the Friend’s Creek Township Library in Ar-


genta, the Illiopolis Public Library, the Marrowbone Township Library at Bethany, and the Vespasian Warner Public


Library in Clinton. Among the first services were a rotating book collection, record collection, framed print collec-


tion, central book purchasing, reciprocal card agreement, interlibrary loans, and advisory services from Decatur


Public Library staff. Mrs. Mary T. Howe served as director and an Advisory Council governed the baby system.


The System grew rapidly. Elizabeth Edwards became the Executive Director in February of . Moving quickly,


the Board purchased the old Eisner food store located at the corner of Eldorado and Edwards Streets as its head-


quarters in March. The first edition of the Prairie Schooner newsletter was issued, and a new bookmobile was pur-


chased in July. By December of that year, membership had grown to  members.


From the beginning, System services were based on member needs. Over time, these services have changed. A rotat-


ing collection of materials and framed art prints and a central book ordering and processing/cataloging depart-


ments were services of the new system in . By , the ordering and processing services were phased out. The


framed art collection was dispersed to member libraries in October of . Large print books for the circulating


book collection were not purchased after . The circulating book collection continued until  when it was


dispersed to the membership. Books-By-Mail was a pilot project that began in , but was discontinued in .


Bookmobile service, with stops to many small towns, was key to the creation and development of tax-supported


libraries in RPLS. System staff held children’s programs during these stops as well as loaning books. Over time,


libraries were asked to pay for this service and many used this opportunity to establish a library tax and create full


service libraries. The first bookmobile of the System was borrowed from the State Library and returned in 


when a new vehicle was purchased. The bookmobile traveled between many towns in central Illinois, but as towns


obtained their own libraries, the bookmobile visits stopped. In June of , any town with an established building


no longer received a bookmobile service. By June , , the number of libraries using the bookmobile had dwin-


dled to so few that this service was dropped. Twenty years later people still talk about the Rolling Prairie Bookmo-


bile and how they enjoyed using it in their various communities.


The new System immediately added an mm and mm films collection to its services. The Corn Belt and Rolling


Prairie Library Systems created a cooperative film service in February  that continued for many years. The AV


department duties grew over the years with the addition of equipment to clean and check tapes, staff to give advice


on what type of AV equipment to purchase, and the adding of videocassettes to the collection in the s. A shift


in the ratio of loans for mm films verses that of videocassettes was seen by the department in the mid-s. This


service was eliminated during the statewide System funding cuts in .


Interlibrary Loan has been a service from the beginning, but it has also changed over the years. At first, all ILL was


    







handled by System staff and done by hand. In July of , a teletypewriter exchange service (TWX) was installed


beginning the first small step in automating a tedious process. Shortly after, the Public Library ILL network was


opened up to academic libraries. A U of I Library Circulation System terminal arrived at RPLS in November of


, the first to be installed in the  systems. Requests for books from the U of I were now made through this ter-


minal and a telephone line. Now that books could be borrowed from outside the System, how were libraries to re-


ceive them? The local delivery of items through the RPLS delivery system was augmented in August of  when


the statewide ILDS service began. With the advent and growth of the LLSAP, libraries were able to borrow materials


directly from one another. In more recent years, libraries have begun using Illinet and OCLC as direct sources of


ILL. Because of these advances, Rolling Prairie ceased to do ILL for its member libraries as of January . The


RPLS ILL staff now train member librarians on how to conduct their own direct ILL searches and loans.


October  saw the beginning of the Talking Books program with a depository collection of  items. This serv-


ice continued until October  when it was moved to Corn Belt Library System in Normal. The Mid-Illinois Talk-


ing Book Service located in Pekin now handles this service.


Continuing education of librarians was always a part of System services. Reference classes were offered in  from


a classroom on wheels that traveled from Springfield. It looked like a bookmobile, but inside was a chalkboard,


shelves of reference books, and desks for the students. One ageless, popular topic, “Weeding,” has been presented


often. Information on creation of a public library district was given as early as September of . Planning in the


library, community analysis, and learning how to use library standards were other important topics presented many


times in workshops as new processes of planning were developed or new library standards adopted. During the early


years of the System, mini-workshops on a variety of topics were held around the System in member libraries. These


served a two-fold purpose of education and networking. You name it — collection development, puppetry, PR,


grant writing, genealogy, problem patrons, working with volunteers, developing cooperative projects and more —


a workshop or training session was probably held at RPLS. Face-to-face instruction in workshops has been expand-


ed to include satellite teleconferences and two-way videoconferencing. The System headquarters has been remodeled


to facilitate continuing education and training to include a computer training lab and a distance learning room.


Helping librarians to answer the questions asked by their patrons was the job of the RPLS Reference Department.


They moved from RPLS headquarters to the Decatur Public Library in April of  to take advantage of the re-


sources of that library in answering the many questions that came in. In , Reference service was phased out as


more libraries became better trained in answering reference questions and with a reliance on reference referral to


the larger libraries when the resources were not in the local library.


The computer age arrived in September , when the first computer circulation control system was installed. The


LLSAP began July  with the signing of an agreement for a CLSI Automated circulation program between Decatur


Public and Rolling Prairie. This LLSAP has grown and changed over the years with one change being the vendor


when in  the DRA system replaced GEAC. Membership in the automated program, which began with just pub-


lic libraries, has expanded to include school, special, and academic libraries. As of January  there were over


,, bibliographic records and over ,, items in a database made up of  libraries serving ,


patrons.


By , a Consulting Services Department was developed with staff dedicated and focused on consulting with


member libraries. Before, consulting was just one of many staff duties. Consulting has focused on library develop-


ment, and the improvement of staffing, collections, programming, facilities, and boards of member libraries. In the


mid-s consultants focused on the creation of library districts. RPLS went from no library districts to the cur-


rent  districts as of January .


Technology in the early years meant telephones and typewriters. Today every staff member has a computer and an


    







e-mail address. All newsletters and notices for continuing education and training programs are sent to the mem-


bership by e-mail and mounted on the system Web site. The need for technology expertise on staff led to the cre-


ation in  of the position Technology Consultant 


The System has always been involved in grants. Grants that helped to begin the System, provided equipment for the


LLSAP, and improvement to the headquarters facility have been important, but there are others that have filled vi-


tal needs within the System. The System staff have written grants to developed Project READ, the Macon County


Literacy organization, and BabyTALK, a program that  years later is still providing new parents with the knowl-


edge and skills to begin reading to their babies. There have been grants to create new libraries and even one to par-


ticipate in the Farm Progress Show, the largest agricultural show in the U.S. System staff has also helped members


in writing grants that have helped libraries to increase tax funding, develop collections, purchase equipment, devel-


op programs and much more.


That old Eisner store had changed over the years. Some of the remodeling has been small — new tile floors or paint


— while others have been more extensive. Two major remodeling projects have been undertaken. In , the en-


trance was moved  feet, a new meeting room was created, and the computer that needed a cool space was moved


upstairs to an enclosed area. This allowed other space to be partitioned, providing office space for staff. The second


major project was in . New rooms were added: a small meeting room, computer-training lab, distance learning


room, new staff room, and expanded delivery area. New paint, carpet, and lighting in the downstairs area complet-


ed the project. The most recent remodeling project was in . These many projects have allowed the function of


the building to change thus meeting the changing needs of the membership.


The most significant event in the System was when it became a multitype system. The process of moving from a


public library system to a multitype library system took over five years and began in  when the RPLS Board en-


dorsed the concept of a multitype library system. In July, the System changed its name from Rolling Prairie Libraries


to Rolling Prairie Library System. The System staff worked diligently to distribute various drafts of amendments to


the statutes and rules and regulations governing systems. At least two meetings were held to discuss the amendments


and the “Prairie Schooner” newsletter contained articles which informed the members about how the COMLOS
(Committee on Multitype Library Organization/Systems) would affect them. Governor Thompson signed the


COMLOS bill in September of  and by October  RPLS had a committee appointed to consider how the Sys-


tem would convert to multitype status. In April of , a plan was approved, and in November the Board adopted


a resolution to submit an application for conversion to a multitype library system to the State Librarian. The final


act was the seating of a multitype board of trustees in October of . This was the first time since  that all


members shared in the governance of the System.


The Rolling Prairie Library System has had just three Executive Directors in its thirty-five plus years of service to its


members. Ray Ewick followed Elizabeth Edwards, the first Executive Director of the System, in February of .


Current Director Robert Plotzke assumed the position in October . They have guided the System from its infan-


cy, by first providing direct library services to residents through the development of strong libraries that could pro-


vide library services, to its present focus as a supporter and facilitator of library services. From five public library


members in  to  school, public, special and academic members in , Rolling Prairie has always prided


itself on providing the services needed by the membership to develop strong, vital Illinois libraries.


    







Shawnee Library System (SHAWLS)


Shawnee Library System


 S. Greenbriar Road


Carterville, IL -


www.shawls.lib.il.us


Submitted by Ellen Popit


Founded in , the Shawnee Library System has seen tremendous change and growth throughout its -year history.


The organizational meeting held in January of  recognized  public libraries as members. James A. Ubel was


hired as the first System director in  and served in that position until his retirement in the fall of . Jeanette


Halldorson was the second employee of the System and retired from the position of assistant director in the fall of


. The System (originally designated as System ) was named Shawnee in April of .


The first System offices were in Morris Library at Southern Illinois University, Carbondale. In , the System


moved to a former monument company building in Marion, until a fire destroyed the building in September of


that year. Offices were then established at a former Herrin, Illinois bank building until the current facility was com-


pleted in November of .


School Libraries began affiliating with the System in  and in , the System Board moved to adopt a multi-


type governance structure.


The System’s greatest changes came in -. In , Shawnee merged with the Cumberland Trail Library Sys-


tem. In , the Kaskaskia Library System dissolved and those libraries divided their new memberships between


the Lewis and Clark Library System and Shawnee.


Automation was first introduced at the System level in  and has continued to be a dynamic factor of System


service ever since.


The Shawnee Library System currently covers , square miles in  counties in southern Illinois with a population


base of approximately , people. Comprised of  public libraries,  school districts,  academic and 


special libraries, this diverse membership brings a rich and full body of experience from which all members benefit.


    







Suburban Library System (SLS)


Suburban Library System


 Tower Road


Burr Ridge, IL 


www.sls.lib.il.us


Submitted by Lori Pulliam


The Suburban Library System:


· Began operating as a public library system in January, ; became multitype in July 


· One of  systems in the State of Illinois


· Member figures:  Public Library Members,  Academic Members,  Special Library 


· Members:  Public High School District Members,  Private High School Members,  Elementary School


District Members,  Public Unit School District Members,  Private Elementary School and one Private Unit


School District Member in Cook, DuPage and Will Counties


· Covers approximately  square miles and a population of ,, including areas with no tax-supported


public library service


· Governed by a -member Board of Directors elected by member libraries’ representatives


· Operated by an Executive Director and a staff of over  people


· Funded through the office of the Secretary of State, State Librarian, by the legislature from the general fund of


the State of Illinois on a formula basis
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Appendix 3: Important Documents
C P


Guidelines for Quality Service. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Created and submitted by Pamela K. Kramer, DuPage Library System, Geneva, and 


Lois B. Schultz, Independent Consultant.


ALSC Competencies. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Reprinted with permission of the American Library Association and ALSC.


YALSA Professional Development Center . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Competencies for Librarians Serving Youth. Reprinted with permission from the American Library


Association and YALSA.


Library Bill of Rights. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Reprinted with permission of the American Library Association.


Free Access to Libraries for Minors . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


An Interpretation of the Library Bill of Rights reprinted with permission of the American Library


Association.


Access for Children and Young People to Videotapes and Other Non Print Formats. . . . . . . . . . . . . . . . . . . . . . . . . . 


An Interpretation of the Library Bill of Rights reprinted with permission of the American Library
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Guidelines for Quality Service


Part 1: Organizational Core


Fundamental
Element


Why It Needs to
Be Present


Basic Proficient


1. VISION
The youth services program
reflects the vision, mission,
and goals of the library of
which it is a part.


Children and young
adults are entitled to a
wide range of resources
and services so that they
may become informed
decision-makers and
life-long learners.


The youth services program
operates under the vision,
mission and goals set by the
library as a whole.


The youth services program
operates under the vision,
mission and goals set by the
library as a whole, but has its
own corollary vision, mission,
and goals to meet the needs of
youth as readers, information
users, and as a community
members.


2. POLICIES &
PROCEDURES
The youth services program is
managed by policies consistent
with the mission and goals of
the library as a whole and uses
procedures that reflect the
unique needs of the client
group.


Children and young
adults deserve to be
treated with the same
respect and equity as the
other library clientele.


The youth services program
operates under the umbrella of
the policies and procedures set
for the library as a whole.


While operating under the
umbrella policies of the library
as a whole, the youth services
program develops procedures
to meet the unique needs of its
clientele.


3. PLANNING &
ASSESSMENT
The youth services program
shows evidence of ongoing
planning, goal setting,
prioritizing and assessment.


The program’s impact on
children and young
adults depends on
consistent planning, goal
setting, prioritizing and
assessment to meet the
needs of the clientele.


The program offered to the
children shows evidence of
consistent and ongoing plan-
ning. The librarian shares
goals, and priorities with the
library administrator.


The program offered to the
children is the result of
consistent, on-going
collaborative efforts of the
librarian(s) and other staff
members, including the
library administrator, who
establish long range goals and
plans based on a local needs
assessment and input from the
clientele (both children and
adult). Assessment is done in
both formal and informal
ways. Results are used to
revise goals and plans.


4. BUDGET
The youth services program is
supported by sufficient local
funding to ensure continuous
improvement.


Children and young
adults need access to
qualified library staff,
up-to-date materials,
resources, and
technologies.


Sufficient funds are provided
to keep the collection and
technology current, appealing,
and appropriate to the needs
of the clientele.


The budget of the youth
services program is developed
using output measures, needs
analysis and an understanding
of the quantitative and
qualitative environment in
which the program operates.
Supplemental revenue is
sought through grants and
collaborative partnerships to
enhance the basic program.


5.  PROFESSIONAL
GROWTH
The youth services program
offers opportunities for staff
members to attend workshops,
seminars and conferences, and
regularly read relevant
professional journals, books
and online sources, to enhance
knowledge and skills for
serving young people.


Children and young
adults expect and
deserve the expertise of
library staff who are
aware of current trends,
issues, and resources, so
that they may receive
the most current and
relevant resources and
services pertaining to
their needs.


The youth services program
benefits from the enhanced
expertise of the librarian who
attends workshops, and
seminars offered by the
regional library system, or
locally by a professional
association and who keeps
professionally current through
reading and/or examining the
literature of the field.


The youth services program
benefits from the enhanced
expertise of the librarian who
keeps professionally current
by reading the literature of the
field, drawing on the research,
and who is an active partici-
pant in local, state and/or
national professional organi-
zations taking a leadership
role in any of these.







Part 2: Linking Collection to Clients


Fundamental Element Why It Needs to
Be Present


Basic Proficient


1. KNOWLEDGE OF CLIENT
GROUP
The youth services program
reflects an understanding of the
theories of child and adolescent
development, the state of society
and the needs of an ethnically
diverse community.


Children and young
adults, regardless of
developmental level,
age, ethnic back-
ground, socio-
economic status, or
intellectual or physical
abilities deserve
appropriate materials
and services.


There is evidence that the
youth service program meets
the unique needs of youth
with age and developmentally
appropriate services and
materials. Programs are
planned and implemented
with the audience in mind.


There is evidence that the
youth services program
meets the needs of children
and youth of all ages and
developmental levels and
various learning styles. The
program responds to the
needs of children from all
socio-economic levels and
ethnic groups, and various
intellectual and physical
abilities.


2. COLLECTION
DEVELOPMENT
 The youth services program
provides intellectual and physical
access to a wide range of resources
and in a variety of formats.


Children and young
adults need access to
resources that are
developmentally
appropriate, diverse,
current and relevant
that contributes to
their need for infor-
mation and ideas,
regardless of socio-
economic status,
intellectual or physical
abilities.


A written collection develop-
ment policy/plan ensures that
youth of all ages have access
to a wide variety of materials
that meets their needs.


A written collection develop-
ment policy/plan ensures
youth of all ages have access
to a wide variety of materials
that meet their needs. There
is evidence that the collec-
tion is developed proactively
to reflect current trends in
new formats and publishing.
The collection is evaluated
and weeded and the policy/
plan is reviewed on a regular
basis.


3. REFERENCE & RESEARCH
SKILLS
The youth services program
connects users with the resources
and provides guidance in their use.


Children and young
adults need guidance
in selecting, evaluat-
ing, and using resour-
ces so that they can be
effective users of ideas
and information.


There is a core collection of
reference sources for children
and youth who need informa-
tion for homework assign-
ments and personal informa-
tion needs. These materials
are appropriate to various age
and learning levels. There is
evidence that the information
needs of young people receive
the same level of respect and
service as all other library
clients. Some guidance in
using reference resources is
provided.


Children and young adults
have access to more than just
a core collection of reference
sources. There is evidence
that the staff knows refer-
ence interview skills appro-
priate for youth. They are
familiar with the collection
and can assist youth in ac-
cessing, evaluating, and
using the resources and in-
formation regardless of
format. The staff ensures
that if resources are not
available in the library the
client is guided to further
assistance. In addition, the
staff communicates with
schools, may provide path-
finders for frequently occur-
ring assignments, or may
provide a homework center
and/or homework help links
from the library’s website.


4. READERS’ ADVISORY
The youth services program offers
opportunities for children and
young adults to discover literature
in any format that meets their
interests and needs.


Children and young
adults read for
pleasure to satisfy their
personal interests, and
to enhance their read-
ing skills and apprecia-
tion of literature.


There is evidence that
children and youth of all ages
are guided to materials
appropriate to their age and
developmental level. One-on-
one readers’ advisory
interviews are conducted and
lists of recommended reading
are available to guide reader
choices. Some readers’
advisory bibliographic
resources are available for
use.


In addition to conducting
one-on-one readers’ advisory
interviews, opportunities are
available for youth to hear
book talks by public library
staff either in the library or
in the school. Book discus-
sion groups are part of the
library’s programming.
There is evidence that library
staff receives on-going train-
ing in readers’ advisory tech-
niques. The youth section of
the library’s Web page pro-
vides links to information on
authors and ideas for reading
choices.







Part 3: Communication


Fundamental Element Why It Needs to
Be Present


Basic Proficient


1. INTERACTION
The youth services program
demonstrates that the clientele are
respected and their individual
needs are understood and
responded to clearly.


Children, young adults,
parents, caregivers and
teachers need to be
understood and
responded to in age
and developmentally
appropriate ways.


There is evidence that the
activities of the youth services
program are communicated
to library administration and
staff, and to the community
on a timely and regular basis.
Conversations with clients
show respect and an
understanding of their
developmental needs.


There is evidence that the
activities of the youth
services program are
communicated to library
administration and staff, and
to the community on a timely
and regular basis. Conversa-
tions with clients show
respect and an understand-
ing of their developmental
needs. In addition, there is
evidence that the staff are
trained in reference and
readers’ advisory interview-
ing skills appropriate for
working with youth.


2. MARKETING
The youth services program has a
marketing plan that is consistent
with the library's marketing plan
and includes procedures and
activities for public relations.


The clientele of the
youth services program
expect to be provided
with information about
library services,
resources and activities
that are available to
them which meet their
interests and needs.


The youth services program is
marketed as a part of the
whole library marketing plan
for keeping the community
informed about library
services through newsletter,
flyers, newspapers
announcements, etc.


There is a marketing plan for
youth services consistent
with the library’s marketing
plan. It is based on
community input, and
targets various audiences,
and special services such as
homeschool families,
preschoolers, etc. and it
effectively uses the library’s
website.


3. ADVOCACY
The youth services program
advocates for children and young
adults by communicating their
needs and interests to library
Board and staff, community youth
agencies and to the community at
large.


Children and young
adults need to feel they
are respected, that
their interests and
needs are listened to
and understood, and
they need the assur-
ance that librarians
serving them will
support them.


There is evidence that library
administrators and trustees
are kept informed of the
needs of the children and
youth in the community.


There is evidence that library
administrators and trustees
are kept informed of the
needs of the children and
youth in the community. In
addition, the youth services
librarian serves as a liaison
to community agencies
serving youth and promotes
their needs to the citizens
and local, state, and/or
national officials.


4. OUTREACH
The youth services program
collaborates with parents,
individuals, and other agencies
such as schools and community
groups.


Children and young
adults benefit from the
support and assistance
of a variety of sources
in the community to
enhance their learning
and growth to
maturity.


There is evidence that library
service is extended beyond
the walls of the library to
clients in other settings.


Library service is extended
beyond the walls of the
library through partnerships
and collaborative projects
with community agencies,
organizations, and schools to
enhance services to the
clients and to reach the
unserved, and underserved.







Part 4: Programming


Fundamental
Element


Why It Needs to
Be Present


Basic Proficient


1. PROGRAMS
The youth services program
includes programming for
children, young adults and
their parents or caregivers
using a variety of internal
and/or professional resources.


Children, young adults,
parents, and caregivers
need exposure to a wide
variety of activities to
enrich their reading and
learning experiences and
promote the public
library as a family
oriented community
agency.


The library offers programs
and activities such as
storytelling, booktalking, and
puppet programs which
support and enhance the
reading and learning
experiences of the children.


The library offers programs and
activities such as storytimes,
booktalking, book discussions
and puppet programs which
support and enhance reading
and learning experiences and
are developmentally appropri-
ate and/or family oriented. In
addition, the information needs
of the children are met through
activities such as science fair
open houses, classes on using
computers, and other
programs.


2. READING PROMOTION
 The youth services program
promotes an appreciation of
books, videos, film, electronic
resources and other creative
expressions as sources of
enjoyment.


Children and young
adults need exposure to
activities that enhance
reading skills and an
appreciation of literature
in a variety of formats
and which expose them
to the beauty of language
and oral traditions in a
shared setting.


The library offers an extensive
summer reading program so
that children can maintain
their reading levels during the
summer break. Occasional
programs are held during the
school year which highlight
books, genres, videos, or
other creative forms of
expression.


In addition to a summer
reading program, in
collaboration with the school
library, the Rebecca Caudill
books are made available and
recommended, the library
participates in programs such
as Battle of the Books, and
supports other reading
programs. Effective
merchandising techniques are
used to promote the use and
enjoyment of all forms of
creative expression.


Part 5: Young Adult Services


Fundamental Element Why It Needs to
Be Present


Basic Proficient


1. INTERACTION
The unique developmental needs
of teens (11-17) must be addressed
in the youth services program.


While the fundamental
elements which must be
in all youth services
programs apply to
programs serving teens,
young adults need non-
judgmental listeners,
advocates and
supporters in their
quest for maturity.


There is evidence that teens
are respected, treated in
non-judgmental ways,
listened to and that their
unique needs and interests
are understood.


 In addition to respect,
understanding and non-
judgmental treatment teens
are provided a space in the
library with a special
collection. Activities and
programs are planned with
teen input.







Part 1. Organizational Core


Fundamental Element ALSC Competencies YALSA Competencies
1. Vision VI. 3; VII. 1,2 I. 1
2. Policies & Procedures VI. 3,8; VII. 6 IV. B3
3. Planning &
Assessment


I. 3; II. 1,2,4,5,6,7; III. 3;
V. 1


1. 2; III. 1; IV. A1, A5,
B1; VII. 5


4. Budget II. 3,8; III. 3 IV. A4, B4
5. Professional Growth VII. 1-10 I. 3,4, IV. B2


Part 2. Linking Collection to Clients


1. Knowledge of Client
Group


I. 1-8; I. 6; II. 1,2,3


Collection Development IV. A1, A2, A3, B1-5 II. 2,3; V. 1-7
3. Reference & Research
Skills


III. 2,6; IV. A3, C1-8 I. 5; VI. 4; VII. 2,3,4


4. Readers’ Advisory III. 2; IV. B4, C1,2,7,8;
VII. 4


V. 4; VII. 1


Part 3. Communication


1. Interaction I. 1,2,6,7; III. 1,2,3,4 I. 6,7; III. 1,2
2. Marketing IV. C8; V. I; VI. 7 IV. A2; VI. 3,5
3. Advocacy VI. 1,3,6,8,9 I. 5,6,7; IV. B5
4. Outreach IV. C6; V. 3, 4; VI. 4,5,6 III. 1A, 1B; IV. A3


Part 4. Programming


1. Programs V. 1,4,5 II. 2,3; VII. 5,6
2. Reading Promotion IV. A1, C1, C2, C3, C8;


V. 2,4; VI. 1,5,6
II. 2,3; V. 3,4; VII. 1,4


Part 5. Young Adult Services


1. Interaction I. 7; II. 1-3; III. 2; IV. B5;
VII. 6


LINKING FUNDAMENTAL ELEMENTS TO COMPETENCIES







ALSC Competencies
Reprinted with permission of the American Library Association and ALSC


The following is a revised version based on membership input and ALSC Board and Executive Committee review. The


original final revision was submitted to the ALSC Executive Committee by the Education Committee in August, . It


was approved by the ALSC Board at Annual Conference .


[Copies of the Competencies are available from the ALSC office at a cost of . Volume discounts are available.]


COMPETENCIES FOR LIBRARIANS SERVING CHILDREN
IN PUBLIC LIBRARIES, REVISED EDITION


Association For Library Service to Children, a division of the American Library Association


Effective library service for children entails a broad range of experience and professional skills. The librarian serv-


ing children is first of all fully knowledgeable in the theories, practices and emerging trends of librarianship but


must also have specialized knowledge of the particular needs of child library users.


In developing both the original and this revised document, the committees preparing the Competencies looked 


at numerous sets of standards for children’s services from state agencies, professional associations and individual


libraries and systems. These competencies are broadly categorized into the following areas: knowledge of the client


group; administrative and managerial skills; communications skills; materials and collection development; pro-


gramming skills; advocacy, public relations and networking; and professionalism and professional development.


Although the Competencies seek to define the role of the librarian serving children, they will apply in varying de-


grees according to the professional responsibilities of each individual job situation. The assignment of responsibili-


ties for planning, managing and delivering library services to children will vary in relation to the size and staffing


pattern of the local public library. It is recognized that not all children’s librarians in all positions will be involved


in all of these activities, nor will they need all of these skills. Some libraries will have only one librarian responsible


for providing all service to children, others will have more than one professional children’s librarian sharing those


responsibilities. In larger libraries with multiple outlets, there may be a coordinator or manager of children’s


services who oversees the planning, training, design and delivery of service by a number of building level service


providers. Because the variety of situations and responsibilities differ so widely, these Competencies seek to be all-


inclusive rather than to categorize minimum levels of activities and skills needed to serve children in the public


library.


The philosophical underpinning for children’s services in all public libraries is that children are entitled to full


access to the full range of library materials and services available to any other library customer. Other documents


that affirm this service philosophy include the American Library Association’s (ALA) Library Bill of Rights, the


Freedom to Read and Freedom to View statements of ALA.


It is the policy of this organization that a master’s degree from a library/information program from an ALA


accredited graduate school is the appropriate professional degree for the librarian serving children in the public


library.


The following Competencies make it clear that the children’s librarian must do more than simply provide age-


appropriate service. Children’s librarians must also be advocates for their clientele both within the library and in


the larger society, and they must also demonstrate the full range of professional and managerial skills demanded 


of any other librarians.


Each edition of the Competencies has been arranged in a systematic manner beginning with knowledge of the


community and client group. This gives a solid foundation for planning and managing. Communication is always


a vital skill to articulate goals and objectives. Collection development provides the resources for services and pro-


grams. Finally, the future of service to children depends on advocacy and professional development. As society


changes, so does the public library, and so must the public librarian.


    







Professional growth and development is a career-long process.


It is recommended that libraries developing their own competencies or standards for service to children use this


document in conjunction with relevant state standards or guidelines.


I. Knowledge of Client Group


. Understands theories of infant, child, and adolescent learning and development and their implications 


for library service.


. Recognizes the effects of societal developments on the needs of children.


. Assesses the community regularly and systematically to identify community needs, tastes, and resources.


. Identifies clients with special needs as a basis for designing and implementing services, following 


American Disabilities Act (ADA) and state and local regulations where appropriate.


. Recognizes the needs of an ethnically diverse community.


. Understands and responds to the needs of parents, care givers, and other adults who use the resources 


of the children’s department.


. Creates an environment in the children’s area, which provides for enjoyable and convenient use of


library resources.


. Maintains regular communication with other agencies, institutions, and organizations serving 


children in the community.


II. Administrative and Management Skills


. Participates in all aspects of the library’s planning process to represent and support children’s services.


. Sets long-and short-range goals, objectives, and priorities.


. Analyzes the costs of library services to children in order to develop, justify, administer/manage, and


evaluate a budget.


. Writes job descriptions and interviews, trains, encourages continuing education, and evaluates staff who


work with children, consulting with other library administrations as indicated in library personnel policy.


. Demonstrates problem-solving, decision making, and mediation techniques.


. Delegates responsibility appropriately and supervises staff constructively.


. Documents and evaluates services.


. Identifies outside sources of funding and writes effective grant applications.


III. Communication Skills


. Defines and communicates the needs of children so that administrators, other library staff,


and members of the larger community understand the basis for children’s services.


. Demonstrates interpersonal skills in meeting with children, parents, staff, and community.


. Adjusts to the varying demands of writing planning documents, procedures, guidelines,


press releases, memoranda, reports, grant applications, annotations, and reviews in all formats,


including print and electronic.


. Speaks effectively when addressing individuals, as well as small and large groups.


. Applies active listening skills.


. Conducts productive formal and informal reference interviews.


. Communicates constructively with “problem patrons.”


    







IV. Materials and Collection Development


A. Knowledge of Materials


. Demonstrates a knowledge and appreciation of children’s literature, periodicals, audiovisual materials,


Websites and other electronic media, and other materials that constitute a diverse, current, and relevant


children’s collection.


. Keeps abreast of new materials and those for retrospective purchase by consulting a wide variety of


reviewing sources and publishers’ catalogs, including those of small presses; by attending professional


meetings; and by reading, viewing, and listening.


. Is aware of adult reference materials and other library resources, which may serve the needs of children


and their caregivers.


B. Ability to Select Appropriate Materials and Develop a Children’s Collection


. Evaluates and recommends collection development, selection and weeding policies for children’s


materials consistent with the mission and policies of the parent library and the ALA Library Bill of


Rights, and applies these policies in acquiring and weeding materials for or management of the 


children’s collection.


. Acquires materials that reflect the ethnic diversity of the community, as well as the need of children 


to become familiar with other ethnic groups and cultures.


. Understands and applies criteria for evaluating the content and artistic merit of children’s materials 


in all genres and formats.


. Keeps abreast of current issues in children’s materials collections and formulates a professional


philosophy with regard to these issues.


. Demonstrates a knowledge of technical services, cataloging and indexing procedures, and practices


relating to children’s materials.


C. Ability to Provide Customers with Appropriate Materials and Information


. Connects children to the wealth of library resources, enabling them to use libraries effectively.


. Matches children and their families with materials appropriate to their interest and abilities.


. Provides help where needed, respects children’s right to browse, and answers questions regardless 


of their nature or purpose.


. Assists and instructs children in information gathering and research skills as appropriate.


. Understands and applies search strategies to give children full and equitable access to information 


from the widest possible range of sources, such as children’s and adult reference works, indexes,


catalogs, electronic resources, information and referral files, and interlibrary loan networks.


. Compiles and maintains information about community resources so that children and adults 


working with children can be referred to appropriate sources of assistance.


. Works with library technical services to guarantee that the children’s collection is organized 


and accessed for the easiest possible use.


. Creates bibliographies, booktalks, displays, electronic documents, and other special tools to 


increase access to library resources and motivate their use.


    







V. Programming Skills


. Designs, promotes, executes, and evaluates programs for children of all ages, based on their 


developmental needs and interests and the goals of the library.


. Presents a variety of programs or brings in skilled resource people to present these programs, including


storytelling, booktalking, book discussions, puppet programs, and other appropriate activities.


. Provides outreach programs commensurate with community needs and library goals and objectives.


. Establishes programs and services for parents, individuals and agencies providing child-care, and other


professionals in the community who work with children.


VI. Advocacy, Public Relations, and Networking Skills


. Promotes an awareness of and support for meeting children’s library and information needs through 


all media.


. Considers the opinions and requests of children in the development and evaluation of library services.


. Ensures that children have full access to library materials, resources, and services as prescribed by the


Library Bill of Rights.


. Acts as liaison with other agencies in the community serving children, including other libraries and 


library systems.


. Develops cooperative programs between the public library, schools, and other community agencies.


. Extends library services to children and groups of children presently unserved.


. Utilizes effective public relations techniques and media to publicize library activities.


. Develops policies and procedures applying to children’s services based on federal, state, and local law 


where appropriate.


. Understands library governance and the political process and lobbies on behalf of children’s services.


VII.Professionalism and Professional Development


. Acknowledges the legacy of children’s librarianship, its place in the context of librarianship as a whole,


and past contributions to the profession.


. Keeps abreast of current trends and emerging technologies, issues, and research in librarianship,


child development, education, and allied fields.


. Practices self-evaluation.


. Conveys a nonjudgmental attitude toward patrons and their requests.


. Demonstrates an understanding of and respect for diversity in cultural and ethnic values.


. Knows and practices the American Library Association’s Code of Ethics.


. Preserves confidentiality in interchanges with patrons.


. Works with library educators to meet needs of library school students and promote professional 


association scholarships.


. Participates in professional organizations to strengthen skills, interact with fellow professionals,


and contribute to the profession.


. Understands that professional development and continuing education are activities to be pursued 


throughout one’s career.
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YALSA
Professional Development Center


Young Adults Deserve the Best


Competencies for Librarians Serving Youth


Reprinted with permission from the American Library Association and YALSA


According to a recent Department of Education report, public high school enrollment is expected to increase by


% between  and . This increase will have a great impact on all types of libraries that serve young adults,


ages  through . The need for more librarians to serve young adults is obvious. It makes no difference if they are


generalists or specialists, or the type of library where they work. All will feel the impact of the greater numbers in


this client group in the years to come.


The young Adult Library Services Association (YALSA), a division of the American Library Association (ALA),


has developed a set of competencies for librarians serving young adults. Individuals who demonstrate the knowl-


edge and skills required by the competencies will be able to provide quality service to teenagers during this next


crucial decade.


Although these competencies were originally developed in  to guide library educators who were involved in


training librarians at the pre-service level, they have been found to be useful in a variety of other ways. Directors


and trainers use them as a basis for staff development opportunities. They can also be used by school administra-


tors and human resources directors to create evaluation instruments, determine staffing needs, and develop job


descriptions.


The audiences for the competencies:


· Library Educators 


· Graduate Students 


· Young Adult Specialists 


· School Library Media Specialists 


· Generalists in Public Libraries 


· School Administrators 


· Library Directors 


· State and Regional Library Directors 


· Human Resources Directors 


Area I — Leadership and Professionalism 
The librarian will be able to: 


. Develop and demonstrate leadership skills in articulating a program of excellence for young adults.


. Exhibit planning and evaluating skills in the development of a comprehensive program for young adults.


. Develop and demonstrate a commitment to professionalism.


a. Adhere to the American Library Association Code of Ethics.


b. Demonstrate a non-judgmental attitude toward young adults.


c. Preserve confidentiality in interactions with young adults.


    







. Plan for personal and professional growth and career development through active participation in professional


associations and continuing education.


. Develop and demonstrate a strong commitment to the right of young adults to have physical and intellectual


access to information that is consistent with the American Library Association’s Library Bill of Rights.


. Demonstrate an understanding of and a respect for diversity in cultural and ethnic values.


. Encourage young adults to become lifelong library users by helping them to discover what libraries 


have to offer and how to use libraries.


Area II — Knowledge of Client Group 
The librarian will be able to: 


. Apply factual and interpretative information on adolescent psychology, growth and development,


sociology, and popular culture in planning for materials, services and programs for young adults.


. Apply knowledge of the reading process and of types of reading problems in the development 


of collections and programs for young adults.


. Identify the special needs of discrete groups of young adults and design and implement programs 


and build collections appropriate to their needs.


Area III — Communication 
The librarian will be able to: 


. Demonstrate effective interpersonal relations with young adults, administrators, other professionals 


who work with young adults, and the community at large by:


a. Using principles of group dynamics and group process.


b. Establishing regular channels of communication (both written and oral) with each group.


. Apply principles of effective communication which reinforces positive behaviors in young adults.


Area IV — Administration 


A. PLANNING 
The librarian will be able to: 


. Develop a strategic plan for library service to young adults.


a. Formulate goals, objectives, and methods of evaluation for a young adult program 


based on determined needs.


b. Design and conduct a community analysis and needs assessment.


c. Apply research findings for the development and improvement of the young adult program.


d. Design, conduct, and evaluate local action research for program improvement.


. Design, implement, and evaluate an ongoing public relations and report program directed toward young


adults, administrators, boards, staff, other agencies serving young adults, and the community at large.


. Identify and cooperate with other information agencies in networking arrangements to expand access 


to information for young adults.


. Develop, justify, administer, and evaluate a budget for the young adult program.


. Develop physical facilities which contribute to the achievement of young adult program goals.


B. MANAGING 
The librarian will be able to: 


. Supervise and evaluate other staff members who work with young adults.


. Design, implement and evaluate an ongoing program of professional development.


    







. Develop policies and procedures for the efficient operation of all technical functions, including 


acquisition, processing, circulation, collection maintenance, equipment supervision, and scheduling 


of young adult programs.


. Identify external sources of funding and other support and apply for those suitable for the 


young adult program.


. Monitor legislation and judicial decisions pertinent to young adults, especially those that affect youth


rights, and disseminate this information.


Area V — Knowledge of Materials 
The librarian will be able to: 


. Formulate collection development and selection policies for young adult materials, consistent with 


the parent institutions’ policies.


. Using a broad range of selection sources, develop a collection of materials for young adults that includes 


all appropriate formats.


. Demonstrate a knowledge and appreciation of literature for young adults.


. Identify current reading, viewing, and listening interests of young adults and incorporate these 


findings into collection development and programs.


. Design and locally produce materials in a variety of formats to expand the collections.


. Incorporate new and improved technology (e.g., computers and software, digitized information,


video, the Internet and the World Wide Web) into young adult collections and programs.


. Maintain awareness of ongoing technological advances and a minimum level of expertise with 


electronic resources.


Area VI — Access to Information 
The librarian will be able to: 


. Organize collections to guarantee easy and equitable access to information for young adults.


. Use current standard methods of cataloging and classification, as well as incorporate the newest means of elec-


tronic access to information.


. Create an environment which attracts and invites young adults to use the collection.


. Develop special tools which provide access to information not readily available, (e.g., community resources,


special collections, and links to appropriate and useful websites).


. Create and disseminate promotional materials that will ease access to collections and motivate their use.


Area VII — Services 
The librarian will be able to: 


. Utilize a variety of techniques (e.g., booktalking, discussion groups) to encourage use of materials.


. Provide a variety of information services (e.g., career information, homework help, web sites) to meet 


the diverse needs of young adults.


. Instruct young adults in the basic information gathering and research skills. These should include 


the skills necessary to use and evaluate electronic information sources, and to insure current and future


information literacy.


. Encourage young adults in the use of all types of materials for their personal growth and enjoyment.


. Design, implement, and evaluate specific programs and activities (both in the library and in the community)


for young adults, based on their needs and interests.


. Involve young adults in planning and implementing services and programs for their age group.


    







Approved by the Young Adult Library Services Association Board of Directors, June, . Revised January, .


For further information contact:


YALSA/ALA 


 E. Huron Street, Chicago, Illinois 


Phone, ---, ext. 


yalsa@ala.org 


Copyright © , American Library Association.
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Library Bill of Rights


Library Bill of Rights and Its Interpretations


The American Library Association affirms that all libraries are forums for
information and ideas, and that the following basic policies should guide
their services.


 I. Books and other library resources should be provided for the
interest, information, and enlightenment of all people of the
community the library serves. Materials should not be excluded
because of the origin, background, or views of those contributing to
their creation.


 II. Libraries should provide materials and information presenting all
points of view on current and historical issues. Materials should not
be proscribed or removed because of partisan or doctrinal
disapproval.


 III. Libraries should challenge censorship in the fulfillment of their
responsibility to provide information and enlightenment.


 IV. Libraries should cooperate with all persons and groups concerned
with resisting abridgment of free expression and free access to ideas.


 V. A person’s right to use a library should not be denied or abridged
because of origin, age, background, or views.


 VI. Libraries which make exhibit spaces and meeting rooms available to
the public they serve should make such facilities available on an
equitable basis, regardless of the beliefs or affiliations of individuals
or groups requesting their use.


Adopted June 18, 1948.
Amended February 2, 1961, and January 23, 1980,


inclusion of “age” reaffirmed January 23, 1996,
by the ALA Council.


Copyright © 2002, American Library Association.


Reprinted with permission of the American Library Association







Free Access to Libraries
for Minors:


An Interpretation of the Library Bill of Rights


Library policies and procedures which effectively deny minors equal access to all library
resources available to other users violate the Library Bill of Rights. The American Library
Association opposes all attempts to restrict access to library services, materials, and facilities
based on the age of library users.


Article V of the Library Bill of Rights states, “A person’s right to use a library should not be
denied or abridged because of origin, age, background, or views.” The “right to use a library”
includes free access to, and unrestricted use of, all the services, materials, and facilities the
library has to offer. Every restriction on access to, and use of, library resources, based solely on
the chronological age, educational level, or legal emancipation of users violates Article V.


Libraries are charged with the mission of developing resources to meet the diverse
information needs and interests of the communities they serve. Services, materials, and facilities
which fulfill the needs and interests of library users at different stages in their personal
development are a necessary part of library resources. The needs and interests of each library
user, and resources appropriate to meet those needs and interests, must be determined on an
individual basis. Librarians cannot predict what resources will best fulfill the needs and interests
of any individual user based on a single criterion such as chronological age, level of education,
or legal emancipation.


The selection and development of library resources should not be diluted because of minors
having the same access to library resources as adult users. Institutional self-censorship
diminishes the credibility of the library in the community, and restricts access for all library
users.


Librarians and governing bodies should not resort to age restrictions on access to library
resources in an effort to avoid actual or anticipated objections from parents or anyone else. The
mission, goals, and objectives of libraries do not authorize librarians or governing bodies to
assume, abrogate, or overrule the rights and responsibilities of parents or legal guardians.
Librarians and governing bodies should maintain that parents—and only parents—have the right
and the responsibility to restrict the access of their children—and only their children—to library
resources. Parents or legal guardians who do not want their children to have access to certain
library services, materials or facilities, should so advise their children. Librarians and governing
bodies cannot assume the role of parents or the functions of parental authority in the private
relationship between parent and child. Librarians and governing bodies have a public and
professional obligation to provide equal access to all library resources for all library users.


Librarians have a professional commitment to ensure that all members of the community
they serve have free and equal access to the entire range of library resources regardless of
content, approach, format, or amount of detail. This principle of library service applies equally to
all users, minors as well as adults. Librarians and governing bodies must uphold this principle in
order to provide adequate and effective service to minors.


Adopted June 30, 1972; amended July 1, 1981; July 3, 1991, by the ALA Council.
[ISBN 8389-7549-6]


Copyright © 2002, American Library Association.
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Access for Children and Young People
to Videotapes and Other Nonprint


Formats:
An Interpretation of the Library Bill of Rights


Library collections of videotapes, motion pictures, and other nonprint formats raise a number of
intellectual freedom issues, especially regarding minors.


The interests of young people, like those of adults, are not limited by subject, theme, or level
of sophistication. Librarians have a responsibility to ensure young people have access to
materials and services that reflect diversity sufficient to meet their needs.


To guide librarians and others in resolving these issues, the American Library Association
provides the following guidelines.


Article V of the Library Bill of Rights says, “A person’s right to use a library should not be
denied or abridged because of origin, age, background, or views.”


ALA’s Free Access to Libraries for Minors: An Interpretation of the Library Bill of Rights
states:


The “right to use a library” includes free access to, and unrestricted use of, all the
services, materials, and facilities the library has to offer. Every restriction on access to,
and use of, library resources, based solely on the chronological age, educational level, or
legal emancipation of users violates Article V.


. . .[P]arents—and only parents—have the right and the responsibility to restrict the
access of their children—and only their children—to library resources. Parents or legal
guardians who do not want their children to have access to certain library services,
materials or facilities, should so advise their children. Librarians and governing bodies
cannot assume the role of parents or the functions of parental authority in the private
relationship between parent and child. Librarians and governing bodies have a public and
professional obligation to provide equal access to all library resources for all library
users.


Policies which set minimum age limits for access to videotapes and/or other audiovisual
materials and equipment, with or without parental permission, abridge library use for minors.
Further, age limits based on the cost of the materials are unacceptable. Unless directly and
specifically prohibited by law from circulating certain motion pictures and video productions to
minors, librarians should apply the same standards to circulation of these materials as are applied
to books and other materials.


Recognizing that libraries cannot act in loco parentis, ALA acknowledges and supports the
exercise by parents of their responsibility to guide their own children’s reading and viewing.
Published reviews of films and videotapes and/or reference works which provide information
about the content, subject matter, and recommended audiences can be made available in
conjunction with nonprint collections to assist parents in guiding their children without
implicating the library in censorship. This material may include information provided by video
producers and distributors, promotional material on videotape packaging, and Motion Picture
Association of America (MPAA) ratings if they are included on the tape or in the packaging by
the original publisher and/or if they appear in review sources or reference works included in the
library’s collection. Marking out or removing ratings information from videotape packages
constitutes expurgation or censorship.







MPAA and other rating services are private advisory codes and have no legal standing*. For
the library to add such ratings to the materials if they are not already there, to post a list of such
ratings with a collection, or to attempt to enforce such ratings through circulation policies or
other procedures constitutes labeling, “an attempt to prejudice attitudes” about the material, and
is unacceptable. The application of locally generated ratings schemes intended to provide content
warnings to library users is also inconsistent with the Library Bill of Rights.


*For information on case law, please contact the ALA Office for Intellectual Freedom.


See also: Statement on Labeling and Expurgation of Library Materials, Interpretations of the
Library Bill of Rights.


Adopted June 28, 1989, by the ALA Council; the quotation from Free Access to Libraries for
Minors was changed after Council adopted the July 3, 1991, revision of that Interpretation.
[ISBN 8389-7351-5]
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Access to Electronic Information,
Services, and Networks:
An Interpretation of the Library Bill of Rights


Introduction
The world is in the midst of an electronic communications revolution. Based on its
constitutional, ethical, and historical heritage, American librarianship is uniquely
positioned to address the broad range of information issues being raised in this
revolution. In particular, librarians address intellectual freedom from a strong ethical base
and an abiding commitment to the preservation of the individual’s rights.


Freedom of expression is an inalienable human right and the foundation for self-
government. Freedom of expression encompasses the freedom of speech and the
corollary right to receive information. These rights extend to minors as well as adults.
Libraries and librarians exist to facilitate the exercise of these rights by selecting,
producing, providing access to, identifying, retrieving, organizing, providing instruction
in the use of, and preserving recorded expression regardless of the format or technology.


The American Library Association expresses these basic principles of librarianship in
its Code of Ethics and in the Library Bill of Rights and its Interpretations. These serve to
guide librarians and library governing bodies in addressing issues of intellectual freedom
that arise when the library provides access to electronic information, services, and
networks.


Issues arising from the still-developing technology of computer-mediated information
generation, distribution, and retrieval need to be approached and regularly reviewed from
a context of constitutional principles and ALA policies so that fundamental and
traditional tenets of librarianship are not swept away.


Electronic information flows across boundaries and barriers despite attempts by
individuals, governments, and private entities to channel or control it. Even so, many
people, for reasons of technology, infrastructure, or socio-economic status do not have
access to electronic information.


In making decisions about how to offer access to electronic information, each library
should consider its mission, goals, objectives, cooperative agreements, and the needs of
the entire community it serves.


The Rights of Users
All library system and network policies, procedures or regulations relating to electronic
resources and services should be scrutinized for potential violation of user rights.


User policies should be developed according to the policies and guidelines
established by the American Library Association, including Guidelines for the
Development and Implementation of Policies, Regulations, and Procedures Affecting
Access to Library Materials, Services and Facilities.







Users should not be restricted or denied access for expressing or receiving
constitutionally protected speech. Users’ access should not be changed without due
process, including, but not limited to, formal notice and a means of appeal.


Although electronic systems may include distinct property rights and security
concerns, such elements may not be employed as a subterfuge to deny users’ access to
information. Users have the right to be free of unreasonable limitations or conditions set
by libraries, librarians, system administrators, vendors, network service providers, or
others. Contracts, agreements, and licenses entered into by libraries on behalf of their
users should not violate this right. Users also have a right to information, training and
assistance necessary to operate the hardware and software provided by the library.


Users have both the right of confidentiality and the right of privacy. The library
should uphold these rights by policy, procedure, and practice. Users should be advised,
however, that because security is technically difficult to achieve, electronic transactions
and files could become public.
The rights of users who are minors shall in no way be abridged.1


Equity of Access
Electronic information, services, and networks provided directly or indirectly by the
library should be equally, readily and equitably accessible to all library users. American
Library Association policies oppose the charging of user fees for the provision of
information services by all libraries and information services that receive their major
support from public funds (50.3; 53.1.14; 60.1; 61.1). It should be the goal of all libraries
to develop policies concerning access to electronic resources in light of Economic
Barriers to Information Access: an Interpretation of the Library Bill of Rights and
Guidelines for the Development and Implementation of Policies, Regulations and
Procedures Affecting Access to Library Materials, Services and Facilities.


Information Resources and Access
Providing connections to global information, services, and networks is not the same as
selecting and purchasing material for a library collection. Determining the accuracy or
authenticity of electronic information may present special problems. Some information
accessed electronically may not meet a library’s selection or collection development
policy. It is, therefore, left to each user to determine what is appropriate. Parents and
legal guardians who are concerned about their children’s use of electronic resources
should provide guidance to their own children.


Libraries and librarians should not deny or limit access to information available via
electronic resources because of its allegedly controversial content or because of the
librarian’s personal beliefs or fear of confrontation. Information retrieved or utilized
electronically should be considered constitutionally protected unless determined
otherwise by a court with appropriate jurisdiction.


Libraries, acting within their mission and objectives, must support access to
information on all subjects that serve the needs or interests of each user, regardless of the
user’s age or the content of the material. Libraries have an obligation to provide access to
government information available in electronic format. Libraries and librarians should
not deny access to information solely on the grounds that it is perceived to lack value.







In order to prevent the loss of information, and to preserve the cultural record,
libraries may need to expand their selection or collection development policies to ensure
preservation, in appropriate formats, of information obtained electronically.


Electronic resources provide unprecedented opportunities to expand the scope of
information available to users. Libraries and librarians should provide access to
information presenting all points of view. The provision of access does not imply
sponsorship or endorsement. These principles pertain to electronic resources no less than
they do to the more traditional sources of information in libraries.2


Adopted by the ALA Council, January 24, 1996
[ISBN: 8389-7830-4]


1See: Free Access to Libraries for Minors: An Interpretation of the Library Bill of
Rights; Access to Resources and Services in the School Library Media Program: An
Interpretation of the Library Bill of Rights; and Access for Children and Young People
to Videotapes and Other Nonprint Formats: An Interpretation of the Library Bill of
Rights.
2See: Diversity in Collection Development: an Interpretation of the Library Bill of
Rights.
See Also: Questions and Answers on Access to Electronic Information, Services and
Networks: an Interpretation of the Library Bill of Rights.
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Challenged Materials:
An Interpretation of the Library Bill of Rights


The American Library Association declares as a matter of firm principle that it is the
responsibility of every library to have a clearly defined materials selection policy in
written form which reflects the Library Bill of Rights, and which is approved by the
appropriate governing authority.


Challenged materials which meet the criteria for selection in the materials selection
policy of the library should not be removed under any legal or extra-legal pressure. The
Library Bill of Rights states in Article I that “Materials should not be excluded because of
the origin, background, or views of those contributing to their creation,” and in Article II,
that “Materials should not be proscribed or removed because of partisan or doctrinal
disapproval.” Freedom of expression is protected by the Constitution of the United States,
but constitutionally protected expression is often separated from unprotected expression
only by a dim and uncertain line. The Constitution requires a procedure designed to focus
searchingly on challenged expression before it can be suppressed. An adversary hearing
is a part of this procedure.


Therefore, any attempt, be it legal or extra-legal, to regulate or suppress materials in
libraries must be closely scrutinized to the end that protected expression is not abridged.


Adopted June 25, 1971; amended July 1, 1981; amended January 10, 1990, by the ALA
Council.


[ISBN 8389-6083-9]
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The Freedom to Read Statement


The freedom to read is essential to our democracy. It is continuously under attack. Private groups
and public authorities in various parts of the country are working to remove or limit access to
reading materials, to censor content in schools, to label “controversial” views, to distribute lists
of “objectionable” books or authors, and to purge libraries. These actions apparently rise from a
view that our national tradition of free expression is no longer valid; that censorship and
suppression are needed to avoid the subversion of politics and the corruption of morals. We, as
citizens devoted to reading and as librarians and publishers responsible for disseminating ideas,
wish to assert the public interest in the preservation of the freedom to read.


Most attempts at suppression rest on a denial of the fundamental premise of democracy: that
the ordinary citizen, by exercising critical judgment, will accept the good and reject the bad. The
censors, public and private, assume that they should determine what is good and what is bad for
their fellow citizens.


We trust Americans to recognize propaganda and misinformation, and to make their own
decisions about what they read and believe. We do not believe they need the help of censors to
assist them in this task. We do not believe they are prepared to sacrifice their heritage of a free
press in order to be “protected” against what others think may be bad for them. We believe they
still favor free enterprise in ideas and expression.


These efforts at suppression are related to a larger pattern of pressures being brought against
education, the press, art and images, films, broadcast media, and the Internet. The problem is not
only one of actual censorship. The shadow of fear cast by these pressures leads, we suspect, to an
even larger voluntary curtailment of expression by those who seek to avoid controversy.


Such pressure toward conformity is perhaps natural to a time of accelerated change. And yet
suppression is never more dangerous than in such a time of social tension. Freedom has given the
United States the elasticity to endure strain. Freedom keeps open the path of novel and creative
solutions, and enables change to come by choice. Every silencing of a heresy, every enforcement
of an orthodoxy, diminishes the toughness and resilience of our society and leaves it the less able
to deal with controversy and difference.


Now as always in our history, reading is among our greatest freedoms. The freedom to read
and write is almost the only means for making generally available ideas or manners of
expression that can initially command only a small audience. The written word is the natural
medium for the new idea and the untried voice from which come the original contributions to
social growth. It is essential to the extended discussion that serious thought requires, and to the
accumulation of knowledge and ideas into organized collections.


We believe that free communication is essential to the preservation of a free society and a
creative culture. We believe that these pressures toward conformity present the danger of
limiting the range and variety of inquiry and expression on which our democracy and our culture
depend. We believe that every American community must jealously guard the freedom to publish
and to circulate, in order to preserve its own freedom to read. We believe that publishers and
librarians have a profound responsibility to give validity to that freedom to read by making it
possible for the readers to choose freely from a variety of offerings. The freedom to read is
guaranteed by the Constitution. Those with faith in free people will stand firm on these
constitutional guarantees of essential rights and will exercise the responsibilities that accompany
these rights.







We therefore affirm these propositions:


1. It is in the public interest for publishers and librarians to make available the widest
diversity of views and expressions, including those that are unorthodox or unpopular
with the majority.


Creative thought is by definition new, and what is new is different. The bearer of every
new thought is a rebel until that idea is refined and tested. Totalitarian systems attempt to
maintain themselves in power by the ruthless suppression of any concept that challenges
the established orthodoxy. The power of a democratic system to adapt to change is vastly
strengthened by the freedom of its citizens to choose widely from among conflicting
opinions offered freely to them. To stifle every nonconformist idea at birth would mark
the end of the democratic process. Furthermore, only through the constant activity of
weighing and selecting can the democratic mind attain the strength demanded by times
like these. We need to know not only what we believe but why we believe it.


2. Publishers, librarians, and booksellers do not need to endorse every idea or presentation
they make available. It would conflict with the public interest for them to establish their
own political, moral, or aesthetic views as a standard for determining what should be
published or circulated.


Publishers and librarians serve the educational process by helping to make available
knowledge and ideas required for the growth of the mind and the increase of learning.
They do not foster education by imposing as mentors the patterns of their own thought.
The people should have the freedom to read and consider a broader range of ideas than
those that may be held by any single librarian or publisher or government or church. It is
wrong that what one can read should be confined to what another thinks proper.


3. It is contrary to the public interest for publishers or librarians to bar access to writings
on the basis of the personal history or political affiliations of the author.


No art or literature can flourish if it is to be measured by the political views or private
lives of its creators. No society of free people can flourish that draws up lists of writers to
whom it will not listen, whatever they may have to say.


4. There is no place in our society for efforts to coerce the taste of others, to confine adults
to the reading matter deemed suitable for adolescents, or to inhibit the efforts of writers
to achieve artistic expression.


To some, much of modern expression is shocking. But is not much of life itself shocking?
We cut off literature at the source if we prevent writers from dealing with the stuff of life.
Parents and teachers have a responsibility to prepare the young to meet the diversity of
experiences in life to which they will be exposed, as they have a responsibility to help
them learn to think critically for themselves. These are affirmative responsibilities, not to
be discharged simply by preventing them from reading works for which they are not yet
prepared. In these matters values differ, and values cannot be legislated; nor can
machinery be devised that will suit the demands of one group without limiting the
freedom of others.







5. It is not in the public interest to force a reader to accept with any expression the
prejudgment of a label characterizing it or its author as subversive or dangerous.


The ideal of labeling presupposes the existence of individuals or groups with wisdom to
determine by authority what is good or bad for the citizen. It presupposes that individuals
must be directed in making up their minds about the ideas they examine. But Americans
do not need others to do their thinking for them.


6. It is the responsibility of publishers and librarians, as guardians of the people’s freedom
to read, to contest encroachments upon that freedom by individuals or groups seeking to
impose their own standards or tastes upon the community at large.


It is inevitable in the give and take of the democratic process that the political, the moral,
or the aesthetic concepts of an individual or group will occasionally collide with those of
another individual or group. In a free society individuals are free to determine for
themselves what they wish to read, and each group is free to determine what it will
recommend to its freely associated members. But no group has the right to take the law
into its own hands, and to impose its own concept of politics or morality upon other
members of a democratic society. Freedom is no freedom if it is accorded only to the
accepted and the inoffensive.


7. It is the responsibility of publishers and librarians to give full meaning to the freedom to
read by providing books that enrich the quality and diversity of thought and expression.
By the exercise of this affirmative responsibility, they can demonstrate that the answer to
a “bad” book is a good one, the answer to a “bad” idea is a good one.


The freedom to read is of little consequence when the reader cannot obtain matter fit for
that reader’s purpose. What is needed is not only the absence of restraint, but the positive
provision of opportunity for the people to read the best that has been thought and said.
Books are the major channel by which the intellectual inheritance is handed down, and
the principal means of its testing and growth. The defense of the freedom to read requires
of all publishers and librarians the utmost of their faculties, and deserves of all citizens
the fullest of their support.


We state these propositions neither lightly nor as easy generalizations. We here stake out a lofty
claim for the value of the written word. We do so because we believe that it is possessed of
enormous variety and usefulness, worthy of cherishing and keeping free. We realize that the
application of these propositions may mean the dissemination of ideas and manners of
expression that are repugnant to many persons. We do not state these propositions in the
comfortable belief that what people read is unimportant. We believe rather that what people read
is deeply important; that ideas can be dangerous; but that the suppression of ideas is fatal to a
democratic society. Freedom itself is a dangerous way of life, but it is ours.







This statement was originally issued in May of 1953 by the Westchester Conference of the
American Library Association and the American Book Publishers Council, which in 1970
consolidated with the American Educational Publishers Institute to become the Association of
American Publishers.


Adopted June 25, 1953; revised January 28, 1972, January 16, 1991, July 12, 2000, by the ALA
Council and the AAP Freedom to Read Committee.


A Joint Statement by:
American Library Association and Association of American Publishers
Subsequently Endorsed by:


• American Association of University Professors


• American Booksellers Foundation for Free Expression


• American Society of Journalists and Authors


• American Society of Newspaper Editors


• Anti-Defamation League of B’nai B’rith


• Association of American University Presses


• Center for Democracy & Technology


• The Children’s Book Council


• The Electronic Frontier Foundation


• Feminists for Free Expression


• Freedom to Read Foundation


• International Reading Association


• The Media Institute


• National Coalition Against Censorship


• National PTA


• Parents, Families and Friends of Lesbians and Gays


• PEN American Center


• People for the American Way


• Student Press Law Center


• The Thomas Jefferson Center for the Protection of Free Expression


Copyright © 2002, American Library Association.
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ALSC: Who We Are


Mission Statement
The Association for Library Service to Children develops and supports the profession of children's librarianship by


enabling and encouraging its practitioners to provide the best library service to our nation's children.


The Association for Library Service to Children is interested in the improvement and extension of library services


to children in all types of libraries. It is responsible for the evaluation and selection of book and nonbook library


materials and for the improvement of techniques of library service to children from preschool through the eighth


grade or junior high school age, when such materials and techniques are intended for use in more than one type of


library. ALSC has specific responsibility for:


. Continuous study and critical review of activities assigned to the division.


. Conduct of activities and carrying on of projects within its area of responsibility.


. Cooperation with all units of ALA whose interests and activities have a relationship to library service to children.


. Interpretation of library materials for children and of methods of using such materials with children, to parents,


teachers, and other adults, and representation of the librarians' concern for the production and effective use of


good children's books to groups outside the profession.


. Stimulation of the professional growth of its members and encouragement of participation in appropriate type-


of-library divisions.


. Planning and development of programs of study and research in the area of selection and use of library materi-


als for children for the total profession.


. Development, evaluation, and promotion of professional materials in its area of responsibility.


Board of Directors
Barbara Genco, president b.genco@brooklynpubliclibrary.org   


Cynthia Richey, vice-president/president elect richeyc@einetwork.net   


Carole Fiore, past-president cfiore@mail.dos.state.fl.us 


Directors
Carolyn S. Brodie cbrodie@slis.kent.edu 


Floyd Dickman fdickman@ameritech.net


Randall Enos renos@rcls.org 


Kathleen T. Horning horning@education.wisc.edu 


Debra McLeod McleodD@jocolibrary.org


Carolyn Noah cnoah@cwmars.org 


Judith Rovenger rovenger@wlsmail.org


Bessie Condos Tichauer (Division Councilor) btichauer@library.ca.gov


Sue Zeigler szeigler@nypl.org 


Copyright © , American Library Association.


http://www.ala.org/alsc/whoweare.html


Last Modified: :: —  ⁄  ⁄ 


Description and volunteer form reprinted with permission from the American Library Association and ALSC


    







Committee Volunteer Form


If you are interested in serving on an ALSC committee, please complete this form and return it to:
Executive Director, ALSC, 50 East Huron St., Chicago, IL  60611.


Committee appointments are usually two years in duration.  It is ALA policy that committee
members, in accepting appointments, commit themselves to regular Midwinter Meeting and
Annual Conference attendance, since committee meetings are normally held at these times.


Date _______________


Name, Title, Library Preferred Mailing Address (if different)
_______________________________ ________________________________


_______________________________ ________________________________


_______________________________ ________________________________


Telephone:  Work ________________ Telephone:  Home_________________


E-Mail address:__________________


ALSC Committee Preferences (Please rank areas of interest)


____ Child Advocacy  (Priority Group I) Intellectual Freedom, International Relations,
Legislation, Library Service to Children with Special Needs, Preschool Services and
Parent Education, Preschool Services Discussion Group, School Age Programs and
Service Committee, Social Issues Discussion Group


____ Evaluation of Media (Priority Group II) [Fall appointments] Great Web sites, Notable
Children’s Books, Notable Children’s Recordings, Notable Children’s Videos, Notable
Children’s Websites, Notable Computer Software for Children


____ Professional Awards and Scholarships (Priority Group III) ALSC/Book Wholesalers
Summer Reading Program Grant and Reading Program Committee, ALSC/Econo-Clad
Literature Program Award, Arbuthnot Honor Lecture, (Louise Seaman) Bechtel
Fellowship, Distinguished Service Award, Penguin Putnam Books for Young Readers
Award Selection, Scholarships:  Melcher and Bound to Stay Bound


____ Organizational Support  (Priority Group IV) Local Arrangements, Membership,
Nominating, Organization & Bylaws, Planning and Budget, Preconference Planning


____ Projects and Research  (Priority Group V) Collections of Children’s Books for Adult
Research Discussion Group, National Planning of Special Collections, Oral Record
Project, Publications, Research and Development


____ Awards (Priority Group VI) [Fall Appointments] (Mildred L.) Batchelder Award, (Pura)
Belpré Award, (Randolph) Caldecott Award Selection, (Andrew) Carnegie Award
Selection, (John) Newbery Award Selection, (Robert F.) Sibert Informational Book
Award, (Laura Ingalls) Wilder Selection


____ Partnerships (Priority Group VII) Liaison with National Organizations Serving Children
and Youth, National Children and Youth Membership Organizations Outreach, Public
Library-School Partnerships Discussion Group, Quicklists Consulting Committee


____ Professional Development  (Priority Group VIII) Book Discussion Group, Children and
Technology, Education, Managing Children’s Services, Managing Children’s Services
Discussion Group, Storytelling Discussion Group, Teachers of Children’s Literature
Discussion Group


-Over-







Can you attend the ALA Midwinter and Annual Conference?  yes____  no____
Numbers of years as a member of ALA_____   ALSC_____
Do you have access to a web browser?  yes____  no_____


List any ALSC Committees on which you have served:


List relevant background experience for committee assignment:


Thank you for your willingness to serve on an ALSC Committee.


Please Note:  ALA will be the copyright owner of any work created for the committee


Revised 7/01
S:ALSC-Staff\ALSC FORMS\VOLUNTEER.DOC







PLA Fact Sheet
Public Library Association 
Reprinted with permission from the American Library Association and PLA


The Public Library Association (PLA), with more than , members is one of the fastest growing divisions of the


American Library Association (ALA), the oldest and largest library association in the world. PLA’s stated purpose is


“to enhance the development and effectiveness of public library staff and public library services ().” This mis-


sion positions PLA to:


· Focus its efforts on serving the needs of its members;


· Address issues that affect public libraries;


· Commit to quality public library services that benefit the general public.


Based in Chicago, at the ALA Headquarters, PLA, founded in , is a member-driven organization that exists to


provide a diverse program of communication, publication, advocacy, continuing education, and programming for


its members and others interested in the advancement of public library service.


PLA’s priority concerns () are:


· Adequate funding for public libraries.


· Improved management of public libraries.


· Recognition of the importance of all library staff members in providing quality public service.


· Recruitment, education, training, and compensation of public librarians.


· Intellectual freedom.


· Improved access to library resources.


· Effective communication with the nonlibrary world.


Membership
PLA members receive the periodical publication Public Libraries, preferred rates on PLA continuing education


events, and on PLA publications. Only personal members of PLA have the right to vote in PLA elections, serve on


PLA committees, and hold PLA office. PLA dues also include free membership in any or all three of our special-in-


terest clusters:


· Library Services: Committees within this group focus on how public libraries and librarians can improve their


services for library users, including service to children, the business community, literacy services, rural commu-


nity, and homeschoolers.


· Library Development: Committees within this group focus on the working activities in which public librarians


participate in their careers, such as those involving bibliography, collections development, continuing education,


library collections, technology, and similar activities.


· Issues and Concerns: Committees within this group focus on activities that serve the library profession as a


whole, such as those reviewing legislation, intellectual freedom, and research.


Magazine
Public Libraries, published six times a year, is the official journal of PLA and the only ALA journal devoted exclu-


sively to public libraries. Each bimonthly issue offers articles and columns on hot topics, public library trends, and


subjects of professional concern. Public Libraries encourages working public librarians to submit manuscripts for


potential publication in the journal. Submission guidelines and deadlines are posted at www.pla.org/publications/


publibraries/submissions.html.


    







PLA Publications
PLA’s active publishing program provides top quality books and monographs on a wide range of public library


concerns and issues. Some notable PLA Publications include:


· A Planning Process for Public Libraries (ALA, )


· Planning and Role Setting for Public Libraries (ALA, )


· Output Measures for Public Libraries (ALA, , )


· Public Library Data Service Statistical Report (PLA, published annually  - present)


· Planning for Results: A Public Library Transformation Process (ALA, )


· Wired for the Future: Developing Your Library Technology Plan (ALA, )


· Managing for Results: Effective Resource Allocation for Public Libraries (ALA, )


· The New Planning for Results: A Streamlined Approach (ALA, )


Continuing Education
PLA Spring Symposium
This workshop series allows for an in-depth look at a particular area, from the latest hot topics to issues of daily


concern. Held in the spring of non-National Conference years, usually in Chicago, the Symposium offers a choice


from five to seven topics and includes author luncheons and other special events.


Traveling Workshops
In addition to the Spring Symposium and National Conference, PLA is planning two traveling workshops per year.


The workshops will alternate between the east and west coasts.


PLA National Conferences
Every other year, PLA members come together at the largest conference devoted exclusively to public librarianship.


The PLA National Conferences offer more than  top-quality continuing education programs from which to


choose. Special events include preconferences, author luncheons, Talk Tables, and more than  public library


exhibitors.


Upcoming PLA National Conferences include:


· PLA  — PLA’s th National Conference — March –,  — Phoenix, Arizona


· PLA  — PLA’s th National Conference — February –,  — Seattle, Washington


· PLA  — PLA’s th National Conference — March –,  — Boston, Massachusetts 


PLA Programs at ALA Annual Conferences
PLA offers several programs and preconference programs during the ALA Annual Conference. In addition, several


special PLA member events are held at ALA’s Annual Conference including the President’s Program and Reception.


PLA Online
PLA’s Web site, www.pla.org, offers instant information about PLA membership, products, and activities. “Tech


Notes,” a series of mini-publications dealing with technology, are posted at this Web address.


Professional Recognition Awards
PLA’s awards programs has been designed to honor those providing public library service whose vision and ac-


complishments are extraordinary and deserve recognition. The annual deadline for receiving completed applica-


tions is November .


For more information, contact the PLA office at ---, ext. PLA, or send e-mail to pla@ala.org.


    







Division and Cluster Committees
Committee Meetings at ALA Midwinter 2003


All ALA Committee Meetings at Midwinter


PLA’s new bylaws went into effect at the close of the  ALA Annual Conference. PLA’s sections merged into three


clusters: Library Services, Library Development, and Issues and Concerns. Each cluster will be managed by a steer-


ing committee consisting of six members. Two members of the steering committee will be elected each year for


three-year terms. Each steering committee will have a chair and a vice chair. Each officer will serve a one-year term.


To be effective, PLA must have committed, active, and able committee members. If you are interested in volun-


teering to serve on a committee, please go to the Committee Volunteer Form. Feel free to call the PLA office (--


-, ext. PLA) for more information.


Division-Wide Committees
· Awards


· Advancement of Literacy Award Jury


· Allie Beth Martin Award Jury 


· Baker and Taylor Entertainment Audio Music/Video Project Award Jury 


· Charlie Robinson Award Jury


· Demco Creative Merchandising Grant Jury


· Excellence in Small and/or Rural Public Library Service Award Jury


· The Highsmith Library Innovation Award Jury 


· New Leaders Travel Grant Jury 


· Budget and Finance


· Bylaws and Organization


· Certified Public Library Administrator Implementation Task Force (PLA/LAMA/ALSC)


· Conference Program Coordinating (project)


· Electronic Communications Advisory 


· Leadership Development (project)


· Membership 


· National Conference (project)


· Local Arrangements Subcommittee


· Program Subcommittee


· Nominating (project)


· PLA/ALSC Task Force on Preschool Literacy Initiatives 


· PLA Monographs 


· PLA Partners


· President’s Events (project)


· Public Libraries Advisory 


· Statistical Report Advisory 


· State Relations 


· University Press Books for Public Libraries


    







Issues and Concerns Cluster
· Intellectual Freedom 


· International Relations


· Legislation


· Library Confidentiality


· Public Policy in Public Libraries 


· Recruitment of Public Librarians 


· Research and Statistics


· Workload Measures and Staffing Patterns


Library Development Cluster
· Branch Libraries


· Marketing Public Libraries


· Metropolitan Libraries


· Practical Applications of Technology in Public Libraries


· Public Library Systems 


· Rural Library Services


· Small and Medium-Sized Libraries


· Technology in Public Libraries


Library Services Cluster
· Adult Continuing and Independent Learning Services 


· Audiovisual


· Basic Education and Literacy Services


· Cataloging Needs of Public Libraries


· Collection Management


· Community Information Services 


· Job and Career Information Services 


· Reader’s Advisory


· Resources for the Adult New Reader 


· Services to Elementary Schoool Age Children and their Caregivers 


· Services to Multicultural Populations 


· Services to to Preschool Children and their Caregivers 


· Services to Teenagers and their Caregivers 


    







To be effective, PLA must have committed, active, and able
committee members.  Appointments begin after the Midwinter
Meeting and are made by the division Vice-Presidents and the
cluster steering committee Vice-Chairs for 1- or 2-year terms,
which begin following the Annual Conference.  Please mail your
completed volunteer form to PLA, 50 East Huron Street, Chicago,
IL 60611 (fax: 312-280-5029).  Committee Volunteer forms are
accepted all year; however if you would like the fullest
consideration of your first choice of committees, the form
should be turned in by December 31. Your information will be
forwarded to the appointing authorities.  Feel free to call the PLA
office (1-800-545-2433, ext. 5PLA) for more information.


___ Yes, I am a member of ALA and (or will become) a member
of PLA and will be able to attend 2003 Midwinter in
Philadelphia and 2003 Annual Conference in Toronto.


___ Some committees have openings for electronic members.
Electronic members do not need to attend conferences; they
communicate with the committee via e-mail, phone, fax,
etc.  Check here if you are interested in volunteering as an
electronic committee member.


    


PUBLIC LIBRARY ASSOCIATION
A Division of the American Library Association


COMMITTEE VOLUNTEER FORM


COMMITTEE MEMBERS MUST BELONG TO ALA AND PLA AND ARE


EXPECTED TO ASSIST IN THE WORK OF THE COMMITTEE AT BOTH THE


MIDWINTER AND THE ANNUAL CONFERENCE.







PLEASE PRINT OR TYPE


MEMBER SERVICE POLICY (ALA POLICY MANUAL, 4.4, REV. FEBRUARY 1995)


No person shall concurrently serve in more than three separate positions.  Governing board, committee, liaison, sub-
committee, and other responsibilities which require service in another position (e.g., service on a committee which en-
tails assembly representation) are not in conflict with this policy.  Appointment procedures and forms used at all stages
of the appointment process shall remind members of their responsibility to adhere to this policy.


ALA Membership Number:


Name: __________________________________________________________________________________________


Title: ___________________________________________________________________________________________


Work Address:____________________________________________________________________________________


City ____________________________________________ State ____________ Zip Code __________________


Work Phone:  (________) __________________________ email address:__________________________________


Fax:  (________) _________________________________


PLA Committees are described in the ALA Handbook of Organization.  You can also view information about PLA com-
mittees on the PLA website, www.pla.org.  


Please specify in order of preference four (4) committees to which you would like to be appointed.  Be sure to specify
clusters, as appropriate.


1_______________________________________________________________________________________________


2_______________________________________________________________________________________________


3_______________________________________________________________________________________________


4_______________________________________________________________________________________________


Appointing officers will contact you if they require any additional information.  Please note that we keep your volunteer
form on file for two years, so if you are not appointed to any committees this year you will also be eligible next year.
Thank you for your interest in PLA committees!  


    







Illinois Reading Enrichment and Development
(IREAD) History
Reprinted with permission of the Illinois Library Association


The Illinois Reading Enrichment and Development (IREAD) program is coordinated, self-supporting effort to de-


velop and provide high quality, low cost resources and products to enable local library staff to motivate children to


read. The program's audience is kindergarten through grade  and the program’s goals are:


· to provide a program that supports local library efforts to promote literacy and life long learning;


· to provide a forum for grassroots involvement across the state;


· to encourage statewide participation in and use of the IREAD theme;


· to encourage efficient use of local staff time by networking resources across the state;


· to provide high quality, low cost products through volume purchase; and


· to provide resources and projects suitable for all size libraries, rural, urban, and suburban.


The committee is composed of nine members: three chairs: past chair, present chair and future chair; four coordi-


nators: resource guide coordinator, showcase coordinator, conference coordinator, and publicity coordinator, and


two members at large. The chair is appointed by the ILA vice-president/president-elect for a three-year committee


term; coordinators and members at large will serve two-year terms. No more than three members of the committee


shall serve two-year terms at the same time.


IREAD Chairs IREAD Themes
 Ann Barnett Hutton A to Zebra
 Elizabeth Huntoon Reading Rainbow
 Maxine Payne Be a Star!  Read!
 Ruth E. Faklis Open Books, Open Doors


Robin Currie
 Rachel Miller Readers On The Move
 A. Denise Farrugia Quest — Journey into Reading
 A. Denise Farrugia Devour A Book
 Arlene Kaspik The Great Book Hunt
 Jan Eakins Jones Station Read,  On Your Dial
 Barbara J. Lintner This is Reading Country
 Jean Jaderborg Discover Read!
 Paula Moore Amazing Book Capers


James Steenbergen
 Ruth Shasteen Celebrate Reading


Nancy Scott
 Nancy Buikema Reading is Tremendous!
 Judith McMahon Travel the Reading Highway


Kathleen McSwain
 Anita K. Elgin Team IREAD


Carolyn Gray
 A. Denise Farrugia Dive Into Books
 Athena J. Hubert Time Trek Readers
 Vince G. Sovanski READ for the Fun of It
 Jean Jaderborg Feed Your Need to Read
 Paula Lopatic Reading Rocks!
 Lori Craft Lights! Camera! READ!
 Judy Decker Explore the Reading Trail


    







The Youth Services Forum (YSF)
of the Illinois Library Association History


Over the years the youth librarians of Illinois’ public libraries and their patrons have been well-served by this dynamic


section/forum of the Ilinois Library Association. In -, the Children’s Librarian’s Section (CLS) published its


first guidelines document entitled Foundations of Quality: Guidelines for Public Library Service to Children.


The section regularly printed communications for its membership. Starting in , the format was that of a


small booklet called “The Children’s Crier.” In , it underwent a name change to “YSS  Know” and took on a


newsletter look.


For many years the boards assumed the responsibility of developing on bi-annual issue of the Illinois Libraies.


Each board named a “guest editor” who developed a youth services’ theme for that issue, sought article writers and


oversaw all aspects of preparing the issue for publication by the Illinois State Library.


In  CLS began to honor excellence in public library service to the youth of Illinois with the establishment of


its annual award, the Davis Cup, so named for Marion Davis, who was also its first recipient. (In  Franklin


Watts Publishers assumed corporate sponsorship for this annual award.)


In  a successful grant submitted by CLS enabled  librarians working with children to attend an in-depth


workshop about “The Public Library and the Youth Child.” The CLS Task Force on Agencies Working With chil-


dren compiled an extensive annotated listing entitled “Agencies Dealing with Children” and offered this to the


membership.


In the - fiscal year, the CLS published “Recipes for Storytelling.” It was a compilation of Storytelling fa-


vorites among the children’s librarians in Illinois and proved very popular.


In  the board convened a Summer Reading Club Task Force to develop a statewide summer reading program.


The task force successful met the challenge. In  Illinois saw its first such program. The theme was “A to Zebra,”


and the task force worked with Demco to develop and sell the merchandise. The next year an LSCA grant enabled


CLS to produce the  reading program entitled “Reading Rainbows.” Then for  another LSCA grant enabled


CLS to produce its third annual program entitled “Be a Star…Read.” In  the committee became IREAD (Illinois


Reading Enrichment and Development Committee), and the Youth Services’ Section transferred the administra-


tion of the program to ILA.


During these early years in the development of this statewide reading program, CLS was also eagerly pursuing an


Illinois young reader’s book award. The section joined with IAME (Illinois Assn. For Media in Education/ILA) and


PLA (Public Library Assn/ILA) to bring about its development. However, the statewide summer reading program


was so involving that the Youth Services Section could not continue to pursue the development of the young reader’s


award. With reluctance it withdrew from this effort. Happily however, IAME and PLA together with several other


educational associations, continued their involvement, and the Rebecca Caudill Young Reader’s Book Award was


born.


Another cooperative effort included the Learning Games Libraries, which CLS pursued with the Illinois Council


for Exceptional Children (). CLS offered printed materials and direction to public libraries who wanted to in-


clude developmental learning materials in their collections.


In the early s CLS also convened a Young Adult Task Force, which resulted in the section’s changing its name


to Youth Services Section on January , . The YSS also named “guest editors” for several issues of Illinois Libraries


directed specifically to young adult services.


In  the restructuring of ILA changed “sections” to “forums” and “presidents” to “leaders,” but the quest for


excellence among Illinois youth librarians remains unchanged and unabated.


In  the Youth Services Forum convened a task force to develop a revision of Foundations of Quality. This


document, entitled “Managing Change: Directions for Youth Services in Illinois Public Libraries,” was published by


ILA in .


In  the forum also published a sequel to “Recipes for Storytelling.” Entitled “Still Cookin’: More Recipes for


    







Storytelling,” it is a very successful seller.


The Youth Services Forum continues to offer an exciting variety of program and workshops both at annual con-


ference and throughout the year around the state.


There have been, and will continue to be, educational program, publications and cooperative ventures about the


many aspects of services to youth in Illinois’ public libraries. The Youth Services Forum is committed to this goal.


    







Davis Cup Award History
Presented by the ILA Youth Services Forum and Franklin Watts.


The Davis Cup Award was established by the Children’s Librarians Section of the Illinois Library Association 


in  to honor Marion Davis. Ms. Davis retired that year from a very active role in services to children at the 


Des Plaines Public Library, ILA, and in regional organizations such as the Children's Reading Round Table and


LACONI. One of her contributions to Illinois libraries is titled “TASAEO (Telling A Story At Every Opportunity 


in our libraries and in our community).” Ms. Davis’ warm, gracious, and welcoming personality reached out to


newcomers and veterans in the field alike, encouraging participation in cooperative endeavors to extend and im-


prove activities which bring together children and reading. Often serving as mentor to children’s librarians in the


area, Ms. Davis was a storyteller extraordinaire, making this oral tradition a link with people, young and old.


After retiring from Illinois, Ms. Davis continued to encourage library services for children as a volunteer story-


teller in Dunedin, Florida. Subsequently, a portion of the library was given over to children, and a small budget was


set aside for children’s books and programs. Successful summer reading programs followed. Ms. Davis also served


as librarian in Dunedin’s expanded library facility for seven years. In addition, she devoted her energies to coordi-


nating a discussion group in the library on Great Decisions and to the challenge of setting up a library in her


church.


In sending her best wishes to the children’s librarians of Illinois, she quoted Lewis Carroll: “Give my love to any


children you happen to meet.”


Rationale
This annual award is presented to a person who has made an outstanding contribution in library service to young


people. Since its inception, the award has been presented to individuals who exemplify resourcefulness, profession-


alism, and caring in their service to young people.


Eligibility
The recipient must be an ILA member. Neither the recipient nor the nominator need be a youth services librarian.


Members of the Davis Cup Committee and the Youth Services Forum officers cannot nominate an individual for


the Davis Cup.


Selection Process
The Davis Cup Committee selects the recipient. The Davis Cup Committee must work with the nominations re-


ceived in accordance with the established timetable; in the event that no deserving nominations are received, Davis


Cup Committee members may not then nominate a recipient.


Criteria
The nomination should consist of the completed ILA nomination form and a written statement. The statement


should be no more than four pages, demonstrating with specific examples how the individual meets the following


criteria. A maximum of three s may be included.


The criteria for consideration are:


· specialized or innovative programs or services for young people initiated by the nominee;


· service to the library profession through active participation in professional organizations (at the local, state, or


national level), the training of others, publishing, etc.;


· the nominee has influenced and/or cooperated with persons and organizations within his/her community in the


planning or presenting of programs or services for young people; and


· the nominee has reached and affected persons outside his/her own community by deed, idea, and/or example.


    







Previous Award Winners
The recipient will be presented an engraved Revere bowl and a  financial award.


 Marion Davis


 Florence Burmeister


 Charlemae Rollins


 Margaret Bush


 Mary Greenwalt


 Margaret Pendergrass


 Yolanda Federici


 Winifred Ladley


 Marie C. Will


 Elizabeth Huntoon


 Barbara Lintner


 Leslie Edmonds


 Ruth Griffith


- Maxine Payne


 Martha Eads Ward


 Paula Moore


 Mary Ann Sarver


 Jan Eakin Jones


 Vivian Carter


 Pam Bartusiewicz


 A. Denise Farrugia


 Mary Gwen Dake


 Barbara Driesner


 Pamela Klipsch


 Denise Zielinski


 Mary Agnes Schlather


 Anne L. Glasscock


 Paula Lopatic


 Lois B. Schultz


 Jennifer Bromann


 Sharon Ball


    







Illinois School Library Media Association 
(ISLMA) History


The Illinois School Library Media Association was formed on March , , when a group of school library media


professionals know as The Friends of School Libraries met at the Oak Brook Hills Conference Center and present-


ed a proposal for formal organization. The necessary organizational tasks were begun immediately. They included


filing for incorporation under the General Not For Profit Corporation Act of Illinois, and applying for  tax


exempt status with the IRS.


ISLMA also became an affiliate of the American Association of School Librarians (AASL) with voting status, be-


gan a membership campaign, and planned and executed a major conference. Committee chairs and committee


members were appointed and a real newsletter was begun.


The elected officers (IAME) continued in their offices as the ISLMA Board.


Dues were set a  and because it was felt that some might be willing to give more, special charter memberships


were available in amounts ranging from Crystal () to Platinum (). The same privileges were extended


whether dues of  or  were paid for the first year and amounts were never attached to individuals or dis-


closed publicly.


The founding members of ISLMA, on March , , were Esther Baker, Nancy Bloomstrand, Christa Even, Lois


Farrell Fisher, Dale Guthrie, Ken Hawley, Barb Inbody, Joyce Karon, Joyce Kelly (deceased), Pamela Kramer, Floy


Latimer (deceased), Lee Logan, Sara Ellen Long (Anderson), Kay Maynard, Carol Morrison, Kek Robein, Joan


Roeder, Elaine Roth, Charles Rusiewski, Becky Trewartha, Pat Wandling, Roma Weir, Helen White, Jerry Wicks
(deceased), Bernadette Winter.


Nearly five hundred additional individuals became charter members during the first year.


For additional information about the programs and services offered by the Illinois School Library Media Associ-


ation, visit the ISLMA Web site at http://www.islma.org.


    


This material is reprinted with permission of the Illinois School Library Media Association.
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Appendix 5: Fun Stuff
C P


Summer  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Poem by author and poet Ron Koertge.


Helpful Hints for Tyrone . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


The Strangest Thing I Ever Found in a Book Was… . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


 Things to Say to Difficult People . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 


Satirical piece giving  possible responses to difficult patrons reprinted with permission from 


Steve Barnhart, Eagle Rock Consulting.


    







Summer 
Ron Koertge
Author and Poet


When I worked at the library, my favorite job


was opening up in the morning. Strolling toward


the big, wooden doors I felt like the manager


in a store of ideas.


If it weren’t for those long hours at the desk, I might


still be there. But I not only watched the days pass,


I marked each one with an indelible stamp.


When I told the head librarian, he was disappointed.


“Should you change your mind,” he said, “your job


will be waiting.”


He sounded like the vicar in a book about a plucky


but misguided lad who goes off to the city.


I pictured my job waiting for me at the crossroads


or lying by the grave of the person I almost was,


it’s face on its paws.


    







Helpful Hints for Tyrone…


Cleaning Book Jackets or Covers 
(various approaches are working)
One idea we use for cleaning book covers: Huggies


Natural Care Unscented Baby Wipes! Bound To Stay


Bound Company passed along that idea. It works espe-


cially well for their buckram covers, as it doesn’t harm


the protective coating. It works well for the plastic cov-


ers too.


Marge Asplund—Dixon Public Library


A hint I picked up elsewhere is using wet wipes (baby


wipes) to clean plastic book covers and also children’s


books without covers that have a sort of plastic finish.


They not only remove dirt but sticky who knows what.


Also, they are very convenient. We use the cheap house


brand from Target or Wal-Mart.


Shirley Wilhelmsen—Squaw Grove Public Library


Best book jacket cleaner: Goo Gone (if it’s sticky or on


cloth bindings) Windex for ordinary dirt on plastic


covers. Best remover for adhesive residue: Goo Gone 


Chrys Rudnik—Park Forest Public Library


The best cleaner for book jackets is Dow Bathroom


Cleaner sprayed on a cleaning fabric (not paper towel),


then used gently on jacket. Everyone else seems to leave


a residue!


Ruthann Yeaton— Creston-Dement 


Public Library District


The best book jacket cleaner I’ve found is a damp (wet,


but well wrung out) cloth plus lots of elbow grease, fol-


lowed by a dry cloth. This is preferably applied by a


dedicated volunteer who likes the library to have clean


books. It can also be applied by pages who have extra


time or anyone who comes across a really dirty book.


The damp cloth and elbow grease takes care of most


everyday dirt. If there is an adhesive residue or other


stuff that doesn’t come off with water, a little isopropyl


(rubbing) alcohol, Goo Gone (available at most hard-


ware stores) or Tape-Away Tape Adhesive Remover


(available from Gaylord) on a soft cloth may do the


job. We keep a supply of terry cloth washcloths or dish-


cloths by the sink ready for use. We have enough so


that there are always clean ones, even when some of


them are at home waiting to be run through the wash-


ing machine.


Iris Henderson—Park Ridge Public Library   


The best cleaner for book jackets is Dow Bathroom


Cleaner sprayed on a cleaning fabric (not paper towel),


then used gently on jacket. Everyone else seems to leave


a residue!


Ruthann Yeaton— Creston-Dement 


Public Library District


We were told by Bound to Stay Bound that the best


way to clean their prebound books is with baby wipes.


So, we always have them on hand.


Jane Koehler—Woodstock Public Library


Best book jacket cleaner I have used is Baby Wipes.


Judy Gilbert—Tripp Elementary School


The best thing for removing sticky tape residue from


book covers is GOO GONE. Let it sit for a bit and the


sticky wipes right off.


Kathy Hoel—North Suburban District Library


Cleaning Pages, Including Stain Removal
Patrons have been known to think of our books as


their own when reading for school assignments. We


have seen sentences underlined and editorial com-


ments have been scribbled in the margins. To clean the


pages of the book properly, the following supplies are


needed: an Opaline pad, a Pink Pearl eraser, and a soft


bristle brush. Begin by rotating and pressing the Opa-


line pad between the palms of the hands to release the


cleaning granules. Gently rub the granules over the dirt


or pencil marks. The granules will absorb the dirt. Use


the brush to wipe them away. More difficult marks will


need to be removed with a Pink Pearl eraser. Work


with a light touch and use small strokes.


The Staff of the Vernon Area Public Library District


The best way I’ve found to separate pages of a book


that are stuck together by gum or some other unknown


substance is to soften the material with heat from an


iron. Put a piece of plain white paper under and over


    







the stuck pages. Press lightly with a hot iron on the


covering white paper. See if the pages will peel apart. If


it doesn’t peel easily, press again until the material soft-


ens and the pages peel apart. Once the pages are apart


you can do any or all of a variety of things, depending


on the consistency and quantity of the material in-


volved and on the stability of the paper:


· Scrape off excess material with a table knife or com-


parable tool.


· Wipe off water-soluble material with a damp cloth if


the paper can tolerate wiping with water.


· Place clean paper against the material and press


again from the outside through clean paper to blot


some of the material into the paper. This may need


to be repeated many times to remove materials such


as gum. (See Dealing with gum)


Some brownish or colored stains on pages of a book


can be removed or reduced by treating them with hy-


drogen peroxide. Place a piece of plain white paper un-


der the sheet with the stain. Put a drop of hydrogen


peroxide on the stain. If the stain goes through the pa-


per, apply the hydrogen peroxide from both sides of the


page. Put a piece of plain white paper on top of the


treated stain. If the moisture goes through the paper,


put in another piece of paper to absorb the moisture.


Close the book and place it under a weight or a stack of


books so it is held flat while it dries. Allow it to dry


overnight. If the stain is reduced but not eliminated the


procedure can be repeated. If the stain doesn’t budge


with one treatment it probably will not respond to a


second treatment. If the paper is slightly wrinkled,


press with a hot iron with plain white paper above and


below the pressed page.


Iris Henderson—Park Ridge Public Library


Dealing With Gum
On pages:
A good way to get gum off book pages: put the injured


volume in the freezer for  minutes (don’t forget it or


you’ll be dealing with damp pages and mold). Snap off


the


wad of gum and the book’s nearly as good as new.


Eileen Sullivan—Cook Memorial Public Library District


Gum stuck on a page could be a real problem. To help


remove it freeze the book until the gum is good and


hard and simply pop it off.


The Staff of the Vernon Area Public Library District


Gum may leave an oily residue, which may be remov-


able with a spot removal solvent. However the spot re-


mover may also affect inks on the paper. Oily residues


just may not be removable.


Iris Henderson—Park Ridge Public Library


On carpeting:
The best way to get gum off the carpet: apply ice


(preferably wrapped in a paper towel to prevent freeze


bite) directly to the spot. When stiff, scrape up gum


with a spackle knife (scissor blade, etc.)


Eileen Sullivan—Cook Memorial Public Library District


General Book Repair
Torn pages get taped with “magic tape” on both sides.


Loose pages will get the edge painted with “norbond”


glue then inserted in the book. The book is then


clamped at the spine with binder clips.


To mend a cracked spine — if it is split open —


measure the correct length of binder tape, moisten it


and attach to one then the other side of the two pieces.


Use several rubber bands around the width of the book


and insert a “bone” under the rubber bands and along


the spine to help secure the glued part.


If a clump of pages is pulling away from the spine


then simply paint some norbond onto the spine tape


and secure the book for  hours.


We have seen children’s artwork on the first page of a


book. Often times there is no information on this page


or if there is information it is repeated on the following


page. You can do one of two things. Either cut the page


out being very careful to only cut through that one


page and not the next and secure the cut area with a


strip of tape. (No information is lost.) Or you could


cover the page with “studiotac” then simply secure the


page to the inside of the cover. If you do have the bar-


code and date due slip on that page be sure that it is


first transferred to the following page.


If a book comes back smelling funny simply enclose


it in a plastic bag with baking soda. The baking soda


will absorb the odors. Or stand it up and open so that


the air can get to the pages. Keeping it away from heat


is best as the glue could dry out.


We have been successful with ironing pages if they


have gotten wet then dried and have become wrinkled.


Be sure to sandwich the wrinkled page between two


sheets of paper to avoid scorching.


The Staff of the Vernon Area Public Library District


    







A few of the things our staff say are helpful are EZ


Blaster, absorbent paper towels, a Xacto knife, sharp


scissors, and a couple of various erasers. I know they


use an art eraser occasionally. The other eraser is called


a dirt eraser (I think they got it from Demco), and it


can actually get rid of the majority of crayon marks (or


at least lighten them) that sometimes decorate return-


ing books. And sometimes they ‘wrap’ a book with bak-


ing soda to get rid of smells. We use EZ Blaster instead


of Goo Gone, since it is obtainable through a library


supply company. She has a list of the five companies we


use, in case anyone is interested. She said the dirt eraser


is from one of the companies, but it might not be


Demco, she just had it in that bag to contain the dust.


Theresa Winterbauer—DeKalb Public Library


Disinfecting Surfaces
Keep a container of disinfectant wipes at your refer-


ence desk. These are great for disinfecting phone, com-


puter, etc. that are used by multiple staff members.


This cuts down on sick days!


The Staff of the Rolling Meadows Library


Label Removal
Here’s a good little tip that I use. If you have a book or


item (such as something purchased for a gift or prize)


that has a sticky label or price tag on it use a hair dryer


on the sticker or label for a minute or two, this will


loosen the adhesive backing and it will peel right off.


Jackie Weiss—Cahokia Public Library District


To get old labels off of plastic containers use Goo


Gone. Apply Goo Gone, wait a few minutes, then


scrape off with straight edged razor blade. It’s easier


and faster than a paper towel or cloth, which means


you don’t have to sit there and inhale the Goo Gone so


long!


The Staff of the Rolling Meadows Library


Occupational Hazards — Paper Cuts
My best tip is for an occupational hazard — paper cuts.


Cut up a band aid and tape the cut with one of the two


tape portions. Throw the rest away. The cut’s healed the


next day. Actually any tape will do but I figure that’s the


most sanitary way to go.


Barbara J. Lintner—The Urbana Free Library


Shelf Size for Non-Automated Libraries
Rule of thumb: To estimate the size of your collection,


measure your shelf list cards. One inch equals approxi-


mately  cards.


Lois B. Schultz—Independent Consultant


Storytime Tips
Use small, craft sized, clothespins to attach nametags to


kids.


The Staff of the Rolling Meadows Library


On Making Flannel Board Stories
I use pellon, which is fabric stiffener. It comes in sever-


al thicknesses. I get the heaviest weight that you can


still see through. I trace the pictures from the book,


outlining them in black. Then I use colored pencils.


Unless it is absolutely necessary I cut out the figures


in a cloud so that there is some white space around the


outline. This is faster to cut out and easier for very


young children to handle.


Sometimes I tell the stories with the pieces, and


sometimes I use the pieces as follow-up for the theme,


handing out the pieces as the last activity, and having


the children put them on the board in response to a


cue, e.g. “Who has an animal that says, ‘Moo’?”


Clara Sheffer—Niles Public Library District


    







The Strangest Thing I Ever Found in a Book Was…


Chewing tobacco — already chewed and spit into book


Cards


Receipts


Pictures


Love letter — a favorite of the Evans Public Library


Newspaper clippings


Dollar Bills


Half-eaten sucker — luckily the sticky part was stinking out of the book


Flattened cigarettes


Baby tooth — THE favorite of the Evans Public Library


Two fifty dollar bills in a birthday card signed “Love, Grandma”


Opera tickets


Half-eaten candy bar


    







25 Things to Say to Difficult People*


1. Thank you. We’re all refreshed and challenged by your unique point of view.


2. The fact that no one understands you doesn’t mean you’re an artist.


3. I don't know what your problem is, but I’ll bet it's hard to pronounce.


4. Any connection between your reality and mine is purely coincidental.


5. I have plenty of talent and vision. I just don't care.


6. I like you. You remind me of when I was young and stupid.


7. What am I? Flypaper for freaks?


8. I’m not being rude. You’re just insignificant.


9. I’m already visualizing the duct tape over your mouth.


10. I will always cherish the initial misconceptions I had about you.


11. It’s a thankless job, but I’ve got a lot of Karma to burn off.


12. Yes, I am an agent of Satan, but my duties are largely ceremonial.


13. How about never? Is never good for you?


14. I’m really easy to get along with once you people learn to worship me.


15. You sound reasonable...Time to up my medication.


16. I’ll try being nicer if you’ll try being smarter.


17. I’m out of my mind, but feel free to leave a message...


18. I don’t work here. I’m a consultant.


19. Who me? I just wander from room to room.


20. My toys! My toys! I can’t do this job without my toys!


21. It might look like I’m doing nothing, but at the cellular level I’m really quite busy.


22. At least I have a positive attitude about my destructive habits.


23. You are validating my inherent mistrust of strangers.


24. I see you’ve set aside this special time to humiliate yourself in public.


25. Someday, we'll look back on this, laugh nervously and change the subject.


* Complied by: Steve Barnhart – Eagle Rock Consulting (309) 747-3456 from the web site of www.ivilliage.com
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